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PREFACE

I studied in the former German Democratic Republic during 1988.
My background, involving a range of work experience in different
organisations in Sweden, Germany and Baltic countries together
with an academic position at the Department of Social Work at
Malmo University, has inspired me to write this thesis. When it
comes to practical social work experience, I have been working
voluntarily for many years together with education in organisation
and social management. My educational background is in Educa-
tion, Economics and Political Science and this doctoral thesis has
been written in order to sum up articles done since 2007. The
overall theme of my doctoral thesis is a result of my interest in
education focusing on professions and human service organisa-
tions. This paper addresses the overall question: In the transforma-
tion of different societal and organisational environments, which
factors influence professions’ knowledge acquisition and learning
processes? The empirical base consists of interviews, a study of
documents, the conducting of seminars and lectures and meetings
with relevant academics and professionals. This thesis has two
main study objects; the constitution of a university discipline in

Lithuania and a profession (social work) in Germany. I have cho-
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sen Lithuania because of the network contacts I established in my
earlier research and field work in the Baltic states. It is not Lithua-
nia itself which is in my focus, rather it is the historical framework
of which Lithuania forms part. The reason for choosing Germany
is that I have lived and worked in Germany. When I started work
at the Department of Social Work at Malmé University, I became
strongly engaged in internationalisation and it was natural for me
to deepen my research and education contacts by focusing on
Germany. Since 2004, I have been a guest lecturer in Germany on a

regular basis.

My thanks go to the following people who have provided support,
information, advice and feedback as I developed this thesis. I am

very grateful to you all.

First, I would like to warmly thank my supervisor, Professor Mar-
gareth Drakenberg of Malmo University, who supported me until
my licentiate thesis was finalised and after that followed me during
my doctoral thesis work. Her holistic view and critical, construc-
tive feedback has underpinned the completion of this thesis. I am
also grateful to my assistant supervisor, Kristina Genell PhD of
Lund University, for her feedback during my licentiate thesis.
Thanks are also due to Jolanta Stankeviciute PhD of Kaunas Uni-
versity and Gintautas Saulis PhD of the University of Siauliai,
Lithuania for support with translations. The support and valuable
feedback of Professor Sven-Axel Mdansson of Malmoé University

during this work has also been vital. Thank you.
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Having support from your deputies is of course essential and here I
would like to pay special thanks to Berndt Hjalm, Claes Mether,
Assistant Prof. Marie Engstrom Henriksson and Ingrid Runesson
PhD, all from Malmo University. They have been of great assis-
tance over the years in terms of valuable time support and allowing
me the possibility of writing my thesis. I am also grateful to Profes-
sor Joachim Thonnessen of the University of Applied Sciences in
Osnabriick who introduced me to the field of social work in Ger-
many, along with my assistant supervisor. Professor Nicole Goler
von Ravensburg of the University of Applied Sciences in Frankfurt
a.M has also been a source of inspiration and great support. In ad-
dition, special thanks go to my dear friend and colleague, Magnus
Eriksson, who worked as a substitute lecturer in key time periods
as needed. I also thank Karin Dahlberg of the Faculty of Teacher
Education at Malmé University who was always there when some-
thing was needed during my years as a PhD student. I am also very
grateful to the area of my origin which gave me the opportunity
and experience to understand the importance of co-operation, net-

work and entrepreneurship. So, thank you, Virnamo and Smaland.
Last but not least, I am indebted to you, Helene, for being the per-

son you are, for your patience and critical view and the moral sup-

port you have given me in the past few years.
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1 INTRODUCTION

I was inspired to write this thesis from an outside (Swedish) per-
spective due to my wide range of work experience in different or-
ganisations in Sweden, Germany and the Baltic countries, coupled
with an academic position at the Department of Social Work at
Malmo University. I have worked in environments characterised by
a high degree of co-operation between political, business and non-
governmental organisations, in transitional processes where famili-
arity with different cultural traditions has been key to achieving
understanding and knowledge on different levels. For many years I
have been working with in-service training where adaptation to the
needs of different target groups has been essential for ensuring
change and professional development. This has also resulted in

various textbooks being published.

My educational background is in Education, Economics and Politi-
cal Science and this doctoral thesis has been written in order to
complete my articles (Christensen, 2007 and 2010) focusing on
professions in change and Development Ecology. The overall
theme of my doctoral thesis reflects my interest in education focus-

ing on professions and human service organisations. A welfare
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state consists of a variety of client organisations within which,
among other professions, academics and social workers are active.
In social work, public, private and voluntary organisations are all
involved in treating and helping people from different cultural
backgrounds. Social work as a profession has developed in a wel-
fare context where changes at the different levels of the individual,
organisation and society constantly pose new challenges to the pro-
fession. In my opinion, it is a mixture of professional and organisa-
tional forces that lies behind changes in the welfare state. As a re-
sult, social workers find themselves in different organisational con-
texts where their space for manoeuvre, their professional auton-
omy, changes depending on the welfare context itself. The devel-
opment of social work as a profession is also closely related to the

development of the welfare state.

“QOccupational fields are continuously exposed to changes, challenging
the knowledge domain it may have previously annexed. New knowl-
edge, new vocational groups inside or outside the profession, the devel-
opment of information technology, new legislation, changed economic
conditions, new organizational forms, internationalization, quality de-
mands and social needs, are all examples that may influence the position

of professional groups” (Dellgran and Hojer, p. 40, 2005).

In a changing society, new demands for competencies in education
and the profession are needed and reflect new challenges in that
society. When a society undergoes a total transformation, this also
affects higher education, especially when it comes to facing needs
for new competencies in a subject area such as Business Education.

Some people see opportunities in facing new demands when a soci-
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ety is in transformation, while others see new obstacles. Profes-
sional autonomy can therefore be defined in different societal and
organisational contexts. A change in a profession can also be seen
on different levels and in various contextual environments. This
thesis should be seen as a contribution to pedagogy and the devel-
opment of methods and how a theory, namely the Development
Ecology Model, can add to the understanding of professions in dif-
ferent contextual environments in terms of research, teaching and
learning. I also hope that the thesis sheds light on and widens the
subject of pedagogy, both for those involved in pedagogical re-

search and others interested in social research.

1.1 Background of the thesis and the target
groups

In the early 1990s I was working in the Baltic states and in the
mid-1990s I visited Lithuania in order to write a paper focusing on
education in business administration in Lithuania (Christensen,
1995). This work was part of my teacher education and inspired
me to deepen my knowledge about Lithuanian society and its edu-
cation system. As a result, I wrote my licentiate thesis (2007).
Overall, I am particularly interested in education and professions
focusing on human service organisations, primarily from a welfare
perspective. As a result of my professional work in Germany, I
have deepened my interest in professional aspects (of social work),
together with education in Germany. The welfare context of

Lithuania and Germany, along with the constitution of the subject
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area and the profession, are therefore two areas that merge to form
a single theoretical framework in this thesis. The target groups of
this thesis are those who are generally interested in societal change
focusing on professions’ research, teaching and learning. A goal of
this thesis is to increase knowledge of how Development Ecology
can be seen in a welfare context by using two study objects; the
constitution of Management and Economics as a university disci-
pline in Lithuania and social work as a profession in Germany.
These two study objects can also be seen in a societal and organisa-
tional framework whereby globalisation influences the need for
more knowledge about how a profession in change can be seen

from different contextual perspectives.

1.2 Professions

PESTLE stands for the political, economic, social, technological,
labour and environmental factors which every society needs to be
aware of. In human service organisations these factors are a driving
force which the organisation can influence with and/or is influ-
enced by. In every organisation the individual directly or indirectly
is part of these factors in everyday professional life. What is a pro-
fession? How can it be seen and identified? Academic teachers and
social workers are two examples used in this thesis on professions
acting in different parts of society, even though there are similari-
ties. They both play an essential role in human development and

are both part of human service organisations.
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“The two keys to professional success are to understand one’s self and
to understand one's business ‘environment’ (one's clients, colleagues and
staff, the market and the tools and expertise underlying one's daily prac-
tice). On a regular basis, professionals need to be able to defend their
own understanding of who they are and what they stand for. This comes
from understanding of self, individual self and family and national self.
Professionals need to be able to present with integrity and conviction
their vision of reality so that they can continue to motivate themselves
and others and get others to help them to solve problems. Their convic-
tion about their own worth comes from their acknowledged expertise in

reading the environment” (Le Boterf, translator unknown, p. 24, 2002).

The welfare state consists of a variety of human service organisa-
tions. They are organised in public, private and non-governmental
forms and act in different ways in order to treat and assist people
from different backgrounds. Social work, for example, is develop-
ing in a welfare context where a transformation is taking place at
different levels: individual, organisational and societal. New de-
mands are being placed on the profession. Different professional
and organisational driving forces lie behind those changes in the
welfare state. Therefore, social workers and academics as profes-
sionals form part of different organisational contexts where the
professional autonomy look different in the welfare state. Profes-
sions are encountering many different demands and expectations
from citizens, they are acting as “gatekeepers” between their pro-
fessional competence and administration (Terum, 2003). In this
perspective, education in various senses plays a key role in the de-
velopment of individuals, organisations as well as society as a

whole.
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1.3 Purpose of the study, design and terms

1.3.1 Overall purpose of the study

This thesis addresses the overall question: “In the transformation
of different societal and organisational environments, which fac-
tors may influence professions’ knowledge acquisition and learn-
ing processes?” This is answered by reflecting on how a profes-
sion and the constitution of a subject area (academic discipline)
can be seen, in a transformation and welfare context, by employ-
ing Development Ecology as a theoretical framework. Develop-
ment Ecology is used because it is a general model for under-
standing environmental factors in society and their influence on
the individual. Two study objects in two different welfare con-
texts are used to illustrate this. Development Ecology can be seen
as a general theory and a contribution to a theory with a systems
orientation. According to Merton (1973), the more systems-
oriented a model (meaning that the system is greater than the
sum of its constituent parts) is, the more it needs to be com-
pleted. As to his conception of sociology and its theory, Merton
departed significantly from the macro-level approach. He came
to view theory as the development of so-called middle-range
propositions — instead of constructing grand and abstract theo-
ries of society, theorists were advised to explain a restricted set
of social phenomena. These modest explanations were then to be
verified through empirical research and then perhaps systema-
tised within theoretical systems of broader scope and content.

This is even more obvious today than earlier as the interplay be-



tween the different parts of the world today is more closely re-
lated and more dependent on each other. In this theoretical ma-
trix, actors in a social system are constrained by happenings in
the wider sphere of society. Deviant roles are not created by wil-
ful intent or intimate experiences. Merton (1973) contends that
they occur as patterned responses to a breakdown between uni-
versal expectations (to be successful) and the availability of ap-
proved methods to achieve those ends. As a researcher, I have
chosen a theoretical model, namely the Development Ecology
Model, since this model is a general model in accordance with
the purpose of this study. In understanding professions in
change, I regard the use of a model which is general as a
strength. In the conclusions and analysis, I will come back to the

theory and its relationship with the findings.

1.3.2 Design of the study

Chapter 1 gives an introduction to the reader, including the
background of the thesis and its target groups. Professions in a
welfare perspective provide the reader with a framework in
which the overall theme Education and Professions can be seen.
The chapter ends by outlining the purpose and design of the
study.

Chapter 2 represents the theoretical part of the study. The role
of theory is introduced to the reader and is followed by the over-
all theoretical framework of the thesis: Development Ecology. In

connection with this, an attempt to modify this model is shown
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in relation to this general theory. This chapter is followed by the
theory of professions. The key terms of the thesis are then se-
lected and defined. The main issues mentioned in Chapter 1 are

specified in accordance with the theoretical framework.

Chapter 3 is a chapter devoted to methods. The overall imple-
mentation of the thesis is presented together with the empirical
sources; interviews, documents and other sources of relevance
are examined. In this thesis, three groups of defendants can be
outlined; academic teachers, social work practitioners and deci-

sion-makers.

Chapter 4 presents and discusses the results. The chapter com-
mences by giving the reader a summary of each article included
in the thesis. After each summary an analysis is shown for each
article. During the process of writing the thesis, the author con-
ducted parallel work which is not shown in the thesis. One part
called other personal works within this area is therefore in-
cluded. Some aspects of education and transformation in society
of relevance to the results form part of this chapter. In addition
to this part, professions and metaphors are discussed. The chap-
ter ends by considering learning and how it can be seen in terms

of entrepreneurship.

Chapter 5 consists of analysis, conclusions, research weaknesses
and further research. References, articles and appendices round

off the thesis.



2 THEORY

2.1 The role of theory

Giddens (1976) believes that social science is based upon a dual
hermeneutic. A researcher needs to take part in a world which is
already analysed by social actors and they cannot exclude social
actors’ descriptions and constructions of themselves and the world.
However, it is unlikely that the researcher will be satisfied with the
description of these actors as it does not reveal everything about
the society involved. The researcher needs to reconstruct the inter-
pretation of a social actor as a social scientific language with the
support of theoretical terminology. Theory itself comes originally
from Greek vocabulary and means contemplation or reflection. A
theory is built on a system of relationships between concepts that
in an abstract form develop ideas and assumptions about reality. A
theory looks at reality from a certain perspective. Theories con-
tribute in different ways in order to let us understand a context and
explain social conditions (Brante and Andersen, 1998 p. 322-323).
In social science, theories are recognised as being either a collection
of hypotheses to be tested empirically (deduction) or a result of

empirical data in which the researcher’s codification and concept
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of terminology is realised (induction). Sociological theories on dif-
ferent levels explain society from the macro- to the micro-level.
The more extensive a theory is, the harder it is to test empirically.
General theories in the social science are developed through con-
tinual theoretical discussions which cannot be tested empirically,
but are often used as an overall starting point in research (Giddens,
2003 p. 531). The variety of theories constitutes a source of inspi-
ration in research. It can also lead us to different theoretical di-
lemmas which the researcher must confront. Defining your own
values is therefore often difficult as they are deep inside yourself
and my selective perception is an unaware consequence of the vari-
ety of information which characterises our surrounding environ-
ment. My framework of theories and methods as well as empirical
observations chosen when looking at specific objects depends
highly on the result of the selective processes which every human
being undergoes in their upbringing, work life, education etc. In
our life, we see limited parts of reality, partly what we want to see
and observe. I choose to see some problems and ignore others and I
recognise the strengths of some conditions while ignoring other
conditions. The purpose of my study is obviously influenced by
how I view things and here I as a researcher need to decide on my
own position. Accordingly, I would like to point out that the study
objects in this thesis are seen and written about from an outside

(Swedish) perspective.
The introduction of Business Education in Lithuania around 1990

was parallel to the country’s independence process. Education is

closely connected to and forms part of economic and social devel-
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opment and, in the process of Lithuania’s transition, academics
played a central role in deciding how to develop higher education.
Lundgren (2002) points out the close connection between educa-
tional research, education planning and political decision-making.
Education has frequently been seen as a substantial part of change
processes. In my opinion, we could say that political, economic,
social, technological and environmental factors influence the con-
stitution of academic disciplines and their professions on different
levels. The role of the social services bureau in Germany differs
substantially according to geographical region, often as a result of
regional specialisation. The fact that Germany is a federal state
with 16 regions also adds to the complexity. The subsidiarity prin-
ciple is also a central element of the German social services con-
text. In principle, it means that the smallest division can call upon
the resources of larger divisions in order to provide services as effi-
ciently as possible, whilst simultaneously maintaining autonomy. A
state like Germany is based on solidarity and the abovementioned
principle of subsidiarity, which involves co-operation between the
judiciary, the voluntary and the non-profit sectors. Depending on
in which organisational context the social worker is acting in a
professional way, it follows different kinds of meaning regarding
the action of itself. The professional autonomy gives the possibility
to choose but also professional knowledge about when not to
choose (Johnsson at al., 2008). The organisational framework of
action is created in an interplay between the organisation and pro-
fession, vertically and horizontally. As mentioned in Chapter 1,
globalisation is increasing the need for more knowledge about how

a profession undergoing change can be seen from different contex-
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tual perspectives and levels, regardless of the study objective, where
the ex-macro level is needed as will be described in the following

chapter.

2.2 Development Ecology as a theoretical
framework

The study’s theoretical frame of reference is to be found within
Development Ecology which was founded by Bronfenbrenner
(1979). According to Bronfenbrenner’s theory, everything is inter-
related and interacts with one another, but to varying degrees and
at different times. His theory focuses on relationships between
people but also between the different systems which shape our lives
and world. Bronfenbrenner’s focus is on the individual’s drive and
ability to influence their specific environment and is not that strong
on the individual’s professional autonomy as on the organisational,
societal and global levels. In order to better understand the com-
plex inter-relationship between the individual and society, Bron-
fenbrenner developed his Development Ecology Model. It consists
of four systems, with each operating at different levels: from the
micro (the most specific) up through the meso, the exo to the
macro (the most general). In order to understand an individual, it
is not enough to simply describe him or her in the context of their
family (micro context). We must also consider how the various lev-
els interact with the individual and with one another (meso con-
text). The macro system is then crucial for placing this analysis

within the context of day-to-day living. In addition to the four sys-
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tem levels, time is also an important factor in the Development
Ecology perspective. Both the individual and the environment
change over time and Bronfenbrenner maintains that these changes
are crucial to our understanding of how the different systems influ-
ence the individual and his or her development. Bronfenbrenner’s
model does not feature what can be interpreted as an international
level, an important factor with reference to the all-pervasive force
of globalisation and, as a result, I consider that it is important to
also refer to Drakenberg’s (2004) study where she gives Bronfen-
brenner’s model a fifth level, namely an ex-macro level. In sum-
mary, Bronfenbrenner’s Development Ecology theory (1979) iden-

tifies four environmental systems. They are:

e Microsystem: The setting in which the individual lives. These
contexts include a person’s family, peers, school and
neighbourhood. It is in the microsystem that the most direct
interactions with social agents take place; with parents, peers
and teachers, for example. The individual is not a passive re-
cipient of experiences in these settings, but someone who
helps to construct the settings.

e Mesosystem: This refers to the relationships between micro-
systems or connections between contexts. Examples are the
relationship of family experiences to school experiences,
school experiences to church experiences, and family experi-
ences to peer experiences. For example, children whose par-
ents have rejected them may have difficulty developing posi-

tive relationships with teachers.
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e Exosystem: This involves links between a social setting in
which the individual does not play an active role and the in-
dividual’s immediate context. For example, a husband’s or
child’s experience at home may be influenced by a mother’s
experiences at work. The mother might receive a promotion
that requires more travel, which might increase conflict with
the husband and change patterns of interaction with the
child.

e Macrosystem: This describes the overall societal culture in
which individuals live. Cultural contexts include developing
and industrialised countries, socioeconomic status, poverty
and ethnicity. The boundary is defined by national and cul-

tural borders, laws and rules.

2.3 Proposed Enhancement of Bronfenbrenner’s
Development Ecology Model

The Development Ecology Model developed by Bronfenbrenner
makes a substantial contribution to how we understand the indi-
vidual’s role and behaviour in relation to the context surround-
ing the individual at different levels. When discussing the profes-
sional development and/or the constitution of subjects, the
model provides a substantial tool for analysing and explaining
the forces driving those developments. Even though other models
confront and criticise the Development Ecology Model, for ex-
ample see Paquette & Ryan (2001), the model gives a relatively

theoretical framework when the starting point is the individual



and a belief that development could not exist without the par-
ticipation of individual influence and willingness for change.
Through the development of, for instance, information technol-
ogy and access to information, the individual will be given more
professional autonomy and independence but also less freedom
and professional autonomy since individuals behave in different
ways when the tools are there. Some individuals, to a very large
extent, see opportunities, while others primarily see difficulties
and obstacles. The surrounding environment related to a societal
framework (local, national and international) and/or organisa-
tional context (family, friends, personal network, place of work)
in connection with the individual’s capacity play a key role in
development as a whole. I believe that just adding resilience into
the Development Ecology Model, like Engler (2007) does, is not
enough. An understanding of the entrepreneurial aspects of an
individual’s way of acting on the micro through to the ex-macro
level is also needed. Therefore, I think that resilience together
with entrepreneurial conditions coupled with Bronfenbrenner’s
Development Ecology Model can offer a valuable explanation of
why professional autonomy and transformation processes are
defined and estimated by individuals in various ways. Bronfen-
brenner’s model lacks these aspects of intra-level understanding
and entrepreneurial factors since it does not see the individual as
an independent actor and therefore it needs to be completed on
the intra-level (see Fig. 1) which departures from the individual’s
resilience and entrepreneurial skills in a social context. On all
levels above the micro-level, there are different kinds of relation

towards the individual. This is very obvious in the model of De-
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velopment Ecology. What is not that obvious is the ambition of
the own individual beneficial willingness to create, implement
and take risks in order to fulfil the satisfactory need of them-
selves and others. This is, in my opinion, one of the basic foun-
dations of the welfare state, entrepreneurship. Therefore, adding
resilience and entrepreneurship to Bronfenbrenner’s Develop-
ment Ecology Model allows us a wider understanding of an in-
dividual’s development and knowledge-based process. Individu-
als who have the resilience capacity and entrepreneurial skills de-
fine their own space of activity regardless of their organisational
context. They have the capacity to reflect on the inter-play be-
tween different levels in their surrounding world and their own
professional development. In conclusion, a suggestion for devel-

oping Bronfenbrenner’s model would be as follows:



Macro

Macro

Individual
micro level

Fig. 1 A modified model of Bronfenbrenner’s Development Ecology to which

an intra level (the individual micro level) and social networks have been added

(source: Christensen, article III, 2010)
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2.4 Professions theory

Studies of professions can be seen in different ways and from vari-
ous perspectives and cannot be studied using just one single
method, discipline or perspective (Molander and Terum, 2008).
Professions and their contribution to society are a precondition for
social and economic development. In some areas like human ser-
vice organisations, professions work close together with the indi-
vidual (or client) and their efforts and outcomes are measured by
the individual, organisation and society as a whole. According to
Molander and Terum (ibid), we could also speak about different
kinds of professional aspects in relation to gender, organisation,
politics, trust, power, knowledge, motivation, identity, develop-
ment, culture, careers, education and learning. This gives the study
of professions great freedom of choice and an obligation to decide
what focus one should have when dealing with studies of profes-
sions. Abbott (1988) considers the system of professions as a whole
and raises questions about the role of professions like why occupa-
tional groups should control expert knowledge and where and why
certain occupational groups achieved their power. Abbott sees pro-
fessions as being inevitably interdependent of each other, with each
profession having its own activities under various kinds of jurisdic-
tion. Abbott moves from an individualistic to a systematic view of
professions where the systematic relations and external forces bear-
ing on the system are in focus. He basically looks at professions on
three different levels; a) the system level b) differentiation within
the professions and ¢) above the system level, social forces and how

they affect individual professions. Svensson (out of Molander and
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Terum, pp. 135-137) points out that human service organisations
represent a special kind of organisation which is characterised by
professional bureaucracies in which the relationship between colle-
gial autonomy and control is of special interest. The citizen needs,
on a voluntary or involuntary basis, to be qualified as a client in
such organisations. Svensson (i.e.) points out a process containing
four different phases in which the client is part of; initiating, estab-
lishing a relationship between the client and profession, transfer of
a resource and the result. This gives the professions a unique char-
acter which cannot be seen in other bureaucratic organisations.
According to Hoffer and Piontowski (2007), professions like social
working can be seen on one hand as part of a professional system
based on experience from its own profession, its codes, values, atti-
tudes, social properties (including economic, ecological and cul-
tural properties) and biological properties; and, on the other hand,
as part of a non-professional system. When Becher (1999) in his
study compared different professions, he argued for a better under-
standing of professions as they face frequent changes that affect
their work and threaten to diminish their competence. Therefore,
he argued for a better understanding between academic professions
and practitioners. Giving some examples, a consultancy is a typical
professional knowledge-based organisation with a high degree of
well-educated professions and a strong focus on their clients’
needs. Public organisations like universities, schools or hospitals
can also be seen as such organisations as they use qualified compe-
tence. The resources in such organisations are relatively strongly
collectively organised as a whole. In these organisations, systems

and methods for integration and co-ordination are needed. Organi-
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sations which are dependent on individual, single oriented knowl-
edge are normally forced to grant a high degree of independence to
their individuals (Svensson, 2008). Public authorities and human
service organisations have dual relations, namely in relation to
their clients and in relation to politicians or citizens. In this study,
academic teachers and social workers have been used as study ob-
jectives. Academic teachers can be seen as representing professional
knowledge-based organisations. Social workers can be found in
different types of organisations; public, private and voluntary, in
both typical knowledge-based organisations and in more practice-

oriented organisations.

2.5 Definitions

In this study some key words need to be further explained (also see

Appendix I):

Transformation
A change, a shift in society which affects institutions, organisa-
tions, individuals and at the end the basic conditions in a welfare

state (within a European context).

Social work
Is a profession and a social science committed to the pursuit of so-
cial justice, the quality of life, and the development of the full po-

tential of each individual, group and community in society?



Professional autonomy
The quality or state of being independent and self-directing, espe-
cially in making decisions, enabling professionals to exercise judg-

ment as they see fit during the performance of their jobs.

Human service organisation
The human services field is broadly defined, uniquely approaching
the objective of meeting human needs through an interdisciplinary

knowledge base.

Resilience

Resilience is the idea that certain people have the capacity to over-
come any obstacle and this capacity is shown through positive-
thinking, a goal orientation, educational aspirations, achievement

motivation, persistence, hopefulness and optimism.

Social ties
Ties between individuals which can be seen as either strongly or
weakly interpersonal. Ties can be seen in different ways, depending

on the content and purpose.
Network

A range of dyads which are related to each other i.e. connections in

pairs between individuals.
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Co-opetition
A combination of co-operation and competition in which there is a
competition between actors and in other areas co-operation with

the same.

Social constructionism

Social constructionism is a theory of knowledge that considers how
social phenomena develop in social contexts.

Knowledge acquisition
The transformation of knowledge from the forms in which it is
available in the world into forms that can be used by a knowledge

system.

2.6 Specified questions

In this study several questions are discussed in the mentioned arti-

cles. However, the questions I concentrate on in this thesis are:

Which levels and ties in Bronfenbrenner’s Development Ecology

Model need to be further understood?

How do we understand education and profession in a welfare con-

text?

Can transformation in a welfare context be understood both from

an individual perspective and a social one?
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These questions are given their theoretical foundation in the prin-

ciples of Development Ecology developed by Bronfenbrenner.
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3 METHODS

Problem solving can be done in various ways and that is why the
choice of method is important in order to achieve the purposes of
the researcher. When the content of a method ought be defined, it
might be suitable to draw a distinction between method and meth-
odology. By method, we are discussing the technology of the re-
searcher, the tools in which data are collected and analysed. The
term methodology is about the working process in accordance with
the researchers’ ability to fulfil their task. In order to collect data
and analyse it, there are several kinds of tools. Departing from the
purpose of the study, and the theoretical framework, I hereby
choose from among those tools I find the most suitable. Below, I
intend to present interviews, documents and other sources of the
study which I have found to be relevant according to the purpose
of the study together with the questions. Articles I and II are em-

pirically-based articles and article III is theoretically-based.
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3.1 Interviews

For my first article (I), eleven open-ended semi-structured inter-
views were conducted in 1997 with lecturers and professors (repre-
senting six Universities in Lithuania) who were active during the
period of Soviet rule before Lithuania’s independence in 1990. The
interviews were recorded and all of them took place in English, ex-
cept for two which were made in German. The themes of the inter-
views were mainly about reflections on transformation in educa-
tion, development of curricula and the role of the teacher. After
having transcribed the interviews, three themes were outlined: re-
programming, content of the education and attitudes and field of
interest. The study covers the period of time ranging from two
years before the country’s independence to the following seven
years. I chose to base the presentation and analysis of the empirical
material on Bronfenbrenner’s model with Drakenberg’s modifica-
tions. I used Berg’s (2003) model as a complement to the above,
where I chose to highlight the differences between the varying lev-
els and investigate how differing frames of reference can be used in
the varying levels of the above models. In addition, I used Kvale’s
(1997) technique of sentence grouping to critically read the key
documents and analyse how and why the language in them is

formed the way it is.

In article II, following a semi-structured open-ended interview
guide, 19 respondents (seven female and twelve male) were asked
questions about their work life and the profession of social work.

All interviews took place without any other person present except
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for myself and the respondent in a working environment well
known to the respondent. Each interview took about one and a
half hours. Step by step I sought to become familiar with the data
by reading it all through. With regard to professional factors that
impact on social work, respondents were specially asked: What
does quality mean for you? What does control and the principles of
subsidiarity mean for the professionalisation of social work? What
do freedom of space and loyalty mean in an organisational con-
text? The interviews were digitally recorded in German and after
that translated and transcribed into English and, finally, a thematic
content-analysis was carried out which follows the process accord-
ing to Neuendorff (2002) where the whole text was penetrated sev-
eral times and the content then examined. Thereafter, meanings
and phrases relevant to the questions were identified. Those mean-
ings and phrases are mentioned content-based units. These are
conceptualised in order to shorten the text but still keep the con-
tent. Thereafter, the central message was identified and stands for

the actual content while, finally, certain themes were formulated.

3.2 Documents

Because for article I studied key documents like the syllabus and
how they were influenced by external (international) sources, I
found Berg’s (level-) model to be insufficient and hence comple-

mented it with Bronfenbrenner’s model.
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3.3 Other sources

In addition, in article IT other sources were added to the interviews;
lecturers and seminars where an interaction with students as addi-
tional, empirical sources in various contexts took place as well as
study visits. The author has wide academic experience of working

in a German context and speaks the German language fluently.

3.4 Study objects and samples

The research (II) is founded on one-to-one interviews conducted
from 2007 to 2009 with academic teachers, social work students,
practitioners and decision-makers. It was essential for me to have
input from people operating in different areas of social work. They
represent a wide range of organisations such as academic institu-
tions, research institutes, social services, public and private and
treatment centres in three different geographical regions in Ger-
many (Berlin, Osnabriick and Frankfurt a.M) which I arranged on
purpose as they provide references to each other. Here I describe
the characteristics of the target groups; professionals representing
the academic institution, the field of practice, authority/public in-

stitution and expert organisations.
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3.5 Research weaknesses

In this study, I have chosen to carry out interviews and comple-
mented them with an analysis of documents. In addition to the in-
terviews and documents, other sources have been added; lectures
and seminars where an interaction in different respects has taken
place and study visits have been implemented. The interviews re-
sulted in meanings in an exchange between me as a researcher and
the respondent. The interviews in themselves constitute a valida-
tion of my interpretation. What was highlighted by the respondents
could be coincidences and it is likely there are documents and ob-
servations of relevance to this study which were not taken into
consideration. These are limitations of the result of the study which
a researcher needs to be aware of. As a researcher, I do not have
enough knowledge of the Lithuanian language, which limits me
when it comes to accessing the reference material I have. In terms
of my knowledge of the German language, I have relatively deep
knowledge of the language, society and culture, allowing me rela-
tively good access to the reference material. When it comes to
translation as a whole, primarily between the Lithuanian, German
and English languages, I am very aware of these difficulties and
that some of the results might, to some extent, have looked differ-
ent had somebody else done the same translation. Another limita-
tion is that I lack practical background of being a social worker
(even though I have been working voluntarily for many years)
which also means limitations in understanding the professional
context. This is something I am fully aware of. However, not hav-

ing a background as a social worker could also be seen as a sub-



stantial strength as I have another perspective. My own occupa-
tional background and experiences of Lithuania and Germany to-
gether with a deep interest in education and profession within a
welfare context is a way for me to meet these shortages. My back-
ground as an (Swedish) outsider reflecting upon individuals’ close
surrounding context enables me to add something (for instance, in
the way I, with my eyes critically observe cultures and societies
without having in full the experience of what I am observing in
those societies) which otherwise would not have been realised had
somebody else conducted the same kind of study. Here, I would
like to stress that, independent of methods, there are limitations
and the key thing is to be aware of them and try to deal with them
in the best possible way in line with the purpose of the study. It is
essential for a researcher to be aware of the normativity which, in-
tentionally or unintentionally, is hidden behind a scientific text.
The normativity in this study has caused consequences for the
samples: samples which might have looked different with another

pair of normative “research eyes”.



4 RESULTS AND DISCUSSION

4.1 Summary of the articles

I now present a summary of the articles (I-IIl) included in this the-

sis.

4.1.1 Management and Economics studies in Lithuania —

the creation of a university discipline

Studies of the circumstances surrounding the creation and devel-
opment of a university discipline are part of pedagogical research.
This licentiate thesis (I) highlights the development of management
and economic education against the background of changes caused
by Lithuania’s emancipation from the Soviet Union and aims to
present a picture of how management as a university discipline was
created in Lithuania in the 1988-1997 period. The nexus of this
study involves individuals and individuals in context. The theoreti-
cal frame of reference is provided by a modified model of Bronfen-
brenner’s Development Ecology. Data collection primarily took the
form of interviews with university staff from Lithuanian higher

education institutions. In addition to the interviews (mainly in Eng-
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lish and partly in German), literature lists, course schedules and
other key documents were collected, translated (from Lithuanian
into English) and analysed. I do not speak the Lithuanian language
(even though I have some basic understanding) so the translation
of documents was done by professionals. One of the study’s pri-
mary foundations is that reality is a social construct. The analysis
focuses on an individual’s conceptualisation of three main areas:
reprogramming, course schedules and literature lists, alongside
their attitudes and interests. I chose Lithuania because of network
contacts I established during my earlier research and field work in
the Baltic states. It is not Lithuania itself which is my focus, rather
it is the historical framework which Lithuania shares that interests
me. The study demonstrates how the creation of Management and
Economics as a university discipline in Lithuania was formed by a
combination of political/ideological, economical, institutional and
individual factors. Behind these factors are decisions taken at sev-
eral levels, including the national level (macro), local/institutional
level (exo), collegial level (meso) and individual level (micro). In-
ternational influences also played an important role and their ef-
fects represent an additional level, the so-called ex-macro level.
Another factor comes into play in the meeting of the previously
rigid doctrine and the new doctrine which is not so much a doc-
trine but more of an academic freedom; a freedom that did not ex-
ist previously, at least not one that was acknowledged. A final fac-
tor in the study is the impact the consequences of change, the vari-
ous influences described above and this newfound freedom, have
had on the subject’s content and method of teaching. One of the

study’s main contributions is to highlight the significance of the
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concept of academic freedom and to focus on the paradox whereby
constraint under the old system is replaced by another form of con-
straint. In this case, it involves the rigidity of the old Soviet doc-
trine being replaced by a new freedom but, instead of leading to
greater opportunities to influence and change the subject, the aca-
demic staff are forced into a position where, once again, they are

subjugated to the influences of outside (international) sources.

4.1.11 Analysis of the article

The study presents the following conclusions concerning what has
influenced the creation of Management and Economics as a univer-

sity discipline:

»  Management and Economics as a university discipline has
been influenced by a variety of different levels, resulting in
the fact that the different actors have different levels of re-
lation to the subject. The academic staff have a role and

play an important part in these wider relations.

» The difference between the formal rhetoric and praxis of
the teaching of Management and Economics at university
level was minimal under Soviet governance. There was
strict central direction and control of the subject’s content
and minimal academic freedom. After Lithuania’s inde-
pendence, this rigidity remained in the formal documenta-

tion but the actual relationship between rhetoric and praxis
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varied strongly between individuals who, in turn, impacted

on the subject’s curriculum.

The meeting between the academic staff and wider spheres
of influence on the ex-macro level, primarily from the USA,
has also had a large impact on the development of the sub-

ject and its curriculum.

Lithuanian independence created academic freedom that did
not exist under Soviet governance, but herein lies a paradox
whereby the constraints of the old system are replaced by
another form of constraint. In this case, the rigidity of the
old Soviet doctrine has been replaced by a new freedom but,
instead of being given greater opportunities to influence and
change the subject, the academic staff are forced into a posi-
tion where, once again, they are subjugated to the influences

of outside (international) sources.

The attitudes of individuals to their own profession was
one of the deciding factors that influenced the extent to
which an individual contributed to the development of
Management and Economics as an academic discipline and

the extent to which the individual developed in the process.

Some academic staff felt as if they had been repro-
grammed, while others felt not much had changed in the

switch to lecturing in Management and Economics. Indi-



viduals faced the demands for change in various ways and

reacted differently. The resiliency capacity looked different.

4.1.2 Development Ecology in German Social Work

This study (European Journal of Social Education, II) highlights
how a profession acquires knowledge in the context of the German
welfare state. This is achieved by studying the organisation, trans-
formation and sphere of influence of social work in Germany. The
theoretical frame of reference is provided by a modification of
Bronfenbrenner’s model of Development Ecology. If we view social
work as an action-oriented discipline, then both action and inter-
vention are essential elements. Social work can thus be said to con-
tain five different levels of intervention; the micro-social level (per-
son, client, a focus on interaction), the meso-social level (group, in-
stitution, coherence), the exo-social level (society, institutions, edu-
cation system), the macro-social level (culture, nation, traditions,
language) and the ex-macro-social level (international relations, EU
and immigrants from all over the world). This study focuses on the
meso-social level, the exo-social level and to some extent the macro
and ex-macro level. The paper addresses the question: In the meet-
ing between different organisations, which factors may influence
social work professions’ knowledge acquisition and learning proc-
esses? The empirical base consists of interviews, seminars and lec-
tures and meetings with relevant academics and professional social
workers in Germany. The study’s geographical focus relates to

three different regions in Germany: Berlin, Osnabriick and Frank-
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furt a.M. I regarded every interview as a single unit even though a
comparison was made. When respondents gave different opinions
about the same aspect/key word, I chose not to neglect the differ-
ences but saw these differences as a resource and, together with
other empirical sources such as seminars given, examined these dif-
ferences in classroom situations and came to my own conclusions.
After that, I returned to the interviews and verified or not verified
the content. I then stressed what I found to be central. I undertook
the same validation with what was described for the seminars. I fi-
nally found a number of substantial themes and clues which were
verified in both the interviews and classroom situations. After that,
in my analysis I looked at the themes/clues and asked myself:
Could it really be like this? What is this about? What does it stand
for? Is it a creative process? What is interesting and exciting in this
material? I then identified connections, patterns and typologies in
the material and ultimately formulated connections, patterns and
typologies into a conception which describes part of or the whole
of the phenomenon I chose to study. Codified quotations were
used as support for statements. The quotations relate to four dif-
ferent groups of respondents where the number of men and women

varied in each group.

Societal demand on control, measurement and influence is chal-
lenging traditional structures. This transformation process gives
both new opportunities and problems for social workers’ profes-
sional development. Factors that are crucial and essential for every
organisation to take care of in order to stimulate and develop so-

cial workers’ professional competence are the ability of an organi-
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sation to give enough space of activity, control, the individual’s
own potential for social networking both within and without the
organisation and recognition. Social workers and their representa-
tive organisations in the world act as part of a knowledge-system
on the individual and organisational level where the market and
society interact with each other. Social work in Germany is par-
ticularly characterised by this. Through its authorities at different
levels, the society there has its own legislative frames, function of
control and evaluation. Social workers have to take care of their
own professional identity and deal with their relationship to clients
and the organisational frame. This gives a key role especially to the
exo-social level and the meso-social level (see Bronfenbrenner,
1979). When an organisation has the potential to look at the im-
portance of having self-thinking and active collaborators, the pro-
fessional development will be stimulated. It seems that a key factor
in Germany is an open-minded view on how to both co-operate
and compete (co-opetition) and the opinion that the client should
have alternatives is more or less taken for granted. This means that
ties between the social work profession and clients are developed
and contain social, legislative and market (commercial, competi-
tive) factors. Co-opetition is the link between the freedom of acting
for social workers and the limitation of the same within present
structures. This co-opetition occurs at a professional, individual,
organisational and societal level. It can therefore be said that the
experienced dependence or independence which social workers feel
towards their organisations and society are of great importance
when looking at knowledge acquisition and learning processes. A

social worker’s ability to define their professional autonomy is de-
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fined according to the contextual level of freedom or lack of free-
dom that they experience in the relationships they have both hori-
zontally and vertically within their organisational environment.
Co-operation on an individual, professional meso-social level and
competition between organisations (co-opetition) on the exo-social

level seem to be key factors of knowledge development.

4.1.2.1 Analysis of the article

As a main result of this study, I see that the professional autonomy
is changing parallel to the changes that civil society is undergoing
and, as civil society becomes increasingly empowered, the status of
the social worker is decreasing, whilst simultaneously the social
worker has moved closer to the client and has greater independ-
ence. One of the consequences of a “more” civil society is that the
“game” between the micro and meso levels has changed. The social
worker’s professional autonomy and empowerment has strength-
ened from the development seen in civil society whereby they need
to rely more on social networks while, on the other hand, this pro-
fessional autonomy is reduced and professional empowerment is
not strengthened due to a tendency whereby more political govern-
ance and economisation has taken place. This leads us to a para-
dox and a professional dilemma. The social workers’ freedom and
power within their own profession, a professional empowerment,
can therefore be said to be more conditional within the boundaries
defined by the newly created civil structures and interest groups.

Some social workers have the ability to cope with this dilemma
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very well, they have a capacity that helps them find professional
strength in adverse circumstances, for example an individual’s ca-
pacity to withstand stressors in an organisation. The stronger de-
mand for new knowledge within local authorities and challenges to
the process of implementation, non-conditional action-space for
individual social workers, and the stimulation of co-opetition
(when competition and co-operation run parallel between actors)
between organisations and professional empowerment will be es-

sential in this transformation.

4.1.3 Proposed enhancement of Bronfenbrenner’s Devel-

opment Ecology Model

In this article (Education Inquiry, III), T discuss the Development
Ecology Model and how it might be developed. The constitution of
academic disciplines and professional development must be viewed
within its wider social as well as political and economic aspects.
When studying the organisations, transformations and spheres of
influence of professions, the Development Ecology Model gives a
tool for understanding the encounter between the societal, organ-
isational and individual dimensions, a consistent encounter where
phenomena and actors occur on different levels, including those of
both the organisation and society at large. However, the Develop-
ment Ecology theory can rightly be questioned for its way of look-
ing at the role of the individual vis-a-vis other actors in order to de-
fine and understand the driving forces of the professional develop-
ment and constitution of academic disciplines. Factors relating to

both the inside of the individual and social ties between individuals
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as well as to global factors need to be discussed. In this article, 1
start with an introduction of Bronfenbrenner’s ecology model and
I then raise some crucial issues in order to critically discuss the De-
velopment Ecology Model. The Development Ecology Model is
discussed within a theoretical framework, given the meaning that
the model in itself needs to be further developed. Therefore, a fur-
ther developed model is proposed. Which individual levels and ties
need to be further understood in the Development Ecology Model?
How can the individual be seen in a network context? Can entre-
preneurship deepen our way of looking at the individual’s potential
in a learning process as a further development of the Development

Ecology Model? These questions are discussed in this article.

4.1.3.1 Analysis of the article

Organisational conditions in which the individual acts must be
considered in order to encounter changes and transformation proc-
esses. How reality is looked at and how, in a collective way, reality
is defined on different levels — family, organisation and society —
will affect our individual capability of acting. If, for instance, a
company’s mission, values and core idea are clearly defined in the
workplace, this will have a positive impact on the human re-
sources, management and, in the long run, the health of its em-
ployees. How is resistance to, for example, organisational changes
handled in the workplace? Is the rejection of changes always purely
negative? Or does it hold the potential for a very knowledgeable,
substantial and constructive contribution for developing the indi-

vidual in their organisation? Resilience capacity on a mental, intra



level and an entrepreneurial way of building, developing and keep-
ing networks give the different levels in the Development Ecology
Model a broader understanding of what stimulates learning proc-
esses. However, global factors such as political, economic, social
and environmental factors on the ex-macro level in relation to the
individual level need to be further understood. To repeat questions
raised in my doctoral thesis (in progress, 2010): How do we under-
stand education and the profession in a welfare context? Can
transformation in a welfare context be understood from both an

individual perspective and a social one?

4.2 Other personal works within this area

Here I describe what I have done since finishing my latest article
(ITT). There was a presentation of a paper at FESET (Formation of
European Social Educator Training), a European association of
training centres for socio-educational care work conference (21-23
April 2010) in Osnabrick, in which my paper focused on Devel-
opment Ecology in Social Education and new specific curricula.
When discussing how the elderly sector in Sweden is organised,
there is an ongoing transformation process where the performance
of the municipality together with societal actors is in focus. In this
paper, the structure of the Social Work (Socionom) programme
and Social Pedagogy focusing on elderly care is discussed. This is
discussed in accordance with professional and societal demands
and new challenges facing the elderly sector. Examples of the sylla-

bus are given whereby the student’s comprehension of ageing as a
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social, psychological and physical process as well as understanding
the meaning of gender, ethnicity and the environment for the eld-
erly in a changing society are shown. The theoretical frame of ref-
erence is provided by a modification of Bronfenbrenner’s Devel-
opment Ecology Model. The paper’s point of departure is that the
individual is in a professional, continual meeting and relates with
phenomena and actors occurring on different levels. Two questions
for the start of my workshop were formulated; how can social
pedagogical approaches be discussed in terms of professional and
societal integration? How can the Development Ecology Model be

seen as a tool for developing the curriculum in Social Education?

In addition to this conference paper, I am a reviewer for an inter-
national scientific paper and I am also writing an article along with
Professor Dr Nicole Goler von Ravensburg from the University of
Applied Studies in Frankfurt a.M. In this article we are focusing on
social actors by comparing the role of the municipality and how
social actors like co-operatives are organised in Sweden and Ger-
many. This article is in progress and the (initial) aim is to present it
at a research seminar at the Centre of Social Entrepreneurship of

Roskilde University.

4.3 Some aspects of education and transforma-
tion in society

Education and knowledge-building are key factors in a society’s

development. Driving forces in education encompass political, eco-
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nomic, social, technological and environmental development for

individuals, organisations and society as a whole.

“Knowledge is vitally important; but if it is to transform society from a
state of relative stagnation to one of dynamism and progress, there must
be a general willingness and determination to make use of it in the ser-

vice of the community” (Feroz, p. 10, 2002).

Education is recognised as one of the most important tools for
both the accumulation of social assets coupled with the formation
and accumulation of social capital. The formation of “social as-
sets” is crucial for a society’s progress. In contrast to an improve-
ment in levels, facilities, quality and equity in social development
indicators (which form the basis of the “accumulation of social as-
sets” concept), the term social capital means those characteristics
of social organisations such as networks, norms and social trust
that might enhance co-operation and co-ordination for mutual
benefit. Working together is easier in a community characterised

with a substantial amount of social capital (Nayar, 2004).

Even though the transformation process appears quite different in
various societies, countries with a similar Cold War background
like Lithuania and the former GDR as part of today’s Germany
have undergone partly similar change processes. In Lithuania the
transformation from the Soviet bloc started in the early 1990s
(Christensen, 2007) and at the same time the reunification of Ger-
many took place whereby the former GDR transformed into the
reunified Germany. New demands in education among other things

characterised both societies and the need for new subjects such as
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Business Education became obvious. Parallel to this one could also
see that in the former system of the communist regimes in Lithua-
nia and the GDR, social problems were not recognised as prob-
lems, at least in the rhetoric. This led to the result that social work
as a profession did not exist since social problems were not recog-
nised as officially existing, instead social workers were denomi-
nated “welfare workers”. German social work in the eastern part
(the former GDR) does have, in this sense, parallels with Lithuania
when it comes to the same societal frame of reference as these

countries were part of the former Soviet bloc.

4.4 Professions and metaphors

In this chapter, I refer to the previous (4.3) and next (4.5) ones for
the purpose of making them more consistent. In my opinion, edu-
cation is a precondition of transformation and is closely related to
societal factors which affect the individual’s knowledge acquisition,
learning and entrepreneurship. Professions and metaphors are a
consequence of education and are needed in order to define learn-
ing and entrepreneurship (see 4.5). In my opinion, depending on
how we define the world, it has a consequence for how we look at
learning and how we look at the individual and their understand-

ing of entrepreneurship.

Gareth Morgan (1999) suggests the use of metaphors as guidelines

for theorising and, along these lines, in my opinion an organisa-
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tion is a social phenomenon in which social relations can be seen
internally and externally. The more open an organisation is to its
surroundings, the more influential it can be in fulfilling the needs
of both its members and clients. Every organisation is therefore a
social organisation, regardless of its purpose. How the organisa-
tion is seen in society depends on, in my opinion, political, eco-
nomic and social aspects. The individual in every organisation is
always acting in relation to internal and external needs. However,
this standpoint can be questioned as Maturana and Varela (1999)
argue that every organisation is closed and characterised by basic
principles — autonomys, circularity and self-reflection. In this view,
the interplay between an organisation and its surrounding envi-
ronment is one unit. Theories in organisation and management are
built upon an outspoken view or metaphor which leads us to see,
understand and handle organisations in different ways (Morgan,
1999). The usage of a metaphor helps us think about and look
upon individuals, influencing the whole of our life, our way of
thinking, our language and how we express ourselves, but also
how we learn on a regular basis. Morgan (1999) discusses the role
of metaphors and in which sense they can contribute to under-
standing how the organisation is being managed and governed.
Morgan uses metaphors because they can give us valuable insights
in order to understand how people are and act in a way of think-
ing (1999). For Morgan, an organisation is not a machine and
cannot be outlined or controlled like a number of “lifeless” tools.
In order to use metaphors, he divides organisations according to
different perspectives, hence organisations are seen as: a) ma-

chines; b) organisms; ¢) a human brain; d) culture; €) a political
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metaphor; f) a psychological prison; g) a flow or something which
can be continuously improved; or h) as power tools. In this thesis,
I do not intend to categorise even though I can see how Morgan’s
way of looking at organisations can be used on individual, organ-
isational and societal levels. Metaphors in Morgan’s meaning are
essential when it comes to how we “read”, understand and form
the inner life of organisations. If “we” are the individuals in this
sense, each profession needs to be seen in the organisational con-
text of a perspective, for example, a social worker working in a
municipality. If we look at the organisation from a political per-
spective according to Morgan, some professions like academic
teachers or social workers are only part of a political system and a
tool for other goal interests such as, in this sense and in my opin-
ion, the possible transformation of society in a certain direction.
When using Morgan as a frame of reference, I am very aware of
the risks of using metaphors in a non-critical way as I think Mor-
gan does. By this, I think that it is unclear if Morgan uses meta-
phors as a word for compensation, or if the metaphor is simply
something embellishing, or a tension between that, something
which the metaphor is compared to. Giving an example, if one
says that the school is as a prison (as a metaphor) then the ques-
tion arises of what it is in a prison which one think suits a school.
By saying this, I think Morgan looks at organisations simplisti-
cally as he does not show the range of theories which underpin
metaphors and how they should be interpreted. Different theories
lead us to different interpretations and especially if one makes
a wrong interpretation. This becomes even more obvious when

looking at different societal and organisational conditions and
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frameworks (Leino & Drakenberg, 1993). Change and transfor-
mation can be influenced and governed by the individual but in an
interplay with the surrounding environment. In this interplay, in
my opinion, learning and knowledge acquisition take place
whereby the forces driving entrepreneurial processes can be identi-
fied. Knowledge acquisition is about meetings on different levels
where the interplay between the individual and their internal driv-
ing forces is essential — namely, to emphasises that the internal

driving forces belong to the individual involved (a person).

“When studying cultures of organisations, the ‘game’ is often seen as a
voluntary process in which the actors involved are their own decision-
makers. This opinion can be essential when it comes to the ambition of
giving individuals more responsibility and to become more action-
oriented (‘empowered’) by making them understand that they play an
essential role in the construction of their realities. However, this can
also be very confusing in the sense that you then exclude the scene
where the activity is taking place. We construct or act on our own out
of our own realities, but it does not necessarily need to be something
which is governed by ourselves” (Morgan, own translation, p. 172,

1999).

On the other hand, in a perspective where a profession is seen as
part of an ongoing transformation, where individual initiatives and
incentives are stimulated, then the profession is its own powerful
tool and influence and processes are essential. Dellgran and Hojer
(2005) emphasise the political and social dimensions of the ques-
tion in social work as they believe that the focus must move from
the traditional perspectives in the relationship between research

and social work practice. They call for more knowledge-based un-
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derstanding of organisational contexts and institutional conditions
for both professional production and the use of scientific (and
other kinds of) knowledge. Dellgran and Hojer mainly take their
standpoint from the Swedish context but their views can, in my
opinion, be applied to other welfare and professional contexts. So-
cial work in Germany, for example, is carried out by organisations
(which in Germany, in contrast to Sweden, should not be inter-
preted as solely political organisations) which represent diverging
interests such as religious interests, trade union interests and volun-
tary sector interests (Nikles, 2008). Historically, the context of
German social work has involved a combination of corporativism'
and the complex inter-relationship between the family, society,

lobby groups and the state.

In this setting, the six so-called welfare associations® ( Wohlfarts-
verbiande) play a central, legislated role which is grounded in the
so-called principle of subsidiarity. This principle was mentioned
earlier and basically means that German laws divide competence
between the federal and regional level and, for example, social
problems are tackled with competing skills (Schmid, 2002). These
competing skills mean in principle that the different regions have

autonomy when seeking to regulate legal issues so long as the

' A political philosophy that involves giving autonomy to certain lobby groups
and societies (corporations), for instance trade unions.

*Arbeiterwohlfart (AWO) (workers’ welfare), Diakonisches Werk der Evan-
gelischen Kirche in Deutschland (DW der EKD) (parish work of the German
Evangelical Church, Deutscher Caritasverband (DCV) (the German division of
Caritas), Deutscher Parititischer Wohlfahrtsverband (Der Parititische),
Deutsches Rotes Kreuz (DRK) (the German Red Cross), Zentralwohl-
fahrtsstelle der Juden in Deutschland (ZWST) (Central Welfare Organisation
for German Jews).
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problem in question does not need to be discussed at the federal
level. Thus the autonomy regarding social questions is deemed to
be relatively large. Within this, the individual or client has a far-
reaching veto (very clear for example in care of the elderly) and
forced treatment or sectioning is expressly forbidden and there is in
effect no legislation for forced treatment or sectioning (with the ex-
ception of acute cases where the individual’s life is threatened ei-
ther through substance abuse or mental illness, with forced treat-
ment being allowed for a few days only). As an illustration of key
words in the German social service legislation — words such as
freedom, self-independence and own responsibility are central parts
of the guidelines. Public sector social workers primarily have a con-
trol function and play much less of an executive role. There are ex-
ceptions, for example, within elderly care where the public sector
has very little influence outside of its control function, whereas
within youth care the public sector has both an active and an ex-
ecutive role. Many of the actors and providers of social work
(private, co-operative and voluntary) exist under an umbrella or-
ganisation, which is itself attached to one of the six central welfare
associations. The six central welfare associations co-ordinate the
work between them requiring a high degree of horizontal integra-
tion and vertical inertia. This creates significant complexity in the
accountability and performance of social work which, in turn,
places demands on the interplay between the legislative (public),
co-operative, private and voluntary sectors. Another example is a
professional academic who has been acting in a society and taught
a subject area where academic freedom did not exist, like in former

Lithuania (Christensen, 2007) which has undergone a transforma-
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tion whereby globalisation and academic freedom are now obvious
when implementing new subjects. With the perspective of an or-
ganisation as a power tool, one could say that a professional aca-
demic will become a tool for other interests at the same time, so-
cialised in a new context amidst new conditions of freedom which
did not exist in the former system. In this sense, when professions
are socialised into new institutional structures, where different lev-
els are interacting with each other, the relationship between the
profession and its surrounding area is crucial. A profession’s: a)
own self-interest; and b) ability to ensure the social and economic
allocation of resources is therefore vital when it comes to how pro-
fessional identity is created. In Christensen (2007), surveys show
how some professions can handle different levels and at the same
time see advantages when it comes to an interest in and ability to
exert an influence. We could say that these professions have an en-

trepreneurial way of adapting and learning.

4.5 Learning and the role of entrepreneurship

What is entrepreneurship? One of best known definitions comes
from Schumpeter (1912) who used the term “creative destruction”
and, according to this theory, the entrepreneur is the great disrup-
tor, the bringer of dynamic and progressive change to influence
economic structures and is effectively used to “prove” that capital-
ism is a superior form of economic organisation. Schumpeter put
the individual in a socio-economic context where the individual as

part of a system plays an essential role. The system and its parts



depend on the individual’s innovate ability and willingness for
change. Ropke’s levels of learning (2002) and Schumpeter’s (1912)
entrepreneurial perspective in society complement each other.
Ropke’s level of learning can also be compared to Marton at al.
(1997) and his holistic view of learning where he argues that a pre-
condition of learning is understanding the content itself. In recent
years we have seen growing interest in individual aspects of entre-
preneurship, based on modern psychology theory and cognitive dif-
ferences between individuals. Psychological aspects of entrepre-
neurship which have been discussed include; a focus on the indi-
vidual’s characteristics; a focus on the individual’s freedom of
choice (attitudes, social norms and experienced behaviour together
and a focus on cognitive capability and competence). Social entre-
preneurship involves the mobilisation of socially-embedded re-
sources and devising ways of deriving services from these. Re-
source-wise, the entrepreneur’s field of action is defined by existing
societal distributions of entitlements (Sen, 1981), and the available
(in the sense of not being prohibited) modes of extraction in a
given society. Whether or not a resource that an individual is enti-
tled to is alienable (i.e. may be contributed or traded by their
holder), and which conversion rules or limitations apply will vary
from one context to another. The complex, ambiguous and cul-
ture-dependent character of such rule regimes is seen in relief at the
interface between social entrepreneurship and business activity.
The study of entrepreneurship shows that it can be focused on
three basic levels — individual, organisational and societal — and it
can be seen as a process, an individual or a function. Répke’s level

of learning is not enough when studying these levels but I do see
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Ropke as a connector between Schumpeter and Bronfenbrenner as
he relates his level of learning to the individual, organisational and

societal levels.

“The willingness of learning is more decisive than the level of intel-

ligence, education and qualification” (Ropke, p. 270, 2002).

The role of networks for entrepreneurial ability to succeed has
been investigated by Aldrich (1987) leading to the following find-
ings: a) entrepreneurs succeed due to their ability to identify possi-
bilities and adapt the possibilities offered by the surrounding envi-
ronment; and b) resources are given through exchange relations be-
tween entrepreneurs and their social networks. Johannisson (1987)
believes that an entrepreneur should look at the other part as a
possible central link in his or her network. The social dimension
should not be underestimated and, in order to develop your net-
work, you should be adaptable as regards new thoughts and ideas
(ibid). According to Schumpeter’s development theory (1912), the
individual as an innovator (new combinations of ideas) plays an
essential role in this learning process. However, it cannot be taken
for granted that new ideas come without any relationship to the
willingness and capability of the individual. Schumpeter differenti-
ates between three types of individuals: 1) the “static” crowd,
where there is no acceptance of new ideas; 2) a minority of people
with a creative way of acting and trying new ideas. However, there
is a lack of implementation as those individuals feel comfortable in
their positions and do not want to risk anything; 3) a third group,
a minor one, where new competencies and ideas are developed

both by the individual him or herself or by others. Schumpeter
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points out the need for social economy (“Sozialokonomie”) in or-
der to understand the individual in a social and economic context.
It is within this context that acting, innovation and contribution

can be further understood.

Learning-level 0 Input-output-thinking. Usage, efficiency, routines etc

Learning-level 1. Know-how, professional qualifications. Innovation, information,
methods of usage etc

Learning-level 2: Overall know-how, knowing, competence, acquisition of capability;
implementation, reflection

Learning-level 3: Reflection, vision and energy. Awareness about his or her own
knowing and learning: unaware incompetence, aware incompetence, aware competence,

unaware competence

Fig. 2 The learning hierarchy, (Ropke, p. 272, 2002).

Ropke (2002) defines four aspects when looking at the individual
as an expression of socio-economic development; individual, sub-
jectivity, the importance of history and balance of equality. When
Ropke (2002) uses four different levels of learning (Fig. 2) to de-
scribe how learning is an alternate process where the individuals
can influence their learning by using their experience and own in-
fluence, he speaks about the learning of reflection. He relates en-
trepreneurial skills to learning. Those four levels of learning are re-
lated to each other in a hierarchical order, whereby the higher level
is built on the lower one but does not replace it. One should also
be aware of learning and it can be seen as a construction on its
own (Ropke, 2002). If we understand the forces behind compe-
tence for an entrepreneur, learning can be seen as an entrepreneu-
rial process and therefore deepen our way of looking at the indi-

vidual’s potential in terms of knowledge-building. This can also be
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related to Marton and Booth (2000) and the six levels of under-
standing of learning. Marton and Booth speaks about learning in

the following terms:

As a way of extending one’s knowledge

As a way of memorising and reproducing

As a way of applying

As a way of understanding

As a way of observing something in another way
As a way of changing as a human being

The authors regard attention as a learning variable, meaning that
what individuals focus on plays a central role in learning and that
learning and development cannot be seen as two separate things.
Cognitive development is, according to Marton and Booth, a result
of an interplay between the individual and their surrounding envi-
ronment and, if we want to understand what is happening in learn-
ing, we need to understand how the key aspects of learning content
are understood. Even though there are differences, these learning
levels can partly be compared to Ropke’s learning hierarchy. Mar-
ton’s research was conducted primarily in a school context, while
that of Ropke encompassed other organisations and companies.
Ropke’s learning hierarchy focuses on the individual and innova-
tion through learning, whereas Marton focuses on individuals’
learning and understanding. Despite the differences, parallels can
be identified as innovation and understanding are two essential

parts of entrepreneurship.
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S CONCLUSIONS AND
ANALYSIS

This chapter attempts to conclude the empirical findings with
Bronfenbrenner’s theory on Development Ecology. Further on
there will be a discussion of the research weaknesses and sugges-
tions for further research that would complement the empirical

findings in this study.

5.1 The theory and its relationship with the
findings

This thesis offers no comparison of welfare states or nations, nor a
comparison between professions. It presents a study about profes-
sions’ research, teaching and learning — about Development Ecolo-
gy and knowledge acquisition in a German and Lithuanian societal
and organisational framework. Transformation and changes can be
identified on different levels depending on which lens you are using
as a researcher. This study’s point of departure is the individuals
and their relationship to their surrounding context on different le-

vels. It is written in the conviction that changes in a society or an
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organisation cannot be fully understood without understanding the
forces that drive individuals. This thesis makes a contribution by
improving knowledge of how Development Ecology can be seen in
a welfare context by using study objects within the fields of educa-
tion and professions. This thesis therefore addresses the overall
question: “In the transformation of different societal and organisa-
tional environments, which factors may influence professions’
knowledge acquisition and learning processes?” The organisational
conditions in which the individual acts must be considered in order
to encounter changes and transformation processes. How reality is
looked at and how, in a collective way, reality is defined on differ-
ent levels — the family, organisation and society — will affect our
capability of acting. Resilience capacity on a mental, intra level and
an entrepreneurial way of building, developing and keeping net-
works gives the different levels in the Development Ecology model
a broader understanding of what stimulates learning processes.
Global factors such as political, economic, social and environ-
mental factors on the ex-macro level in relation to the individual
level need to be further understood. Resilience coupled with both
entrepreneurial conditions and Bronfenbrenner’s Development
Ecology Model provide a valuable explanation of why professional
autonomy and transformation processes are defined and estimated
by individuals in various ways. Adding resilience and entrepreneur-
ship to Bronfenbrenner’s Development Ecology model provides us
with a wider understanding of the individual’s development and
knowledge-based process. I am well aware of the risk that a gen-
eral theory model like the Development Ecology Model might be

seen as too general and perhaps watered down as it claims to cover
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more or less everything. When Merton (1973) says that a general
theory like, for instance, a system-theoretic model needs to be ful-
filled and complemented, I think that the strengths of using a gen-
eral model outweigh the disadvantages if I as a researcher can
show that the model can be adapted in line with the purpose of the
study. I am convinced that the more general a theoretic model is,
the more it needs to be reflected on in relation to a study’s purpose.
This is because of the main strength of a general model which, in
my opinion, is its capability to just generalise. According to the
purpose of this study which is particularly concerned with under-
standing driving forces and changes in relation to the individual in
a wide context, the Development Ecology Model contributes by
giving a structure to the environment in which the individual is act-
ing. Adding theories and aspects to the chosen general model then,
in my opinion, only further adds to the substantial contribution
and strength of the model itself. I do see theoretical models as part
of the research process, meaning that I can never predict when or if
the model I have chosen needs to be completed or modified and, if
so, to what extent. As a researcher, I will not abandon the Devel-
opment Ecology Model but I will instead continue to be as open-
minded as possible regarding how to develop and reflect on it. In
my opinion, individuals with a resilience capacity and entrepreneu-
rial skills define their own professional autonomy, regardless of
their organisational context. That is why they have the capacity to
reflect on the interplay between different levels in their surrounding
world according to their professional development. It seems that
professional autonomy is professionally conditional and, in some

organisational and societal contexts, a high degree of professional
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autonomy is an essential pre-condition for knowledge-building.
One of the consequences of this is that the interplay between the
micro and the meso level has changed. Social workers have moved
closer to the client, become more empowered and independent at
the same time as the state and welfare societies’ spheres of influ-
ence have diminished. The professional autonomy for the individ-
ual social worker has grown at the same time as new patterns of
power and interest groups have been created. The client’s auton-
omy and independence towards social workers has also been af-
fected, simultaneously as it has become necessary to pose the ques-
tion of whether or not it is possible to use the term “absolute
power” within the context of interpersonal relations. Should not
one instead look at how power is used and differentiate between
“learning power”, by which I mean the extent to which a behav-
iour or way of thinking can contribute to mutual learning via in-
teraction, and “destructive power” where learning opportunities
are reduced (Kraus, 2007). The social worker’s ability to interpret
his or her professional autonomy can thus be deduced from the
contextual level of freedom or lack of freedom that the social
worker experiences, in light of the relationships that he or she has
both horizontally and vertically. The definition of social workers’
own professional autonomy is affected both by these dimensions
and the development of a more entrepreneurial approach to inter-
ventions and support (Light, 2008). In this study, the Development
Ecology Model is used as a theoretical framework. This model is a
general theory where both the individualistic and systematic views

can be seen.
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This study offers the following conclusions when it comes to re-
flecting on how a profession and the constitution of a subject area
(academic discipline) can be seen, in a transformation and welfare
context, by using Development Ecology as a theoretical frame-

work:

e Unfreedom in a certain organisational context can lead the in-

dividual to a new unfreedom in a new organisational context.

e It appears that, depending on the organisational context in
which the individual is acting, knowledge-building can be
stimulated from both the bottom up as well as from above. As
a tool for showing this, the Development Ecology Model needs
to be developed in order to understand what is happening in-
side the individual in relation to different societal and organisa-

tional levels.

e The stimulation of entrepreneurial activity in an organisation
will represent a contribution to the individual as well as the or-
ganisation in the sense of knowledge-building. Learning can be
seen as an entrepreneurial process and therefore deepen our
way of looking at an individual’s potential in a learning proc-
ess. Some individuals have the ability to participate in the “in-
terplay” between different levels and learn from others in a
network as well as from themselves in order to innovate and
develop. These individuals can be seen as “Ecology Entrepre-

neurs”.
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e It is in the interplay between an individual’s own driving-forces
and in the interaction between different kinds of organisations
and societal levels that knowledge-building and professional
development is taking place. Transformation in a welfare con-
text needs to be seen from both an individual and a social per-

spective.

e Organisational and societal transformation takes place by vir-

tue of political, economic, societal and environmental factors.

¢ Knowledge-building in organisations is professionally condi-
tional in the sense that it is the ability of the individual that de-
termines how they view and identify his or her own profes-

sional autonomy

e Resilience along with entrepreneurial conditions coupled with
Bronfenbrenner’s Development Ecology five-level model can
provide us with a valuable explanation of why professional
autonomy and transformation processes are defined and esti-

mated by individuals in various ways.

In conclusion, the factors influencing knowledge acquisition and
learning processes in professions in a welfare context can be said to
have a political, economic, institutional and individual nature. De-
velopment Ecology reveals that it is not enough to simply have the
individuals and their relationship to different levels as tools for un-
derstanding these processes. An understanding of the individual in

himself or herself together with entrepreneurial and societal driving
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forces is also needed. In summary, in this thesis I have shown that,
firstly, the Development Ecology Model in a modified and devel-
oped form can make a constructive contribution to understanding
changing professions. I have also demonstrated how the Develop-
ment Ecology Model can be employed in two various societal and
organisational contexts. Secondly, I have shed light on how profes-
sional autonomy is conditional given certain organisational and so-
cietal frameworks. Thirdly, I have revealed that entrepreneurship
and learning are closely linked to each other and that knowledge
acquisition is about meetings on different levels where the interplay
between the individual and their internal driving forces is essential
— namely, to emphasise that the internal driving forces belong to

the individual involved (a person).

5.2 Further research

I intend to deepen my research when it comes to comparative stud-
ies of welfare systems by focusing on professions and the organisa-
tions of the welfare state and relations between research, education
and practice. This could mean a comparison of academic disci-
plines or occupations. Another field which interests me is the role
of Social Entrepreneurship and its contribution to welfare systems
— how can co-operation between different levels in society, namely
the public sector and other actors, help strengthen the welfare sys-

tem and what role could education play in this?
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FORORD

Under ndgra sommarmdanader 1988 studerade jag tyska vid
Handelshochschule i Leipzig, i Deutsche Demokratische Republik,
DDR. Efter nagra perioder av arbete i vdstra Tyskland ville jag fa
kunskap ocksd om 6stra Tyskland, vilket for mig var en berikande
vistelse pa flera sitt som utgjort en del av inspirationskallorna till
denna studie. I slutet av 1980-talet och nigra ar in pa 1990-talet
var jag verksam med utvecklingsuppdrag relaterade till etablering
av skandinaviska och frimst svenska foretag och organisationer i
de baltiska linderna. Genom uppdragen stiarktes mitt intresse av de
baltiska lindernas utveckling i olika avseenden. DDR och de
baltiska linderna hade bl a det gemensamt att de tidigare utgjort
en del av forna s k Sovjetblocket. Nar jag s i mitten av 1990-talet
inom ramen for min ldrarutbildning forlade mitt C-uppsatsarbete
till Litauen (Christensen, 1995), inleddes ett allt starkare intresse
for det mojligen for oss svenskar minst kdnda av de baltiska
linderna, Litauen. Mitt intresse for pedagogik  och
utbildningsfragor i allmanhet och foretagsekonomi som
amnesdisciplin i synnerhet vidgade min nyfikenhet pa vad som sker
med dmnets utveckling i Litauen. Mitt amnesval av Litauen
sammanhinger siledes med mitt intresse for utbildning och
samhillsutveckling i vart ndromrdde dir  betydande
omvandlingsprocesser d4gt rum. Mot bakgrund av detta har jag haft
mojligheter  att  studera  utvecklingen av  utbildning i
foretagsekonomi och ekonomiska studier i Litauen, inte minst sett
utifrdn Kaunas University of Technology, som har varit och ar ett
av de ledande universiteten inom utbildning i foretagsekonomi och
ekonomiska studier. Det var ett av de allra forsta litauiska



universiteten som etablerade foretagsekonomisk utbildning efter
sjalvstandigheten 1990.

Varmt tack till professor Margareth Drakenberg samt ekonomie dr
Kristina Genell for era konstruktiva synpunkter och handledning
under arbetets gdng. Varmt tack ocksa till Karin Dahlberg vid
Lararutbildningen som alltid funnits till hands under
uppsatsarbetets gang. Tack ocksa till fil dr Jolanta Stankeviciute’s
samt fil dr Gintautas Saulis stod i samband med
oversdttningsarbete och civilekonom Magnus Eriksson, som under
nagra intensiva manader bidragit till att jag sd helhjartat kunnat
fokusera mitt arbete. En viktig forutsittning for studiens
fardigstallande har ocksa varit professor Sven-Axel Ménssons tro
pa mitt arbete, stod och goda rad. Studien vill jag slutligen ocksa
tilligna Helene och mina barn Carl, Felicia och Desirée som
talmodigt accepterat att pappa haft behov av lugn och ro i sitt
arbetsrum.

Man skall vara s kdr i sitt uppsatsarbete att man ar
svartsjuk pd den tid man firar jul, den tid man sover, den tid
man dter, den tid man gifter sig. Allt annat dr kopt liv, hor.
Darfor dr dttatimmarsdagen ett kapitulationstecken och en
bedrovlighet. (fritt efter framlidne Lars Gyllensten, Svenska
Akademien).

Malmo i januari 2007
Jonas Christensen



10

Till Carl, Felicia, Desirée
och Helene



INLEDNING

I en forstudie genomford av Virldsbanken (World Bank Country
Study, 1993) i samarbete med republiken Litauen (jfr bil 1), visade
det sig att det finns anledning att ndarma sig utvecklingen av det
litauiska utbildningsvisendet utifran ett flertal perspektiv. I min C-
uppsats (Christensen, 1995), vilken syftade till att definiera och
belysa  konkreta  problemomrdden inom  utbildning i
foretagsekonomi och ekonomiska studier i Litauen, framkom
behovet av okad kunskap kring foretagsekonomi och
ekonomiutbildningens  roll i Litauens hogre utbildning.
Foretagsekonomen Genell (1997) visar i sin doktorsavhandling
hur fordndring och utveckling av foretagsekonomisk utbildning
avspeglar den politiska och ekonomiska omvandlingsprocessen i
Polen. Den litauiske forskaren Kundrotas (1996) belyser i sin
doktorsavhandling hur foretagsekonomisk utbildning, inom ramen
for en fakultet i Litauen, vuxit fram som en reaktion pa
samhailleliga behov. Savil Genells och Kundrotas studier som
foretagsekonomen Engwalls mangfacetterade studier (1980, 1992,
1998) i hur foretagsekonomi har konstituerats i skilda
linderkontexter har utgjort viktiga inspirationskillor for denna
studie. Det har varit intressant och stimulerande att i arbetet se hur
discipliner som foretagsekonomi och pedagogik kan motas.
Kunskaper om hur universitetsimnen formas och utvecklas utgor
ett bidrag till 6kad forstdelse av den hogre utbildningens roll i en
samhaillelig omvandling. Denna studie avser att ge ett bidrag till
vad som format foretagsekonomi och ekonomiska studier i Litauen
under perioden 1988-1997. Foretagsekonomi utgor studieobjektet i
denna studie och det huvudsakliga motet mellan retorik och praxis
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utgor essensen i arbetet. Det 4r min ambition att denna studie skall
uppfattas vara lika intressant for pedagoger som for
foretagsekonomer.

12



] BAKGRUND

Ekonomisk och social utveckling utgor de kanske viktigaste
bestandsdelarna i ett lands utveckling. Kunskap och utbildning ar
viktiga forutsidttningar for varje lands demokratiska och
ekonomiska utveckling. For att framvixten av ett valfirdssamhalle
skall forstds, racker det inte med att bara fokusera ekonomiska
faktorer. Faktorer behover dven sittas in i en social, kulturell och
historisk kontext. Efter det att Litauen dterfatt sin sjalvstindighet,
1990, avtog intresset generellt for kollektiva losningar och fokus
pa att skapa vilstdnd utifrdn egenintresset stirktes (Aidukaite,
2004).

The shift to individualism in people’s mentality and the de-
cline of the labour movement, or, to be more precise, the de-
cline in trade union membership and influence, does nothing to
promote the development of social rights in the Baltic countries
and hinders the expansion of social policies (Aidukaite, 2004, s.
37).

Inforandet av foretagsekonomisk utbildning sammanfoll med den
atervunna  sjalvstindigheten 1990, da utvecklingen mot
marknadsekonomi inleddes, vilket kom att stilla betydande krav
pa foretagsekonomisk kunskap i samhallet. En okad efterfragan pa
kompetenser inom ledarskap, organisation, marknadsforing,
finansiering och entreprenorskap blev tydlig. Detta giller inom
saval det privata ndringslivet som delar av den offentliga
verksamheten. Amnesstudier i foretagsekonomi och andra

13



ekonomiamnen blir darfor viktigt av flera skil, och att studera ett
dmnes framvixt utgor en del av det pedagogiska forskningsfiltet.
Att oka forstaelsen for hur ett amne konstitueras utgor dessutom
en viktig uppgift ur ett europeiskt perspektiv, inte minst med
avseende pda den pagdende s k Bolognaprocessen (jfr bil 2). I
Engwall  (1980) ges olika bidrag for att  belysa
foretagsekonomidamnets teori- och idéutveckling (jfr bil 3).
Foreliggande studie utgor ett bidrag i forstdelsen av vad som
format foretagsekonomi 1988-1997 i motet mellan en fore- och en
eftersituation i en litauisk kontext.

1.1 Utbildningsstruktur och historik - en
interaktion?

Litauen har gamla anor vad giller hogre utbildning, och
universitetet i Vilnius var ett av de forsta universitet som
etablerades i Europa (Zabulis, 1968). Det sovjetiska utbildnings-
systemet, vilket Litauen fore 1989 utgjorde en del av, byggde i hog
grad pd ryska traditioner, vilket innebar prioritering i forsta hand
av litteratur, musik, matematik, vetenskap och sprik. Nir
bolsjevikerna tog makten 1917, var utbildningssektorn starkt
underutvecklad. Revolutionen bidrog till radikala forandringar
och oppnade mojlighet till utbildning for hela befolkningen och
ddrigenom reducerades analfabetismen kraftigt. Efter tva
decennier, dvs wunder 1930-talet, blev ambitionen frin
kommunistpartiet allt tydligare vad géllde satsning pa industri och
teknik som viktiga omrdden for att paskynda tillvixt, vilket
innebar ett okat behov av sivil tekniker som ekonomer av olika
slag. Det overgripande utbildningsmélet var att skapa den “nya
sovjetmanniskan” (Brickman och Zepper, 1992).

The shift from soft to hard pedagogy succeded, into
strenghtening the Soviet Union as a strong international power.
Transition of the USSR from Stalinism into a somewhat less
monolithic state didn’t change the fundamental goals of Com-
munism in education. The central objective remained the rear-
ing of the New Soviet Man (Brickman och Zepper, 1992, s. 55).
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Under Gorbatjovs ledning under 1980-talet 4r det naturligt att tro
att perestrojka (omdaning av den socialistiska ekonomin) och
glasnost (6ppenhet) innebar en liberalisering av utbildningen.
Gorbatjovs  politik  stimulerade Litauen till att paborja
reformeringen av den hogre utbildningen, en reformering som
sedan dess stindigt padgar och som intensifierats genom Litauens
EU-intrdde. Den starka kontroll av den hogre utbildningen som
Sovjetunionen tidigare hade 6ver Litauen overgick till att 6ppna
undervisningen for andra influenser, vilka kom att mycket
patagligt forandra amnenas innehall.

Socialismens politiska ekonomi utforskar
produktionsforhdllanden inom det socialistiska samhallet, deras
uppkomst, utveckling, villkor och lagenligheter for stegvis
overgdng fran socialismen till kommunismen och grunder for
den ekonomiska politiken i det socialistiska sambhallet,
lagenligheter for uppkomst och utveckling av det socialistiska
varldssystemet och den ekonomiska integrationen och
grunderna for nutida antimarxistiska ekonomiska teorier (Ur
metodanvisning for kurs i Socialismens Politiska ekonomi,
Kaunas, 1987, ursprungligen 6versatt av FD Gintautas Saulis,

Siauliai- universitetet, 1996, egen sprakkorrigering).

Forandringar inleddes delvis redan fran mitten av 1980-talet, vilka
gav mojligheter och beslutsamhet i Litauen att fi in mer av
Litauens virderingar och synsitt i undervisningen (Ramoniene,
2005). D4 foretagsekonomisk universitetsutbildning introducerades
1989 (jfr bil. 8) kom den delvis att uppfattas som ny. I det nya lag
bl a dmnet marknadsforing, samtidigt som inriktningar som
organisation och ledarskap till delar upplevdes som en fortsattning
av tidigare befintlig ekonomiutbildning. Det 4r mot denna
bakgrund mycket intressant att stilla de fragor som forskaren
Engwall (1980) stiller i en litauisk kontext, och bidra till att belysa
spridning av tankesitt kring utbildning i foretagsekonomi och
ekonomiska studier. Engwall ar professor i foretagsekonomi vid
Uppsala  universitet och har i sin forskning studerat
foretagsekonomiamnets utveckling i olika linder. Vilka slags
influenser har format foretagsekonomiiamnet? Vilken roll har

15



handelshogskolor (Business Schools) haft i utvecklingen av
foretagsekonomiamnet? Vilken betydelse har inflytandet fran USA
haft? utgor sidana fragor som Engwall staller.

Vad som ar speciellt med de tidigare kommunistiska linderna dr
att de tidigare haft ekonomiska utbildningar av en helt annan
karaktir och att inforande av foretagsekonomisk utbildning
innebiar en omprogrammering, ett paradigmskifte. Man kan
dessutom forvanta sig att utlindska, framst amerikanska, aktorer
ar intresserade av att uppritthdlla olika former av brohuvuden i
form av filialer och samarbeten, vilket bl a foretagsekonomen
Genell (1997) visat i sin doktorsavhandling med fokus pa Polens
omvandling vad giller foretagsekonomisk utbildning. Detta
inflytande ar langt ifrdn oproblematiskt da det inte bara ligger
vilvilja bakom vistlinders st6d i form av utbildningsinsatser och
litteratur, vilket bl a Angresano (1994) visat i sin forskning.
Angresano pladerar for en annan typ av ekonomiutbildning som
tydligare belyser sociala problem och fokuserar pa att stimulera
studenter att vidga sina perspektiv pa basis av sina egna nationella
behov, och en undervisning syftande till att lyfta fram olika
paradigm. Utvecklingen i de baltiska staterna dr i detta
sammanhang  av  sdrskilt  intresse.  De  ekonomiska
/foretagsekonomiska dmnesomrddena i dessa linder har, da
linderna utgjorde en del av Sovjetunionen, bestimts av en
politisk-ekonomisk ideologi utifrdin marxism och socialism.
Marxistisk ekonomisk teoribildning i utbildningen forutsattes
utgora ett centralt stod i samhillet. Som tidigare ndmnts ar det
dock visentligt att vara medveten om de betydande variationer
som radde mellan Sovjetunionen och de olika linderna i Ost- och
Centraleuropa. Visentligt dr det frimst darfor att linderna hade
olika slag av beroendeforhillande till Sovjetunionen. Genell (a a)
pekar pa detta i sin studie, och visar att det skedde en successiv
utveckling av den hogre utbildningen inom de ekonomiska
dmnesomrddena fran 1970-talet och framit. En omvandling som
innebar att influenser fran vist i olika avseenden kom att paverka
utbildningens innehall.

16



1.2 Utbildning och samhéillelig
omvandling

I Sverige har ett flertal studier genomforts vad galler ett skolimnes
konstituering och utveckling over tid. Dessa studier visar hur
amnesinnehéllet har samband med den historiska utvecklingen och
samhailleliga situationen. Andersson (2003) visar den s k
Chicagoskolans framviaxt, dir olika aktorer bidrar till bildandet av
en vetenskaplig institution i en samhaillelig och historisk kontext.
Sambandet mellan utbildningspolitik och samhaillelig omvandling
har ocksa bl a visats av Lundgren (2002) da han ser detta samband
som en del av det pedagogiska forskningsfaltet. Lundgren (a a)
pavisar mycket tydligt relationen mellan pedagogisk forskning,
utbildningsplanering och politiskt beslutsfattande.

De stora skolreformerna kopplar utbildningsforskningen till
samhillsbygget och  vilfirdssamhillets  framvixt, dar
vetenskapen uppfattas som en visentlig forutsdttning for
rationellt beslutsfattande (Lundgren, 2002, s. 236).

Berg och Wallin (1983) menar bl a att en ldroplan uttrycker
statsmakternas avsikter att styra skolan i en bestimd riktning,
vilket avspeglas i de styrdokument som omger skolan. Denna yttre
grans i forhallande till de inre granserna gor enligt Berg (2003) att
ett outnyttjat handlingsutrymme, ett frirum, uppstar. Studierna
visar ocksa att amnena befinner sig i ett spanningsfilt mellan olika
intressen, vilka kan vara t.ex. politiska eller kulturellt bestimda.
Rddande sambhaillsklimat och politiska beslut gor att dmnen
utvecklas olikartat i olika linder. Ekonomiska, sociala,
teknologiska, kompetensmassiga faktorer utgor andra drivkrafter
som i olika avseenden fir konsekvenser pd dmnenas roll och
utveckling. Amnenas inflytande pa professioner atskiljer sig darfor.
Nya utbildningsprogram och dmnesomraden kan darfor sigas inta
en roll i ett samhilles utveckling. Exempel pa detta utgors av nya
gymnasieutbildningar i form av friskolor och/eller kommunala
skolor, dar yrkesinriktade utbildningsprogram formas och
utvecklas i ndra samverkan med naringsliv. 1 vissa fall viljer
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foretag dven att etablera egna gymnasieskolor (friskolor) och
exempel pa sidana foretag ar ABB, NCC och Volvo.

Utbildning har manga ginger beskrivits som en viktig del i
forandringsprocesser, och har ocksa betraktats ur historisk
synvinkel som en birande del. Vad som driver forandringar, och
hur idéer sprids i en alltmer globaliserad virld, har bl a
Czarniawska (2005) belyst dd hon havdar att det ocksa finns andra
perspektiv. som driver forandringsprocesser, beroende pa var i
processen och pa vilken nivd fordndringen ligger. Vissa idéer
“reser” runt, ndgra stannar kvar och forblir moderna, ndgra
moden stannar och blir institutioner, medan andra forsvinner.
Czarniawska framhaller att nir en idé omvandlas till handling och
handlingen upprepas och det skapas en normativ forklaring till
den, bildas en institution. Laromedlens roll belyses av bl a Furusten
(1993) som ur ett socialkonstruktivistiskt perspektiv havdar att
verkligheten dr socialt konstruerad och att laromedel blir barare av
konstruerade verkligheter. Furusten argumenterar for att populdr
managementlitteratur (ledarskapslitteratur) kan betraktas som
representationer av det spridk som anviands i foretag och
organisationer. Litteraturen bidrar da till att skapa ett sprak, en
diskurs, dar syftet med spraket dr att sprida normer for vilka
beteenden och aktioner som anses leda till framgang och som har
betydelse for hur foretag och andra organisationer agerar.
Litteratur, som jag uppfattar Furusten, utgor en viktig formedlare
av ideologier och forestillningar.

1.3 Vilka grundstenar fanns i Ost- och
Centraleuropa?

Aslund (1991) beskriver hur omfattande publiceringen av litteratur
inom de ekonomiska admnesomriddena var i Sovjetunionen,
samtidigt som censuren var rigoros. Trots att engelska lardes ut,
var tillgdng till och mojlighet att fa tillgang till litteratur inom
ekonomiska dmnesomrdden i stort sett obefintlig. Vissa klassiska
ekonomer sisom Keynes och Marshall (jfr bil. 5) oversattes men
utgavs i mycket begriansad upplaga och mycket sent. Keynes
“General Theory” publicerades 1978 och da i en upplaga pa 3000,
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endast avsedd fér utvalda skolbibliotek (Aslund ur Izvestiya,
1991). 1 stort sett samtliga ekonomildrare undervisade da i
socialistisk politisk ekonomi (jfr bil 4) och eftersom manga
bibeholl sina tjanster efter sin uppnadda pensionsalder, forsvarades
foryngringen. Liroplanerna (utbildningsplanerna) och
kursplanerna (curriculum) var utformade strikt utifrin marxist-
leninistisk grund, och annan ekonomisk teoribildning forekom
inte. Utvecklingen av foretagsekonomi som universitetsimne och
ekonomiska studier i Litauen ar darfor i foreliggande arbete av
sdrskilt intresse.

1.4 Studiens syfte, disposition och begrepp
1.4.1 Studiens syfte

Studiens syfte ar att ge en bild av hur foretagsekonomi som
universitetsimne formats i Litauen under perioden 1988-1997.
Mitt forskningsintresse géller sidlunda vilka forandringar i motet
mellan det gamla och det nya som frigorelsen fran Sovjet har fatt
pa en ekonomisk utbildning i Litauen. Primart i samband med
detta har jag behandlat vilka teorier och teoretiker som ar och har
varit vigledande i den foretagsekonomiska utbildningen och vad i
motet mellan det gamla och det nya som har influerat
foretagsekonomiamnet i Litauen. Utgangspunkten i studien ar
individen, i samverkan med kontextens olika nivier.

1.4.2 Studiens disposition

Kapitel 1 introducerar lasaren i studien med kort historisk
bakgrund till amnesvalet. Litauens vag till sjdlvstindighet tas har
upp. Fragan om utbildningsstruktur och historik belyses.
Utbildning som del av samhaillelig omvandling samt de grundstenar
som praglade utbildningssystemet i forna Sovjetunionen belyses
vidare. Kapitlet avslutas med syfte, disposition och begrepp.
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Kapitel 2 fokuserar foretagsekonomi och pedagogik. Hir ges
inledningsvis en bakgrund till hur ett liroamne och dess framvaxt
kan ses och betraktas. Foretagsekonomiamnet definieras och
foretagsekonomi som forskningsimne belyses. Kapitlet avslutas
med framvixten av foretagsekonomisk utbildning i Litauen.

Kapitel 3 wutgor den teoretiska ramen och inleds med en
presentation av teoretiska referensramar och begreppsbildning som
ligger till grund for studien. Socialkonstruktivism diskuteras utifran
olika infallsvinklar. Laroplansteori och teoriers alternativa roller
diskuteras. Kapitlet avslutas med teoretiska utgangspunkter samt
centrala teoretiska begrepp. De fragestillningar som getts i
syftesformuleringen preciseras.

Kapitel 4 dr ett metodkapitel. Intervjumetoder och den kvalitativa
forskningsintervjun inleder kapitlet. Genomfoérandeprocessen av
studien presenteras liksom undersokningspersoners bakgrund. De
datainsamlingsinstrument som studien utgatt ifran beskrivs liksom
principerna for urval av undersokningsgrupp. Intervjufrigor samt
intervjuernas genomforande redovisas. Analysmetod for intervjuer
redovisas. Redovisning av vilka styrdokument som samlats in och
analysmetod for dokumenten ges. Studiens intervjumaterial och
styrdokument redovisas. Kapitlet avslutas med redovisning av
dokumentations- och analysmetod samt metodtriangulering.

Kapitel 5 utgor en presentation och en forsta genomging av
empiriskt material. Genomgangen bestir i kommentarer och
tolkningar utifrdn definierade huvud- och underteman.

Kapitel 6 utgor sammanfattning och slutdiskussion av studiens
resultat.

1.4.3 Studiens nyckelbegrepp

I denna studie forekommer ett antal dmnesspecifika,
foretagsekonomiska begrepp samt centrala teoretiska begrepp. Som

lasare finner du dessa begrepp samlade i bilaga 5. De definitioner
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jag utgdr ifrdn vad giller studiens centrala begrepp aterfinns i
kapitel 3.6. Detta for att underldtta for dig som ldsare att se vilka
definitioner som jag valt att utgd ifrdn. Samtliga bilagor finner du
pa www.mah.se under hilsa och samhalle/forskning/socialt
arbete.

21



2  PEDAGOGIK OCH
FORETAGSEKONOMI

2.1 Ett ldrodmnes framvdxt och innehall

Studier av omstindigheterna kring ett dmnes framvixt och
utveckling dr som ndmnts en del av pedagogisk forskning.
Vilkinda dr Goodsons studier av hur vissa dmnen fér intrade och
hur andra utestings, i skolutbildningar pa olika nivder i historisk
tid (Goodson, 1995, 1998). Goodson utgir fran ett
socialkonstruktivistiskt perspektiv och visar beroendet mellan &
ena sidan samhillelig och kulturell kontext och 4 andra sidan ett
dmnes inriktning och utveckling. Utbildningsinnehallet dr en icke
obetydlig del i makten att styra ett samhalle och dess medborgare.
Goodson talar om ett dmnes framvixt, dir liraren blir ett verktyg,
socialiserad in i institutionella strukturer. Langt bortom denna
socialisering ser Goodson dmnets innehdll som ett resultat av
lirarens 1) egenintresse och 2) resursallokering, vilket kan
stimulera till amnets utveckling. Larare har olika forhéllningssatt
beroende pd hur de definierar sin roll, vilket skapar skilda
lararidentiteter (Goodson och Walker, 1991).

Studier av laroplaner och liroplanshistoria pekar pa vikten av
aspekter sdsom strukturen i utbildningssystemet for att forsta vad
som sker pa individ-, kollegial- och relationell nivd. Kampen for att
definiera curriculum blir darfér nagot som relaterar till sociala,
politiska och intellektuella kontexter.
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2.2 Hur kan eft dmne betraktas ?

P4 vilken analysnivd man 4n gér in, handlar pedagogik sa gott som
alltid om en malinriktad verksamhet i uppfostran, undervisning
och utbildning av individer i varierande dldrar och med skilda
forutsdttningar och andra egenskaper. Det visentliga ar darfor de
pedagogiska processer som tar sig uttryck i form av undervisning
eller inlirning samt socialisering i andra former. Allt detta
paverkas av yttre omstandigheter i miljon men ocksd av speciella
ramar som skapats av ekonomiska eller andra skil i form av tid till
forfogande for bland annat olika aktiviteter, regler om
elevgruppering, klassers storlek. Genom sitt fokus pa de
pedagogiska processerna tranger pedagogiken igenom mer
generella  discipliner i en utprdglad, sndvare makro-
mikrodimension.

23 Féretagsekonomi - vad é&r det?

Ekonomi betyder per definition hushéllning med (begrinsade)
resurser; pengar, kunskap, tid och realkapital (utrustning, ravaror
etc). Foretagsekonomisk utbildning forekommer i princip 6ver hela
virlden, och amnet har formats genom de omvirldsrelationer som
akademiska institutioner och dess foretradare har. 1 den
foretagsekonomiska traditionen har dmnet kommit att innefatta
fyra huvudomraden; organisation/management, redovisning och
finansiering, kostnads-/intiktsanalys samt marknadsforing (jfr bil
6). Efterhand som foretagsekonomidmnet utvecklats har nya delar
tillkommit och har kan sirskilt nimnas entreprenorskap, service-
management och affirsinformatik. Vissa linder i Ost- och
Centraleuropa har da gjort ett “hopp” i meningen att nya delar
kommit att dominera i utformningen av foretagsekonomi-
utbildningen.

Genom framvixten av moderna storforetag under slutet av
1800-talet kom redovisningsfrigorna att bli allt viktigare genom
okade krav pd ekonomisk information. Efterhand som den
tekniska utvecklingen blev allt snabbare kom foretagsekonomi att
fraimst handla om  frigor gillande finansiering och
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investeringsbedomningar. I bada dessa fall kom inspirationen fran
nationalekonomiska teorier. Massproduktion och foretagstillvaxt
ledde ocksa till att fragor om hur produktionen skulle organiseras
uppmarksammades. Taylorismen blev ett begrepp vid sekelskiftet
dd metoder borjade utvecklas for att bedoma dels lonsamhet inom
organisationer och dels prissittning for olika produkter.
Theliander (1999) skriver bl a om de pedagogiska konsekvenserna
av Taylors arbete da han i en kritisk betraktelse av Taylors system
pekar pa att mycket av det som Taylor benimnde lirande och
utveckling inte dr annat dn kontroll av regelsystemets atlydnad.
Lirandet 1 den kapitalistiska produktionen har samma
kontrollerande och disciplinerande funktion som ldrandet i skolan.
Under 1930-talet kom synen pd manniskan i arbetslivet att
nyanseras i och med den s k Human-Relations-rorelsen och
beteendevetenskapliga aspekter blev alltmer visentliga att beakta
inom foretagsekonomi. Human-Relations-rorelsens foretradare
betonade arbetsledarnas betydelse och inom ramen for tekniska,
administrativa och organisatoriska system forsokte de dstadkomma
triveamma, arbetsengagerande och  produktionsbefrimjande
arbetsforhallanden (Lennerlof, 1989).

Den praktiska anknytningen har medfort att dmnet
foretagsekonomi i stor utstrackning paverkats av en utveckling

utanfor de akademiska institutionerna (Engwall, 1980, s. 8).

Det amerikanska inflytandet i betraktandet av olika ldnders
foretagsekonomiutbildning varierar, och Engwall och Zamagani
(1998) gor i sin studie ett forsok till kategorisering for att belysa i
vilken utstrickning som det amerikanska inflytandet Over
foretagsekonomisk universitetsutbildning skett historiskt (inom
parentes ges exemplifiering av lander):

1. Motstand gentemot amerikanskt inflytande (Japan, Frankrike,
Tyskland)

2. Den amerikanska modellen som inspirator (Italien, Spanien)

3. Den amerikanska modellens inflytande vs den tyska modellen
(Norden)
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4. Sen integrering av den amerikanska modellen (Storbritannien,
Osteuropa)

Den amerikanska synen pa foretagsekonomiutbildning bygger i
hog grad pa generella kunskaper kring foretag och foretagande.
Utbildningen betonar foretag som ndgot som genererar vinst och
avkastning. Praktikfall och nira samverkan med naringslivet utgor
en viktig del i undervisningen och det vetenskapliga innehéllet
tonas ned. En slutsats som Engwall och Zamagani drar i denna
kategorisering ar att den nationella kontexten ar viktig i forstaelsen
av vad och hur foretagsekonomisk utbildning influerats. I mindre
nationer med storre behov av internationalisering, som exempelvis
de nordiska linderna, har intresset och kraven pa anpassning till
andra handelshogskolor varit storre. Likasd har moraliskt och
finansiellt stod betydelse i att etablera och forindra nya
institutioner.

I den kurslitteratur som dominerar vid svenska universitet och
hogskolor ar litteratur forfattad av amerikaner eller européer, vilka
skriver pa engelska dominerande. Vad giller forskning, utbildning
och tredje uppgiften (samverkan mellan hogre utbildning och
ndringsliv), har integrationen mellan dessa tre delar tydligt bidragit
till dmnets utveckling (en integration frimst orsakat av starka
influenser fran USA).

2.4 Ekonomisk utbildning i Litauen

Den traditionella bilden av ekonomisk utbildning i forna
Sovjetunionen, ar att den varit centralstyrd och strangt
kontrollerad av ett politiskt parti, kommunistpartiet. Ju mer
politiserat ett damne ansdgs vara, desto storre politisk kontroll
utovades over dmnets innehdll. F4 dmnesomraden var och ar mer
politiska till sin karaktir 4n ekonomisk utbildning. Enligt
information frdn mina intervjuer har det ryska och sovjetiska
utbildningssystemet i klassrummet, i hog grad baserats pa den
tyske filosofen och statsmannen Humboldt. Studier av ekonomi
och ekonomiska forhallanden under Sovjettiden utgjordes i
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huvudsak av dmnen inom ramen for socialismens politiska
ekonomi:  Allmdn  arbetsorganisation,  Produktionsstyrning,
Ledning, Finansiering. Marxistisk ekonomisk teori hade av flera
skil en central roll i all form av utbildning, i synnerhet inom de
samhallsvetenskapliga  disciplinerna. Vad giller exempelvis
utbildning av hogre chefer i samhallet (managementutbildning), sa
var denna utbildning starkt integrerad i den hogre utbildningen och
generellt kan sdgas att ett centralt mal var att centralisera all hogre
utbildning till Moskva p g a den hogre utbildningens betydelse for
planekonomin (Roffe, 1996). Sedan 1991 har utmaningarna inom
Litauens utbildningssystem (jfr bil. 7) wvarit att etablera
institutioner, utveckla curriculum och liromedel. Aslund (1991)
pekar pd att behoven av foretagsekonomisk utbildning kan
tillfredsstéllas pa olika sitt och ledarutbildningar av olika slag har
vuxit fram mycket kraftigt, samtidigt som forskning och
grundutbildning inom universiteten tar betydligt lingre tid att
etablera.

Studier i ekonomi forekommer i huvudsak endast pa hogskole-
och universitetsnivd (jfr bil 8) samt inom ramen for privata
institutioner. I samband med sjilvstindigheten 1990 si har
samhallsvetenskaplig forskning prioriterats och foretagsekonomi
utgor ett av de yngsta dmnesomrddena. De friamsta
forklaringsgrunderna till varfor foretagsekonomi etablerats (jfr bil.
9) vid de litauiska universiteten ar enligt Kundrotas (1996): a)
generell efterfragan i samhaillet pa kunskaper i foretagsekonomi b)
akademisk frihetsgrad hos universiteten att sjalvstandigt utforma
utbildningsprogram samt c¢) behov av att mota kraven pa
internationell utbildningsstandard.

2.5 Framvéxt av féretagsekonomisk utbildning i
Litauen

Niar  framvixten av foretagsekonomisk utbildning studeras i
Litauen finns paralleller till hur amnet formats i andra 6st- och
centraleuropeiska linder. Det finns likheter i hur damnet utvecklats i
Litauen (jfr bil 9) och andra 6st- och centraleuropeiska linder
sasom Estland, Lettland och Tjeckien. Litauen utgjorde en starkt
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integrerad del av Sovjetunionen jamfort med exempelvis Polen som
upprattholl mer eller mindre intensiva kontakter med vast under
sin kommunistiska period (Genell, 1997). Overgangen frin plan-
till marknadsekonomi har stillt 6kade arbetsmarknadsmaissiga
krav pa affirsutbildningar. Utbildningsprogrammen som erbjuds i
foretagsekonomi (jfr bil 10) ar i hog grad diversifierade i sitt
innehall med olika tyngdpunkter, beroende pa vilket universitet
som avses. Privata bidragsgivare, organisationer och foretag har
pa olika sitt bidragit i utvecklingen av utbildningsprogrammen.
Internationellt  stod  har  exempelvis  delvis  finansierat
foretagsekonomisk  utbildning vid Kaunas University of
Technology genom Norwegian School of Management. Olika
finansieringskallor utgor en del av de karaktaristika som influerat
foretagsekonomisk utbildning (Kundrotas, 1996). Larare utgor en
viktig del i utformningen av foretagsekonomisk utbildning,
samtidigt som de 4r aktorer i en vidare utbildningskontext, dar
politiska, ekonomiska och sociala fordndringar pdaverkat
reformarbetet inom universitetsutbildningen. Lirare har haft en
nyckelroll i omvandlingen frin den tidigare (fore 1989)
sovjetstyrda utbildningen i Litauen. Larares formaga, intresse och
engagemang paverkar studenter, och i vissa fall innehdllet i
studierna. Kundrotas (a a) pekar pd fem interna kriterier och tre
externa, vilka i hog grad kommit att paverka utbildningsprogram i
foretagsekonomi:

Interna karaktiristika:

e Mailet med att erbjuda foretagsekonomiska studier jamfort
med 6vriga 4mnen

e Innehallet i foretagsekonomiska studier
e  Form, metod och kursmal
e Lirare

e Studenter
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Externa karaktaristika:

e Synsitt och normbildning pa nationell niva
e Metoder och grad av finansiering

e Karriarmojligheter och arbetsmarknadens efterfragan.

Dessa interna och externa karaktiristika bidrar till var forstielse
av vad slags principer som paverkar foretagsekonomisk utbildning
(ifr bil 11).
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3  TEORETISKA
UTGANGSPUNKTER

Att konkretisera sina virderingar dr mycket svart di de oftast
ligger i det djupt omedvetna. Jag menar att virderingar paverkas
av den verklighetsuppfattning individen har. Min selektiva
perception ar en omedveten foljd av den mangfald av information
som praglar var virld. Den teoretiska ram jag darfor valjer att utga
ifrin, de metoder jag valt och de empiriska iakttagelser jag gor,
beror i hog grad pd resultatet av den selektiva process varje
manniska genomgar i uppfostran, arbetsliv, utbildning etc. Det dr
begriansade delar av verkligheten jag ser och mojligen ocksa vill se.
Vissa problem moter jag, andra inte. Jag upplever styrkan i vissa
forhallanden och andra forhdllanden ser jag inte. Det ar utifran
mina glasbgon som jag uppfattar studiens syfte och  viljer
teoretiska utgangspunkter.

I det hdar kapitlet redovisar jag studiens teoretiska
utgangspunkter. Studien utgdr ifran det perspektiv som benamns
utvecklingsekologi, vars upphovsman 4r Bronfenbrenner (1979).
Enligt hans teori hinger alla foreteelser samman och paverkar
varandra, men i olika hog grad vid olika tillfillen. Teorin riktar
uppmairksamheten mot relationer, dels mellan manniskor, dels
mellan de olika system som vart liv och var varld ar uppbyggd av.
Bronfenbrenner framhéller att individen alltid utvecklas i ett
sammanhang och hans teori inbegriper hela det sammanhang som
individen lever i. Valet av utvecklingsekologi som referensram i
denna studie motiveras av att Bronfenbrenner gor en uppdelning av
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kontext pa olika nivder, som samtliga inverkar pad individens
utveckling. En  schematisk  skiss Over  Bronfenbrenners
utvecklingsekologi ges i figur 1 pa sidan 32 (jfr ocksa bil. 12). En
annan orsak till valet av utvecklingsekologi dr att framvixten av
foretagsekonomisk utbildning som del av den hogre utbildningen
bor ses i en vidare social och samhillelig kontext, dar
foretagsekonomisk utbildning och kunskaper i ekonomi speglar
behov for individ, foretag och samhille. Den sociala kontextens
betydelse for individen lyfts fram ocksa av den ryske forskaren
Vygotsky (1978).

3.1 Bronfenbrenner och Vygotsky

Individen kommer i forsta rummet enligt Bronfenbrenner och
formar kulturen. Att bygga upp kunskap om virlden, se och forsta
den kraver inte bara att individen, barnet sjalvt ar aktivt, utan
ocksd att barnet (individen) ingdr i ett socialt och kulturellt
sammanhang i samspel med andra vuxna, vilket ar ndgot som
Vygotsky (2003) lyfter fram. Barnen, enligt Vygotsky, kommer till
den hir virlden med bara ett fatal grundliggande mentala
funktioner (uppmirksamhet, varseblivning och minne) som
kulturen omformar till nya, mer avancerade och hogre mentala
funktioner. Han ansdg vidare att barnets utveckling ar helt
beroende av i vilken kulturell situation som det viaxer upp och att
utvecklingen bor ses som ett resultat av barnets sociala samspel
med bl a fordldrar, syskon och ldrare. I forlingningen innebar
detta, att sprak och kultur starkt pdverkar den kognitiva
utvecklingen; inifran och ut och utifran och in. Individens (barnets)
problemlosningsformdga kan stimuleras genom att omgivningen
okar sitt medvetande om hur barnet tinker nir det stills infor ett
problem. Vygotsky betonade vikten av att, som fordlder eller
larare, forhalla sig till barnets utveckling och inlirning. Han
framholl att genom undervisning skapas de larprocesser som styr
den fortsatta psykiska utvecklingen.

Det finns flera tinkbara teoribildningar att utgad ifrdn nir ett
amnes konstituering studeras, och huvudsyftet med detta kapitel ar
att utgora en teoriram infor tolkning av datainsamling, vilken
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presenteras i kapitel 5. Bronfenbrenner (1975) har belyst skillnader
och olikheter i det amerikanska och divarande sovjetiska
skolsystemet med fokus pd barnuppfostran. Bronfenbrenner
diskuterar forandringar i fem for individen viktiga sociala
sammanhang. Han talar om olika narmiljoer; klassrummet, skolan,
familjen. Utover dessa tillkommer den storre gemenskapen —
lokalsamhallet/regionen samt den nationella nivan. Eventuellt kan
dven den internationella nivin liggas till. Teorin belyser barns
(individers) utveckling inom ramen for system av relationer, vilka
formar hans eller hennes miljo. Bronfenbrenners teori definierar
olika delsystem, var och en med betydande inflytande pa barns
(individers) utveckling. Interaktionen mellan dessa delsystem
paverkar barnets utveckling och individens egna resurser.
Forandringar eller konflikter inom och mellan delsystem och nivaer
paverkar oundvikligen 6vriga.

For att ge en forstdelse for barnets (individens) utveckling, bor
inte studien enbart omfatta barnet (individen) och hans/hennes
ndarmiljo, utan ocksd barnet i forhdllande till en mer allomfattande
miljo. Bronfenbrenner pekar inte pa barns (individers)
paverkansmojligheter, utan snarare pa individens drivkrafter och
inflytande i forhédllande till sin omgivande miljo, och for att forstd
kopplingarna  mellan  individ och  samhille utvecklade
Bronfenbrenner den utvecklingsekologiska modellen vilken bestar
av fyra sia kallade system pa olika nivder: mikro (minst
overgripande), meso, exo och makro (mest 6vergripande). I likhet
med Vygotsky betonar Bronfenbrenner den omgivande kontextens
betydelse for individen ur sdval mikro- som makroperspektiv. Bada
intresserar sig for relationen mellan individ och samhille. Hos
Bronfenbrenner ar individen mer drivande och med sin
nivdindelning visar han att olika faktorer har varierande vikt
emedan Vygotsky betraktar alla faktorer som av lika vikt for
individen. Att klara ndgot tillsammans utgor en viktig bas for
utveckling och det ir social interaktion som dr fundamentalt i
kognitionsutveckling, enligt Vygotsky. Saval formell som informell
undervisning tillsammans med kunnigare och mer erfarna
familjemedlemmar eller larare ar viktiga forutsattningar for barns
sociala utveckling. Om vi vill forstd en individs situation riacker det
inte enbart med att beskriva henne och hennes familj, vi maste

31



ocksd ta hiansyn till hur dessa delsystem passar ihop med varandra
(i mesosystemet). Makrosystemet ar ocksd av stor vikt for att
forsta individens vardag. Utover de fyra systemnivéerna ar tiden en
viktig faktor i det utvecklingsekologiska perspektivet. Bade miljon
och individen forindras med tiden, och Bronfenbrenner anser att
ocksd sddana forandringar ar viktiga for forstaelsen av hur de olika
systemen paverkar individen och utvecklingen. I Bronfenbrenners
modell forekommer inte ndgon internationell niva och jag anser det
darfor som meningsfullt att nimna Drakenbergs studier (2004) dar

hon kompletterar Bronfenbrenners modell med att ligga till en
exmakroniva (se fig. 1).
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Fig. 1 Bronfennbrenners utvecklingsekologi, modifierad

med avseende pa foreliggande undersokning.
(Kdlla: Andersson, 1986, s. 21)
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Aven om Bronfennbrenners forskning i stor utstrickning har
kommit att handla om barn, betonar han att utveckling dr ndgot
som pagar hela livet och att teorin darfor dr tillimplig under hela
livsloppet. Han framhaller att individen alltid utvecklas i ett
sammanhang och hans teori inbegriper hela det sammanhang som
individen lever i. Inneborden i de olika nivderna ges i bilaga 12. En
utgdngspunkt i studien 4r att Bronfenbrenners modell kan
appliceras nir interaktionen mellan individ och dennes omgivande
miljo skall studeras, men ocksd mellan system pa olika nivéaer.
Kundrotas (1996) visar i sin studie att foretagsekonomi primart dr
influerat av mikrosystem; institutioner och larare. Utvecklings- och
kunskapsprocesser, vilka stimuleras pd denna nivd, influerar sedan
samhdllet. Kundrotas (a a) visar hur pedagogisk utveckling pa
mikroniva interagerar med sin omgivande miljo. De delar som
utgor det pedagogiska systemet - mal med studierna, innehall,
form, metod, larare och studenter relaterar Kundrotas till:

Makrosystem (Kultur, nation, traditioner, sprak)

Exo-system (Utbildningssystem, samhille, ekonomi, institutioner)
Meso-system (Hogre utbildning)

Mikrosystem (Praktiskt genomforande/utbildningsinnehall utifrdn
utbildningsinstitution)

o
%
L

.

Kursinnehill

Studiemal Process
Form, innehall, metod

Studenter Lirare

Fig. 2 Det pedagogiska systemet och den omgivande miljon
(Killa: Kundrotas, 1996, s. 115)
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Det ar flera olika variabler som pa olika siatt bidrar till
utbildningens kvalitet och innehall, dir samverkan mellan olika
aktorer pa olika nivaer, savil i samhillet som inom utbildningen,
utgor en viktig drivkraft i utveckling av den hogre utbildningen (a
a). Hur olika slags styrning och kontroll tolkas och uppfattas far
darmed konsekvenser i den specifika utbildningen.

3.2 Socialkonstruktivism

Ett antagande i denna studie ar att verkligheten &4r socialt
konstruerad. Berger och Luckmann (1991) framhaver att det finns
olika verkligheter. Manniskor kan rora sig fran en verklighet till en
annan, men det finns alltid en ”dominerande” verklighet;
vardagsverkligheten, vilken kan ses som styrd. Antagandet om en
socialt konstruerad verklighet innebdr en tro att det inte existerar
en objektiv verklighet, oberoende av manskliga betingelser. Varje
individ konstruerar sin verklighet vilket medfor att olika
manniskor uppfattar den pa olika sitt. Konstruktivistisk pedagogik
innebar att kunskapen konstrueras under inlirningens ging.
Kunskapen foriandras allteftersom ny tillkommer. Gammal
kunskap knyts ihop med ny och konstrueras pd sa sitt till egen,
individuell ~ kunskap. Egna  erfarenheter 4r viktiga i
inlirningssammanhang.  Studerande viljer ut och tolkar
information utifrdn sin forhandskunskap och den nya kunskapen
integreras med den tidigare. Kunskap skapas som resultat av
aktivitet (Forslund och Saarinen, 2000). I enlighet med teorierna
inom den konstruktivistiska pedagogiken skall liraren ge ramar for
inldirningen/kursen. Liraren visar t. ex. vilka alternativ som finns
betraffande innehall, arbetsmetoder, tider, teman osv. Kunskapen
skall inom dessa ramar anpassas efter studerandes behov och
studerande ansvarar sjidlva for sin inldrning. Perspektiv pa
samhallet som helhet och delar av ndgot som har konstruerats av
manniskor i samspel med varandra brukar i vissa fall kontrasteras
till ett naturalistiskt eller biologiskt synsdtt. Utifrdn ett
socialkonstruktivistiskt perspektiv hdvdas t ex. att ”man” och
“kvinna” visserligen existerar som biologiska kon, men att
kvinnlighet och manlighet ar socialt skapade kategorier - det dr
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inte givet av naturen hur kvinnor och man ar eller bor agera. Det
socialkonstruktivistiska perspektivet har en lang tradition inom
samhaillsvetenskap, bl.a. filosofi och sociologi. Karl Marx
uttalande att vi skapar var historia utifrin de forutsittningar som
vara foregdngare konstruerat utgor exempel pd detta.
Socialkonstruktivismen vixte i inflytande i och med publiceringen
av The Social Construction of Reality (Berger och Luckmann,
1991) Hair finns olika uppfattningar och synsitt, diar vissa
forskare hiavdar att det inte finns ndgon objektiv verklighet, bl a
Marton (1997). Minniskor konstruerar med andra ord
verkligheter tillsammans med andra mainniskor, samtidigt som
verkligheten formar manniskor. En verklighetskonstruktion utgors
av laroplaner som tydligt uttrycker statsmakternas avsikter att
styra skolan i en bestimd riktning och som i skolan tolkas av
manniskor.

3.3 Laroplansteori

Skolans personal och elever, vilka skall omsitta liroplanen i
praktisk handling, betraktar en liroplan vanligen som ett vagt
styrinstrument for skolans dagliga verksamhet, och liroplanen och
skolan kan ses i ett samhalleligt sammanhang. Med ett analytiskt
syfte (Berg och Wallin, 1983, s. 59) kan en laroplan indelas i ett
antal olika ”nivder”; en ideologisk nivd, en innehdllsniva, en
regelnivd, en dmnesnivd och slutligen en intern och en extern
verksamhetsniva. De olika nivierna ar relaterade till varandra, i
meningen att en eller flera nivder kan vara styrande for andra
nivder. I studier visar Drakenberg (1989) att trots forekomst av
styrdokument i form av laroplaner och/eller kursplaner som skall
foljas av enskilda larare, visar det sig inte alltfor sillan att ldrare
inte ldaser nya kursplaner sirskilt noga. Konsekvensen blir da att
avstindet mellan retorik och praxis blir tydligt. Innehéllet i
respektive niva kan exemplifieras i det foljande:

Ideologisk nivd; manniskan aktiv, skapande
Innehallsnivd; vissa centrala amnesomraden

Regelniva; betyg, arbetsenheter
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Amnesniva; dmnesinnehall
Intern verksamhetsnivd; pedagogik, samverkan
Extern verksamhetsniva; utbildning — samhalle

Genom att beskriva liroplanen i nivimodellens kategorier kan vi
betrakta ldroplanen som en helhet. Utifrdn ett makt- och
socialisationsperspektiv betonar Goodson (1995) distinktionen
mellan det skrivna (formella) och klassrumsaktiviteten. En
konsekvens av detta dr att vi mycket litt feltolkar och missforstar
liroplanen da vi utgar fran det skrivna. Han ser flera historiska
exempel ddr detta forhdllande fir negativa konsekvenser.
Utveckling av curriculum kan ses som en process av att uppticka
traditioner. Risken blir di att det skrivna tas for givet da det
bygger pa historiska erfarenheter, nir det i sjdlva verket stindigt
behover ifrdgasittas, fornyas och utvecklas och utgd ifran
klassrumsverkligheten. Kampen for att definiera curriculum ar
nagot som relaterar till sdvdl sociala och politiska som
intellektuella kontexter. Historiska laroplansstudier behover darfor
aterupptickas och analyseras. I annat fall ser Goodson (a a) en risk
for att skolors behov inte tillrackligt fingas in. Darfor behovs en
dynamisk modell i samhallet som utgdr ifrdn hur kursplaner,
pedagogik, finansiering, prioriteringar/urval, ekonomi relaterar till
varandra. Konsekvensen blir att vi inte kan och inte fir se
liroplanen som ndgot isolerat i sig. Goodson talar om tre nivaer
som ir vasentliga att utgd ifrdn vid studier av liaroplanshistoria;
individ, grupp/kollektiv, relation mellan individ-grupp, individ-
individ och forindring 6ver tiden. Laroplansutveckling kan ses som
en politisk process, dar skolimnet vixer fram genom ett antal olika
steg:

Invention (upptickt) —ide” fran larare
Promotion — yrkesroll och status spelar roll
Legislation — etablering av amnet
Mytbildning

Det dr hur ett dmne ses ur statussynpunkt som dr den kritiska
faktorn, sirskilt d4 amnet blir “konkurrensutsatt” och maste
kdmpa for sina resurser. Svingbys (1979) studier i hur laroplaner
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utvecklats over tiden visar pd sambandet mellan central niva och
lokal tillimpning. Svingby talar om tvd modeller; den specifika och
den generella. I den specifika har centrala, detaljerade anvisningar
om innehdll, sekvens och kunskapskrav stor roll och forutsitts
direkt och oforiandrade i detalj foljas och tillimpas av ldrare.
Liroplaner i forna Sovjetunionen och DDR (Osttyskland) kan
sdgas ha varit anslutna till denna modell. I den motsatta modellen,
den generella, forutsitts att anvisningar och bestimmelser tolkas
pa de ldgre nivderna innan de tillimpas. Denna tolkning sker mot
en tolkningsbas (pedagogisk grundsyn) som bestims av flera
faktorer. Svingby hivdar att i princip dr anvisningar och
bestaimmelser som dr mer detaljerade ocksa mer styrande (a.a). Vill
vi forsta vad som styr enskilda larares handlande och agerande och
komma bakom dessa oftast omedvetet styrande ramar for att
forstd lararen sa kan vi nyttja bildliga uttryck, metaforer
(Drakenberg, 2001, s. 43).

3.4 Teoriers alternativa roller

Sociologen Giddens (1976) menar att samhillsvetenskaperna
bygger pa dubbel hermeneutik. Forskarna maste forhdlla sig till en
varld som redan ir tolkad av de sociala aktorerna, de kan inte
bortse fran sociala aktorers beskrivningar och uppfattningar om sig
sjalva och virlden. Forskaren nojer sig dock antagligen inte med
aktorernas berittelser, eftersom de inte avslojar allt om samhaillet.
Han/hon méste dven rekonstruera de sociala aktorernas tolkningar
som ett samhillsvetenskapligt sprak med hjilp av teoretiska
begrepp.

Ordet teori harstammar fran grekiskan och betyder betraktande
eller begrundande. En teori dr uppbyggd av ett system av relationer
mellan begrepp, som i abstrakt form uttrycker idéer och
antaganden om verkligheten. Teorier betraktar verkligheten utifran
ett visst perspektiv. Teorier bidrar pa olika satt till att lata oss
forstd sammanhang och forklara sociala forhallanden (Ekstrom,
1998). Inom samhaillsvetenskapen betraktas antingen teorier som
en uppsattning hypoteser som ska provas empiriskt (deduktion),
eller s3 anses teorierna vixa fram ur empiri genom forskarens
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kodning och begreppsbildning, d v s induktion. Det finns
sociologiska teorier pa olika nivaer som forklarar samhallet fran
makro- till mikroniva. Ju mer omfattande en teori dr desto svérare
ar den att prova empiriskt. Generella samhallsteorier utvecklas via
kontinuerliga teoretiska diskussioner som inte kan testas empiriskt
men som ofta anviands som oOvergripande utgdngspunkter vid
forskning (Ekstrom, 1998; Giddens, 2003 s. 531). Mangfalden av
teorier utgor en inspirationskilla for forskning. Méngfalden kan
aven innebdra olika teoretiska dilemman som forskaren stills infor.

3.5 Studiens teoretiska utgangspunkter

Jag har valt att utgd ifrin Bronfenbrenners utvecklingsekologi,
modifierad av Drakenberg med tilligg for exmakronivin som
referensram i denna studie. Detta motiveras av att konstituering av
foretagsekonomi sker pa flera olika nivier och med olika
inriktning. Dessa olika nivaer inverkar omsesidigt pa varandra och
paverkar individen. En annan orsak dr att foretagsekonomi som
dmne madste ses i en vid social savdl som politisk och ekonomisk
kontext, eftersom foretagsekonomisk utbildning ar relaterad bade
till samhalleliga, arbetsmarknadsmaissiga och utbildningspolitiska
mal. Utgangspunkten i studien ar individen. Jag ser individen som
drivande, och dennes anpassning till olika nivder som central, dar
olika nivaer har olika betydelser for individen. Detta ar skalet till
att jag inte viljer att utgd fran Vygotsky som betraktar alla
faktorer som av lika vikt for individen. I studier av liaroplaner
anser jag att individens forhdllningssitt till retorik och praxis
behover forstds, dir Bronfenbrenner dock behover kompletteras.
Jag viljer darfor att utgd fran Bergs nivamodell (se kapitel 4.8) som
jag anser vdl kompletterar Bronfenbrenners utvecklingsekologi.

3.6 Centrala teoretiska begrepp

I studien viljer jag att lyfta fram tre bdrande begrepp;
utvecklingsekologi, socialkonstruktivism och konstruktivistisk
pedagogik. I det foljande redogor jag for vilka tolkningar jag lagger
i begreppen.
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Utvecklingsekologi tolkar jag som att individ och minniska har
relationer i olika sfiarer; den privata och den yrkesmaissiga.
Relationer som jag direkt och/eller indirekt kan ha inflytande 6ver.
Utvecklingsekologin, som jag tolkar den, ger oss forstdelse for att
individers handlande och samspel far konsekvenser pa olika nivder
i samhillet. Men den sdger ocksa att individers roller och agerande
ar en konsekvens av hur miljoer pd olika nivder formas och
paverkar individer.

Socialkonstruktivism dr ett sitt for mig att betrakta varlden, sddan
vi kdnner den, som en konsekvens av mainsklig interaktion och
kommunikation. Genom den kan var forstelse av varlden ses som
forestillningar, ej pa forhand givna och forutsigbara. Akademiska
lirare har i studien en central roll och kan da forstds som socialt
konstruerade subjekt, utifran min roll som forskare.

Det tredje centrala begreppet, konstruktivistisk pedagogik, ar ett
satt att se pad larandeprocesser. 1 dessa processer finns olika
aktorer, som utifrdn skilda utgangspunkter konstruerar egna bilder
av vad som ar essentiellt viktigt for kunskapande. Aktorernas sitt
att forhalla sig till larandeprocesser paverkas av olika intressenters
vilja och drivkrafter.

3.7 Preciserade fragestéllningar

I syfte att ge en bild av hur foretagsekonomi som universitetsimne
formats 1988-1997 i Litauen fokuserar denna studie pa foljande
tva fragestillningar:

e Vilka teorier och teoretiker har varit vigledande i den
foretagsekonomiska utbildningen i Litauen?

e Vad i motet mellan det gamla och det nya har influerat
foretagsekonomiimnet i Litauen?

De ovan presenterade fragestillningarna sitts in i det teoretiska
perspektiv som utvecklats av Bronfenbrenner och som benamns
utvecklingsekologi.
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4 METOD

Intervjuer  genomfordes 1997 och  samtliga intervjuade
universitetslektorer och professorer var verksamma under
sovjettiden, d v s fore sjalvstindigheten i Litauen 1990. Detta
tidsintervall innefattar savdl tvd 4r innan den formella
sjalvstindigheten samt efterfoljande sju ar. Jag har valt att bygga
upp presentation och genomging av det empiriska materialet
utifrdn Bronfenbrenner, av Drakenberg modifierade modell, samt
latit Bergs modell komplettera Bronfenbrenner da jag velat se till
skillnader mellan olika nivder samt se hur olika ramar kan
utnyttjas pa olika nivder i de olika modellerna. Da jag studerat
centrala dokument och vad som i deras innehall haft inflytande
fran utlandet, har Bergs modell varit otillricklig och darfor
kompletterats med Bronfenbrenners. Vidare har jag anviant mig av
meningskoncentrering utifran Kvale (1997) for att kritiskt lisa
texter som ett sdtt att sOka kunskap om hur och varfor
anviandningen av spraket ser ut som den gor. Var och en av de
intervjuade ldrarna har sin unika situation och sitt satt att betrakta
sin roll i akademin, undervisningen och foretagsekonomiamnet. I
studien har de intervjuade bidragit till att ge forstaelse for helheter
och sammanhang. I studien betraktar jag var och en av de
intervjuade som ett fall. Individen befinner sig i en nirkontext som
heter universitet/akademisk miljo, och denna nirkontext utmarker
samtliga intervjuade. Samtliga intervjuade befinner sig pa samma
nivd, men de dr dnda individer. Man kan jamfora med ett klassrum
och en skolklass dir klassrummet pdverkar individen. Individerna
har likvardiga referensramar men olika drivkrafter. Att beskriva
ingdende vad varje enskild intervjuad har for unik bakgrund,
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utover att de samtliga 4r fast anstillda liarare undervisande i
foretagsekonomi har ej varit ambitionen i denna studie. Det
centrala har istallet varit att forstd drivkrafter och influenser och ge
en bild av vad formar féretagsekonomi.

Problemomradeskunskap avser kinnedom om problemomradet
genom teorier, modeller, empiriska undersokningar, praktisk
erfarenhet, forforstdelse och forestillningar om problemomradets
verklighet. Min kunskap om problemomradet bestir i praktisk
erfarenhet av arbete i de baltiska linderna, i synnerhet i Litauen
och genomférande av forstudie samt ett genuint intresse av att
kontinuerligt folja samhallsutvecklingen i Litauen.

Problem kan angripas pa skilda sitt och darfor ar valet av metod
for problemlosningen viktigt for att uppna de syften forskaren har.
For att bestimma inneborden av metod kan det vara lampligt att
gora en distinktion mellan metod och metodik. Med metod menas
forskningens teknologi, sjilva de verktyg med vilkas hjilp data
samlas in och analyseras. Termen metodik innebar den arbetsging
enligt vilken forskaren utfor sitt arbete. For att kunna samla in
data och analysera dessa finns olika typer av verktyg. Utifran syftet
med studien och de teoretiska utgangspunkterna viljer jag de
verktyg som jag finner vara limpligast. I det foljande redogors for
de undersokningsmetoder, urvalsramar, datainsamlings- och
analysmetoder som jag funnit vara relevanta for studiens syfte och
fragestallningar.

4.1 Interviumetoder/kvalitativ forskningsinterviju

Forskningsintervjun dr ett kvalitativt angreppssatt dar vi anvander
oss av tolkningsldra for att oka forstdelsen av studieobjekt som ar
mycket komplexa. Det kan handla om att beskriva, forklara eller
forstd. Intervjuer kan vara mer eller mindre strukturerade.
Forskningsintervjun beskrivs av Kvale (1997, s. 13) som en intervju
vars avsikt dar att erhalla ”beskrivningar av den intervjuades
livsvarld i avsikt att tolka de beskrivna fenomenens mening”. I de
moten jag haft med respondenterna har det varit viktigt att ha ett
sa flexibelt forhallningssdatt som mojligt. 1 samtliga fall har
respondenterna fatt den tid som kravts for att uttrycka tankar och
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kanslor. Forskningsintervjun, som verktyg, ar darfor att foredra
nar man vill ha en djupare insikt, eftersom den tillater langtgaende
klargoranden fran sdvil intervjuarens som den intervjuades sida
(Drakenberg, 2004). Jag betraktar i denna studie varje individ som
unik, ddr var och en av respondenterna som individer och som
professionella befinner sig i en unik situation och miljo. De har var
och en sitt sdtt att se pd sin garning som forskare och ldrare, i sin
undervisning, i synen pd sina amnen och synen pa omviarlden. En
omvirld som inte dr statisk och som tolkas och uppfattas pa olika
sdtt, beroende pa vem betraktaren dr. Oavsett om forskaren viljer
att tala om intervju eller samtal sa syftar bada till att generera data
(Gustavsson, 2004, s. 239). Min tolkning av vad Gustavsson siger
ar att vad informationen refererar till, i intervjufallet till objektiva
fakta och i samtalsfallet till subjektiva fakta utgor skillnaden
mellan intervju och samtal. Jag menar att i min studie blir intervjun
utifrdn den intervjuguide jag har en form av vixelspel mellan mig
och respondenten. Jag finner darfor att intervjusamtal, eller
forskningsintervju som Kvale (1997) talar om, i foreliggande studie
blir mer relevant att tala om 4n renodlade intervjuer.

4.2 Representerade universitet

Samtliga intervjuade ir verksamma som fast anstillda lirare vid
sex olika universitet och hogskolor i Litauen. De undervisar
samtliga i foretagsekonomi och har varit verksamma under den tid
dd Litauen utgjorde en del av Sovjetunionen. De universitet och
hogskolor som ldrarna dar verksamma vid ar (jfr. bil. 13):

Siauliai University (f d Siauliai Pedagogical University) Dept. of
Economics and Management
Etablerade sig relativt sent (1995) med kurser i foretagsekonomi.

Vilnius Technical University Faculty of Management

Ett av Litauens storsta universitet. Primirt utbildning av
ingenjorer. Erbjuder kurser/program som kombinerar teknik och
foretagsekonomi
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Vilnius University/ International Business School at Vilnius Univer-
sity Faculty of Economics/Euro Faculty
Litauens storsta universitet. Erbjuder hela utbildningsprogram

Klaipeda University Faculty of Economics
Erbjuder kurser/utbildningsprogram med i hog grad maritim
inriktning

Kaunas University of Technology (KUT) Faculty of Administration
Forst i Litauen med att etablera utbildningsprogram i
foretagsekonomi

Vitautas Magnus University Faculty of Management and Business
Administration

Att jamfora med Kaunas University of Technology, dock har
foretagsekonomiska institutionen en tyngre roll jamfort med KUT.

421 Urval

De i studien representerade universiteten ar representativa for
Litauens hogre utbildning i foretagsekonomi med avseende pa
tillkomst, internationalisering, geografiskt lage och
utbildningsinriktning. Det dr mot bakgrund av detta som jag valt
att laita nimnda universitet vara representerade. En restriktion i
urvalet dr att de jag samtalat med har god kunskap i det engelska
alternativt tyska spriket. Med restriktion avser jag da att de i
studien ej ingdende akademiska lirare som kunde varit intressanta
att fa samtala med ej ingatt i studien p g a sprakmassiga hinder.

4.3 Datainsamlingsinstrument
(intervjuer och dokument)

Intervjuerna med akademiska larare gav kvalitativa data. Innan jag
skrev ned fragorna laste jag in det bakgrundsmaterial som jag hade
for att se om det fanns ndgra intressanta infallsvinklar, men aven
for att jag skulle kidnna mig Dbelist inom Litauens
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utbildningssystem. En av mina killor hdr utgors av de utsagor som
framkom i de fyrtio intervjuer, vilka utgjorde empiriskt underlag i
min C-uppsats (Christensen, 1995). Att ta sin utgangspunkt i sitt
teoretiska material menar Starrin och Renck (1996) vara viktigt att
tinka pd innan en intervju genomfors. Jag var dven under intervjun
tvungen att vara oppen for alla intryck som kunde ges. Mitt sitt att
se pa dmnet fick inte styra intervjun, istiallet fick respondenten
inom ramen for de forutbestimda temana stort inflytande 6ver vad
samtalet skulle handla om (Rosengren och Arvidson, 2002).
Tillsammans med respondenten skapades ett innehall.
Intervjuguiden (bil. 14) grundade sig pa undersokningens syfte
samt de fragestillningar som min studie handlar om. Intervjun var
semistrukturerad vilket innebir att den inte hade nagon helt fast
ordning och struktur. Det ska finnas utrymme att dndra foljden av
fragor samt formuleringen pa fragorna, om det krivs for att folja
upp respondentens svar under intervjun (Kvale, 1997). Intervjuerna
utgick ifran ett antagande att det inte ar mojligt att pa forhand veta
vilka fragor som ar viktiga och betydelsefulla, och stiller krav pa
intervjuaren att utveckla sig, anpassa sig samt folja upp vad som
kan vara dndamalsenligt for situationen och for det centrala syftet
med studien (Starrin och Renck, 1996). Som komplement till
intervjuerna har olika styrdokument insamlats. Dessa har
systematiskt bearbetats och analyserats. Vissa dokument har
oversatts fran litauiska till engelska och i ett fall till svenska.
Dokumenten kan delas in i tre grupper :

1. Centrala/nationella styrdokument
2. Kursplaner i foretagsekonomisk utbildning

3. Litteraturlistor i foretagsekonomisk utbildning

4.4 Undersdkningsgrupp/urval

Urvalsprincipen har varit ett kriterieinriktat (Meriam, 2004),
strategiskt urval, dar kriterierna varit spridning i alder, kon och
representativitet vad galler olika institutioner i Litauen. Ett
ytterligare kriterium har varit att samtliga skall ha haft erfarenhet
av undervisning i ekonomi under Sovjettiden. Samtliga av de
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intervjuade var verksamma som larare under Sovjettiden. En (1) av
respondenterna har dessutom under langre tid (mer dn ett ar) varit
verksam vid visteuropeiska universitet och sedan atervant till
Litauen. Totalt intervjuades elva personer. Urvalet gick till sd att
universiteten (via dekanus) kontaktades via brev i god tid innan
genomforande, varefter jag fick kontakt med respektive
foretagsekonomiska institution/samhallsvetenskapliga fakultet. Det
var jag som gjorde urvalet av respondenter efter att ha kommit i
kontakt med respektive institution och min access till respondenten
uppfattade jag som enkel. Jag har fragmentarisk kunskap i det
litauiska spraket och darfor valde jag att framfora onskemal om att
intervjuerna skulle foras pa endera engelska eller tyska.

4.5 Intervjufragor och intervjuernas
genomférande

Insamling av data har primart skett genom totalt elva intervjuer
med universitetsldrare vid sex litauiska universitet/hogskolor, vilka
ger undervisning i foretagsekonomiska dmnesomrdden. Utover
dessa intervjuer har styrdokument i form av litteraturlistor,
kursplaner och centrala dokument insamlats och studerats. Samtal
har genomforts i for respondenten kdnd miljo och pa engelska i
samtliga fall utom tva, vilka genomforts pa tyska. Nagon tolk har
ej ndrvarat. Det har varit jag och respondenten som i avskilt rum,
pa ett avspant sitt, samtalat. Totalt har respektive intervjusamtal
varat i 1,5 tim. och spelats in pd band, varefter transkribering
skett. Jag har valt att inte namnge respondenterna, ej heller
redovisat deras respektive dlder och kon da det inte ar relevant for
studiens syfte. I bilaga 15 ges en forteckning over samtliga
respondenter. Det har inte funnits nagra pa forhand sjalvklara,
allmangiltiga verktyg i form av fragor eller ”frageformular” for att
ta sig an mitt problemomrade kring konstituering av
foretagsekonomisk utbildning. Intervjuerna genomfordes i form av
samtal, vilket medgav oppenhet for de intervjuade att berdtta om
det de fann angeldget i forhallande till det tema som var aktuellt.
Jag anvinde mig ddrfor av samtalsguide med teman istillet for
forutbestimda fragor da jag inte ville ha si stor styrning fran min
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sida. Enligt Kvale ska en bra intervjufriga bidra tematiskt till att
frambringa kunskap och dynamiskt till att skapa god interaktion
(Kvale ur Jorgensen och Phillips, 2000 s. 121) Samtliga teman var
gemensamma, men beroende pd med vem samtalen fordes,
varierade foljdfrdgorna ndgot. Jag har varit noga med att
informera om frivilligheten att delta i samtalen. All information
kom att behandlas med varsamhet, vilket ocksd informerades om.
Den tillging jag haft till material utover samtal i form av
laroplaner och styrdokument har varit relativt omfattande (se kap
4.7) och jag har valt att se dessa dokument som komplement till de
intervjuer jag gjort. Utifrdn de av mig tidigare bestimda temana
har olika slags information insamlats och underteman formulerats
(jfr. bil 14). Ur intervjusvaren och innehallet i styrdokumenten har
jag darefter valt att formulera tre specifika huvudteman som
utkristalliserats vid transkribering och i forhéllande till studiens
syfte. Studiens huvudteman ar:

Huvudtema Omprogrammering

Syftet med detta tema ar att belysa vad som i olika avseenden
paverkat utformning av laroplaner och ekonomiutbildningens roll i
en fore-, under- och eftersituation.

Huvudtema Undervisningens innehall

Syftet ar att belysa hur den akademiske ldararen uppfattar
kursplaner och hur dessa omsitts av ldrare i undervisningen samt
vilka effekter som kurslitteraturen far i kursplanen.

Huvudtema Attityder och intresse

Syftet ar att belysa vilka uppfattningar som olika lirare redovisar
med avseende pad studenter, foretagsekonomiimnet och sin egen
lararroll.

Samtliga samtal har genomforts med bandspelare. Samtalen har
darefter transkriberats och skrivits ned ordagrant pa engelska eller
tyska. Huvudskilet har varit att minimera risken att bortse fran
vasentlig information. Samtalen har genomforts pa engelska, med
undantag for tva samtal som genomforts pd tyska. Skalet till detta
dr att tvd av respondenterna ej haft kunskap i engelska spraket. Att
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jag inte talar litauiska ar givetvis en brist da jag och respondenten
inte kan veta fullt ut att vi talar om samma saker. Samtliga
intervjuade hade generellt sett en sa god sprakniva pa engelska eller
tyska att vi bada forstod varandra. Samtliga intervjuade hade
dessutom forfattat akademiska texter pa engelska. Genom
samtalets gang forvissade jag mig om att vi samtalade om samma
saker.

4.6 Analysmetod fér intervjuerna/
kategorival

Principerna for sammanstéllning av intervjumaterialet foljde Kvales
tankar om meningskoncentrering (Kvale, 1997), vilket i korthet
innebdr att lisa igenom hela intervjun och fi en kinsla for
helheten, varefter naturlig urskiljning av meningsfulla aspekter
utifrdn respondentens egen berittelse tar vid. Formulering av
huvudteman for meningsenheterna gors darefter.  Utifran
undersokningens syfte stills fragor till meningsenheterna. Slutligen
knyts intervjuns huvudteman samman i en beskrivande utsaga.
Utifran de av forskaren tidigare bestimda temana har olika slags
information samlats och underteman formulerats. Hela tiden
jamfor man delar av verket med en tiankt helhetsuppfattning och
delen paverkas av helheten liksom helheten paverkas av delen i den
hermeneutiska spiralen (Marton, 1997). Citat utifrdn utsagor har
anvints som stod for resultatredovisning. Citaten dr atergivna med
viss spraklig korrigering. De dr formulerade pad engelska av det
skilet att jag dirmed okar sannolikheten for att aterge inneborder,
samtidigt som det ger texten en viss dynamik. Nyansskillnader
framtrader tydligare. Fokus i analysen av intervjuerna ligger pa
individens uppfattningar och mening kring en foreteelse/tema (t.
ex. kurslitteraturens betydelse). Jag dr medveten om att en viss
snedvidring forekommer satillvida att intervjuerna far ta stor plats
i forhallande till dokumenten (jfr. 4.7). Den uppfattning och
mening som kommer fram genom samtalet kan inte isolerat forstas
av mig, utan madste sittas i relation till den kontext som den
intervjuade befinner sig i. Den analys jag gor dar darfor inte ett
forsok att forklara, utan snarare att beskriva hur individen
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uppfattar, tolkar och forstar sin omvirld. Analysen belyser darfor
hur individerna, minniskorna, de akademiska lirarna, forestiller
sig och sin omvirld (livsvarld), den mening de uppfattar att
verkligheten har for dem. Varje individ bidrar darfér med olika
delar i den helhetsbild av verkligheten som var och en star for. En
del av dessa helhetsbilder sammanfaller i de utsagor som
framkommer, andra helhetsbilder blir specifika. Enligt Alvesson
och Skoldberg (1994) ar det inte mingden utsagor som dr
intressant, istdllet ar det utsagornas innehall och vad som faktiskt
sagts som tas pa stort allvar.

4.6.1 Trovardighet

Miter forskaren det han/hon tror sig mata? Merriam (2004) menar
att den interna validiteten inte innebar ndgot storre problem vid
kvalitativa studier. Savil urvalsprinciper som Oppenheten i
intervjusituationer i motet mellan forskaren och respondenten och i
bearbetningen av materialet mojliggér en kontinuerlig granskning
av att forskaren kan fokusera pd studiens fragestillningar. For att
oka den interna validiteten i denna studie har jag varit noga med
att redogora for hur material samlats in, urvalsprinciper,
framtagande av samtalsguide och hur jag kom fram till slutsatser
utifran det insamlade materialet. Intervjuerna i sig utgor en
validering av min tolkning. Jag dr fullt medveten om att om nagon
annan an jag genomfort intervjuerna, sa hade tolkningen av vad
som framkommit sannolikt sett annorlunda ut. Det dr min tolkning
av utsagorna sett med mina 6gon som jag presenterar.

4.7 Styrdokument/vilka dokument har insamlats

Som komplement till intervjuer och samtal har olika slag av
sekunddrmaterial i form av styrdokument insamlats. Kriterium har
varit att dessa styrdokument pd olika sitt skall belysa
foretagsekonomiamnet med avseende pa de fragestillningar studien



behandlar. Styrdokumenten har utgjort ett viktigt stod i samband
med forstdelse- och tolkningsprocessen av data.

Styrdokumenten kan delas in i tre grupper:
e Litteraturlistor i foretagsekonomisk utbildning

e Kursplaner i foretagsekonomisk utbildning

e Centrala dokument fran utbildningsministeriet

4.8 Analysmetod fér dokumenten

Jag viljer att gora en kvalitativ dokumentanalys. Med kvalitativ
dokumentanalys menas att i ett textmaterial soka efter
framtridande drag i materialet. Den typ av fragor som stills ar:
Vad innebar det? Vad handlar det om? Vad kannetecknar
hiandelsen, fenomenet? Vad 4r det som kan ge variationer och vad
ar strukturer hos foreteelser och inneborder? En pendling mellan
helhet och delar sker. Materialet som jag anvant mig av ar ett urval
av styrdokument som insamlats fran olika universitet, frimst dock
Kaunas University of Technology/Faculty of Administration (KUT)
samt fran utbildningsministeriet. Jag har valt att endast ldta en av
lirarna representera KUT for att kompensera i viss man att jag
hiamtat merparten av dokumenten frdn detta universitet. Jag har
inte gatt in pa de processer som ligger bakom framtagandet av
styrdokumenten. Dels hade inte detta varit praktiskt genomforbart,
dels ar det inte relevant i forhéllande till syfte och fragestillningar
for studien. Urvalet jag gjort av styrdokument tar hansyn till den
innehallsliga relevansen for studiens syfte och fragestillningar samt
de kontaktytor jag haft i Litauen. Som modell for mitt arbete att
analysera styrdokument har jag valt den s k nivimodellen, en
modell vars frimsta anvidndningsomrdde har varit och ar
liroplansanalys. Modellen var ursprungligen avsedd for analys av
centralt utarbetade dokument inom skolan. Eftersom ldroplaners
skrivningar uttrycks bade med ideologi och regler ser Berg (2003)
att laroplanen kan delas in i sex grundnivaer: ideologisk niva,
innehallsniva, regelnivd, dmnesniva, intern verksamhetsnivd och
extern verksamhetsnivd. Nivderna blir ett sidtt att strukturera
begrepp och skrivningar. En forenkling av nivimodellen kan ske
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genom att de sex nivderna gors om till enbart tre nivaer, dir den
ideologiska och innehallsnivan slds samman till en malniva, regel-
och dmnesnivan blir en regelnivd och intern verksamhetsnivd och
extern verksamhetsniva blir helt enkelt en verksamhetsniva. I mitt
arbete har jag darfor utgatt ifrdn tre nivaer i Bergs modell.

Ideologisk niva

o M o >
Innehallsniva "I Malniva
I“{egelmv.a | Regelniva
Amnesniva ”

Intern och extern Verksamhetsnivi

A 4

verksamhetsniva

Fig. 3 Bergs forenklade nivimodell tillimpad i foreliggande
studie (Killa: Berg, 2003, s. 166)

Nir jag inhamtat kunskap om hur Berg anviande nivderna i arbetet
med laroplaner fann jag att Bergs forenklade nivamodell var
anvindbar nir ett dokuments olika delar och avsnitt jamfoérs med
varandra.

Malniva

Hair har jag pa ideologisk niva placerat skrivningar som kan tolkas
handla som manniskosyn, kunskapssyn, samhillssyn mm. P4
innehdllsniva ligger amnesmal och huvudmoment.

Regelniva
Hair har jag placerat kollegium, bedomning och betyg, finansiering
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samt pd amnesnivd siddant som beror helhetskunskap i
foretagsekonomi.

Verksamhetsniva

P4 intern verksamhetsnivd har jag valt att placera pedagogiskt
arbetssitt, och pa extern verksamhetsnivd samverkan mellan
universitet och omgivande samhalle.

Utifran Bergs definition av dokumentanalys (Berg, 2003) har jag
relaterat och jamfort olika delar och avsnitt av ett dokument med
varandra. Dokument framtagna savil pa samma nivd som pa olika
hierarkiska nivder har jamforts med varandra sd att jag kunnat
tolka in rimliga inneborder i det som inte finns explicit uttryckt.
Merparten av dokumenten adr skrivna pd litauiska och delar av
dokumenten har jag fatt oversatta till saval engelska som svenska.
En mindre del av dokumenten har jag hanterat och oversatt pa
egen hand. Detta har jag kunnat gora da jag har fragmentarisk
kunskap i det litauiska spraket.

4.9 Metodtriangulering

Studien avser att gora en metodtriangulering. Metodtriangulering
innebdr i praktiken att flera olika metoder anvinds for att ta fram
forskningsdata och i studien kombineras intervjuer med dokument.
Mojligheten att anvianda sig av metodtriangulering har sitt
ursprung i det faktum att de olika kvalitativa metoderna har egna
antaganden om den sociala virldens natur och individens samspel
med andra. Varje metod for med sig en egen uppsittning
antaganden vid datainsamlingen och ger darfor dven data som
maste ses 1 forhdllande till den metod som anvinds. Den frimsta
fordelen med att anvianda sig av flera olika metoder ar att det ger
mer data och okar dirmed kvaliteten i forskningen (Denscombe,
2000).
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S PRESENTATION OCH
TOLKNING AV
EMPIRISKT MATERIAL

Jag har valt att redovisa mitt empiriska material pa ett sidant satt
att materialet vaxer fram och levandegors, varfor jag presenterar
vad som framkommit i I6pande text med urval av citat, vilka utgor
underlag for min tolkning. Citaten har jag granskat utifran
eventuella grammatiska fel, utan att l1dta denna granskning paverka
transkriberingen som sddan. I de fall dir samma utsagor
framkommit fran flera intervjuade (anges inom parentes, dar varje
intervjuad anges med bokstav A t o m K, se dven bil. 15), har jag
formulerat 1 ”we-form”, istillet for ”I-form”. Med valet av
bokstaver for respektive citat har ej syftet varit att i studien folja
enskilda larare. En tydlighet i vad som ar resultat och tolkning ges

»

genom att “min tolkning ar...”, vilket genomgéende betyder vad
jag sjalv  anser. Avsnittet dr indelat i tre huvudteman;
omprogrammering, undervisningens innehdll samt attityder och
intresse. Vart och ett av dessa huvudteman dr sedan uppdelat i
underteman. Dessa underteman har utkristalliserats i forhallande
till definierade huvudteman och studiens syfte dd tolkning av

dokument och intervjuer skett.
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5.1 Omprogrammering
5.141 Nationella direktiv

Under Sovjettiden utarbetades i praktiken samtliga styrdokument
sasom  kursplaner, litteraturlistor =~ och  timplaner  av
utbildningsministeriet i Vilnius med tydlig kontroll och styrning
frain Moskva. De direktiv som gavs avspeglades i centrala
dokument. Det enskilda universitetet hade sma mojligheter att
utova inflytande over savidl utformning, tidsallokering som
formulering av kursinnehdll. Relativt ofta var samma personer
involverade i utarbetande av nationella styrdokument som
parallellt var verksamma vid universiteten.

Earlier, during Soviet-time we received curriculum from the
Ministry but after the independence, we had to develop it our-
selves (F, G, I).

Vad gidller nationell styrning av  universiteten sedan
sjalvstandigheten regleras forhallandet mellan stat och universitet
utifrdn principen att det ar den litauiska staten som dr ansvarig
for den verksamhet som bedrivs pd hogskoleomradet. Det ar
parlament och regering som bestimmer vilka regler som ska
gilla och hur resurserna ska fordelas. Staten skall och far inte
ha inflytande over utbildningens innehall (Laumanskaité,
1994). Autonomi och akademisk frihet utgoér formellt sett
ledorden. Flera av intervjupersonerna angav att en typ av larare
verksamma vid universiteten har haft mycket stort inflytande
over hur de nationella direktiven utformats. Denna typ av
lirare har dd befunnit sig pa savil lokal som nationell niva och
pa sa satt haft inflytande over savadl det egna universitet som
hur direktiven utformats nationellt. Inte sillan dr detta en typ
av ldrare som har ett vil utvecklat internationellt niatverk (se
5.1.3).

Min tolkning ar att den formella akademiska friheten som
intridde i samband med frigorelsen ger lirare som moter de nya
forutsdttningarna och som far ett mycket stort inflytande i
utformningen av nationella direktiv, oavsett om ldraren verkar
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lokalt eller nationellt. Jag tolkar det darfor som att det
utkristalliserar sig tva typer av ldrare; de som foljer nya
riktlinjer fullt ut och de som aktivt ar med och utformar
nationella direktiv som viljer att ibland ga utanfor (nationella)
ramar.

5.1.2 Ekonomiutbildningens roll

Utbildning i de ekonomiska dmnesomradena intog en viktig roll i
det sovjetiska ekonomiska och politiska systemet. Marxistisk eko-
nomisk teoribildning forvintades stodja ”the dogma of commu-
nism as the inevitable outcome of the history of mankind” (Del-
haeus ur Genell, 1997, s. 108). Att som undervisande lirare i
sovjetsystemet forhdlla sig till att marxistisk teoribildning innebar
“god” teoribildning for att sedan efter frigorelsen forkasta
densamma och bejaka marknadsekonomins principer, innebar ett
paradigmskifte for den enskilde lararen.

In the former system Marx was good, now it is in the rubbish
can. If today Marxist theory is included in our curriculum you
would be seen as a “Soviet-man” (A, B, D, G, H).

Universiteten och hogskolornas huvudsakliga uppgifter ar att
bedriva utbildning och forskarutbildning samt samverka med
det omgivande samhillet. Ekonomiutbildningen har da en
viktig roll att fylla i motet mellan akademi och praktik.

Because it is significant with socialization, to have the right
understanding of the economic system, Business Administration
and Economics are important as a contribution. A lecturer also
makes this tribute to the formation of each student as a part of
the socialization (C, D, J, K).

I intervjuerna framkom att for de lirare som i Sovjetsystemet var
larare var det viktigt att, i retoriken, forhilla sig till vad som i
centrala direktiv var foreskrivet kring ekonomiundervisningens
innehall. Mycket fokus lig pa femarsplaners genomforande och
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kunskapande kring politisk ekonomi. Statistiska data, politiska tal,
handel och samverkan inom 6vriga Ost- och Centraleuropa (inom
ramen for Comecon, se bil. 5) utgor exempel pa detta. Innehallet
praglades i hog grad av formedling av statistik. Viss kunskap om
vast och det kapitalistiska systemet var foreskrivet. Nagon
formulering om betydelsen av kritiskt forhallningssdtt i
undervisningen fanns dock ej foreskrivet i de centrala direktiven.
Som larare handlade det manga gidnger om att i retoriken bejaka
detta, samtidigt som ldraren i praxis forholl sig pa ett annorlunda
satt.

We could not have our own opinion and it meant that we
needed to say one thing and rethink when it was needed, which
also affected the way of teaching. (A, E, F)

I spelet mellan olika nivader i forna Sovjet fanns ett relativt litet, for
att inte siga obefintligt, handlingsutrymme for den enskilde
lararen. Mal-, regel- och verksamhetsnivd var starkt integrerade,
vilket framkommit i styrdokumenten. Denna integration
utmanades efter frigorelsen fran Sovjet da den akademiska friheten
medforde mycket formell frihet at universiteten att tolka nationella
direktiv. Detta innebar stora mojligheter for liraren att utova
inflytande 6ver ekonomiundervisningen. Det fanns da a) larare som
fullt ut bejakade detta och ville komma sa liangt bort som mojligt
fran tidigare forhallningssitt samt b) lirare som kinde sig
stimulerade av nya amnen generellt men hade svart att forhélla sig
till foretagsekonomi som sadant. Vidare fanns de c) ldrare som utét
sett bejakade, i sin ndrkontext, de foriandrade villkoren, men i
praktiken inte var 6vertygade om det positiva i forandringen.

In 1989 we began with Business Administration. In the first
year there was a transition period and we tried to connect
Marxism, political economy with macro and micro economics.
But it was difficult and we saw that the objectives of the
sciences were different. In the former system we had the
possibility of thinking, criticism, but we did not have the
possibility to criticise the government and communist party. In

the last year of Soviet time we could put a lot of criticism into

55



the economical system (C, D, E, F).

Min tolkning dr att lidrarnas olika uppfattningar om sin roll fick
konsekvenser for motet med nya direktiv, ramar och hur
ekonomidmnet betraktades. Vidare anser jag darfor att den
narkontext som individen befann sig i visserligen var gemensam,
men hur individen anvdnde sitt frirum for att pdaverka
ekonomiutbildningens innehdll varierade. Antingen bejakade
lairaren fordndringarna och fortsatte verka utifrin nya
forutsattningar, eller drog liraren sig tillbaka i passivitet och
snarare ointresse. Hur ldraren uppfattade sin roll och vilken attityd
och intresse till ekonomiimnet som han eller hon hade kom darfor
att fa stor betydelse.

5.1.3 Internationellt inflytande

Omvandling skedde inte Over en natt i samband med
sjdlvstaindigheten, utan med betoning pd omvandlingsprocessen
inleddes inforandet av foretagsekonomi stegvis dessforinnan.
Merparten av kursutbudet ersattes av mer marknadsorienterade
kurser, daribland foretagsekonomi. I vissa fall dandrades dock bara
namnen pa kurserna, medan innehéllet ibland forblev i stort sett
detsamma i samband med sjilvstindigheten, ibland med helt nytt
innehall. T intervjuerna framkom att inflytandet fran utlindska
universitet och linder varierade, men generellt sett var inflytandet
som storst de forsta aren efter frigorelsen. Intresset var omsesidigt,
samtidigt som bevekelsegrunderna kunde variera. I vissa fall
initierade enskilda ldrare egna kontakter, i andra fall fick
universiteten (lokal niva) erbjudande om stod och i ytterligare
andra fall fanns bilaterala avtal (nationell nivd) med linder som
USA, Norge, Tyskland, Danmark, Sverige och Storbritannien.

In 1990 we organized a team of young business people and
they told their needs and each professor who came from the
west brought their experience. Our international relations ex-
tended extremely with faculties in New York, Kiel, Lyon and
London (E, H, I).
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Tva av respondenterna hade motts av en “Besser-wisser”- attityd
da synpunkter pa ekonomiutbildningens utformning i Litauen gavs
av kolleger fran vist.

There is a totally wrong view in western countries about our
conditions in the former system. We had enough subjects within
the field of Economics. As a result of another property-
legislation and lack of private sector of course there are differ-
ences. But in the field of Organisation and Management we
cannot see so many differences. It makes us frustrated when
thinking about the views and “Besser-wisser” attitude you
showed us. (B, G)

Behovet av internationalisering for universiteten i kombination
med Litauens litenhet som nation relaterar vil till det som Engwall
& Zamagni (1998) betonar som en viktig faktor i hur
foretagsekonomi utvecklats som universitetsimne. Det blev da
naturligt att ta emot stod och rad fran utifrin kommande personer
(exempelvis gastlarare) och att vistas perioder vid vastuniversitet. I
ett fall ges exempel pa hur en grupp foretradare for Storbritannien
och Sverige 1990 genomforde forstudie i syfte att identifiera hur
och pa vilket satt marknadsekonomi skulle kunna inforas.

The very first step from abroad was when Swedish and Eng-
lish consultants gave us support by implementing a pre-study of
our needs (G, H, J).

Stodet reglerades i olika slag av samarbetsavtal, dar det tydligt
framgick vilken form och omfattning som stodet skulle ta sig.
Bilaterala avtal slots primart mellan universitet och institutioner.
Indirekt stod kom ocksd fran privata donatorer (exempelvis
stiftelsen Soros Foundation). Fran exempelvis Sveriges sida fanns
tidigt i sjalvstindighetsprocessen ambitioner att multilateralt stodja
universitetens uppbyggnad. I styrdokumenten framkom att dessa
influenser kom att paverka utformningen av centrala direktiv for
hogskoleutbildningen, inte minst synen pa den akademiska
friheten.
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For us it was a very difficult process to know in what way
and how to deal with the transfer from planned to market
economy. So many professors were trained in other countries

and then we had agreements which we had to relate to (A, E, ],

K).

Min tolkning ar att det dr uppenbart att influenser och inflytande
fran vastuniversitet (framst amerikanska) kom att fa stor betydelse
for hur examina och kurser utformades samt hur kursplaner
utarbetades. En del av detta inflytande var sjdlvvalt och en del
oundvikligt satillvida att universiteten saknade tidigare erfarenhet
av foretagsekonomisk utbildning. I den man som larare samverkat
internationellt forstirks bilden av gastlirare som ”budbarare”,
vilka hade med sig 16sningar och forestillningar som framstalldes
som de “enda” ritta. Den verktygslada av losningar till ekonomisk
och social tillvaxt och vilfird, som formedlades till studenten, blev
sallan eller aldrig ifragasatt. Det som formedlades av lararen
innebar i hog grad forestillningar om att det for Litauen endast
fanns en vag att ”ga” vad gillde omvandling och reformering fran
planekonomi till marknadsekonomi. Graden av internationellt
inflytande kom pa sd sdtt att bli identitetsskapande och styra
lararens egen uppfattning om sin roll.

5.14 Sammanfattning omprogrammering

Centrala dokument, kontaktytor med vistuniversitet, intresse och
attityder hos liarare kom att fd stor betydelse for hur
ekonomiutbildningen utformades. Denna omvandling, att gd ifrdn
ett samhillssystem som i detalj reglerade vad som fick sigas och
inte, till ett system som betonade akademisk sjalvstindighet, var
givetvis svart for manga i samhillet, daribland ldrare. Inneborden
av begreppet akademisk frihet blev ndgot tvetydig. En ofrihet i
gamla systemet ersattes med en annan slags ofrihet, dir lararen
antingen gavs stora mojligheter att paverka och ha inflytande eller
en sarbarhet, innebarande mottaglighet for all form av stod fran
andra (utomlands).
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5.2 Undervisningens innehall

521 Kurslitteratur

I styrdokumenten framkom att Lenin, Marx, Engels och politiska
tal av Brezjnev utgjorde den kurslitteratur som under Sovjettiden
ingick i laroplaner i ekonomi. Viss visterlandsk litteratur forekom,
och da oversatt sidan. Amerikanen Paul Samuelson dr den som da
bor nimnas och som flitigt anviandes i kurser i nationalekonomi.
Under 1980-talet skedde viss liberalisering och Oversittningar av
Philip Kotler forekom.

Mentally, it is not very difficult because Marxist Economics
is also Economics and some fundamental things remain the
same but of course it was a problem and at the same time inter-
esting as we had the motivation and we understood that it was
a step forward. In every society the practice is different. Maybe
the theories are the same but how they are adopted varies from
country to country (C, E, G, H).

Liromedlens tillgdnglighet, centrala roll och betydelse i att
formedla kunskaper i kombination med den upplevda bristen pa
liromedel anpassade for Litauens forhallanden utgor ett betydande
problem. Ett sdtt att komma forbi detta utgér samverkan med
foretag, som bidrar med olika slag av praktikfall. T intervjuerna
framkom att flera respondenter dessutom framhaver att bristen pa
kunskaper i engelska utgor ett hinder for savil lirare som
studenter i liromedlens anvindning i undervisningen.

When speaking about text-books there are so many words
which are interpreted, but students are reading more badly
when professors are using these words. Therefore we try to use
cases from different text-books and cooperate with enterprises

in order to adapt to Lithuanian conditions (A, B, D, E, I).
I intervjuerna framkom att det i flera fall podngteras hur tillging
till enstaka exemplar av liromedel wvarit styrande for

kursplaneinnhallet.

We are going to western libraries reading and then we have
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elaborated syllabus. We use these text-books for elaborating
our teaching programs and then we are seeking to find litera-
ture. The George Soros foundation has covered some costs and
this is very useful for us. The references in this translated book
are mainly taken from American books. We use what we can
find and make a program of our subject by using a lot of text-
books and give students text-books to read (E, F, ], K).

Nagra respondenter lyfter fram betydelsen av att det i
kursinnehdllet blir alltfor ensidig dominans av amerikanska
utgangspunkter och eftersoker mer av skandinaviska influenser.

The dominance of pure liberal market economy in the cur-
riculum and courses is very significant. There is no social di-
mension to speak about. In the long term run we can think
more of a socially oriented welfare-state like Sweden for exam-
ple (B, G, H).

En effekt av att larare upplever bristen pa anpassade liromedel till
den litauiska kontexten, utgor behovet av att egenutveckla sidana.
Oftast sker detta pd basis av redan befintligt material, och da
framst amerikansk litteratur.

Earlier, during Soviet-time, we received curriculum from the
Ministry but after the independence we have to develop it our-
selves. Of course on the basis from American and foreign text-
books which we receive (C, J, K).

I intervjuerna framkom att enskilda ldrares kontakter med
lirosdten kan fa direkta konsekvenser for deras val av litteratur. I
dessa fall ges utrymme for icke-amerikansk litteratur och da bl a
skandinavisk.

We are using Gronroos in the subject of service management

and marketing. Through personal links we got to know him in

Helsinki (E, F).
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Nir det galler litteratur som forklarar marknadsekonomins
grunder har det i styrdokumenten framkommit att det ar litteratur
forfattad av amerikaner som dominerar.

When explaining market economy, text-books coming from
the US are translated, but when discussing Lithuania the
Lithuanian situation only is not included, because theory in
general is very similar. First of all we must know all the mate-
rial in the text-book and then choose looking at our economic
situation and then choose what themes are the most important
for Lithuania (E, H, J).

I styrdokumenten framkom att 6vervigande delen av den litteratur
i form av textbocker som anvindes frain 1990 och framat
reflekterade en syn pd kapitalism och marknadsekonomi som
karaktariserades av:

e Antingen rader planekonomi eller marknadsekonomi.

e Overgangen fran en centralt planerad ekonomi till en fri
marknad kommer att ske relativt litt, och utan nigra
hogre kostnader. Detta forutsatt att priser slapps fria,
marknaden liberaliseras, och det privata naringslivet tillats

vaxa.

¢ Ekonomiskt medvetande, vinstmaximering och rationellt

handlande dr utmirkande drag hos manniskan.

e Fokus i forandring ligger pa snabba forandringar och skiften.
Ej pa att samhillelig forandring sitts in i en social och

historisk kontext.

I styrdokumenten framkom att i stort sett samtliga liromedel som
anviands och/eller har anvints i den foretagsekonomiska
undervisningen har haft dessa utgdngspunkter.
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522 Kursplaner

Foretagsekonomisk utbildning fokuserar den s k mikroekonomin (i
nationalekonomi studeras makroekonomi) i samhaillet, d v s imnet
behandlar foretag och organisationer. I intervjuerna framkom att
innehallet i undervisningen bestdr av sdvil teori som tillimpning.
Hur stort inslaget av praktisk tillimpning ar utgors i hog grad av
lararens kontaktytor och nidtverk med omgivande samhille.
Studenten ges smd mojligheter att sitta in foretagsekonomi i en
storre, litauisk nutida och historisk kontext samt jamforelser med
andra ldnder. Pedagogiskt utvecklingsarbete sker snarare pa
individniva 4n pa institutionsnivd. Det ar enskilda lirare som ar
barare av pedagogiska idéer, och det tycks som att ju mer
kontaktytor lararen har utanfér den egna institutionen, desto mer
oppen ar ldraren for att diskutera pedagogiskt utvecklingsarbete.
Den akademiska friheten inom ramen for det litauiska samhallet
har inneburit ett beroende sdvil som ett oberoende gentemot olika
aktorer. Det har blivit allt viktigare for studenter att i den
foretagsekonomiska utbildningen se sambandet mellan de
kunskaper som de tillignar sig och tillimpningen av kunskaperna i
yrkeslivet och det framtida yrket.

I intervjuerna framkom att det gavs flera olika uttryck for hur
influenser och behov av referenser kom att spela en roll for
utformning av kursplaner. Centrala dokument, kontaktytor med
vastuniversitet och kollegial samverkan kom att fa betydelse.
Undervisningsmetoderna  bestdr  primdrt av  foreldsningar,
diskussioner och praktikfall. Det rdder dock brist pa praktikfall
utifran litauiska forhallanden, och flertalet praktikfall som anvinds
i undervisningen utgdr ifran, frimst, amerikanska forhillanden.
Flera av ldararna 4r verksamma som konsulter alternativt
projektledare vid sidan om sin tjanst vid universitet. Pa sa sitt
genereras nya praktikfall. Tre av ldrarna ger uttryck for detta pa
foljande satt:

As a lecturer, you need some sort of practical experience and
I am myself working in a Swedish firm as a consultant using

theories from the university in companies. My idea was that
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giving lectures in marketing demands practical experience. This
is why I try to combine both the role as a project-leader, super-
visor and a traditional lecturer. I try to give the student as much

training from working-life as possible (A, F, I).

Det tycks som att antingen upplever de intervjuade det som svart
att utforma kursplan i nya dmnen mot bakgrund av den styrning
som upplevts tidigare eller ocksd upplevs det som positivt att direkt
ha inflytande 6ver kursplanen. I styrdokumenten framkom att ett
saddant exempel utgors av amnet marknadsforing. Marknadsforing
dr ett amne inom foretagsekonomi, som utgdr ifrdn
marknadsekonomins grundliggande idé om att det ar utbud och
efterfrigan som styr produktionen av varor och tjinster. Amnet
uppfattades som nytt eftersom det inte existerade i den
planekonomi, som fanns i Litauen som del av Sovjetunionen.

I was born long ago, this is my main problem. It is not very

easy to handle all these new subjects (C)

Flera av lirarna gav uttryck for den tillfredsstallelse det innebar att
kunna utveckla kursplaner och undervisningens innehdll gentemot
nya foretagsekonomiska dmnen, samtidigt som betydelsen av
tidigare erfarenheter betonas.

All those theories in Organisation and Management which
were dominating in the former system have been very suppor-
tive as a scientific basis to develop Business Administration. Of
course the question about property ownership and internation-
alisation has been challenging when developing Business Ad-
ministration (C, D, F, G, H).

I intervjuerna framstar det, som tidigare namnts, att det fanns tre
typer av ldarare; a) de som i kursplanearbete bejakade det nya pa
basis av det gamla gentemot sin institution och b) de som hade en
negativ instillning och tveksamhet infor det nya samt c) de som
formedlar en uppenbart individuell uppfattning och hidmtar sin
kraft till forindring och utveckling i sitt ndtverk av kontakter
utanfor institutionen.
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Min tolkning ar att liararen i hog grad blev en bidrare av
virderingar, som inte sdllan beh6vde vara forankrade hos lararen
sjdlv. Utrymmet for skapande och inflytande 6ver undervisningens
innehdll begransades av givna, normativa, forestillningar. Lararen
blev en ”ideologiproducent” med formellt sett hog grad av
sjalvstandighet, dock utan sd mycket val. I tidigare Sovjetsystemet
var ldraren ocksd en central ”ideologiproducent” med den
distinktionen att ldraren sjilv hade lag eller ingen frihetsgrad. I
styrdokumenten framkom att dmnen som efter sjalvstindigheten
kom att bli centrala i undervisningen dd i hog grad blev en
avspegling av de damnen som ingar i vasterlindsk (amerikansk)
foretagsekonomisk utbildning. Det fanns di en benigenhet att
andra d4n  inom  institutionen  verksamma  definierade
dmnesomradet. Amnet definierades di som en spegelbild av vad
som var “gingse” i vistvarlden istdllet for utgd ifrdn specifika,
litauiska behov. Evaluering och bedémning genomfordes av den
enskilde lararen pd basis av kursplaner. Samtliga intervjuade gav
en bild av att utvarderingar av larare och kurser utgjorde en viktig
del i det pedagogiska arbetet. Ndagon systematisk hantering och
uppfoljning av kursutvarderingar gav dock inte larare uttryck for.
Det tycks mer som att utvirderingar gjordes darfor att
institutionen kravde detta. Lararkollegiets grad av samverkan kring
kursplanearbetet styrdes i hog grad av enskilda larares attityder,
engagemang och intresse, med mer inslag av policies 4n av formella
regler.

5.2.3 Sammanfattning undervisningens innehall

I stort sett samtliga liromedel som anvinds och/eller har anvints i
den foretagsekonomiska undervisningen har bidragit till att
formedla forenklade forestallningar. Studenten stimulerades sallan
av ldararen att utmana dessa uppfattningar. Detta beroende pa
lararens egna begrinsade referensramar, dels beroende pd att det
inte fanns incitament fran institution, samhalle, radgivare (fran
vast) att lyfta fram detta i undervisningen. I detta avseende kan
man siga att kurslitteraturen kom att bli en avspegling av att g
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fran en rigiditet (forna Sovjetunionen med stark centralstyrning) till
en annan (hog grad av frihet, men en i hog grad ”villkorad
sadan”).  Kurslitteraturen  gav  lite utrymme 4t en
kunskapsformedling i att lyfta fram en mangfald av
marknadsekonomier liknande exempelvis den skandinaviska,
japanska eller tyska, vilket till stor del kan forklaras av begransad
spraktillganglighet. Intresset fran liarare och studenter att fa
kunskap om dessa ekonomier kunde dirfér i mycket liten
utstrackning  tillmotesgds.  Kurslitteraturens — betydelse  for
kursplanens utformning skall inte underskattas. Den kurslitteratur
som funnits tillgidnglig har utgjort underlag for vad slags kurs som
kom att utformas. Kursmal har primirt inte varit styrande for
undervisningens innehall, utan snarare tillgangen pa litteratur och i
vilken utstrickning som kunskap och influenser kommit fran andra
linder. Innehallet i undervisningen bestir av sdval teori som
tillimpning, frimst genom cases. Hur stort inflytandet av praktisk
tillimpning har varit i undervisningen har i hog grad styrts av
lararens kontaktytor och nitverk med omgivande samhille.
Studenten gavs sma mojligheter att sitta in foretagsekonomi i en
storre, litauisk nutida och historisk kontext samt jamforelser med
andra liander. Pedagogiskt utvecklingsarbete skedde snarare pa
individnivd 4n institutionsnivd. Det ar enskilda lirare som ar
barare av pedagogiska idéer, och det tycks som att ju mer
kontaktytor liraren hade utanfor den egna institutionen, desto mer
oppen var lararen for att diskutera pedagogiskt utvecklingsarbete.

5.3 Attityder och intresse
5.31 Synen pa studenten

I intervjuerna framkom att med avseende pd vad universitetsldrare
vid de olika universiteten haft for syn pa foretagsekonomisk
utbildning och ekonomiska 4dmnesomrdden och den egna
undervisningen, framkom  uppfattningar om den om-
programmering som skett med avseende pa hur liraren ser pa
studenten och dennes inflytande. 1 tidigare Sovjetsystemet
reglerades mycket tydligt synen pa studenten och akademisk frihet.
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I styrdokumenten framkom att ldrarens roll ocksa var strikt
reglerad. En konsekvens av detta blev att studenten tvingades
trana problemlosning men ej nimnvart kritiskt forhallningssatt.
Om studenten dastadkom ratt problemlosning, utan att reflektera
och kritiskt granska resultatet i 6verensstimmelse med vad lararen
ansag, si var losningen bra. Overgangen till att stimulera kritiskt
forhallningssatt och diskussioner medforde fordndrade krav pa

Sometimes when teaching Political Economy we knew that it
was not the truth. We did not believe, we felt it (B, D, E, K).

pedagogiskt arbetssitt.

Efter studentexamen blev studenten i forna sovjetsystemet
”placerad” pa en arbetsplats motsvarande ndgon form av statligt

In the former system we had the possibility of thinking, criti-
cism, but we did not have the possibility to criticise the gov-
ernment and communist party. In the last year of Soviet time we
could make a lot of criticism of the economical system. The
biggest problem is that higher level schools do not encourage
students to become independent. In Soviet system students told
about the problem and the way of solving it. If the answer was
the same as the teacher's, the teacher said it was excellent.
There were no different opinions. Now it is different and we
think that every student must come and motivate their opinion.
Only when people and students started to discuss our independ-
ence, professors started to think that we have to show respect
for the student and his opinion (A, D, E, G, H).

foretag, vilket rimligen paverkade motivationen hos studenten.

Nagra respondenter betonar att bedomning och evaluering var
littare att hantera i Sovjetsystemet. En omprogrammering i

We can now teach various subjects, not one subject which
makes it more difficult to deal with. In the former system we

taught one or maybe two subjects (A, B, D).

forhallningssattet gentemot studenten har skett.
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In former time, the evaluation was more easy. We only had
to evaluate how to remember the material which was given.
Now we are asking more about the ability of seeking, analyzing
information and ability of presenting this information. We also

have to evaluate many aspects of our students (B, G, J).

Att stimulera kritiskt, sjidlvstindigt tinkande hos studenten var
knappast nidgot som utmarkte det gamla systemet. I intervjuerna
framkom att motet med studenten som kravde diskussion och
reflektion ocksd medforde en slags utmaning for lararen. Vissa
lirare kunde mota dessa nya krav, andra kiande viss ridsla och
osikerhet.

It is important that the students see the reality. It is essential
that all students think that they have to become competitive
when they are facing the future. In Soviet time, students were
not so motivated because, how to say, if you were graduated
from higher school you were forced to work for three years in
some state enterprise. Now knowledge and responsibility is im-
portant which means that it is more difficult to teach (A, B, C,
E).

Utvardering och studentens mojligheter att ge uttryck for hur
undervisningen uppfattades och ldrarens insatser lyfts fram som
viktigt att forhalla sig till. Utvdrdering i sig ar inget som foljde med
sjdlvstindigheten, ddremot vad som utvirderades och hur. I
begreppet utvirdering ldg ocksa lirarens bedomning av studentens
fardigheter, och den bedémning som gjordes i det gamla systemet
hade tydligt fokus pa formaga att dterge kunskap.

Min tolkning 4r att studentens mojligheter att utéva inflytande
over utbildningens innehall okat sedan frigorelsen. Utover detta
okade inflytande sd innebar frigorelsen dven att studenten hade
storre mojligheter att vilja universitet. Detta gjorde att det fanns en
konkurrens om studenter. Detta var inte fallet fore frigorelsen.
Konsekvensen for lararen blir att utvardering, uppfoljning och
aterkoppling till studenten blir viktigt, vilket for lararen uppfattas
som sdval positivt som negativt.
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5.3.2 Lararprofessionen

I intervjuerna framkom att vissa av ldrarna sdg odelat positivt pa
de nya mojligheter som gavs i att undervisa i ett nytt amne som
foretagsekonomi. Dessa liarare himtade inspiration fran naringsliv,
de arbetade med olika uppdrag och hade i nagot fall dven
anstillning i foretag parallellt med sin larartjanst. Den motivation
dessa ldrare kiande kom dirfor sannolikt inte primidrt fran
universitetet, utan istillet frin omgivande samhille. De gir girna
utanfér ramarna och provar nya grepp i undervisningen. De ser
inte sdllan den litauiska kontexten som unik. Dessa ldrare har
utkomster utanfor universitetet, men vill sillan lamna sin tjanst da
den innebir andra, icke-ekonomiska fordelar i form av social
trygghet, frihet och tillfredsstallelse i undervisning.

There are basically two reasons why to stay at the University;
the satisfaction in teaching and that the University acts like a
form of life anchor. Even if their additional business goes bank-
rupt it will provide them with a social security which states that
for every year spent at the University you get two percent addi-

tion to your retirement pension (B, F, G, H).

En oppenhet gentemot omgivande samhille med betoning pa
samverkan med niringsliv samt andra aktorer blev ett naturligt
inslag i undervisningen for vissa ldrare. Att undervisa i flera olika
amnesomraden inom foretagsekonomi upplevdes som utvecklande,
samtidigt som det stillde nya krav. En del av dessa krav i
lararrollen innebar da bl a att bidra till studentens socialisation in i
samhillet och formdiga att sdtta in foretagsekonomi i en social
kontext.

It is one thing to read about it and we try to send the students
to a real company and let them do a real calculation and then
present it together with methods. The ambition is to give a stu-
dent good knowledge and as much as possible touch with real
life. It is not called teaching, it is called training. If you have the
initiative and you are a good specialist, you have possibilities to
improve your social conditions and start to live better or you

can open your private business. The students should become
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successful in business and in life not only in sense of money.

This is why it is essential to focus on social market economy (D,
E, I, K).

Min tolkning dr att larare uppfattade och definierade sin roll pa
skilda sdtt. Vissa lirare kan sigas haft en instrumentell syn, men
utifrdn tvd olika utgdngspunkter. Dels fanns de som gjorde det
nodviandigaste och himtade sin motivation genom uppdrag utanfor
universitetet, dels fanns och de som varken hade mojlighet eller
intresse av att f4 uppdrag utanfor universitetet. Attityden till det
egna yrket paverkades i hogre grad dn utifrdn vilket intresse
vederborande hade till amnet och vilken grad av kontaktytor och
samverkan som fanns med det omgivande samhaillet.
Lararprofessionalism i det sammanhang som rddde nar liroplanen
var att likna vid manualer, i tidigare sovjetsystemet, innebar att
inom klassrummets viggar besitta nodvandig kunskap for att
stimulera och motivera studenterna att gora det som redan var
bestamt skulle goras. Har forestiller jag mig att formdgan att
entusiasmera i denna kontext var en viktig del i
lararprofessionalismen.

5.3.3 Sammanfattning attityder och intresse

Studenten kunde stilla hogre krav pa undervisningen och dess
innehall, vilket i sin tur stallde krav pa lararens formaga att vara
lyhord. Krav pd utvdrdering blev ett naturligt inslag i
undervisningen och studentens rattigheter och skyldigheter
uppmirksammades. Vissa lirare bejakade detta och upplevde det
som positivt, andra sdg det som betungande och kidnde en svarighet
i den omstillning det innebar. Som larare hamtade man kraft och
inspiration fran det omgivande samhillet. Exonivdn blev for vissa
den niva som framst interagerade med mikronivan, dvs individens
samspel med denna niva blev tydlig. Detta tog sig uttryck framst
genom att uppdrag togs i naringslivet och vistelser vid andra
lirosdten. Den attityd och intresse som ldararen lade i sin egen
profession relaterade nara till i vilken grad som riktlinjer foljdes.
Antingen foljdes dessa exakt eller gick lararen utanfér ramarna.
Det fanns darfor de som 1) tog till sig direkt av nya budskap och
direktiv, och agerade utifrin fordndrade forutsittningar och 2)
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andra som helt enkelt inte ville utnyttja de mojligheter som gavs.
For ytterligare andra sa innebar det 3) en friga om overlevnad.
Hur lararen uppfattade sin roll och vilken attityd och intresse till
ekonomiamnet som han eller hon hade kom darfor att fa stor
betydelse.
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6 %%mMAN FATTNING
SLUTDISKUSSION

I detta avslutande kapitel analyserar jag och diskuterar det som
framkommit ur det empiriska materialet. Studiens syfte 4r att ge en
bild av hur foretagsekonomi som universitetsimne formades i
Litauen under perioden 1988-1997. De fragor som formulerades i
kapitel 3 var:

e Hur har foretagsekonomi konstruerats och rekonstruerats i

Litauen?

e Vilka teorier och teoretiker har varit viagledande i den

foretagsekonomiska utbildningen i Litauen?

Datamaterialet for denna studie utgors av intervjuer med
akademiska ldrare i foretagsekonomi samt styrdokument som
bearbetats. En del av underlaget fér min tolkning av det empiriska
materialet utgdrs av citat som meningskoncentrerats. Ett av
studiens grundliggande antaganden ar att verkligheten dr socialt
konstruerad. Fokus i analysen ligger i individens uppfattningar
utifrdn ett tema, och inneborden i utsagorna har delvis visat sig
vara samstimmiga, frimst ndr det giller ldrares allmidnna
uppfattningar. Resultatet av dessa intervjuer och samtal har
presenterats och jamforts med relevant litteratur och forskning.
Sammantaget i foreliggande arbete visar intervju- och
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dokumentanalysen att konstituering av foretagsekonomi i Litauen
styrs av politiska/ideologiska, ekonomiska, institutionella och
individuella faktorer. Bakom dessa villkor finns beslut fattade pa
olika nivaer, saval nationell (makro-nivd), lokal/institutionell (exo-
nivd) som kollegial (meso-nivd) niva samt pa individ- (mikro-niva).
I det empiriska materialet har jag sett hur olika mikrosystem drar
at olika hall, d v s ett sdger att det primdra dr vad som dr bast for
den egna institutionen/fakulteten, ett annat vad som uppfattas vara
bast for det litauiska sambhillet, ett tredje att det dr nidtverk av
internationella relationer som skall vara styrande. Internationella
influenser har haft stor betydelse, och dessa influenser kan sigas
representera en ytterligare nivd — en exmakronva. En ytterligare
faktor utgors av motet mellan en tidigare doktrindr, rigid
forestillning och en ny sddan, som inte var doktrinir utan istéllet
innebar en frihetsgrad, ett frirum som tidigare inte fanns,
atminstone inte i retoriken. En tredje faktor utgors av de
konsekvenser som influenser och frirum fick pa det konkreta
amnesinnhallet och undervisningen. Nedan redogors for diskussion
och analys utifrdn dessa tre faktorer.

6.1 Influenser

Intervjuanalysen i foreliggande arbete har visat att ldrarens,
individens influenser utifrdn sina referensramar och uppfattningar i
hog grad styr dennes tinkande, sitt att uttrycka sig och handlande.
I kombination med mikronivin har exmakronivan varit viktig.
Intresset och kravet fran de litauiska universiteten att fi kunskap
och influenser fran vistuniversitet har varit patagligt, och
nodvindigt, vilket stimmer vil 6verens med det Engwall och
Zamagani belyser dd de havdar att i mindre nationer med storre
behov av internationalisering, som i Litauen, har intresset och
kraven pa anpassning till andra handelshogskolor wvarit storre.
Likasd har moraliskt och finansiellt stod betydelse i att etablera
nya institutioner och fordndra gamla sddana. Dessa influenser har
paverkat samtliga nivder, pd makroniva genom linders samverkan
inom hogre utbildning, pd exonivd genom regional samverkan
mellan universitet och omgivande samhalle, dir foretag och
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organisationer, ofta fran vist influerat. P4 mesonivd genom
formaliserat, institutionellt samarbete mellan universitet och pa
mikronivd genom larares kontaktytor och natverk. Samtliga nivier
samspelar genom att lirare finns med som medaktorer, varvid de
bade driver sina egna intressen och gor sig till tolkningsforetradare
gentemot kolleger. Virderingar och synsitt pa exmakroniva
paverkar i hog grad ovriga nivder och far direkt konsekvenser for
individens agerande. Detta inte minst d4 samma individer ror sig
pa flera nivder. Sammantaget visar intervju- och dokumentanalysen
att de forestillningar och normer som finns pa den internationella,
exmakronivan foljaktligen forstiarker 6vriga nivder.

6.2 Det akademiska frirummet

Intervjuanalysen 1 foreliggande arbete har visat att i och med
frigorelsen blev styrningen pd makroniva betydligt mindre och en
akademisk frihet tog vid, vilket gav ett handlingsutrymme, ett
frirum (Berg, 2003) som fick olika inneborder for lirare. En frihet
fanns nu att utforma kursplaner, definiera kurslitteratur och forma
undervisningens innehall. Detta frirum som uppstod anvindes
dock pé ett sddant sitt att vissa larare stimulerades att utveckla
natverk med omgivande samhille, saval nationellt, pA makroniva,
som internationellt. Den akademiska frihet som uppstod inbjod till
styrning och pdverkan utifrdin andra hall an det litauiska.
Intervjuanalysen visade dock att langt ifrdn alla lirare upplevde att
detta nya frirumsutrymme var mojligt att nyttja som nagot positivt.
Internationella aktorer, vdstuniversitet och stater gavs mojligheter
och utovade sddant inflytande att den akademiska friheten blev
beskuren, vilket ocksd innebar problem for manga lirare.
Inflytandet tog sig uttryck pa savil exmakro-, makro-, exo-, meso-
som mikroniva. Ingenting var statiskt. I flera fall befann sig samma
larare pa samtliga nivder och utévade inflytande 6ver lokala saval
som nationella styrdokuments innehall och utformning. Jag anser
att det tolkningsforetrade som Berg (2003) talar om utovades av
savil enskilda, litauiska lirare, som lirare och universitet fran vist,
fraimst amerikanska. Detta stimmer vil overens med Angresanos
(1994) uppfattning om att det inte bara ligger vilvilja bakom
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vastlanders stod i form av utbildningsinsatser. Jag anser att det
finns tydliga ideologiska intressen som involverar och involveras i
hur foretagsekonomidamnet utvecklats och forandrats, vilket
dokumentanalysen i  foreliggande  arbete  visat.  Den
omprogrammering som manga lirare kinde i att undervisa
studenter i foretagsekonomi fran att tidigare varit styrd till att tala
om politisk ekonomi innebar en betydande omstillning. Inte for
alla, men for vissa. Savil miljon som individen férindras med
tiden, och Bronfenbrenner menar att ocksa sddana forandringar ar
viktiga for forstaelsen av hur de olika systemen paverkar individen
och utvecklingen. Spelet mellan mikro-, meso-, exo- och makroniva
och exmakronivan ser olika ut beroende pa vilken individ som
fokuseras. For vissa individer har sannolikt exonivan stor betydelse
dd den handlar om samverkan med omgivande samhille;
individens naringslivskontakter och engagemang. For dessa
individer tillkommer dven internationella kontakter och influenser
som har stor betydelse. Den lokala nirkontexten, kollegial
samverkan har mindre betydelse. Andra individer har fa eller inga
kontaktytor med omgivande samhille och ror sig istéllet framst pa
mikronivdn, samtidigt som det internationella inflytande ar
patagligt. Eftersom den internationella nivan, vilken Drakenberg
bendmner exmakronivdn, inte forekommer i Bronfenbrenners
modell, ser jag att Bergs nivimodell behovs for att forklara den
ideologiska styrning, medveten eller omedveten som individen,
liraren moter i sin ndrkontext. Jag héaller har bara delvis med
Kundrotas (1996) som hivdar att det iar mikronivin som haft
storst inflytande. Mikronivan dr viktig, som jag ser det, men det dr
i samspelet med Ovriga nivder, frimst exmakronvivin som
inflytandet blir som storst. Lararen blir som jag ser det snarare ett
verktyg, socialiserad in i institutionella strukturer, dar olika nivaer
samspelar och lararens forhdllningssitt till sin omvirld intar en
viktig roll. Lararens 1) egenintresse och 2) formaga till social och
ekonomisk resursallokering kom darmed, som jag ser det, att fa
stor betydelse for hur ldraridentiteten formades (Goodson och
Walker, 1991). Intervjuanalysen i foreliggande arbete har visat att
det finns ldarare som klarar att rora sig pa olika nivder, och ser
fordelar med detta vad giller intresse och formdga att utova
inflytande. Dessa ldrare uppfattar sillan problem med att tolka och

74



hantera sitt akademiska frirum (Berg, 2003). De har ocksa formaga
att bedoma styrdokument och kurslitteratur utifrdn kursmal och
studentens behov. Dessa larare gor relativt stor atskillnad mellan
retorik och praxis. Bland andra larare innebar motet mellan retorik
och praxis betydande svdrigheter. Dessa ldrares referensramar fran
sovjettiden gor att de uppfattar och ser sin verklighet pa
annorlunda sitt, 4ven om de befinner sig i en relativt lik narmiljo.
Den akademiska friheten, frirummet (a a) i att framst selektera i
kurslitteratur och kdnna engagemang i foretagsekonomiamnet ar
starkt begransat. De utvecklar fi egna nitverk och saknar manga
ganger referensramar som gor att de ser paverkansmojligheter.
Dessa individer gor relativt lite dtskillnad mellan retorik och
praxis. Det som sdgs och framgar i styrdokument och den litteratur
som finns tillganglig ifrdgasitts i liten utstrackning. Den retorik
som fanns under sovjettiden dr dirmed ersatt av en ny retorik och
primirt handlar det om att férhdlla sig till den bland dessa larare.

Jag anser att pa regelniva hade lirarna en betydligt mer kollegial
samverkan under sovjettiden, eftersom malnivin var s
kontrollerande, vilket framtvingade en nira kollegial samverkan pa
regelnivi. Om vi da knyter an till Bronfenbrenner anser jag att
detta utgor en forklaring till att flera intervjuade pekar pa de
svarigheter som ligger i den omprogrammering som skedde.
Sammantaget visar intervju- och dokumentanalysen att nar mal-,
regel och verksamhetsnivd var si starkt integrerade med makro-,
exo-, eso- och mikronivin som de var under sovjettiden och
ddarmed handlingsutrymmet for individen obefintligt, s innebar en
forandring i det akademiska frirummet att de individer som hade
formaga att hantera extern verksamhetsnivd och exmakronivin
fick storre makt och inflytande 6ver saval mal- som regelnivin. De
hade battre forutsattningar att se och paverka. Formagan att se
samspelet mellan de olika nivderna blev en forutsittning for att
lyckas i det akademiska frirummet.

6.3 Amnesinnehall

Dokumentanalysen i foreliggande arbete har visat att den
internationella nivdn, benimnd exmakronivin, som saknas i
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Bronfenbrenners modell haft stort inflytande pa kursplanernas
utformning. Detta inflytande har dock en annan karaktir sedan
sjalvstindigheten jamfort med Sovjetsystemet dd makronivan var
liktydig med centrala regel- och styrdokument som var styrande for
den lokala (exo-)nivdn. Dessa centrala dokument utarbetades i
Moskva och/eller Vilnius. Hir anser jag att den mélniva Berg talar
om var mycket kontrollerande, i sin helhet och i sina delar. Nagot
handlingsutrymme fanns e i retoriken, men pa intern
verksamhetsnivd fanns ett frirum. Som en reflektion hir kan
relateras till Bolognaprocessen (jfr bil 2), dir ambitionen ar att fa
en transparens och enhetlighet mellan olika lidnders
utbildningssystem. 1 Sovjetsystemet fanns en mycket hog grad av
transparens mellan de olika utbildningssystemen i Oststaterna och
regelstyrningen var extrem. I styrdokumenten framkom att det som
varit styrande for dmnesinnehallet snarare har varit kurslitteratur
an kursplaner, vilka samtliga dr utarbetade pd mikro- och
mesonivan. Liraren var i tidigare Sovjetsystemet i stort sett
hanvisad till att dgna sig at ett visst amnesinnehall med bestimd
kurslitteratur. Kurslitteraturen bestimdes pad makronivd och nagot
handlingsutrymme for ldraren, lararkollegiet eller universitetet
fanns ej.

Liromedel utgor en  viktig  drivkraft i formandet av
foretagsekonomisk utbildning, inte minst da larare formar och
formas av dmnet och den idéspridning som litteraturen medfor.
Litteraturen blir barare av forestidllningar om verkligheten
(Furusten,  1993).  Litteraturen  kan  representera  saval
exmakronivan (vasterlindsk, frimst amerikansk), makronivin
(nationell, litauisk)- som mikronivan (lokalt producerad, inom
kollegiet) och nidgon kongruens mellan dessa nivder forekommer
sallan. Intervjuanalysen i foreliggande arbete visar att flertalet
respondenter framhaver det behov som finns av att komplettera
internationell litteratur med liromedel anpassade efter Litauens
behov och forhdllanden. Detta kan motverkas av ekonomiska skal
i de fall som stod ges fran vist i form av liromedelsforsorjning. Det
kan givetvis ocksd stimuleras av att individer pa egen hand viljer
att utforma liaromedel, vilket kan paverka kollegial samverkan
positivt. Det dr dock inte bara en friga om tillgangligheten i sig,
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utan vilka drivkrafter som pdverkar tillgdngen. Lararens
kontaktytor har sannolikt storre betydelse dn forekomsten av en
viss litteratur inom ett visst amne. Jag anser att detta visar, som
Goodson (1995, 1998) siger, att amnesinnehéllet blir ett resultat
av ldrarens egenintresse och resursallokering samtidigt som lararen
blir ett verktyg i denna socialiseringsprocess. Sammantaget visar
intervju- och dokumentanalysen i foreliggande arbete ett viaxelspel
mellan mikro- och framst exmakronvan.

6.4 Sammanfattande analys

Studien leder fram till foljande slutsatser om vad som har format
foretagsekonomisk utbildning:

e Foretagsekonomi som universitetsimne har influenser fran
olika nivder av samhaillet vilket medfor att olika aktorer
har mer eller mindre nira relationer till amnet.
Akademiska ldrare har en roll och utgor en viktig del i
dessa relationer.

e Avstandet mellan ekonomiundervisningens formella retorik
och praxis var ldg under sovjettiden. Styrningen och
kontrollen av undervisningens innehdll var stark och den
akademiska friheten 1dg. I sjdlvstindighetens Litauen
kvarstod detta avstind vad galler styrdokument, men sittet
att forhélla sig till retorik och praxis varierade i hog grad
mellan  individer, vilket fick konsekvenser for
foretagsekonomiutbildningens innehall.

¢ [ motet mellan den akademiska liraren och omgivande
samhaille har internationella influenser pa exmakronivan,
frimst  fran  USA  haft  stor  betydelse  for
foretagsekonomiamnets utveckling.

e Samma personer har mdinga ganger suttit pa flera
positioner och pa olika beslutsfattande nivder. Det ar
formégan att ta del av spelet mellan olika nivaer som gor
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att dessa personer har formaga att aktivt bidra i dmnets
utveckling.

e Kaurslitteratur och dess tillganglighet ar 6verordnad
kursplaners betydelse i utformning av foretagsekonomisk
utbildning. Inflytandet av amerikansk teoribildning och
kurslitteratur forfattad av amerikaner ar dominerande.

e Sjilvstindigheten i Litauen medgav en akademisk frihet, ett
handlingsutrymme som i forna Sovjetunionen ej fanns. En
paradox ligger i att ofrihet i gamla systemet ersattes med en
annan slags ofrihet, dir ldraren antingen gavs stora
mojligheter att pdverka och ha inflytande eller en
sarbarhet, innebirande mottaglighet for all form av stod
fran andra (utomlands).

e Attityden och instdllningen till den egna professionen
bestimde huruvida individen bidrog till att utveckla
foretagsekonomiamnet eller utvecklades genom detsamma.

e Vissa ldrare kdnner sig omprogrammerade, andra anser
inte att sa mycket dr nytt i den Overging det innebar att
undervisa i foretagsekonomi.

6.5 Studiens analys

I studien har jag valt att genomfora intervjuer och kompletterat
med dokumentanalys. Genomforda intervjuer har lett till
meningsskapande i det vixelspel som skett mellan mig och den
intervjuade. Intervjuerna i sig utgor en validering av min tolkning.
Det som lyfts fram av enskilda intervjuade kan vara tillfilligheter
och det finns sannolikt dokument av relevans for studien som inte
rymts i detta arbete. Detta innebdr givetvis begriansningar for
studiens resultat, vilka forskaren dock alltid bor vara medveten
om. Jag som forskare har inte tillrackliga kunskaper i det litauiska
spraket, vilket innebdr begrinsningar for mig vad giller
mojligheten att ta del av allt referensmaterial. Detta dr nagot jag ar
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medveten om. Min egen yrkesbakgrund och erfarenheter av
Litauen har varit ett sitt frin min sida att mota dessa brister. Att
jag med min bakgrund som utomstiende betraktare reflekterar
over individers ndrkontext gor att jag kan tillfora ndgot som
annars kanske inte kommit till stind om nagon annan genomfort
samma slags studie. Med detta vill jag framhdva att oavsett metod
finns begransningar och det viktiga ar att vara medveten om dessa
och forsoka hantera dem pa basta mojliga satt for studiens syfte.
Den normativitet som medvetet eller omedvetet doljer sig i en
vetenskaplig text ar viktig att som forskare vara medveten om.
Normativiteten har i denna studie fitt konsekvenser for urval. Ett
urval som med andra normativa forskarogon sannolikt skulle sett
annorlunda ut.

6.6 Vidare studier

D4 jag i studien betraktat foretagsekonomi som studieobjekt
utifrdn en litauisk kontext ser jag det som intressant att g vidare
med frdgor kring organisation och handlingsutrymme och den
parallellitet som kan finnas i hur andra dmnen konstituerats i
Sverige och dess vilfirdskontext. En annan infallsvinkel dr den
pagdende Bolognaprocessen och vad okad transparens mellan
hogre utbildningar i Europa med avseende pd lararprofessionalism
innebar. En tredje infallsvinkel skulle kunna vara att fokusera
studentinflytande och hogre utbildning...
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Bilaga 1
Bakgrundsfakta Litauen

Litauen har existerat som stat sedan 1009. Kungariket Litauen grundades ar 1251. Under
medeltiden utvecklades Litauens ekonomi genom handelsforbindelserna vid Ostersjckusten,
och landets kontakter med 6vriga Europa okade. Det litauisk-polska samvildet upprittades
1569, men upplostes 1795, ndr Ryssland intog hela Litauen. Ryssland behdrskade sedan
Litauen Over ett arhundrade (Kiing, 1984). Oktoberrevolutionen 1917, medférde att
bolsjevikerna forsokte inforliva Litauen med Ryssland, men efter ingripande fran den
litauiska krigsmakten misslyckades bolsjevikerna med detta. Den 16 februari 1918 forklarade
sig Litauen sjélvstindigt, och kimpade sedan bade mot sovjetiska och tyska styrkor for att
uppritta sin sjdlvstindighet. Republiken Litauen bildades 16 februari 1918 efter forsta
virldskriget, genom Versaillesfredens forsok att 1osa de etniska och nationella
motséttningarna och pa sa sitt skapa en varaktig fred. Frihetstiden stréckte sig fram till slutet
av 1930-talet da Sovjetunionens intentioner att ta 6ver Litauen blev tydliga. Litauen tvingades
bl.a. gd med pa sovjetiska truppers narvaro i landet. I bérjan av Andra virldskriget intog tyska
trupper Litauen och den tyska ockupationen varade fram till 1944. Landet invaderades av
Sovjetunionen i slutet av andra virldskriget och blev en del av unionen fram till dess fall.
Mellan virldskrigen var Litauen ddremot ett sjdlvstdndigt land som var vl integrerat i
virldsekonomin

Sovjetunionen atertog landet ar 1944, men detta erkindes inte av de flesta viststaterna. Under
den sovjetiska perioden anlades stora industrier i landet, inte minst pa grund av Litauens
relativt goda infrastruktur och vilutbildade arbetskraft. Den sovjetiska perioden priglades av
en stark kontroll fran Moskvas sida, i synnerhet vad giller politisk och ekonomisk styrning.
Moskva talade uteslutande med Vilnius som sedan realiserade besluten i Litauen. Regionerna
i Litauen hade ett minimalt utrymme att sjdlva verka for sin region. Mest tydligt har detta varit
i staden Kaunas med ungefir 500 000 invanare. Staden Kaunas utgjorde Litauens huvudstad
under perioden 1919-40 och ses fortfarande av manga som Litauens “egentliga” huvudstad
Trots bristen pa naturtillgdngar var landets energisektor, i synnerhet kérnkraften,
vilutvecklad. Andra sektorer var jordbruk och livsmedelsindustri. Ar 1989 tvingades
kommunistpartiet, under trycket fran allménheten, att gd med pé flerpartival. Detta vanns av
Sajudis, en nationalistisk rorelse. Litauens hogsta rad forklarade landets sjélvstindighet
aterupprittad den 11 mars. Efter valdsamma konfrontationer med sovjetiska trupper under
1990 rostade over 90% av befolkningen for sjdlvstindighet. I september 1991 erkédnde
Sovjetunionen Litauens sjélvstindighet, och de sista sovjetiska trupperna limnade landet
1992.

Med Sovjetunionens upplosning och de baltiska lindernas atervunna sjélvstindighet inleddes
ett omfattande svenskt reformstod till stod for Litauen. Inledningsvis fokuserades stodet
frimst pa att bevara landets suverdnitet, underlitta omstillningen fran planekonomi till
marknadsekonomi och frin enpartistat till parlamentarisk demokrati samt pa Ostersjons miljo.
Reformprocessen gick snabbare dn vintat och i mitten av 1990-talet dndrades fokus och
resurserna satsades nu pé sikerhetssamarbete, en fordjupad demokratisering, en socialt hallbar
ekonomisk omvandling samt fortsatt miljostdd. I och med sjilvstindigheten sa har Litauen
aktivt striavat efter att stirka de politiska, ekonomiska och sociala forbindelserna med
Europeiska unionen, och forankra sin sékerhet och stabilitet, och Litauen &r idag savil
NATO- som EU- medlem.

(Utrikespolitiska Institutet, 2003)
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Bolognaprocessen

Bolognaprocessen ér ett samarbete om hogre utbildning mellan 45 europeiska liander.
Processen startade 1999 genom att 29 linder undertecknade Bolognadeklarationen.

1 Bolognadeklarationen faststills ett antal mal for att skapa ett europeiskt omrade for hogre
utbildning (European Higher Education Area) till 2010.

Deklarationen innehaller tre 6vergripande mal:

1. att fraimja rorlighet

2. att frimja anstéllningsbarhet

3. att frimja Europas konkurrenskraft/attraktionskraft som utbildningskontinent

Dessa dvergripande mal bryts ned i sex operativa mal:

1. Inforande av ett system med tydliga och jamforbara examina

2. Inférande av ett system som huvudsakligen bestar av tvé utbildningsnivéer
3. Inférande av ett podngsystem

4. Framjande av rorlighet

5. Frimjande av europeiskt samarbete inom kvalitetssdkring

6. Framjande av den europeiska dimensionen i hogre utbildning

Ministermoten

Malen har foljts upp vid utbildningsministerméten i Prag i maj 2001, i Berlin i september
2003 och i Bergen i maj 2005. Vid dessa uppfoljningsmoten antogs kommunikér om det
fortsatta arbetet fram till 2010. Vid ministermétena har ocksa ytterligare linder anslutit sig till
processen som nu bestar av 45 europeiska ldnder.

I kommunikéerna fran Prag, Berlin och Bergen har ytterligare operativa mal tillforts
processen. Till exempel &r forskarutbildningen nu en del av Bolognaprocessen och utgor en
dédrmed en tredje utbildningsniva inom hogre utbildning.

Killa: www.regeringen.se
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Sammanfatining av féretagsekonomins inspirationskéllor
och influenser

Grupp Externa Interna Kunder
Resursgivare resursgivare
Delomrade| Inkop Arbetsorg. Marknadsforing
Distribution
Ungefarlig| 1970-tal 1920-tal 1930-tal
tidpunkt
for tidigt
intresse
Tidig Anglo-saxisk Scientific Mikroteori
inspiration | litteratur management
med anknytning
till industriell
marknadsforing
och organisations-
teori
Senare Psykologi Psykologi
inspiration Sociologi Sociologi
Statskunskap Organisations-
teori

Killa: Engwall, 1980, s. 94
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Kursplan i Socialismens Politiska Ekonomi Metodiska
anvisningar och uppgifter

140 timmars program vid Kaunas Politekniska institut A. Snieckus politekniska institut
Institutionen for politiska ekonomin

Kaunas KPI - 1987
Utdrag ur kursplan/litteratur

Tema 12. Ek iska 1 ligheter av sociali bildning och utveckling (2 tim.)

1. ...Kapitalism till socialism, dess nodvindighet och grundtanke.
. Marxism-leninism om $verg(Engens till socialism outkomliget och vigar;
. §verg(Engsperiodens frEn kap. till soc. n§dvSndighet och grundtanke.
2. ...verg(Engsperiodens ekonomi och dess motsSgelser:
2.1. V.Lenin om $verg(Engsperiodens m(Engskiktig ekonomi
2.2. Proletariatdiktaturens stat och dess ekonomiska politik;
2.3. Socialistisk kollektivisering av produktionsmedel, dess former och metoder.
3. Socialismens seger och etapper av ekonomisk mognad:
3.1. SUKP program om alminna, ekonomiska lagenligheter av socialismens bildande;
3.2. Etapper av socialismens ekonomiska mognad
3.3. Kritik av antimarxistiska teorier om socialismens bildande och utveckling.

R —

Litteratur

1. Lenin V. Ekonomi och politik under proletariatetdiktaturs epok / Samlade verk i tre volymer.
2. Lenin V. Ordinarie Sovjetmaktens uppgifter /Samlade verk i tre volymer

3. Lenin V. Om betalning med livsmedelsprodukter /Samlade verk i tre volymer

4. XXVII SUKP kongressens material.

Nya begrepp och kategorier

Socialistisk kollektivisering av produktionsmedel, socialistisk kollektivisering, socialistisk jordbrukskooperation,
materiell-tekniska socialismens basis, socialismens bildande och dess almidnna ekonomiska lagenligheter,
etapper av socialismens ekonomiska mognad.

Tema 13. Sambhiillelig dom av produkti del.
Arbetssiitt i socialistiskt hiille. (2 tim.)
1. Socialismens ekonomiska system:
1.1. ekonomiska systemets grundtanke;
1.2. forhéllande mellan produktionsférllanden och produktionskrafter i soc. system;
1.3. méjlighet och nédvindighet att forbittra socialismens produktionsforhallande;
1.4. samhillelig egendom av produktionsmedel - grund for socialismens ekonomiska system.

2. Former av samhillelig egendom av produktionsmedel och deras realisation med grund pa demokratisk
centralism och socialistisk sjdlvstyre.

2.1. statlig egendom av produktionsmedel och dess avgorande roll;

2.2. arbetarkollektiv pa statligt foretag och dess plats i egendomsférhallande vid anvindning av nationella
produktionmedel;

2.3. kooperativ egendom av produktionsmedel; arbetarkollektiv pa kooperativt foretag och dess plats i
egendomssystem vid anvindning av produktionsmedel;

2.4. privat egendom och individuell verksamhet

3. Socialistiskt arbetssitt och dess motsigelser:
3.1. arbetets allminhet och nddvindighet i socialismen
3.2 allmint arbete i socialismen
3.3. arbete for sig sjilv och for allmidnhet
3.4. socialistiskt arbettsitt och innehall



4. System av socialistiska ekonomiska intressen:
4.1. enhet av allmédnhet-, kollektiv- och personliga intresser och deras motsgelser
4.2. Samhiills-, regionala, klass- och sociala gruppers intressen;
4.3. n§odvindighet och former av intressers samordning ; materiell och moralisk stimulans till arbete.
Litteratur
1. Lenin V. Det storsta initiativet / Samlade verk i tre volymer.
2. Lenin V. Om kooperationen. / Samlade verk i tre volymer.
3. Lenin V. Fr Det gamla systemmets forstorelse till nya systemets bildande. / Samlade verk i tre volymer.
4. SUKP program. Ny redaktion.
5. Material fr(En XXVII SUKP kongress.
6. Material frEn SUKP januariplenum 1987.
7. Material frEn SUKP juniplenum 1987. Om partiuppgifter for ombyggnad av ekonomiférvaltning.
M.Gorbatjovs anférande.

Nya begrepp och kategorier

Socialismens ekonomiska system, socialistisk samhillelig egendom av produktionsmedel, nationell egendom av
produktionsmedel, kooperativ egendom, kolchosegendom av produktionsmedel, privat egendom i socialismen.
individuellt verksamhet, demokratisk centralism, socialistisk sjdlvstyre, allmint arbetssitt, arbetsnodvindighet,
materiell och moralisk arbetsstimulans, ekonomiskt intresse.

Al

Tema 14. Sociali ek iska gr g
Sambhillsproduktionens effektivitet. (2 tim.)
1. Produktions social-ekonomiska faktorer.
2. Socialismens ekonomiska grundlag:
2.1. objektivt medel for socialistisk produktion
2.2. system av socialistiska systemets behov;
2.3. forbindelse mellan allmédnna behov och produktion; lag for behovsokning i socialismen;
2.4. socialismens ekonomiska grundlag och dess innehall
3. Social-ekonomisk effektivitet av samhéllsproduktionen:
3.1. grundtanke for samhillsproduktionens effektivitet, kriterier och index
3.2. grundtanke for produktions intensiv utveckling och huvudfaktorer;
3.3. forbiittring av produktions teknisk nivéer och kvalite;
3.4. arbetsvillkor och 6kning av samhillsproduktionens effektivitet
4. Skapande av gynnsamma villkor for allsidig personlighets utveckling i socialismen:
4.1. landets social-ekonomiska utveckling och dess paskyndande i nuvarande etapp;
4.2. SUKP XXVII kongress om vigar for ekonomins ombyggnad
4.3. Okning av folkets vilstind, dess huvudriktningar och killor i den XII femarsperiod och fram till &r 2000.

Litteratur

1. Lenin V. Projekt for ryska soc.dem. arb. partiets program / Samlade verk. Volym 6.

2. Lenin V. Ordinarie sovjetmaktens uppgifter. / Samlade verk i tre volymer. Volym 2.

3. SUKP -ets program. Ny redaktion. 1986.

4. Material fran SUKP XXVII kongress.

5. Material fran SUKP juniplenum 1987. Om partiets uppgifter fir ekonomiforvaltningens grundombyggnad. M.
Gorbatjovs anforande.

Nya beggrepp och kategorier
Socialismens ekonomiska huvudlag, hela folkets vilstand osv.



Tema 15. Socialistiska produktionens process. Vetenskaplig-tekninsk framgang och dess
ek iska | ligheter. (4 tim.)

Seminarium 1

1. Socialistiska samhillets produktionskrafter:
1.1. socialistiska samhillets produktionsfonder;
1.2. naturtillgangar och naturvard
1.3. total arbetskraft

2. Anvindning av socialistiska samhillets produktionsfonder:
2.1. fonders rymlighet;
2.2. koefficient av utrustningens omsesidig ersdttning;
2.3. anvindning av produktionskillor och dess forbittring;
2.4. komplex anvindning av naturtillgéngar;
2.5. fornyelse av produktionsapparat, anvindning av ny teknik
3. Minniskofaktor och dess anvindning i socialistiskt samhiille:
3.1. obligatoriskt och extra arbete samt obligatorisk- och biprodukt;
3.2. arbetsdag
3.3. socialistisk arbetsdisciplin
3.4. socialistisk tdvlan; V.Leninas " Den storsta initiativen".
3.5. Den XXVII SUKP kongress om ménniskofaktorens 6kning
3.6. bildning av ny arbetaretyp; ombyggnad av utbildningssystem
4. BNP - resultat av totalt arbete.

Kailla: Socialismens Politiska ekonomi Kaunas, ursprungligen dversatt av FD Gintautas Saulis,
Siauliai Universitetet, 1996, egen korrigering
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Centrala begrepp

Ekonomi

Hushallning av begriinsade resurser. Minsta bestandsdelen i ekonomin &r hushallsekonomi eller privatekonomi.
Ekonomi kan studeras pd olika nivder; foretagsekonomi, nationalekonomi (samhillsekonomi) och global
(internationell) ekonomi.

Foretagsekonomi

Hushéllning av resurser gillande ett foretag eller en organisation. Inom ramen for foretagsekonomi kan man
studera olika delar och fléden av resurser inom ett foretag och med dess omvérld. Drivkrafter for foretag och
foretagare utgor en del av foretagsekonomin, bendmnd entreprenorskap.

Nationalekonomi

Studier i samhéillsekonomin; den totala produktionen, sysselsittningen och den allminna prisnivan, bendmnd
makroniva samt den nivé, benimnd mikroniva i ekonomin som fokuserar de enskilda konsumenternas och
producenternas samspel pa marknaderna.

Comecon

Program for ekonomiskt bistind som Sovjet upprittade for att deras lydstater i Osteuropa inte skulle behova ta
emot pengar fran USA och den s k Marshallhjélpen och da behdva gora sig av med sin kommunistiska regim.
Det ryska namnet var Soviet Ekonomitjeskoj Vzaimopomozjtj, SEV.

Scientific management

Grundidén bakom denna teoribildning dr att man genom systematiska studier och experiment av alla de i
arbetsforlopp ingdende komponenterna: minskliga rorelser, verktyg, maskinhastigheter, rmaterial etc skulle
kunna fa fram ett enhetligt och standardiserat forfarande genom att att studera tidsatgéng. Fredrick Taylor anses
vara upphovsmannen, och taylorism ett synonymt begrepp till denna teoribildning (Eklund, 2005)

John Maynard Keynes (1883-1946)

Teoribildning som bygger pa att det bara ér aktiv finanspolitik som stimulerar efterfragan i samband med
lagkonjuktur Vid hogkonjuktur skall staten istillet strama at och reducera utbudet i ekonomin. Mest kiinda verk
ar enligt Eklund “The General Theory of Employment, Interest and Money” (Eklund, 2005)

Alfred Marshall (1842-1924).

Sammanfattade nationalekonomin i allminhet och lidran om utbud och efterfragan i synnerhet. Hivdade att de
allra flesa problem kunde analyseras i utbuds- och efterfragetermer. Mest kidnda verk dr “Principles of
Economics” (Eklund, 2005)

Paul Samuelson
En av 1900-talets mest inflytelserika ekonomer, vars ldrobok Economics bidragit till kunskapsspridning om
ekonomisk teoribildning (Eklund, 2005).

Joseph Schumpeter

Theory of Economic Development (1934) anses som hans frimsta verk i ekonomisk teori, och det 4r hir som han
for forsta gdngen lanserade sin beromda teori om entreprendren. Den ekonomiska tillviixten som han
huvudsakligen tillskrev sa kallade innovationer (=inforandet av nagot nytt. I ett ekonomiskt system dér jamvikt
ir dominerande sé intriffar inga storre fordndringar. Allt gar sin gilla gang. For att introducera nagonting nytt
under dessa omstindigheter, maste entreprendren utmana traditionens makt nagot som kriver bade djérvhet och
styrka. Som tack for sin innovation belonas dirfor entreprendren med en ordentlig vinst av det ekonomiska
systemet, och detta for andra personer att snabbt f6lja i hans fotspar.
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Foretagsekonomiska delomraden

Flode

Finansiellt

Fysiskt

Aktorsgrupp

Externa
Resursgivare

Intern
organisation

Kunder

1. Redovisning

3. Investering

6. Prissittning

2. Finansiering 4. KI-analys

5. Budgetering
8. Arbets- 7. Marknads-
organisation [foring

9. Ink6p

Kalla: Engwall, 1980
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Litauens utbildningssystem - 6versikt
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Universitetsutbildning i féretagsekonomi och introduktions-

&r - en oversikt

Universitet

Utbildningsprogram

Ev specialisering

Kaunas University of Technology
Faculty of Administration
Panevezys Polytechnics Faculty
Siauliai Polytechnics Faculty

Business administration
Business administration
Business administration

Klaipeda University
Faculty of Social Sciences

Business management

Vilnius Gediminas Technical University

Faculty of Business Management

Business management

Vilnius University
Faculty of Economics

Kaunas Faculty of Humanities

Business administration and
management

Business administration and
management

Production management;
commerce; accounting and audit;
computer applications in
economics.

Organisation of business;
management of self-government
assets; environmental economics;
accounting, finance and banking;
MIS; marketing and sales
management.

Vytautas Magnus University
Faculty of Business and Management

Business organisation and
management

Lithuanian Agricultural University
Faculty of Economics

Accounting and financial
management in agriculture

Siauliai University
Faculty of Physics and Mathematics

Business administration

Vilnius Pedagogical University

Commerce and business

Lithuanian Institute of Physical Education

Tourism organisation

Introduktionsar for foretagsekonomisk utbildning

University:

Vytautas Magnus University (1989)

Kaunas University of Technology (1990)

Vilnius University (1992)

Vilnius Gediminas Technical University

(1993)

Klaipeda University (1995)

Killa: Kundrotas, 1996
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Utveckling av féretagsekonomisk utbildning - exemplet

Kaunas University of Technology/Faculty of Administration
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Kursplan for féretagsekonomisk utbildning — exempel KUT
(Kaunas Univ of Technology)

B1 Semester B2 semester
Courses Credits Courses Credits
Introduction to Business 4 Administration Principles 4
Basics of Mathematical Analysis 4 Basics of Theory of Probabilities and 4
History of Civilisation 4 Statistical Methods
Informatics A1l 4 Philosophy of Cognition 4
Foreign Language alternatives 1* Informatics A2 4
Foreign Language alternatives 1* 4
Total 20
Physical Training 0 Total 20
0
B3 Semester B4 semester
Courses Credits | Courses Credits
Basics of Accounting 4 Financial Accounting 4
Microeconomics 4 Business Statistics 4
Social Sciences and Humanities 4 Macroeconomics 4
alternatives * Social Sciences and Humanities 4
Alternatives 1* 4 alternatives 2*
Selectives* 4 Alternatives 2* 4
Total 20 Total 20
Foreign Language alternatives 2* 2 Foreign Language alternatives 2* 2
Vocational Education 4 credits Cultural Anthropology 4 credits
Organisation of Teacher’s 4 credits History of Civilisations 4 credits
Work
History of Lithuanian Culture 4 credits History of Art 4 credits
Fundamentals of State 4 credits Fundamentals of Constitutional Law 4 credits
Administrative and Civil 4 credits Introduction to Public Administration 4 credits
Law
Introduction to Journalism 4 credits Fundamentals of Professional 4 credits
Communication
Sociology of Communication 4 credits EU Integration Principles 4 credits




Computer Applications for
Business

Introduction to Journalism

Foundations of Oratory Speech

Alternatives 1*

4 credits Mathematics for Business 4 credits

Alternatives 2*

4 credits Administrative Lithuanian 4 credits
Language
4 credits

B5 Semester

B6 semester

Courses Credits | Courses Credits
Marketing Principles 4 Marketing Research 4
Finance 4 Enterprise Finances 4
Business English 1 4 Business Ethics 4
Administrative and Civil Law 4 Business English 2 4
Alternatives 3* 4 Alternatives 4* 4
Total 20 Total 20
Practical Training 4

Alternatives 3*
Management Psychology 4 credits Business and Communication 4 credits

Principles of Communication

Economic Geography

EU Integration Principles

4 credits

Alternatives 4*

4 credits Sociological Research 4 credits
Methods
4 credits
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Féretagsekonomisk utbildning - principer

—

‘Application of "\ . .
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and Studies
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Bronfenbrenners utvecklingsekologi

Mikrosystemet

Den nédrmiljo som omger barnet — foréldrar, syskon och det dmsesidiga samspelet mellan
familjemedlemmarna.

Efterhand som barnet blir dldre blir ocksa andra mikromiljoer viktiga; dagis, kamrater,
skola — okar barnets relationer och roller

Mesosystemet

Utgors av kopplingar och férhallanden mellan de olika mikrosystemen — ett system av
delsystem

Exosystemet

Hiér ingdr miljoer som barnet sjilv inte dr delaktig i men som #nda indirekt paverkar
relationer och aktiviteter i ndrmiljon.

Makrosystemet

Handlar om de generella dragen i det samhille individen lever i, levnadsstandard,
utbildningspolitik och andra kulturella faktorer

Exmakroniva
Den internationella, globala miljon som omger nationen och nationella faktorer
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Fakta - i studien ingaende universitet

Vilnius University

The University of Vilnius, one of the oldest and most famous establishments of higher education in Eastern and
Central Europe, was founded in 1579. Functioning for a long time as the only school of higher learning in
Lithuania, it was a preserver of cultural and scientific traditions, and has played a significant part in the cultural
life not only of Lithuania, but the neighboring countries as well. During more than four centuries of its existence,
the University of Vilnius has seen periods of growth and decline, revival, and closure. The University is a unique
witness to the history of the Lithuanian state.

In 1579, King Stephen Bathory's charter transformed the Jesuit college, founded in 1570, into an establishment
of higher education, Academia et Universitas Vilnensis Societatis Jesu, the transformation being confirmed by
Pope Gregory XIII. Although being away from other European cultural centers, the University equaled other
famous European Universities and had outstanding professors and students, some of who were: the poet Mathias
Casimir Sarbievius; the famous professor of rhetoric and philosophy Zygimantas Liauksminas; the author of the
first history of Lithuania Albertas Vijikas-Kojelavicius; professor Martin Smiglecki, whose book “Logics” was
very popular in United Kingdom and France, and many others. The first book in the Lithuanian language on the
territory of the Great Duchy of Lithuania was published at the University. In 1753, the Astronomical
Observatory was set up.

In 1773, the Jesuit order was dissolved in Europe and the University was taken over by the secular authority.
After Lithuania was annexed by Russia, the University was renamed into Vilnius Principal School. In 1803, the
University received a new statute and the title of the Imperial University of Vilnius. Many famous names were
associated with the University at that period: the famous medical men from Vienna Johann Peter Frank and his
son Joseph Frank, the historian and public figure Joachim Lelewel, the poets Adam Mickiewicz and Juliusz
Slowacki, historian Simonas Daukantas, etc. As a number of students and professors became engaged in the
anti—tsarist movement, the University was closed down according to the orders of tsar Nicholas I, and it was not
reopened until 1919. Vilnius and its region were then annexed by Poland, and the University functioned under
the Polish auspices until 1939 by the name of Stephen Bathory University. Among students of the University at
that time was the future Nobel prizewinner Czeslaw Milosz.

In 1939, the University was brought back under the control of Lithuania, but in 1940 after the Soviet occupation
it was reorganized according to the Soviet model. In 1943, the University was closed down by the Nazis, and
resumed its activities in the autumn of 1944. Though restrained by the Soviet system, Vilnius University grew
and gained force. Vilnius University started to free itself from the Soviet ideology in 1988 even before Lithuania
regained independence in 1990. The University got back its autonomy and adopted its own statute.

(Kalla: http://www.vu.lt)

Siauliai University

Siauliai University was founded in 1997 after the reconstruction of Siauliai Pedagogical Institute and the Siauliai
Polytechnical Faculty of Kaunas University of Technology. 1948 — Teacher’s Institute (duration of studies — two
years), since 1954 — Pedagogical Institute. 1959 — Affiliate of Kaunas Polytechnical Institute, since 1990 —
Siauliai Polytechnical Faculty of KaunasUniversity of Technology. It is a university of a classical type. Faculties
of: Education, Natural Sciences, Humanities, Mathematics and Informatics, Arts, Social Sciences, Special
Education, and Technology. Also there is the Institute of Continuing Studies. Studies: Studies are organized into
three cycles: first cycle or the main studies (Bachelor’s degree and Professional studies), second cycle studies
(Special Professional studies and Master’s degree), and the third cycle studies (Doctoral studies). Full-time, part-
time and extramural types of studies are available. The University today has more than 11 000 students, some
550 lecturers. Research: Scientific researches are being carried out in areas such as: humanities, physics,
biomedical technology and social sciences. The University operates the Biomedical Engineering Centre,
Educational Researches Scientific Centre, Energetics and Ecologically Clean Technologies Centre, Physical
Processes Modelling Centre, Art Exploration Scientific Centre, Social Researches Scientific Centre, Special
Education Scientific Centre, Public Health Education Scientific Centre, Technological Research Centre, Balts
Centre. There is a park of Science and Technologies, Distance Studies Centre, SiauliaiUniversity Gymnasium. In
2005 on the basis of research and culture centres the European Studies’ Institute was established at the Faculty of
Humanities (connecting Research centres of Dialect Studies, Cultural Anthropology, Northern Lithuania History,
and cultural Centres of American and British Studies, French, Russian, Swedish and Swiss). After the



reorganisation of Women Studies’ Centre, the Gender Studies’ Institute was established on the same year.
(Kalla: http://www.su.lt)

Klaipéda University

One of the youngest among Lithuanian university level high schools, gives its priorities to education of the
intellectual society and person. It administers fundamental and applied research, is engaged in educative,
cultural, consultative, experimental activities, and meets the unique requirements of Lithuania as a maritime
state. The University contributes to the preservation of the cultural identity of the country and historical
succession when creating a present-day Europe. Klaipéda University was founded on October 5, 1990, at the
very beginning of Lithuanian independence re-establishment under the decision of the Supreme Council of the
Republic of Lithuania. The former faculties of the Kaunas Polytechnic Institute and Siauliai Pedagogical
Institute that had already been functioning in Klaipéda became the base of the University, with the Theatre and
Music Institute of the Lithuanian Music Academy joining later as the Faculty of Arts. During a relatively short
period of its existence, the University managed to overcome a number of obstacles and difficulties, and has been
developing successfully both in terms of quality and quantity. Having started with three faculties in 1991, at
present it has seven faculties, five institutes and other structural divisions. The enrolment has grown from 2960
to 8920 students. The teaching staff is represented by approximately 431 professors, associate professors,
lecturers, and instructors. Researchers and artists from Klaipéda University are well-known both in Lithuania
and Europe. The University offers 56 undergraduate, 9 specialized professional and 49 graduate study programs.
Student activities are coordinated by the Student Union of Klaipéda University.

The beginnings of higher education in Lithuania go back to the 16th century when, in 1579, the college founded
by Jesuits in Vilnius became a higher school of education - Academia et Universitas Vilnensis. In 1832 Czar
Nicholas I closed the university.

However, in 1918, with the establishment of the independent Republic of Lithuania, the State Council decided to
reestablish the University of Vilnius. Since Vilnius occupied and the Lithuanian government transferred to
Kaunas, this decision was not put into effect.

At the beginning of 1920, Higher Courses of Study were begun in Kaunas, laying the foundation for the
establishment of a university. The Lithuanian Cabinet of Ministers decided to establish the University of
Lithuania in Kaunas, February 13, 1922. The ceremonial opening of the university took place February 16, 1922,
while on the 12th of April the President of Lithuania confirmed the university's Statute along with six faculties:
Theology-Philosophy, Humanities, Law, Mathematics and Sciences, Medicine and Technical Studies.

June 7, 1930 the university was named Vytautas the Great University. The Agricultural Academy was founded
in 1924 on the basis of the Agronomy and Forestry sections of the Faculty of Mathematics and Sciences; in 1936
the Veterinary Academy was established in a similar fashion on the basis of the Veterinary section of the Faculty
of Medicine.

In 1940 Vytautas the Great University helped to reestablish the University of Vilnius: in the winter the Faculties
of Humanities and Law were transferred to Vilnius, and in the summer, the Faculty of Mathematics and
Sciences. The occupation of Lithuania by the Soviet Union forced the university to be named the University of
Kaunas in the summer of 1940. At the beginning of 1941 university professors took an active part in establishing
the Academy of Sciences.

When the Soviet Nazi war broke out, the Temporary Government restored the name of Vytautas the Great to the
university in the summer of 1941. The German occupational government closed the university in March 1943.
The university was reopened in the fall of 1944 with four faculties: History-Philology, Medicine, Construction
and Technology.

The transfer of the Faculty of Philosophy to Vilnius was the reason why the University of Kaunas was closed in
the fall of 1949. The university was reorganized into Kaunas Polytechnic Institute and the Kaunas Medical
Institute in October 31, 1950.

(Kalla: http://www.ku.lt)

Vytautas Magnus University

The act of reestablishing Vytautas the Great University (Vytautas Magnus University) was proclaimed April 28,
1989. The Supreme Council of Lithuania passed the law reestablishing the university July 4, 1989, while the
Council of Ministers registered the temporary Statute for the university's period of reestablishment on the 22nd



of July. The first academic year began in the university's reestablished Faculties of Economics, Humanities and
Sciences September 1, 1989.

The reestablished university was the second in then Soviet-occupied Lithuania, and the first school of higher
education that was independent of governmental institutions. The most important principle in the university's
activity became academic freedom, while its main purpose was to prepare graduates with a broad humanistic
orientation for Lithuania's needs in research, culture, education and economy.

A common program of study in humanities and general education for the first two years of study for all students
appeared in 1990. Its aim was to develop well-rounded individuals who were free and creative.

In 1991 the university was the first in Lithuania to establish in a system of study based on several levels, the
completion of which resulted in the granting of Bachelor's or Master's degrees, as well as the Doctoral degrees.
The feature of this university still remains exceptional in Lithuania today: this is a liberal policy for studies,
according to which students are admitted not into specific specializations but into fields of study.

The students themselves put together their plan of study and make a final choice of their program after the first
two years of study. Particular attention is given to foreign languages and computer skills thus making this
university different from other schools of higher education in the country.

During the university's first decade the number of students and teachers grew more than twenty times. It has
become the center for academic work in the Humanities and Social Sciences, Theology and Fine Arts, Political
Sciences and Law in Kaunas. Modern programs have been expanding in: Informatics, Environmental Sciences,
Biology, Mathematics and Physics.

Master's and Doctoral studies became a priority at the university and demanded a pedagogical staff with high
qualifications. Therefore the university invited to its classrooms and laboratories the most celebrated of scholars
from Lithuania's research institutes, creating in 1993 the first Research and Study Association in Lithuania. Ten
Lithuanian research institutes formed this association together with the university: the Institutes for Lithuanian
History, Lithuanian Language, Lithuanian Literature and Folklore, Lithuanian Philosophy and Sociology,
biochemistry, Mathematics and Informatics, Semiconductor Physics, Psycophysiology and Rehabilitation,
Architecture and Civil Engineering, and Lithuanian Forestry.

The university has the right to grant doctoral degrees in nineteen scholarly fields and their branches and the
Doctor Habilitus in eight fields. The pedagogical titles of professor and associate professor may be granted in the
fields of Humanities, Social Sciences, Physics and Biomedicine.

The university has ties with numerous universities of North America and Europe. Special student and teacher
exchange programs have been set up with the University of Bergen in Norway, Roskilde in Denmark, Géteborg,
Linkoping and Vixjo in Sweden, Greifsvald, Hohenheim, Zittau/Gorlitz in Germany, Poitiers, Du Maine, Pierre
et Marie Curie in France, Parma and SDA Bocconi in Italy, Alabama, Fordham, Creighton, Loyola, Seton Hall in
the United States of America and Kansai Gaidai and the International Christian University in Japan. A program
in Baltic Studies for foreign students was initiated at the university in 1997.

The University of Lithuania was established in 1922. The Faculty of Laws was one of the university's six
faculties and comprised 15 departments. Three of them, the Department of Political Economy, the Department of
Statistics and the Department of Financial Theory, are to be considered as the source of the modern Faculty of
Economics and Management. Beginning with the fall semester of 1924, the economics branch of the Faculty of
Laws was organised. The division of the faculty into different branches was legitimised by the University Statute
in 1930. According to the Statute, five departments of Economics were established: the Department of Political
Economy and Statistics, Department of Financial Science, Department of Economic Policy, Department of
Private Economics and Department of Trade Law. Before 1939, 1174 students graduated from the Faculty of
Laws, 215 of them from the Economics branch.

In the implementation of the Lithuanian Parliament Law of 13 December 1939, the Faculty of Laws was
transferred from Kaunas to Vilnius. The majority of students and lecturers of the faculty were transferred to
Vilnius. In autumn 1940, already as a part of Vilnius University, the Faculty of Laws was divided into Faculty of
Laws and Faculty of Economics.

In the re-established Vytautas Magnus University (VMU) programs in Business and Management started on 1
September 1989 in the Faculty of Economics and Management. 59 students entered the faculty.

During the meetings of the Restoration Senate on December 20-21, 1990, the University Statutes were approved
and new study programs in Lithuania, the Bachelor, the Master and the Doctorate degrees were confirmed. Thus,
already in the spring semester of 1991, there was a BA program in business administration. Doctoral studies in
management were started on 1 November 1992.

In January 1991, graduate studies began. These were oriented for specialists with non-economic or non-
managerial education. Students who complete graduate studies receive an MA degree in Business
Administration. Later, in 2000as an outcome of participation in the international Project with other European
universities, international studies for Executives in Business Administration Master program (EMBA) was
established.



In June 1993, the first Bachelor diplomas in Business Administration were presented. In September of the same
year Master degress in Business Administration in in Management of Organisations, in Marketing and
International Commerce, and in Finance and Banking were established.

On October 8, 1993, the Senate Congress, having taken into consideration the content of faculty activities,
renamed it the Faculty of Business and Management. In 2000, by a decision of VMU Senate, the faculty was
once more given the name of the Faculty of Economics and Management.

On June 16, 1995, the first students in the Masters program in Business Administration graduated.

(Kélla: http://www.vdu.lt)

Kaunas University of Technology

In 1950, Kaunas University was reorganized into Kaunas Polytechnic Institute (KPI) and Kaunas Medical
Institute. Throughout the entire second period of Soviet occupation, in spite of continuous attempts by the Soviet
Government to use KPI for the empire’s economic purposes, the Polytechnic Institute resisted aggressive
russification attempts and extreme internationalization and strove to preserve the old European university spirit,
national academic traditions, and teaching in the Lithuanian language. In 1990, KPI changed its name to Kaunas
University of Technology, regained its university status, and embarked on the road to reform. The objective of
the University is to meet the requirements of the Great European University Charter, UNESCO, and EU
regulations and to co-ordinate its work with other European and Lithuanian universities. Kaunas University of
Technology (KTU), is today the largest technical university in the Baltic States, is the second largest institution
of higher education of Lithuania. It contains 13 faculties, library, high school (gymnasium), 10 institutes, 4
centres. Faculty of Administration was established in 1990. It was re-organized in 1999 and has been
functioning as the Faculty of Social Sciences since. The Department of Business Administration was founded in
1992. Research at the Institute has resulted in the development of Midterm Lithuanian Industrial development
Policy and the strategy for its implementation, and the analysis of strategies of multinational companies in the
Baltic States.

(Kalla: http://www ktu.lt)
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Malgrupp:

Urval:
Sprak:
Hjélpmedel:
Tid/samtal:

Plats:

Samtalstema:

Universitetsldrare vid sex litauiska universitet/hogskolor, vilka
undervisar i foretagsekonomi och ekonomiska dmnen.

Strategiskt

Engelska (9 fall), tyska (2 fall)
Bandspelare

ca. 1.5 tim.

I for informanten kiand miljo

Innehéllet i undervisningen

Begrepp

Lararrollen

Amnesmetodik

Synen pa studenten

Tankar om foretagsekonomi och ekonomidmnet
Influenser, fordndring och framtid
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. Dr Doc, Klaipeda Universitet

. Prof Dr, Klaipeda Universitet

Prof Dr, Siauliai Universitet

Dr, Siauliai Universitet

Dr habil, Vilnius Universitet

Dr Doc Dekanus, Vilnius Teknologiska Universitet
. Prof Dr. habil, Vilnius Teknologiska Universitet

. Dr., Vilnius Universitet

Ass. Prof., Intern Business School, Vilnius Universitet
Prof Dr, Vitautas Magnus Univ, Kaunas

. Prof Dr, Kaunas Teknologiska Universitet, Kaunas
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Abstract

Studies of the circumstances surrounding the creation and
development of a university discipline are a part of pedagogical
research. This thesis highlights the development of management
and economic education against the background of changes caused
by the Lithuania’s emancipation from the Soviet Union and aims
to present a picture of how management as a university discipline
has been created in Lithuania between the period 1988-1997. The
nexus of this study is individuals and individuals in context. The
theoretical frame of reference is provided by a modified model of
Bronfenbrenners developmental ecology, complimented by Bergs
tier (level) model. Data collection has primarily been in the form
of interviews with university staff from Lithuanian institutions
for higher education. In addition to the interviews, literature lists,
course schedules and other key documents have been collected
and analysed. One of the studies primary foundations is that
reality is a social construct. The analysis focuses on individual’s
conceptualisation of three main areas: re-programming, course
schedules and literature lists, alongside their attitudes and interests.
The study demonstrates how the creation of management and
economics as a university discipline in Lithuania has been formed
by a combination of political/ideological, economic, institutional
and individual factors. Behind these factors are decisions taken at
a variety of different levels, including national level (macro), local/
institutional level (exo), collegial level (meso) and individual level
(micro). International influences have also played an important role
and their effects represent an additional level, the so-called exmacro
level. A further factor comes into play in the meeting between the
previously rigid doctrine and the new doctrine, which isn’t so much
a doctrine but rather more of an academic freedom; a freedom that
didn’t exist previously, at least not one that was acknowledged.
A final factor in the study is the impact that the consequences of
change, the various influences described above and this new-found
freedom, have had on the subject’s content and method of teaching.



One of the study’s main contributions is to highlight the significance
of the concept of academic freedom and to focus on the paradox,
where constraint under the old system is replaced by another form of
constraint. In this case, where the rigidity of the old Soviet doctrine
is replaced by a new freedom; but instead of being given greater
opportunities to influence and change the subject, the academic staff
are forced into a position where, once again they are subjugated to
the influences of outside (international) sources.

Key Words:

Freedom, management, economics, creation, Lithuania, change,
social-constructionism, development ecology.
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Proposed Enhancement of
Bronfenbrenner’s Development
Ecology Model

Jonas Christensen®

Abstract

How academic disciplines are constituted and the related professional development must be
viewed within their wider social, political and economic aspects. When studying the organisation,
transformation and spheres of influence of professions, the Development Ecology model provides
a tool for understanding the encounter between societal, organisational and individual dimen-
sions, a continual meeting point where phenomena and actors occur on different levels, including
those of the organisation and society at large. However, the theory of development ecology may
be questioned for how it looks at the individual’s role in relation to other actors in order to define
and understand the forces underlying the professional development and constitution of academic
disciplines. Factors relating to both the inside of the individual and social ties between individuals
and in relation to global factors need to be discussed.

Key words: resilience, social ties, network, entrepreneurship, development ecology

Introduction

I studied in the former German Democratic Republic during 1988. My background,
involving a range of work experience in different organisations in Sweden, Germany
and Baltic countries together with an academic position at the Department of Social
Work at Malmo University, has inspired me to write this article from an outside
(Swedish) perspective. My educational background is in Education, Economics and
Political Science and this article is written in order to complete my doctoral thesis as it
is a continuation of my articles (Christensen, 2007; Christensen in progress) focusing
on the transformation and constitution of an academic discipline in a societal context
and development ecology in German Social Work. The theme of my doctoral thesis
results from my interest in education, concentrating especially on the profession and
human service organisations.

In this article I start by introducing Bronfenbrenner’s Development Ecology model
and I then raise some central issues in order to critically discuss that model. This
model will be discussed within a theoretical framework because the model needs to
be further developed. Which individual levels and ties need to be further understood
in the Development Ecology model? How can the individual be seen in a network
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context? Can entrepreneurship enrich the way we look at the individual’s potential
in a learning process and hence can its addition to the Development Ecology model
be regarded as improving it?

Defining your own values is often difficult as they are deep inside yourself. My
selective perception is an unaware consequence of the variety of information which
characterises our surrounding environment. My frame of theories and methods as well
as empirical observations chosen when looking at specific objects is highly depend-
ent on the result of the selective process which every human being undergoes in his
or her upbringing, working life, education etc. We see limited parts of reality, partly
what we want to see and observe. I choose to see some problems and ignore others. I
recognise the strengths of some conditions and ignore other conditions. The purpose
of my study is obviously influenced by how I view things.

The Development Ecology model

Bronfenbrenner’s (1979) Development Ecology theory identifies four environmental
systems. They are:

Microsystem: This is the setting in which the individual lives. These contexts include
a person’s family, peers, school and neighbourhood. It is in the microsystem that the
most direct interactions with social agents take place, such as with parents, peers and
teachers. The individual is not a passive recipient of experiences in these settings, but
someone who helps to construct the settings.

Mesosystem: This refers to relations between microsystems or connections between
contexts. Examples are the relationship of family experiences to school experiences,
school experiences to church experiences, and family experiences to peer experiences.
For example, children whose parents have rejected them may have difficulty develop-
ing positive relationships with teachers.

Exosystem: This involves links between a social setting in which the individual does
not have an active role and the individual’s immediate context. For example, a hus-
band’s or child’s experience at home may be influenced by the mother’s experiences
at work. The mother might receive a promotion that requires more travel, which could
increase conflict with the husband and change patterns of interaction with the child.

Macrosystem: This describes the overall societal culture in which individuals live.
Cultural contexts include developing and industrialised countries, socioeconomic
status, poverty and ethnicity. The boundary is defined by national and cultural bor-
ders, laws and rules.

There are many different theories of human development. To a large extent, they
involve the study of child development because the most significant changes take
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place from infancy through adolescence. Some of the most influential theories are
Sigmund Freud’s (1856-1939) Psychodynamic Theory (2008), including
such concepts as the Oedipus Complex and Freud’s five stages of psycho-sexual de-
velopment. Although now widely disputed, Freudian thinking is deeply imbedded in
Western culture and constantly influences the view of human nature. Erik Erikson’s
(1902—-1994) Psycho-Social Theory (1950) gave rise to the term ‘identity crisis’.
Erikson was one of the first to propose that the ‘stages’ of human development span
our entire lives, not just childhood. His ideas heavily influenced the study of person-
ality development, especially in adolescence and adulthood. Piaget’s (1896—-1980)
Cognitive Developmental Theory (2004) created a revolution in human devel-
opment theory. He proposed the existence of four major stages, or ‘periods’, during
which children and adolescents master the ability to use symbols and to reason in
abstract ways. Finally, there is Lev Vygotsky’s (1896-1934) Cognitive-Mediation
Theory (1978). Alone among the major theorists, Vygotsky believed that learning
came first, and caused development. He theorised that learning is a social process in
which teachers, adults and other children form a supportive ‘scaffolding’ on which
each child can gradually master new skills. Vygotsky’s views have had a large impact
on educators and the individual has been seen as a driving force. Vygotsky views all
factors as being of equal significance for the individual. This is the reason I chose
not to base my theoretical standpoint on Vygotsky. Bronfenbrenner focuses on the
individual’s drive and ability to influence relative to their specific environment and
not so strongly on the individual’s sphere of influence. In order to better understand
the complex inter-relationship between the individual and society, Bronfenbrenner
developed his model of Development Ecology which consists of four systems, each
of which operate at different levels: from the micro (the most specific) the meso, the
exo to the macro (the most general). Andersson (1986) states that what distinguishes
development ecology from, for instance, socialpsychology, sociology or anthropology
is that development ecology focuses on development within a context. In order to un-
derstand the individual, it is not enough just to describe them in the context of their
family (the micro context); we must also take into account how the various systems
interact with the individual and with each other (the meso context). The macro system
is then crucial for placing this analysis within the context of daily living. In addition
to the four system levels, time is another important factor in the developmental eco-
logical perspective. Both the individual and the environment change over time and
Bronfenbrenner maintains that these changes are crucial to our understanding of
how the different systems more or less explicitly influence the individual and his or
her development. In Bronfenbrenner’s theory, everything is interrelated and interacts
with each other, but to varying degrees and at different times. His theory focuses on
relationships, both between people and between the different systems, which con-
stitute our lives and our world. Bronfenbrenner’s ecological theory of development
has proven to be beneficial in providing an insight into all the factors that play a role
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in the growth and development of individuals. It also shows how all the factors are
related to each other and impact on the development cycle. Bronfenbrenner does
not discuss the factors explicitly as such, but presents a theoretical and analytical
framework. Bronfenbrenner pursues a method for psychological study that is both
experimental and descriptive. Specifically, Bronfenbrenner studies (and reads stud-
ies about) scenes of early childhood development (ages 3—5): home, pre-school, day
care, the playground etc. Between the offset list items, Bronfenbrenner explains and
gives readings of selected studies. In the “Interpersonal Structures” chapter (1979)
he introduces basic terms and concepts for what he calls social networks; interper-
sonal structures as contexts of human development. The dyad (a person-person tie)
is further characterised in the following classes: observational dyad, joint activity
dyad, and primary dyad (see Fig. 1). The model below has been slightly modified as it
originally spoke about individuals as buyers and sellers instead of takers and givers.

Instrumenta

Take Socially Give

Socially

Fig. 1 Social Exchange Networks and Organisational Analysis - A taxonomic approach
(modified from Johannisson, 1987)

When studying social-personal networks Johannisson (1987) believes that ties between
individuals can be both beneficial and social at the same time. His starting point is
the entrepreneur/innovator. An entrepreneur is defined as someone with the ability
to focus on needs and the resources needed to fulfil these needs (ibid). A network in
Johannisson’s research is a range of dyads which are related to each other i.e. con-
nections in pairs between individuals. The advantage when describing and analysing
the exchange between individuals in terms of social networks is that you have to go
around the instrumental or rational exchange (where only the benefit is important).
Another argument is that you can connect technical, ideological and emotional as-
pects of information. Interaction between individuals is also seen as the main source
of learning (Johannisson and Gustafsson, 1984). By using Bronfenbrenner’s model
together with aspects of dyads, it becomes easier to see that we as a society together
are influencing the lives of all people in the way we interact. Bronfenbrenner maintains
that the individual always develops within a context. The theory covers the whole
of this context, even though this standpoint has been criticised by Paquette & Ryan
(2001). They think that the individual needs to be seen for their individual condi-
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tions. The ability of individuals to influence their success should to be even more in
the centre of attention. There should be a greater focus on this, before studying the
surrounding context and its levels which simultaneously act upon and interact with
the individual and influence their development. Bronfenbrenner’s model does not
feature what can be interpreted as an international level, an important factor with
reference to the all-pervasive force of globalisation and, as a result, Drakenberg’s
(2004) study is important in that she complements Bronfenbrenner’s model with a
fifth level, an ex-macro level, arguing that the patterning of environmental events and
transitions over the life course, as well as socio-historical circumstances, influences
the individual. We could speak of a macro-environment in which political, economic,
social, technological and environmental factors depend on each other and influence
everyday life in a way which has been stressed, not the least by globalisation and
information technology where knowledge processes among individuals have become
more diversified. In my opinion, we are living in a global village and the interplay
between the different levels in a society has narrowed.

Resilience

Another dimension not included in Bronfenbrenner’s theory is resilience. It should
have been integrated into his theory (Engler, 2007) because resiliency helps us bet-
ter understand an individual’s capacity. Resilience is manifested in having a sense
of purpose and a belief in a bright future, including goal direction, educational aspi-
rations, achievement motivation, persistence, hopefulness, optimism and spiritual
charisma (Bernard, 1995 cited in Engler, 2007). Miller (2005) states it is the ability
to be resilient that helps us bounce back from the edge, helps us find our strength in
adverse circumstances, for example an individual’s capacity to withstand stressors.
We are all born with conditions for resilience, which includes social competence,
problem-solving skills, a critical consciousness, autonomy, and a sense of purpose
(Bernard, 1995 cited in Engler, 2007). Resilience is the idea that certain people have
the capacity to overcome any obstacle and this capacity is shown through positive-
thinking, goal-orientation, educational aspirations, achievement motivation, persist-
ence, hopefulness and optimism (Engler, 2007). One can speak about the so-called 7
Cs; competence, confidence, connection, character, contribution, coping and control.
Adding resiliency to Bronfenbrenner’s model gives us a broader understanding of
why people deal with their professions in certain ways. We can focus on what works,
instead of getting stuck on, and frustrated by, what does not work (Oddone, 2002).
Engler (2007) argues that adding resilience to Bronfenbrenner’ s theory can help us
explain some of the unexplainable ways in which people have overcome travesties and
traumas in their lives. Bronfenbrenner’s theory virtually describes only the negative
effects of how an individual will develop if exposed to adversity and travesty. The
theory is lacking as it does not have a way to explain how an individual brought up
in a negative environment survives and becomes successful.

105



The individual and the organisation

Every kind of organisation is built upon individuals where the individuals together
make efforts in order to serve, assist and offer different kinds of services; you give
and you receive. It does not matter if the individual is called a child, family member,
professional worker or a citizen. Every individual has a relationship with other indi-
viduals both within their own family or organisational context and with other indi-
viduals or organisations. As an individual, you have these ties for two main reasons
(Johannisson, 1987); beneficial and social. With beneficial reasons, we are speaking
about long-term relations, whereas social reasons are more based on personal factors
such as emotionality. Long-term relationships based on mutual benefits can be very
well developed into a relatively strong social relationship, which does not primarily
focus on the benefit of the relationship (ibid). It is optimal if both the beneficial and
social aspects in the relationship are closely connected. In order to stimulate the in-
dividual to act, it is not enough to just show them appreciation, the organisation also
needs to show them such confidence that lets them see and create new possibilities,
whereby they are allowed to act both within their own interest and in the interest of
the organisation. That is why it is essential in a society to recognise each other as a
resource and let an individual develop him or herself and a network of vertical and
horizontal relations. This means encouraging and stimulating every individual and
giving them as much freedom of activity as possible.

“The individual needs to be seen as a complete human being. Only then, it is possible to
take his or her potential, including the affective one, into consideration in a serious way.
Only then, individual and collective actions can be really understood” (Johannisson, 1987,
page 10).

The social network

Aldrich (1987, page 37) contends that a social network is important for an entrepre-
neur because: a) entrepreneurs succeed due to their ability to identify possibilities
and adapt to the possibilities given in the surrounding environment; and b) resources
are given through exchange relations between entrepreneurs and their social net-
works. Johannisson (1987) describes three different types of commitment (see Fig.
1). The model is idealised in the sense that ties based on instrumentality (beneficial),
emotionality and morality (family ties) are combined. The model thereby shows that
the exchange in the network is never either beneficial or emotional. The strength
between these three kinds of relation can depend on geographical, psychological,
social and cultural distances. This categorisation into instrumental, affective and
moral ties (or commitment) is based on the “idealisation of communal life” (Kanter,
1972). Even in relationships between individuals, these three types of connections
can be mixed.
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Discussion

The Development Ecology model developed by Bronfenbrenner makes a substantial
contribution to our understanding of the individual’s role and behaviour in relation
to the context surrounding them on different levels. When discussing professional
development and/or the constitution of subjects the model is a significant tool for
analysing and explaining the forces underlying those developments. Even though
other models confront and argue against the Development Ecology model, for ex-
ample Paquette and Ryan (2001), the model gives a relatively theoretical framework
when the starting point is the individual and the belief that development cannot exist
without the participation of individual influence and willingness to change. Through
the development of, for instance, information technology and access to information,
the individual will be given more freedom regarding their space of activity and inde-
pendence, but also less freedom and space of activity because individuals behave in
different ways when acting. Some individuals, to a very high extent, see possibilities
while some individuals primarily see difficulties and obstacles. The surrounding
environment related to a societal framework (local, national and international) and/
or organisational context (family, friends, personal network, workplace) in relation
to the individual’s capacity plays a key role in development as a whole. I believe that
just adding resilience to the Ecology model, like Engler does, is not enough. An un-
derstanding of the entrepreneurial aspects of how an individual acts on the micro
and macro levels is also needed. Therefore, I believe that resilience coupled with
both entrepreneurial conditions and Bronfenbrenner’s Development Ecology model
provides a valuable explanation of why freedom of activity and transformation proc-
esses are defined and estimated by individuals in various ways. Bronfenbrenner’s
model lacks these aspects of intra-level understanding and entrepreneurial factors
since it does not see the individual as an independent actor. Hence, it needs to be
completed on an intra-level (see Fig. 2) which describes the individual’s resilience
and entrepreneurial skills in a social context. On all levels above the micro level there
are different kinds of relations vis-a-vis the individual. This is very obvious in the
Development Ecology model. What is not that obvious is the encounter concerning
the individual’s beneficial willingness to create, implement and take risks in order
to fulfil the need to satisfy themselves and others. In my opinion, this is the basic
fundament of the welfare state; entrepreneurship. Therefore, adding resilience and
entrepreneurship to Bronfenbrenner’s Development Ecology model provides us with
a wider understanding of the individual’s development and knowledge-based proc-
ess. Individuals with a resilience capacity and entrepreneurial skills define their own
space of activity, regardless of their organisational context. They have the capacity to
reflect on the interplay between different levels in their surrounding world in relation
to their own professional development. In conclusion, the proposed further developed
Bronfenbrenner model would be the following:
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Individual
micro level

Fig. 2 Modified model of Bronfenbrenner’s Development Ecology to which an intra level
(the individual micro level) and social networks have been added.

Organisational conditions in which the individual acts must be considered in order to
encounter changes and transformation processes. How reality is looked at and how, in
a collective way, reality is defined on different levels — family, organisation and soci-
ety — will affect our capability of acting. If, for instance, a company’s mission, values
and core idea are clearly defined in the workplace, they will have a positive impact on
its human resources, management and, in the long run, the health of its employees.
How is resistance to, for example, organisational changes handled at the workplace?
Is the rejection of changes always purely negative? Or does it hold the potential for
a very knowledgeable, substantial and constructive contribution for developing the
individual and their organisation? Resilience capacity on a mental, intra level (see
the middle of Fig. 2) and an entrepreneurial way of building, developing and keep-
ing networks gives the different levels in the Development Ecology model a broader
understanding of what stimulates learning processes. However, the global factors
such as political, economic, social and environmental factors on the ex-macro level
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in relation to the individual level need to be further understood. To repeat questions
raised in my doctoral thesis (in progress, 2010): How do we understand education
and the profession in a welfare context? Can transformation in a welfare context be
understood from both an individual perspective and a social one?
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introduction

During a period of fime in 1988 | was studying in the former German Democratic
Republic. Having a variety of work experience in different organizations in Swe-
den, Germany and the Baltic countries together with an academic position within
the department of Social work at Malmoe University, this background has inspired
me to write this arlicle from an outside (Swedish) perspective. | have got my edu-
cational background in Education, Economics and Political science and this article
is written in order to complete my doctoral thesis as it is a continuation of my licen-
tiate thesis (Christensen, 2007) focusing transformation and space of action in a
societal context. The overall theme of my doctoral thesis is a result of my interest
in education focusing profession and human service organisations. This paper ad-
dresses the question: “In the meeting between different organisations, what factors
influence social work professions” knowledge acquisition and learning process-
£s?" The empirical base consists of interviews, seminars and lectures and meet-
ings with relevant academics and professional social workers in Germany. The
study’s geographical focus is related to three different regions in Germany: Berin,
Osnabriick and Frankfurt a.M. The main result of this article leads us to a paradox
and a professionat dilemma. The social workers” freedom and power within their
own profession, a professional empowerment, can be said to be more conditional,
where, whilst crealivity has been stimulated, these are acceptable only within the
boundaries defined by the newly created civil structures and interest groups.

Development Ecology and Social work

The study's theoretical frame of reference is to be found within developmental
ecology, founded by Bronfenbrenner (1979). According to Bronfenbrenner's theo-
ry, everything is inter-related and interacts with one another, but to varying degrees
and at different times. His theory focuses on relationships, both between people
but also between the different systems, which our lives and our world are made up
of. Bronfenbrenner maintains that the individual always develops within a context
and his theory covers the whole of this context even though this standpoint has
been criticised by Paquette & Ryan {2001). They think that the individual needs to
be seen primarily for it's individual conditions and focus on the ability to influence
his or her own success, before studying the surrounding context and it's levels.
The choice of developmental ecclogy as a frame of reference can be motivated
by the fact that Bronfenbrenner divides this context into different levels, which act
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upon and interact with the individual and influence his or her development. In order
to understand the individual’s development within its context, the study should not
only include this individual and his or her specific environment, but also the individ-
ual in his or her relation to the general environment. Bronfenbrenner's focuses on
the individual's drive and ability to influence in relationship to their specific environ-
ment and not that strongly on the individual's sphere of influence on an organisa-
tional, societal as well as a global level. In order to better understand the complex
inter-relationship between the individual and society, Bronfenbrenner developed
his model of developmental ecology, which consists of four systems, each of which
operate at different levels: from micro (the most specific) up through meso, exo to
macro (the most general). In order fo understand an individual, it isn’t enough just
to describe him or her in the context of their family (micro context); we must also
take into account how the various systems interact with the individual and with one
another (meso-context). The macro system is then crucial to placing this analysis
within the context of daily living.

A fifth level in addition to the four system levels

In addition to the four system levels, time is also an important factor in the devel-
apmental ecological perspective. Both the individual and the environment change
over time and Bronfenbrenner maintains that these changes are crucial to our
understanding of how the different systems influence the individual and his or her
development. Bronfenbrenner’s model does not feature what can be interpreted as
an international level, an important faclor with reference to the all-pervasive force
of globalisation, and as a result | feel that it is important to refer also to Draken-
berg’s (2004} study where she complements Bronfenbrenner's model with a fifth
level, an ex-macro level.

Social work and intervention

If we view Social work as an action-criented discipline, then both action and infer-
vention are essential elements of social work’s identity. Social work can thus be
said fo contain five different levels of intervention; the micro-social levei (person,
client, focus on interaction), the meso-social level (group, institution, coherence),
the exo-social level {society, institutions, educational system), the macro-social
level (culture, nation, traditions, language) and the ex-macro-social level (interna-
tional relations, EU and immigrants from all over the world). This study is focusing
the meso-social level and the exo-social level.
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Method

The research is founded on one-to-one interviews conducted in 2007 until 2009
with academic teachers, social-work students, practitioners and decision-makers.
it has been essential for me having input from people coming from different areas
of Social work. They represent a wide range of organisations such as academic
institutions, research institutes, social-services, public and private and treatment
centres in three different gecgraphical regions in Germany (Berlin, Osnabriick and
Frankfurl a.M) which | have done on purpose as they are references to each oth-
er. In addition to this, other sources have been added fo the inferviews; lecturers
and seminars where interaction in various senses has been taken place and also
study-visits have been implemented. The author has a wide academic experience
of working in a German context and speaks the German language fluently.

Sample and data collection instrument

Following a semi-structured open-ended inferview guide, nineteen respondents
(seven female and twelve male) were asked questions about their work life and
the profession of social work. All interviews fook place without any other person
around except from me and the respondent in a (for the respondent) well known
working environment. Each interview took about one and a half hour. Step by step
I have tried to become familiar with the data by reading it all through. With regard to
prefessional factors that impact on Social work, respondents were specially asked:
What does Quality mean for you? What does control and the principles of sub-
sidiarity mean for the Professionalization of Social work? What does freedom of
space and loyalty mean in sense of organizational context? Interviews were digit-
ally recorded in German and after that tfranslated and transcribed into English, fi-
nally a thematic content-analysis (Neuendorf, 2002) was carried out which follows
the process according to Neuendorf (2002) where the whole text is gone through
several times and the content is then examined whereafter meanings and phrases
which are relevant for the questions are identified. Those meanings and phrases
are mentioned content-based units. These are conceptualized in order to shorten
the text but still keep the content. Thereafter, the central message is identified and
stands for the actual content, finally certain themes are formulated.

Analysis of data

| have seen every inferview as a single unit even though a comparison has been
made. When respendents have given different opinions about the same aspect/
key-word, | have chosen not to neglect the differences, instead | have seen these
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differences as a resource and together with other empirical sources such as given
seminars examined these differences in class-room situations and come to my
own conclusions. After that | have gone back fo the interviews and verified the
content or not verified, | have then stressed what | have found ceniral. { have done
the same validation with what has been said in the seminars. | have finally found a
number of substantial themes and clues which have been verified both in interviews
and class-room situations. After that, in my analysis, | have looked upon themes-
clues and asked myself: Could it really be like this? What is this about? What does
it stand for? s it a creative process? What in this material is interesting and excit-
ing? Then | have identified connections, patterns and typologies in the materiai and
finally formulated connections, patierns and typologies into conception which de-
scribes a part of or the whole of the phenomenan | have chosen to study. Codified
Quootations have been used as support for statements. The guotations relate to
four different groups of respondents where the number of men and women varied
in each group: Academic institution {group A, in total nine, three women), Field of
practice except from an authority (group B, in total six, two women), Authority/Pub-
lic Institution {group C, in total two, one woman) and Expert organisation (group D,
in total two, one woman). In some cases, a respondent represents two groups, for
example one respondent who is both representing group Aand D.

Reliability and validity

How can | be sure that | am measuring what | would like to measure? According
to Sitverman (from Cohen, Manion and Morrison, 2008), [ have conirolled the reli-
ability by having a rather highly structured interview-guide, with basically the same
format and sequence of words and questions for each respondent. As the variety
of respondents is rather wide, | have seen the importance of open-ended inter-
views as this enables respondents to demonstrate their unique way of looking at
the world - their definition of the situation. In addition to the interviews, | have used
lectures and seminars as a validation tool, meaning that what has been delivered
from the interviews in sense of key-messages, | have raised, discussed and con-
fronted with students in class-room situations, for example i A1. | have then gone
back to the content of the interviews which has been confirmed. This has then
become a way of verifying the interviews. By using study-visits, [ have observed
some of the statements being made in interviews and therefore used study-visits
as a complementary tool for validity in the same way as | have done with the lec-
tures and seminars, for example in B2. Cne way of validating interview measures
is to compare the interview measure with another measure that has already been
shown fo be valid (Cohen, Manion, Morrison, 2008). These other measures are
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in this study represented by seminars and study-visits. The opinions and mean-
ings of what the interviews show cannot fully be understood by myself, instead it
must be put in relation to the context whereby of which the respondent is a part.
The analysis made by me is therefore no attempt to explain but rather fo describe
how the individual experiences, analyses and understands his or her surrounding
world. The analysis therefore shows how individuals understand a certain reality.
According fo Alvesson and Skéldberg {1994) it is not the amount of statements
done that are inferesting, rather the content of what has been said and what in fact
has been said.

Findings

Sphere of influence

Social work is performed in the meeting between, with and through individuals,
where the social worker is active within different societal and organisational con-
texts, where the interplay between the different levels within the organisation and
between organisations in turn influences the sphere of influence available to the
social worker. if we then relate social work to an interelation between the social
worker and the organisation’s mission, then the work done can be given different
values depending on how the organisation and its professional workers under-
stand and interpret their role.

“There are several opportunities for the clients to choose and empowerment is
a precondition therefore™ (A1)

Depending on the social worker's organisational context, he cor she has different
levels of freedoms in the conduction of their roles. Sphere of influence in its nature
refers fo the possibility of choice but also fo a professional’s decision not to choose.
The organisational sphere of influence is created in the interplay between the pro-
fessional and the organisation, both horizontally and verfically.

"1 ook upon the Welfare-associations as if they were my colleagues and we
should always learn from each other and integrate the best we can™ (C1)

"You could speak about horizontal integration but vertical slugg (asymmetric)
and in the elderly-care sector, the public has very fitlie influence and the client
has got the right on veto™ (A2)
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The view that humans develop through their interaction with others is sc well es-
tablished that older explanatory models based around evolutionary psychology in
many cases have been replaced by ecological system theory or developmental
ecolagical theory (Paquette & Ryan, 2001).

""The welfare associations are working very close fo the clients™” (A3)

"1 do see a risk for bureaucratization and too many decisions made on re-
gional basis™ (Ad)

Power should be seen as diversified and the decision-making process is o say
the least, complicated. As is the case in, for example, care of the elderly there are
many different organisations involved in and centred around the individual.

"There is unfortunately not, no consensus in Germany when it comes fo how to
measure the quality of sociai-service. This together with a lack of competence
in social-work among civil-servants dealing with the finance and it's distribu-
tion of resources too much lack of understanding between professional Social-
workers and decision makers, in fact, a common language is missing” (AD5)

“"Development of standardization processes through the 1SO-standard is one
part of our quality measurement’ " (B1)

The individual's self-interest versus societal interests and the relationship between
the two is thus of central importance. The professional sphere of influence changes
in line to the changes that civil society is undergoing, and thus as civil society be-
comes more empowered, the sphere of influence available to the social worker is
changing; whereas simuitaneously social work moves closer to the dlient and the
individuel has both greater influence and choeice.

"'As the welfare associations are beceming more dependant on financial sup-
port from the public, space of freedom in acting is decreasing, and decisions
are made more and more on a local level” (B2)

“Of course, we can say that there is a high degres of space of freedom for the
Social worker, but as new actors are coming this space is diminishing due to
the fact that evaluation is done with quantitative methods™ (AB6)

Basically, however, there has been litle change in how the social worker interacts
with the client, regardless of which organisation the social worker represents. The
most important sociat work is not done within administrations, but rather outin the

M. 18/19_2010 JOURNAL FUROPEEN DEDUCATION SOCIALE 105



field. Civil society is undergoing a significant period of change, where, for exam-
ple, the role of the family is changing. One of the consequences of civil society’s
increased burden of responsibility is that the interaction between the different lev-
els has changed. The social worker has become more dependent on the different
social networks and the fact that society expects these networks io be stimulated
from below.

“The importance of developing network in Social work can not be underesti-
mated'" (A7)

Thus professional freedom and power can be seen fo be more conditional; where
there is a greater expectalion of creative thinking and Social innovation and en-
trepreneurship, but also creative thinking and entrepreneurship which must deal
with new civil structures and interests. Parallel to this process, local power is also
influenced through the fact that the role of the different actors in the welfare asso-
ciations changes in relation to hoth civil society and the individual.

“Even though professionalization in Social work is increasing, pre-conditions
for its fulfilment is decreasing, this gives more frustration fo the Social worker™
(B2)

The welfare sociefies have experienced an increase in competition from both pri-
vate companies and emerging 'social’ interest groups and one of the ways for the
welfare societies fo meet this increasing competition has been to establish inde-
pendent social organisations (""Soziale GmbH ™) that operate on & local level un-
der the umbrella of the welfare societies.

"Our challenge is to both keep and encourage our network and at the same
time poeint out the added value which we transfer towards the autherities and
our clients, one way of facing the compelition is to establish new Social com-
panies (B3)"

The fact that entrepreneurs start-up these social organisations can be seen both
as a challenge (creative thinking versus established structures) as well as an op-
portunity for the welfare societies (which have varying geographic market posi-
tions) to develop and increase their sphere of influence. The impact of this on the
professional development of social work is probably one of the contributing factors
as to why the state on the macro-level (federai level) has seen a clear need for in-
creased regulation. As ohe respondent says:
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“There is a strong tendency fowards more standardization and at the same
time also a lack of relevant measure instruments which gives a situation where
the lack of understanding between authorities and their competence in relation
to the professional understanding in the field of what Social work stands for is
becoming more chvious™” (AD5)

As a conseguence a so called “Economization” can be seen in sense of mere cost-
control, measurement of quality and development of methods (esp. quantitative). If
this is negative or not can be described from one respondent:

“For me, control is not negative, | think it is very posilive, somebody is always
there for you, in social-service. | think it is essential and | do not see this as
a problem and quality-standards as well as process-standards are essential”
(c1)

Professional identity and recognition in the society
and civil society

At the same time as social work is changing as a result of economic forces (for ex-
ample, that quality assurance is conducted by quantitative methods) there exists
a dilemma. The social worker's sphere of influence increases as society fransfer
resources and influence over to civil society; but this in fum creates new power
structures, which in turn create new problems. Therefore, the social worker can be
seen as part of a professional system (Hoffer & Piontkowski, 2007) based on their
experience of their own professicn; its codes, values, atlitudes, social properties
{including economic, ecological and cultural properties) and biclogical properties
but also a part of a non-professional system.

“The relatively high status and reputation which social-workers have in e.g.

Sweden compared to Germany is based on monolithic power in my opinion
(At

A greater focus on civil society stimulates creativity and entrepreneurship at the
same time as a moral dilemma arises in the meeting between the sconomic as-
pects and the degree of professionalization. One of the consequences of this di-
lemma is that the interplay between the micre and the meso-level has changed.
Social workers have moved closer to the client, become more empowered and
independent at the same time as the state and welfare societies spheres of influ-
ence have diminished.
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“In my opinion, without having had such close connection to the social worker
and the relationship we have built up where we could in deep speak about
emotions, [ would not have had the possibility of coming back to fife, | have had
several chances and it was first after the 5th trial | went back to life. | have al-
ways been seen as the person | am, not a drug-addicted, not a criminal and not
convicted in advance™ (B4}

The sphere of influence for the individual social worker has increased at the same
time as new patterns of interest groups have been created. An individual behaviour
or way of thinking can contribute to mutual learning via interaction (Kraus, 2607).

“ltis essential having an open-minded view on new methods and the connec-
tion to research, for example when it comes to how to deal with refigious issues,
then we need closer cooperation with the research-field”” (A8)

The social worker's ability to interpret their aphere of influence can thus be de-
duced from the contextual level of freedom or lack of freedom that the social work-
er experiences in light of the refationships that he or she has, both horizontally and
vertically.

“In my opinion, people should conlrol their own and that it also should be in
that way, my professional challenge is therefore to figure out how | can make
alternatives atfractive for people, they have their own space of activity within
the frame which | have decided’” (B2)

Their definition of their own sphere of influence is affected both by these dimen-
sions and by the development of a more entrepreneurial approach towards inter-
ventiohs and support {Light, 2008),

"“Openness and having an open-minded cooperative-view towards private ac-
tors is a pre-condition as a variety of treatment-alternatives for the client is im-
portant” {A9)

Discussion

Societal demand on control, measurement and influence is challenging traditional
structures. This transformation process gives both new opportunities and prob-
lems for Social workers professional development. Factors that are crucial and
essential for every organization to take care of in order to stimulate and develcp
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Social workers’ professional competence are the ability of the organization to give
enough space of activity, control, the individual's own potential of social network-
ing both within and without the organization and recognition. Social work and its
representing organizations in the world is acling as a part of a knowledge-system
on individual and organisational level where the market and society interact with
each-other.

Social work in Germany is very much characterized by this. The society through
its authorifies on different levels have their legislative frames, function of eontrol
and evaluation. Social workers have to take care of their own professional iden-
tity and deal with their relations towards clients and the arganizational frame. This
gives especially the exo-social level and the meso-social level a key-role (see
Bronfenbrenner, 1979). When the organization has the potential to lock upon the
importance of having self-thinking and active collaborators, the professional de-
velopment will be stimulated. It seems that a key-factor in Germany is an open-
minded view on how to both cooperate and compete (co-opetition) and the opinion
that client should have alternatives is more or less taken for granted. This means
that ties between the social worker’s profession and client content both sociat,
legislative and market (commercial, competitive} factors. Co-opetition is the link
between freedom of acting for social workers and the limitation of the same within
present structures. This co-opetition lies both on a professicnal, individual as well
as organizational and societal level. Therefore it can be said that the experienced
dependence or independence which social workers feel fowards their organiza-
tions and sociely are of great importance when looking upon knowledge acquisi-
ticn and learning processes. The social worker’s ability to define his or her profes-
sional sphere of influence is defined in relation fo the contexiual level of freedom
or lack of freedom that the social worker experiences in the relationships that he
or she has, both horizontally and vertically within their organisaticnal envirenment.
Cooperation on an individual, professional meso-social level and competition be-
tween organisations {Co-opetition) on the exo-social level seem to be key-factors
in knowledge development.

| can see that the professional sphere of influence is changing paralel to the
changes that civil society is undergoing; and as civil society becomes increasingly
empowered, the status of the social worker is decreasing, whilst simultaneously
the social worker has become closer to the client and has greater independence.
One of the consequences of a ‘more’ civil society is that the ‘game’ between the
micro and meso-levels has changed. The social worker’s sphere of influence and
empowerment is strengthened from the development which can be seen in the
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civil society where they need to rely more on social networks, on the other hand
this sphere of influence is reduced and professional empowerment is not strength-
ened due to a tendency where more paliticat governance and economization is
taken place. This leads us to a paradox and a professional dilemma. The social
waorkers” freedom and power within their own profession, a professional empow-
erment, can therefore be said fo be more condiional, where, whilst creativity has
been stimulated, these are acceptable only within the boundaries defined by the
newly created civil structures and inlerest groups. Some social-workers have the
ability to handle this dilemma very well, they have a capacity as it helps them to
find a professional strength in adverse circumstances, for example an individual's
capacity to withstand stressors in the organisation. An increased demand for new
knowledge within the local authorities and challenges for the process of implemen-
tation, non-conditional action-space for individual social-workers, stimulation of co-
opetition between organisations and professional empowerment will be essential
in this transformation.

What levels and ties need to be further understood? How can the individual be
seen in a context of network? Can entrepreneurship deepen our way of looking
upon individual's potential in a Jeaming process? These questions are raised in
this study in order to be continued.
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APPENDIX |

The key-terms of this study

Freedom
The ability of rational agents to exercise control over their actions,
decisions, or choices

Change
Dramatic changes shattering the modern world and promoting new
forms of social order "l. An example of this is globalization.

Social-constructionism
Social constructionism is a theory of knowledge that consider how
social phenomena develop in social contexts

Development Ecology

A theory which focus on relationships, both between people but also
between different systems, which our lives and our world are made
up of.

Social work

Social work is a profession and a social science committed to the
pursuit of social justice to quality of life and to the development
of the full potential of each individual, group and community in a
society.



Transformation

Can be used in several meanings, in this paper it stands for (pri-
marily) societal change which affects both individuals, organisation
and institutions as whole societies.

Resilience

The positive capacity of people to cope with stress and catastrophe.
It also includes the ability to bounce back to homeostasis after a
disruption. Thirdly, it can be used to indicate having an adaptive
system that uses exposure to stress to provide resistance to future
negative events!,

Co-opetition

A term to describe cooperative competition. Coopetition occurs
when companies work together for parts of their business where
they do not believe they have competitive advantage and where they
believe they can share common costs and actvities.

Social company

A non-loss, non-dividend company designed to address a social ob-
jective. The profits are used to expand the company’s reach and im-
prove the product/service.

Social ties

Defined as information-carrying connections between people
Network. A series of points or nodes interconnected by communica-
tion paths.

Entrepreneurship

The act of being an entrepreneur, Entrepreneurs assemble resources
including innovations, finance and business acumen in an effort to
transform innovations.



APPENDIX 1l

Summary

The purpose of this pre-study is to describe the education sector in
Lithuania with focus on the subject economics, to point-out pro-
blems in the education sector and describe conditions and needs in
order to develop a teacher-training program in this subject.

This study is based on a two-weeks intensive research in Lithuania
where several persons from the national and local level in the educa-
tion sector have been interviewed. The ones that have been intervie-
wed are teachers, in economics, pupils, students, doctoral students,
researchers, professors, civil servants, ministers, consultants, trai-
ners and self-employed. The Kaunas University of Technology and
the Faculty of Administration has given me substantial assistance in
order to fulfill the purpose of this study.

Lithuania has embarked on a comprehensive and, relatively, far-
reaching economic reform program aimed at reorienting its econo-
my from a central planning to a market system. A transformation
which is complex with ample scope for slippage. The success of the
reform program will depend on a number of factors. One of these
factors is the reform of the education sector and the necessity of
different subjects which will contribute to the development of the
society. An essential subject is economics.

On a short term basis this field of economics urgently needs well-
trained teachers, but on a long term perspective, the students and
pupils who will study in this field needs to develop basic knowledge



and skills. They are the ones who will become demanded in a pro-
gressing society only if their skills can meet the demand of the mar-
ket economy. In this process, teachers have an essential role to play.
In addition to this, development of seminars for different categories
of trainers and teachers is important. Moreover, text-books, usage
and supply of computers and criterias of evaluation and other pro-
blem areas which need to be worked out.

Conclusion of the study is that the development and implementation
of teacher-training in economics, needs to be based on Lithuania’s
unique culture and history. In other words, the teaching material
and ways of teaching need to be related to Lithuania’s conditions
and also to have in mind that the importance of the subject econo-
mics cannot be adopted fully from abroad, as it is in most cases to-
day. Economics is not just a question of how to create, it is as much
a way of behaving with limited resources. The challenge lies in how
to implement this kind of thinking for pupils in Lithuania.
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Abstract

A welfare state consists of a variety of client organisations within
which, among other professions, academics and social workers are
active. Social work as a profession has developed in a welfare con-
text where changes at the different levels of the individual, organisa-
tion and society constantly pose new challenges to the profession.
When a society undergoes a total transformation, this also affects
higher education, especially when it comes to facing needs for new
competencies in a subject area such as Economics and Management.
A change in a profession can also be seen on different levels and in
various contextual environments. The thesis addresses the overall
question: In the transformation of different societal and organisatio-
nal environments, which factors may influence professions’ know-
ledge acquisition and learning processes? The theoretical frame of
reference is provided by a modified model of Bronfenbrenner’s De-
velopment Ecology. This theory focuses on the individual’s drive and
ability to influence their specific environment. This study’s point of
departure is the individual and the individual in relation to their
surrounding context on different levels. The thesis makes a contri-
bution by improving knowledge of how Development Ecology may
be seen in a welfare context by using study objects within the fields
of education and a profession. The data collection primarily took
the form of interviews. Other sources were added to the interviews;
an analysis of key documents, lectures and seminars where there
was an interaction with students as additional, empirical sources in
various contexts, along with study visits. The thesis is based on the
following three original publications: Management and Economics



studies in Lithuania — the creation of a university discipline, Deve-
lopment Ecology in German Social Work and Proposed Enhance-
ment of Bronfenbrenner’s Development Ecology Model. The study
demonstrates how the Development Ecology model in a modified
and developed form can constructively contribute to understanding
a profession undergoing change. In addition, the study shows how
the Development Ecology model can be used in two various societal
and organisational contexts. It also demonstrates how professional
autonomy is conditional given certain organisational and societal
frameworks. Finally, the study reveals that entrepreneurship and
learning are closely linked to each other and knowledge acquisition
is about meetings on different levels where the interplay between the
individual and their internal driving forces is essential — namely, to
emphasise that the internal driving forces belong to the individual
involved (a person).

Key words:
change, professions, development ecology, professional autonomy,

social work, economics, social entrepreneurship, knowledge acquisi-
tion, Germany, Lithuania
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Resume

Un Etat-providence se compose d’une variété d’organisations clien-
tes dans lequel, parmi d’autres professions, les universitaires et les
travailleurs sociaux sont actifs. Le travail social comme une profes-
sion s’est développé dans un contexte de bien-étre ou les change-
ments a différents niveaux de I’individu, de Porganisation et la so-
ciété pose de nouveaux défis pour la profession. Quand une société
subit une transformation totale, cela affecte aussi enseignement
supérieur, surtout quand il s’agit de faire face aux besoins de nouvel-
les compétences dans un domaine tel que I’économie et la gestion.
Un changement dans une profession peut également étre considéré
a différents niveaux et dans divers environnements contextuels. La
thése aborde la question générale: Dans la transformation de dif-
férents milieux sociaux et organisationnels, quels sont les facteurs
qui peuvent influer sur Pacquisition des connaissances de métiers
et sur les processus d’apprentissage? Le cadre théorique de référen-
ce est fourni par un modeéle modifié de Bronfenbrenner, Ecologie
Développement. Cette théorie met I’accent sur la force motrice de
I’individu et sa capacité a influencer leur environnement spécifique.
Cette étude a pour point de départ est I'individu et I’individu par
rapport a leur contexte environnant, a différents niveaux. La thése
apporte une contribution en améliorant la connaissance de la facon
dont I’Ecologie Développement peut étre considérée dans un con-
texte de bien-étre en utilisant des objets d’étude dans les domaines
de I’éducation et une profession. La collecte de données a principa-
lement prit la forme d’interviews. D’autres sources ont été ajoutées
aux interviews, une analyse des documents clés, des conférences et



des séminaires ou il y avait une interaction avec les éléves comme des
sources additionnelles et empiriques dans des contextes différents,
avec des visites d’étude. La thése est basée sur les trois publications
originales suivantes: études de Gestion et d’Economie en Lituanie -
la création d’une discipline universitaire, I’Ecologie Développement
dans le Travail Social allemand et Amélioration Proposée du Modéle
Ecologie Développement de Bronfenbrenner. U’étude montre com-
ment le modele Ecologie Développement dans une forme modifiée et
développée peut contribuer de maniére constructive a la compréhen-
sion d’une profession en pleine mutation. En outre, I’étude montre
comment le modele Développement Ecologie peut étre utilisé dans
deux différents contextes sociaux et organisationnels. Il montre éga-
lement comment I'indépendance professionnelle est subordonnée vu
certains cadres organisationnels et sociétaux. Enfin, I’étude révele
que Pesprit d’entreprise et ’apprentissage sont étroitement liés les
uns aux autres et ’acquisition des connaissances concerne des ren-
contres a différents niveaux ou linteraction entre I’individu et ses
forces motrices internes est indispensable - a savoir, de souligner que
les forces motrices internes appartiennent a I’individu concerné (une
personne).

Mots clés:

changement, professions, écologie développement, autonomie pro-
fessionnelle, travail social, économie, entrepreneuriat social, acquisi-
tion de connaissances, Allemagne, Lituanie.
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A welfare state consists of a variety of client organisations within
which, among other professions, academics and social workers
are active. This thesis addresses the overall question: In the trans-
formation of different societal and organisational environments,
which factors may influence professions’ knowledge acquisition and
learning processes? A goal of this thesis is to increase knowledge of
how Development Ecology can be seen in a welfare context by using
two study objects; the constitution of Management and Economics
as a university discipline in Lithuania and social work as a profession
in Germany. This study’s point of departure is the individual and the
individual in relation to their surrounding context on different levels.
The theoretical frame of reference is provided by a modified model of
Bronfenbrenners Development Ecology. The study demonstrates how
the Development Ecology model in a modified and developed form
can make a constructive contribution to understanding a profession
undergoing change. In this study, it is also shown how the Develop-
ment Ecology model can be used in two various societal and organi-
sational contexts. The study also shows how professional autonomy
is conditional given certain organisational and societal frameworks.
Finally, in the study it is shown that entrepreneurship and learning are
closely linked to each other and that knowledge acquisition is about
meetings on different levels where the interplay between the individual

and internal driving forces is essential.
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