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Summary: In every population there are groups of minorities. These 
minority groups are often underrepresented on the labour 
market. This led us to the question whether or not this under 
representation is connected to the absence of cultural appro-
priate pedagogy in the education.  

 

In this study the specific minority group in focus is Indige-
nous Australians. By looking at educational programs with 
the aim to educate mature Indigenous Australians in a pro-
fession, in order for them to be eligible for the labour mar-
ket, we aimed to study whether the programs are developed 
from a cultural perspective and what influences this has on 
learning. Our purpose was therefore to study a specific 
educational program aimed at Indigenous Australians with 
focus on what tools were used and what tools were pre-
ferred in a learning situation by this group. We also exam-
ined what tools should be used in order to create a success-
ful learning situation for this group and why. Finally, we 
also analyzed and discussed what the educational program 
could do further to improve the learning situation for this 
group. 

 

A qualitative case study was used as the strategy for this 
study. The data collection was done in Cairns, Australia. 
Initially interviews were held with several people involved 
in Indigenous Australian affairs in order to get a broad un-
derstanding of the situation. However, the data that our 
study is mainly based on was collected by interviewing 
developers, trainers and students at the organisation Queen-
sland Aboriginal and Torres Strait Islander Health Worker 
Education Program Aboriginal Corporation 
(QATSIHWEPAC), which delivered an educational health 
worker program for Indigenous Australians. 



 

Theorists as well as our results indicate that different back-
grounds and cultures lead to different ways of learning. A 
number of different tools were identified as useful and 
sometimes even necessary in creating a successful learning 
situation for Indigenous Australians. These tools were of 
concrete and abstract character. It was also shown that a 
teacher who were aware of what tools were preferred by 
their students and managed to regard and accommodate 
them created a successful learning situation. However, the 
teacher also had to be aware of the students’ cultural back-
ground in order for this successful situation to occur. 
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differences in learning  
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1. Introduction 

1.1 Background 
In every population there are groups of minorities. These groups are often characterized 
by their different ways of perceiving the society due to their different cultures and back-
grounds. In our opinion this is an interesting aspect of the reality we live in and some-
thing we need to be aware of. The fact that minorities are underrepresented in the labour 
market all over the world has contributed to a strong interest on our part concerning 
these groups.  

 

The specific minority group that will be in focus in this study is Indigenous Australians. 
Indigenous Australians include Aboriginal and Torres Strait Islanders1. The reason why 
we chose this group is because of an interest that arose during previous visits to the 
country. It became evident that the Australian society is marked by segregation between 
Indigenous Australians and non-Indigenous Australians. After reading information from 
several websites provided by the Australian Government this understanding has been 
reinforced. The Australian Bureau of Statistics states that the Indigenous unemployment 
has always been proportionately higher than non-Indigenous unemployment. This mi-
nority group is the native population, however the ones who dominate the society are 
the non-Indigenous Australians. Does this clash of cultures bring an extra dimension to 
the problematic situation?  

 

We believe that since educational programs directed at Indigenous Australians most 
often have been developed by non-Indigenous Australians, and therefore from a west-
ernized perspective, might effect how the educational programs are received by Indige-
nous Australians.  

 

By looking at educational programs with the aim to educate mature Indigenous Austra-
lians in a profession, in order for them to be eligible for the labour market, we aim to 
study whether the programs are developed from a cultural perspective and what influ-
ences this has on learning. We believe that different backgrounds and cultures might 
lead to different ways of learning and should therefore have an impact on the way of 
teaching. Have these different ways of learning been regarded by the teachers in the 
educational programs directed towards Indigenous Australians? 

 

                                                 
1 The term Indigenous Australians will be used in this essay. However, some theorists use only the term 
Aboriginals and therefore in some of our quotes the term Aboriginals is used.  
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We are interested in what if any part different values and perspectives of the developer 
and teachers of these educational programs plays if the receiver does not share their 
values and perspectives. Will this difference in ideas have an impact on the learning 
process?   

 

1.2 Purpose 
Our purpose is:  

1.) To study a specific educational program aimed at Indigenous Australians. The focus 
will on one hand be on what tools are used by the group in the educational program and 
on the other hand on what tools are preferred in a learning situation by this group.  

2.) With a standing point in the results of what tools were used and preferred, analyze 
and discuss what tools would be used to create a successful learning situation for this 
group and why.  

3.) To analyze and discuss what the educational program could do further to improve 
the learning situation for this group.  

 

Tools will be referred to as a wide concept, including, settings, considerations, behav-
iours, and specific components such as for example teaching aids. 

 

2. Theoretical framework 

2.1 Selection methods 
The documents used consist of statistics provided by Australian Bureau of Statistics, 
employment strategies, educational programs and background information about the 
situation for Indigenous Australians. The documents have been obtained through the 
Australian government website, and through databases such as Emerald, Elin and 
Xerxes. Key words that have been used are Aboriginal*, Labour market, Development, 
Education, Indigenous Australians and Employment. The search engine Google has also 
been used and the keywords to find information were ‘Australian Aboriginal employ-
ment’. We also collected material from both Swedish libraries as well as Australian 
ones to broaden our data collection. 
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2.1.1 Selection criteria regarding written sources 
When selecting literature we established a few criteria to increase the liability and qual-
ity of our theoretical framework. In our search for literature we aimed to apply        
Merriam’s following criteria: 

 
• Topicality 
• Relevance 
• Quality of the source 
• Authority on the topic (Merriam, 1998). 
• Scientific source 

 

The topicality, i.e. the most recent work was searched for in order to present the most 
current research in the field. The sources needed to provide information relevant to our 
study. Therefore the previous criteria might sometimes have been disregarded if infor-
mation that was relevant but not topical was found. ‘If a particular resource of research 
study is highly relevant to your present research interest, it should be included even if 
the ‘who’ and ‘when’ criteria are not met.’ (Merriam, 1998:54). To enhance the quality 
of the sources we aimed to use mainly primary sources, in order to increase the quality 
of our study. If a text has been rendered the original message may have been reduced or 
changed and important aspects may have been lost. The usage of secondary sources 
could therefore provide distorted information. We aimed to look for sources that were 
written by authors that are authorities on the topic. If the author has been recognized by 
others in his/her field this increases the source’s reliability. The sources needed to be 
scientific in order for us to be able to create credibility in our conclusions. 

 

2.1.2 Critique of the sources 
In our study we have tried to look for the most recent sources in order to follow our 
criteria of topicality. However, we have used some old theoretics because of their au-
thority on the topic. Some of these older theoretics and sources have also been used due 
to the fact that they are still authorities on the topic and relevant for our study. The rele-
vance of the used sources was a criteria applied overridingly for all of our sources. 

 

Our aim has been to use mainly primary sources. However, this has only been possible 
to some extent. This due to the fact that many of the authors of our primary sources 
refer to Australian theoretics that cannot be found in Sweden. These secondary sources 
have been of great importance and relevance for our study and this is the reason why 
they have been used. In order to enhance the quality of our sources we constantly 
looked for authorities on the topic by searching for authors that had been recognized by 
others in their field in quotes, references etcetera. 

 

Most of our sources we would classify as scientific due to them being based on re-
search. However, we are aware of the fact that some reports, collected in Australia, 
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might be biased due to the authors’ involvement in the situation. There might also be a 
risk that the report has been influenced by who has commissioned it which could have 
led to biased results. We have kept this in mind while reading and using these reports. 

 

2.2 Introduction to the theoretical framework 
In our theoretical framework culture and learning and the ways they interact will be 
brought up. Our starting point will be in culture and the way it shapes the individual’s 
behaviour and ways of thinking. We will then move on to describing what characterizes 
an individual culture as well as a collectivistic culture. These different types of cultures 
will be put in relation to Indigenous and non-Indigenous cultures. This in order to un-
derstand the importance these different cultures play in our study.  

 

Our next section deals with learning and focuses on what learning means as well as 
what differences in learning styles exist between individuals as well as cultures. Indige-
nous Australians’ learning styles is looked upon in order to understand what learning 
styles are preferred by this group and why these are preferred. The final part of the 
learning section focuses on guidelines that teachers/ trainers who teach Indigenous Aus-
tralians can apply. These guidelines are important factors in any educational program 
aimed at Indigenous Australians; the program in our study is therefore no exception.  

 

2.3 Culture 

2.3.1 Definition of culture 
Since the concept of culture will be used throughout this whole presentation we will 
initially define this concept. “Culture means the beliefs, patterns of behavior, and physi-
cal objects shared in common by members of a group and passed from one generation to 
the next through education and daily experience” (International Encyclopedia of the 
Social & Behavioral Sciences, 2001:4197). The concept has also been defined as: 
“…the collective programming of the mind that distinguishes the members of one group 
or category of people from others” (Hofstede & Hofstede, 2005:4).  

 

By this we can see that culture is something which distinguishes individuals and groups 
from each other, but it also brings them together. It brings them together through time 
and place (Triandis, 2001) but also through shared cognitive and behavioural patterns. 
These are also the components that distinguish cultures from each other. In order to 
understand why individuals within a culture are deeply affected by it, the socialization 
process needs to be understood.  
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2.3.2 How the culture shapes the individual through the socializa-
tion process 
In the socialization process people learn to adopt the behaviour patterns, norms, rules, 
values and customs of their group and society (Nationalencyklopedin, 2006). Vygotsky 
and his student Luria implied that human psychology is the product of social and eco-
nomic forces rather than predetermined by biological factors (Vygotsky, 1978). Accord-
ing to Hofstede & Hofstede  (2005), the sources of an individual’s mental programs, i.e. 
patterns of thinking, feeling, and potential acting, lies within the social environments in 
which he/she grew up and collected his/her life experiences. This development process 
starts in the family and continues in the neighbourhood, school, youth groups, work-
place, and community. 

 

Therefore, as seen above, the culture socializes people to behave, think and feel in cer-
tain ways. This means that the social and physical situations and environments people 
are situated in affects their behaviour, thoughts and feelings. 

 
From the very first contact with the surrounding world we are marked by the 
culture around us (Herlitz, 1989:15, authors’ interpretation).  

 

Hofstede & Hofstede (2005), in alignment with Vygotsky (1978), emphasises that cul-
ture is learned, not inherited. Something also supported by Säljö (2000). 

 
Our ways of behaving, thinking, communicating and perceiving reality, are 
shaped by social and cultural experiences. These ways of behaving and inter-
acting cannot to a great extent be linked to instincts or an individual’s genetic 
makeup of reflexes and behaviours (Säljö, 2000:35, authors’ interpretation).  

 

Hofstede & Hofstede’s (2005) model of how the individual is shaped by different fac-
tors will illustrate this statement closer. 
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    (Hofstede & Hofstede, 2005:4). 
 

As pointed out above the culture an individual is part of influences his/her way of think-
ing and cognitive patterns. This perspective, that there is a relationship between cogni-
tive styles and culture is not new. In the 1930s the idea that each culture engenders its 
own cognitive development and particular style of thought based on cultural differences 
was rising. In research done by John Berry (1966) eighteen different cultural groups 
were studied. The conclusion of the research was that different cultural groups clearly 
differ in cognitive style i.e. ways of perceiving and processing information (Cole, 
1996).  

 
According to Hofstede & Hofstede (2005) there are several different dimensions of 
cultures. However, only two of these, the individualistic and collectivistic cultures, are 
of relevance to our study. These will be discussed below. 

 

2.3.3 Individualistic- versus collectivistic cultures 
Hofstede & Hofstede (2005) differ between individualistic and collectivistic cultures 
and points out what characterize each of them. The reason why this needs to be taken 
into account when examining a particular culture is because: 
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…self-orientation versus collective orientation is one of the basic pattern variables 
that determine human action (Samovar & Porter, 2004:59). 

 

Individualism 
In an individualistic culture: 

 
1. The individual is the single most important unit in any social setting. 

2. Independence rather than dependence is stressed. 

3. Individual achievement is rewarded 

4. The uniqueness of each individual is of paramount value (Samovar & Porter, 
2004:59). 

 

People in an individualistic culture value personal goals more than group goals. The 
loyalty to a given group is very weak and instead they feel that they belong to many 
different groups. Competition rather than cooperation is encouraged and individual 
initiative and achievement as well as individual decision-making is stressed. When 
working in small groups it is encouraged to work alone. In a classroom setting Hofstede 
(2001) means that when teachers deal with individual students they encourage student 
initiative (Samovar & Porter, 2004). 

 

Collectivism 
 

The prototypical collectivistic social relationship is the family, where people have 
strong emotional ties and feel that they “obviously belong together”, the link is long 
term (often for life) and there are many common goals. Cooperation is natural and 
status is determined by position within the group (Samovar & Porter, 2004:61). 

 

Characteristic for a collectivistic culture is that a ‘we’ orientation instead of an ‘I’ orien-
tation is emphasised (Hofstede, 2001). In a collectivistic culture a social framework 
distinguishes between in-groups and out-groups. Emphasis is on: 

 
1. The views, needs, and goals of the in-group rather than oneself. 

2. Social norms and duty defined by the in-group rather than behaviour to get pleasure. 

3. Beliefs shared with the in-group rather than beliefs that distinguish self from in-group. 

4. Great readiness to cooperate with in-group members (Samovar & Porter, 2004:61).  

  

Kluckhohn and Strodtbeck (1960) have a similar approach as Hofstede (2001) concern-
ing collectivism. They emphasise that group goals take precedence over individual 
goals and that the group is the most important of all social entities. In a classroom set-
ting harmony and cooperation are stressed instead of competition (Samovar & Porter, 
2004). 
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2.3.4 Indigenous Australian and non-Indigenous Australian cul-
tures 
In an Indigenous Australian society cooperation rather than competition is valued and 
the individual desire to fit in and find his/her place in the group and community 
(Hughes & More, 1997). The ties between individuals in the Indigenous Australian 
group are often strong and a group attitude exists (Hughes, 1987). These elements in the 
Indigenous Australian society imply it to be a collectivistic culture. It is important to 
note that since there is not just one group of Indigenous people in Australia, neither is 
there one Indigenous culture (Mellor & Corrigan, 2004).  

 

The non-Indigenous Australian culture is according to Hofstede & Hofstede (2005) 
classified as an individualistic culture. Therefore in the non-Indigenous Australian cul-
ture competition rather than cooperation is encouraged and the loyalty to a given group 
is very weak. The individual strives to belong to many different groups rather than only 
one.  

 

These differences between Indigenous and non-Indigenous Australian cultures might 
explain why many Indigenous Australians are facing a clash of culture when exposed to 
the non-Indigenous Australian culture and the other way around. 

 

2.4 Learning 

2.4.1 Definition of learning 
The concept of learning has been defined in many different ways, though many of the 
definitions are very similar and include the same components. We wanted to define the 
concept in order for the reader to understand what the concept of learning means in 
relation to this study.  

 

Individual learning refers to when the individual in interaction with his/her surroundings 
changes his/her behaviour and way of thinking (Ellström, 1992). Jarvis states that: 

 
Learning is about becoming a person in society, about transforming the experiences 
of living into knowledge, skills, and attitudes so that human individuality might de-
velop... (Jarvis, 1992:237). 

 

For this change and development of knowledge to occur the individual has to reflect 
over and understand the concept of interest (Jacobsen & Thorsvik, 2002). However, a 
prerequisite for true learning to occur these changes have to be relatively permanent 
Ellström, 1992). This means that learning includes several different components, such 
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as reflecting and understanding experiences that leads to a relatively permanent change 
within the individual.  

 

It is important to note that since culture has such a strong impact on the indi-
vidual’s cognitive patterns this will lead to differences in learning styles be-
tween cultures as well as individuals. This will be looked into below. 

 

2.4.2 Differences in learning styles  
All people do not learn in the same way. People learn and process information differ-
ently which results in diverse styles of learning. Individuals have different learning 
styles but learning styles can also differ from culture to culture (Samovar & Porter, 
2004). The differences in learning styles between cultures is highly relevant in our study 
since it has been pointed out that Indigenous and non-Indigenous Australians have dif-
ferent cultures and should according to the theory therefore have different learning 
styles. Calloway-Thomas, Cooper, and Blake imply that: 

 
The way students in one culture learn may not be the way students of a different culture 
learn (Samovar & Porter, 2004:242). 

 

According to Hayes & Allinson (1998) the socialization has a great impact on an indi-
vidual’s development of learning styles (Yamazaki, Y, 2005). Hofstede (1997) means 
that the culture people are surrounded by and a part of, shapes the preferred modes of 
learning for this people through their socialization experiences (Yamazaki, Y, 2005). 
More recently, it was also suggested by Da Vita (2001) that there is not much room for 
doubting the cultural effects on the development of learning styles. This statement is 
supported by analyses of results from the past comparative learning style studies across 
cultures. These analyses provide insights about certain learning styles tending to be 
developed in learning environments influenced by a country’s or a group’s particular 
culture (Yamazaki, Y, 2005). Hughes & More (1997) has also supported that there are a 
number of cultural differences that may be related to learning styles. This implies that it 
is necessary to consider the culture as a crucial factor in trying to understand individual 
learning styles (Yamazaki, Y, 2005). As stated by Samovar & Porter “…it should be 
clear that culture dramatically affects the learning process” (Samovar & Porter, 
2004:239). 

 

According to Samovar & Porter (2004) there are four dimensions of learning styles 
subjected to cultural variations; cognitive styles, communication styles, relational styles 
and motivational styles. Within each dimension there are different styles. However, we 
have chosen to bring up only those styles which are relevant in relation to our study.  
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Cognitive styles 
Field independence versus field sensitivity. Students that are field-independent prefer to 
work independently, are task oriented, and prefer rewards based on individual competi-
tion. Field sensitive students on the other hand prefer to work with others, seek guid-
ance from the teacher, and receive rewards based on group relations. Most individualis-
tic societies are field independent whereas most collectivistic cultures are field sensitive.  

 

Cooperation versus competition. The difference between these two cognitive styles 
refers to whether the student prefers to work together in a cooperative environment or 
alone in a competitive environment. In a collectivistic culture students tend to favour 
group work and often work harder in a group than they do alone. This might be because 
the group is more important than the individual in a collectivistic culture (Samovar & 
Porter, 2004). According to Hughes & More (1997) the level of importance of the group 
in a culture can be related to the learning styles in that culture. Whether or not a student 
prefers to work alone or in a group is therefore related to his/her culture, as seen above. 

 

Communication styles 
Formal versus informal communication. Refers to the degree of formality the students 
use when addressing their teachers (Samovar & Porter, 2004).  

 

Nonverbal communication. Refers to the communication style where no words are be-
ing used. This is often expressed in body language and as a supplement to verbal com-
munication, although it is often used unconsciously. Nonverbal communication is 
strongly influenced by culture (Samovar & Porter, 2004). 

 

Relational styles 
Relational versus independent learning. This learning style refers to the degree students 
rely on support, help, and opinions of their teachers. 

 

Participatory versus passive learning. This learning style refers to the degree students 
want, or are used to, participate in class. Some cultures value participation with active 
students and focus on discussions and questions, whilst in other cultures the students are 
supposed to quietly watch, listen and imitate.  

 

Aural, visual and verbal learning. These learning styles deal with whether the students 
prefer aural, visual or verbal ways of learning. Students who are visual learn better 
through observation and images, verbal learners through listening to others and aural 
through talking themselves (Samovar & Porter, 2004). If a student prefers learning 
through observation and imitation rather than verbal instruction or vice versa can ac-
cording to Hughes & More (1997) be related to culture. 
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Motivational styles 
Intrinsic versus extrinsic motivation. This motivational style deals with where the moti-
vation has its source. Intrinsic motivation is motivation found within the person where 
extrinsic motivation is motivation from the person’s surroundings. 

 

Learning on demand versus learning what is relevant or interesting. Refers to whether 
the student is learning what is demanded and in alliance with a set curriculum or learn-
ing what is personally relevant and interesting. 

 

According to research students who are permitted to learn through their identified pre-
ferred learning style statistically tend to achieve higher scores on tests than when the 
teaching method does not harmonize with their preferences (Samovar & Porter, 2004). 

 

As mentioned above the differences between Indigenous and non-Indigenous cultures 
should lead to differing learning styles between the two cultures. What are these differ-
ences? Due to the focus in our study on Indigenous Australians their learning styles will 
also be in focus in this presentation. 

 

2.4.3 Indigenous Australians’ learning styles 
According to Greenwood and Cresswell (in press 20042) Indigenous Australian students 
and non-Indigenous Australian students differ in their learning styles (Mellor & Corri-
gan, 2004). For example they mean that Indigenous students are more likely to be coop-
erative learners, while non-Indigenous students are more likely to be competitive learn-
ers. 

 

More (1990) brings up four dimensions that are related to cultural differences in learn-
ing styles; global (holistic)-analytic, verbal-imaginal, concrete-abstract and trial & feed-
back-reflective. According to Hughes & More (1997) it cannot be proved that there is a 
single Indigenous Australian learning style. However, a number of learning styles are 
expected to be more recurrent among Indigenous Australians. These will be mentioned 
below.  

 

Global (holistic) – Analytic 
The global learning implies a holistic approach with the overall concept and a meaning-
ful context presented first. In contrary, the analytic learning is when the information is 
presented in small parts that successively add up to the whole picture. According to 

                                                 
2 In Australian Education Review - The Case for Change - A review of contemporary research on indige-
nous education outcomes by Mellor & Corrigan, 2004, Greenwood and Cresswell are cited. However 
their report was in print at that time and we have not been able to find it, hence the unusual reference. 
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Hughes & More (1997) the global (holistic) learning style is more recurrent among 
Indigenous Australians. The reason for this preference is because of the Indigenous 
Australian’s tendency to think in a holistic way (Hughes, 1987; Hewitt, 2000). 

 

Verbal – Imaginal  
Verbal learning is based on explanations by words in any form whereas imaginal learn-
ing relies on images, symbols and diagrams. However, imagery is not only visual learn-
ing, it can be sound images or any other images that are related to our senses. The 
imaginal learning style is more recurrent among Indigenous Australians (Hughes & 
More, 1997). Harris (1984) supports this by pointing out that Indigenous Australian 
children learn more through observation and imitation than through verbal instruction. 
This might be because traditionally no written language existed within the Indigenous 
Australian society. 

 
If an Aboriginal child comes from a background in which learning is usually demon-
strated, or in which images are used regularly /---/ then the child is more likely to 
develop a more imaginal learning style (Hughes & More, 1997:9). 

 

Concrete – Abstract 
Concrete learning emphasises concrete examples followed by more abstract rules or 
principles. By the learner at the other end of this continuum the opposite is preferred; 
the abstract rule is presented first followed by concrete examples (Hughes & More, 
1997). According to Hughes & More (1997) the concrete learning style is more recur-
rent among Indigenous Australians. This can be explained by looking at a traditional 
Indigenous Australian community where knowledge was transferred by observation and 
imitations of the behaviours of older people. The education took its base in the informal 
learning approach (Hughes & More, 1997). An informal approach means learning by 
observation and by doing and situation-specific learning, i.e. learning is related to im-
mediate everyday experience (Harris, 1984). By relating to everyday experiences the 
learning situation becomes very concrete.  

 

Trial & Feedback – Reflective 
In the trial and feedback process, the learner responds quickly and is dependent on ex-
ternal feedback to improve the learning. The reflective learner reflects upon the new 
knowledge before using the new knowledge (Hughes & More, 1997). According to 
Hughes & More (1997) Indigenous Australians uses a combination of these two but 
tend toward the reflective side through their observation and imitation behaviour. 

 

Finally, it is important to be aware of the fact that individuals within the same cultural 
group might greatly differ in learning styles and that the individual learning styles must 
take precedence (Hughes & More, 1997). 

Being aware of the Indigenous Australian students’ culture and different learning styles 
should help the organisation with its teachers/trainers to create a successful learning 
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situation. However, this awareness might not be enough. Therefore we have chosen to 
bring up guidelines that can be used to help create a successful learning situation.  

 

2.4.4 Guidelines in the learning environment 
Reforms aimed at solving the problems in Indigenous Australian education have many 
times neglected to pay attention to root causes of the failure, such as political and social 
issues (Folds, 1987).  

 
...there is an attitude among some educators and community leaders that little 
progress will be made until solutions are found to wider community problems 
that affect education (Report by Commonwealth of Australia, 2000:443). 

 

Though, there are factors in the learning situation that may increase the chances of cre-
ating a successful learning situation for Indigenous Australian students. Firstly, consid-
eration needs to be taken to the fact that Indigenous Australians have different learning 
styles than non-Indigenous Australians. Secondly, the education needs to be built on 
appropriate and effective pedagogical assessment practices for Indigenous students as 
well as integrating the Indigenous student’s learning styles (Mellor & Corrigan, 2004). 

 

The most preferable approach for minority students, including Indigenous Australian 
students, is according to Osborne (1996) to take a holistic rather than a reductionist 
approach to culturally relevant pedagogy. Culturally relevant pedagogy is based on the 
following fundamental understandings: 

 
• Social, historical and political circumstances outside the school constrain relationships within the 

classroom and must be understood by the teacher. 

• It is desirable to teach content that is culturally relevant to student’s previous experiences. This 
fosters their cultural identity and empowers them with knowledge and practices to operate suc-
cessfully in mainstream society. 

• Culturally relevant teachers are personally warm towards and respectful of students. Importantly, 
they must be academically demanding of all students. 

• Teachers need to spell out the cultural assumptions on which the classroom (and schooling) op-
erates. (Mellor & Corrigan, 2004:35). 

 

To reach academic success culturally relevant teaching can be seen as a promising as-
pect of the education. This due to the possibilities for the education to be centred in the 
students’ cultural and community identities (Matthews, 2003). As Hooks points out: 

                                                 
3 The report “Katu Kalpa” was prepared by the Secretariat of the Senate Employment, Workplace Rela-
tions, Small Business and Education References Committee. (2000). This report will further on in this 
paper be referred to as ‘Report by Commonwealth of Australia, 2000’. 
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To teach in a manner that respects and cares for the souls of our students is 
essential if we are to provide the necessary conditions where learning can 
most deeply and intimately begin (Samovar & Porter, 2004:232). 

 

Research in this area has shown that for teachers to be able to be culturally appropriate, 
they need to have the ability to reflect over their cultural influences and cultural under-
standings before they can understand the culturally influenced behaviours of their stu-
dents (Mellor & Corrigan, 2004). 

 

McRae et al. (2000) have in their report ‘Education and training for Indigenous stu-
dents: What has worked (and will again)’ recognized components and factors in educa-
tion for Indigenous Australians that increase the chances for a successful learning situa-
tion with a successful outcome. The report mentions three factors that are necessary for 
an education aimed at Indigenous Australians to be successful: 1.) Cultural recognition, 
acknowledgement and support, 2.) The development of requisite skills, 3.) Adequate 
levels of participation.  

 

Also pointed out as important components to take into consideration are, according to 
the report: 

- curriculum starting from what the student bring to class                                                  
- specific specialized assistance                                                                                           
- cultural support                                                                                                                 
- personal support                                                                                                                
- peer support network                                                                                                         
- involvement by Indigenous people                                                                                   
- presence of Indigenous staff                                                                                             
- flexibility                                                                                                                            
- participation                                                                                                                      
- engagement                                                                                                                       
- workshop                                                                                                                           
- small class size                                                                                                                  
- role models                                                                                                                        
- inclusion of Indigenous culture                                                                                         
- cultural awareness                                                                                                              
- holistic approach (McRae et al., 2000). 

 

These components in an education for Indigenous Australians leads to a successful 
learning situation according to the report mentioned above. Many of these components 
are also mentioned by other researchers regarding successful situations for Indigenous 
Australian students (Mellor & Corrigan, 2004; Folds, 1987). 

Returning to education can for many Indigenous Australians be difficult due to prior 
negative experiences of schooling and feelings of inferiority in the class situation stem-
ming from unfinished schooling (Report by Commonwealth of Australia, 2000). To 
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avoid this, a course needs to be flexible and offer different ways of learning, goals, 
assignments and forms of assessments to be successful (Samovar & Porter, 2004). 

 

The presence of Indigenous teachers and other Indigenous staff is pointed out as an 
important factor due to the possibility for them to act as role models for the students as 
well as being someone the students can identify with. These role models may help the 
students to see what possibilities their people and they, themselves, have academically 
and personally (Mellor & Corrigan, 2004). As pointed out by Foley & Flowers it is “… 
recognized that Aboriginal people are the best people to plan and deliver education to 
their own people” (Foley & Flowers 1992:1). Though this statement is not based on 
research evidence and should therefore not be regarded as such (Mellor & Corrigan, 
2004). However, there is evidence that suggests that a teacher’s teaching style is based 
on the learning style that he/she prefers (Hughes & More, 1997). This might lead to that 
Indigenous teachers are able to teach in a way that suits the Indigenous students’ learn-
ing styles. 

 

Indigenous Australians acting as role models is connected to the importance of cultural 
support. Cultural support includes recognizing the Indigenous Australian history, 
worldviews, religious ideas but also things as simple as ensuring that visual displays 
include Indigenous Australian items and people. Support on different levels, personal 
and cultural, is highly important when setting up an education for Indigenous Austra-
lians. It has, in many different projects, become evident that culturally appropriate sup-
port was crucial and that curriculum was less of an issue. Also personal support from 
peers and family is very important as well as economic support from the government 
(Report by Commonwealth of Australia, 2000). The need for Indigenous Australian 
involvement at all levels as well as community-controlled programs would according to 
the Commonwealth government agencies be the most effective way to improve the 
quality of provision of education (Foley & Flowers, 1992). 

 

A factor often stressed, as mentioned above, is the importance of being aware about the 
possibility of social problems, extended family responsibilities as well as family prob-
lems in the individual’s life. Also low socio-economic circumstances are something that 
needs to be considered (McRae et al., 2000; Report by Commonwealth of Australia, 
2000).  

 

Finally, the need for a holistic approach both in and outside education is crucial. As 
stated in Report by Commonwealth of Australia (2000): 

 
Educational improvements on their own have little chance of success without 
improvements in health care, social and community well-being, and general 
living conditions” (Report by Commonwealth of Australia, 2000:189) 
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3. Methodology 

3.1 Case study 
As the design for our study we chose a qualitative case study. 

 
“A qualitative case study is an intensive, holistic description and analysis of a 
bounded phenomenon such as a program, an institution, a person, a process, or a so-
cial unit” (Merriam, p. xiii, 1998)   

 

Since the purpose of our study was to closely and thoroughly study a specific educa-
tional program we believed that a qualitative case study was the most appropriate way 
to obtain the extensive information we sought (Bryman, 2001). This strategy gave us the 
opportunity to look at all the different aspects of the educational program and its con-
text. This in order to understand what tools were used by the people in the educational 
program and what tools were preferred in a learning situation.  

 

A qualitative case study can, according to Merriam (1998) be characterized by three 
features. She describes the case study to be: 

• Particularistic - the focus is on a specific situation, event, phenomenon or individual. 

• Descriptive - the case study, in its report, provides a thick description of the studied 
phenomenon with as many variables as possible and describes their interaction sub-
stantially. 

• Heuristic - the study contributes to the readers understanding concerning the studied 
phenomenon and also broadens his/her mind and perspective. 

 

In our case study we focused on a specific situation and were therefore particularistic. 
We provided a thick description of our studied phenomenon, which made our case study 
descriptive in its character. Hopefully we also contributed to the reader’s understanding 
concerning our studied phenomenon and made the study heuristic. 

 

The focus in a qualitative case study is on “…process rather than outcomes, in context 
rather than a specific variable, in discovery rather than confirmation” (Merriam, 
1998:19). This contributes to the interpretative aim in case studies, (Merriam, 1998) the 
aim that we also shared. 

 

According to Yin (1994), the case study is particularly advantageous to shed light on 
questions concerning how and why (Merriam 1998). The why-questions played an espe-
cially prominent role for us since to detect the underlying causes of learning were of 
great interest in our study. To be able to discover these causes we first needed to answer 
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a range of how-questions to clarify the different variables in, and background of, the 
situation.  

 

Our lack of control over different variables in the situation we wanted to study also 
contributed to the choice of a qualitative case study. This approach allowed us to see the 
phenomenon as it presented itself, since the purpose in a qualitative case study is not to 
alter specific variables and measure effects. Instead, the purpose is to study a phenome-
non as it is created by the individuals involved in it (Merriam, 1998). 

 

Merriam (1998) points out that the disadvantage with doing a case study is that the 
report often tends to be too lengthy and detailed. We are aware that this also happened 
in our case study. Though, to not leave any important components out of the presenta-
tion we found the lengthy presentation necessary. 

 

3.1.1 Defining the case 
Miles & Huberman (1994) points out the importance of defining one’s case, the unit of 
analysis. This to be able to determine what is to be studied, the focus, but also what is 
not to be studied, the boundaries. Inside of the boundaries is the context, which is not in 
focus, but nevertheless included in the case. A case can consist of one or several differ-
ent phenomenon: an individual, a role, a small group, an organisation, a community or a 
nation.  

 

The focus in our case was on a program, its trainers and its participants. The context 
was the surrounding organisation as well as the social context, in which the individuals 
and the organisation were situated.  

 

3.1.2 Strategy 
We chose a qualitative strategy as the method for our study. This due to our approach 
and desire to study individuals’ experiences, thoughts and feelings in and considering a 
specific situation. Sherman and Webb (1988) argue that:  

 
Qualitative research implies direct concern with experiences as it is ‘lived’ or ‘felt’ 
or ‘undergone’ (Merriam 1998:6). 

 

The qualitative strategy aims to capture the subjective meaning of social actions and to 
do so the researcher needs to take an interpretative approach to the data (Bryman, 2001).  
Based on this we believed that a qualitative strategy was the most appropriate one for 
our study.   
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We took an inductive approach in our work process. A researcher with an inductive 
approach strives to find a theory that can explain the collected material (Merriam 1998). 
In our study this means that we took our starting point in the accumulated empirical 
material and through this tried to understand and interpret the meaning people had con-
structed. After the analyzing of the data we tried to find theories that would support the 
results we found in our material.  

 

In contrary, a researcher who is deductive in his/her work process aims to find informa-
tion that is unanimous with an existing theory (Merriam, 1998). If we had taken a de-
ductive approach we believe this would have limited us and we would not have been 
able to provide the holistic picture that was our purpose.  

 

We realized that we were not able to fully disregard the fact that we started this process 
with pre-existing knowledge. Though, by keeping this in mind, we believe that we were 
able to keep an open mind to new influences and angles that presented themselves in 
our accumulated material. If we had not continually considered this aspect of our sub-
jectivity as a variable that might have impact on the interpretation, and in continuation 
the result, interesting aspects of the material might have been lost in the process. 

 

3.1.3 Ethical considerations 
The ethical aspect in our research process was of great importance and something we 
constantly had to consider. The people in focus, Indigenous Australians, have been 
exposed to extensive research conducted in recent years. We have understood that the 
results of this research have rarely been used for the benefit of Indigenous Australians. 
A fact that has contributed to researchers being viewed negatively in the Indigenous 
communities.  

 

In qualitative studies the emergence of ethical dilemmas are likely to occur during two 
phases, the collection and dissemination of data. Walker (1980) points out five specific 
problems that the researcher must consider during the work process. 
 

• The fact that the researcher becomes too involved in his/her research questions or in the situation 
which is being studied. 

• Confidentiality 

• Anonymity 

• The fact that different groups of interest wants to get hold and control of the results from the re-
search. 

• The reader’s inability to differ between the information and the researcher’s interpretation of it 
(Merriam, 1994:189-190, authors’ interpretation). 
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To deal with these problems the researcher needs to consider possible consequences of 
the research before initiating it, presenting results in a correct and in distorted way and 
taking special care in disseminating the results (Merriam, 1998). 

 

Bryman (2001) emphasizes that it is only if the researcher is aware of the ethical aspects 
in a research process that he/she can make ethically motivated decisions about what 
would be the correct thing to do in a study. This was an important aspect for us to carry 
with us through the whole process. We increased our awareness and understanding that 
it is always the researcher’s responsibility to ensure that the final product and the proc-
ess leading up to it are ethically defendable. There are no rules how to do this, however 
Mertens points out three ethical principles that the researcher should be aware of:  

 
1. Beneficence: Maximizing good outcomes for science, humanity, and the individual research partici-
pants and minimizing or avoiding unnecessary risk, harm, or wrong 

2. Respect: Treating people with respect and courtesy /---/ 

3. Justice: Ensuring that those who bear the risk in the research are the ones who benefit from it; ensuring 
that the procedures are reasonable, non exploitative, carefully considered, and fairly administered 
(Mertens, 1998:24). 

 

These are guidelines and should be a goal for every researcher to attain, however Mer-
riam (1998) emphasizes that: “…the best a researcher can do is to be conscious of the 
ethical issues that pervade the research process…” (Merriam, 1998:219).  

 

During our work process we came in contact with some of the ethical problems pointed 
out by Walker (1980), which were mentioned above. The fact that the researcher be-
comes too involved in the situation being studied was a problem that became very real 
to us. Especially during the first weeks of the project when we started to do background 
research. It was very hard not to become personally involved and attached to the harsh 
reality that faced us. However, it became easier when we received more and more in-
formation from different perspective and also when we had a case to focus on. We have 
tried not to let our own personal thoughts and feelings in the situation become too evi-
dent in the meetings and interviews or in our presentation of the results.  

 

Questions about confidentiality and anonymity were regarded in each interview. Prior to 
each interview we asked if we were allowed to record the interview. We also mentioned 
that we would be the only ones who would listen to the recording and that we would 
stop the recording any time during the interview if they wished to. Concerning the usage 
of the organisation’s name (Queensland Aboriginal and Torres Strait Islander Health 
Worker Education Program Aboriginal Corporation) as well as their abbreviation 
(QATSIHWEPAC) in the report, we got the permission to do so from the CEO. 

 

The problem that the researcher puts his/her own interpretations of the data in the text 
without differing these interpretations clearly from the data in itself is something we 
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have thought about. We chose to integrate our presentation of the results with our analy-
sis of them to avoid repeating ourselves. Though, we have tried to be as clear as possi-
ble concerning what are the results from the data and what is our analysis.  

 

We have also tried to meet all our interviewees and other people we have met with 
respect and courtesy. An example of this was when we divided the students in groups of 
two instead of interviewing them individually.  

 

To ensure that those who bear the risk in the research are the ones who benefit from it 
we have offered all of or interviewees and other people who have helped us during the 
project to send them the final product. 

 

3.2 Procedure 

3.2.1 Data collection 
 

Initial idea  
Our process started with an interest in questions concerning different minority groups 
and different cultures. We discussed possible groups for us to examine and look further 
into. Characteristics we looked for in the group were them being a minority in their 
environment with difficulties to compete on the labour market. To be able to gather 
information from this group we needed to be able to talk to them, which meant that they 
had to speak either English or Swedish, preferably quite well. This to be able to acquire 
as accurate and adequate information as possible without facing major language barri-
ers. After further discussion we decided to focus on Indigenous Australians, i.e. Abo-
riginals and Torres Strait Islander People. A group of people we had both come in con-
tact with during longer visits in Australia.  

 

Initially we wanted to create an understanding of the situation of the Indigenous Austra-
lians by looking into; 

- The unemployment rate among Indigenous Australians. 

- What is being done and what has been done to improve their position on the la-
bour market in the form of development and educational programs. 

- Why is the situation like this?  

 

We developed these questions from our preconceived notions that the Indigenous Aus-
tralians is an underprivileged and underrepresented group on the Australian labour mar-
ket. As well as there being a need to develop programs to change this situation.  
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We decided to collect data through semi structured interviews and documents. Our aim 
was to contact people who had been working with Indigenous Australians, developers 
of educational programs as well as trainers and participants of them. We wanted to 
receive a holistic picture of the situation by accumulating accurate and relevant informa-
tion from different perspectives in order to be able to study the area in depth. 

 

Initial contact 
Initially we searched on the Internet for interesting development projects, mainly at the 
Australian Government’s homepage. On this homepage we found information concern-
ing the current situation and links to the Australian bureau of statistics’ homepage, 
where we found a lot of illustrating figures concerning the situation for the Indigenous 
people in Australia. These figures reinforced our preconceived notions that the situation 
for the Indigenous Australians is not equal to the situation for non-Indigenous Austra-
lians. On the Australian Government’s homepage we also found the ‘Cape York Indige-
nous Employment Strategy’. This was a report recently produced by two consultant 
firms situated in Cairns, Queensland. The report was commissioned by the Queensland 
Government. We contacted both of these firms by e-mail. One of these agreed to meet 
with us to discuss the ‘Cape York Indigenous Employment Strategy’ as well as the 
situation for Indigenous Australians in general.  

 

To be able to develop a broader understanding and knowledge of the situation we also 
contacted a few personal contacts, people we had come in contact with during previous 
visits to the country. We did this with the hope that they could refer us to other people 
and organisations working in areas concerning these questions and possible programs 
running or being developed. This proved to be successful and one of our contacts, an 
employee at the Cairns City Council, referred us to a woman who later on forwarded 
our project plan to the Council’s Indigenous Liaison Officer.  

 

Background interviews 
Our first interview in Cairns, Australia was with the consultant that had developed the 
‘Cape York Indigenous Employment Strategy’. We got a lot of background informa-
tion; however we did not find a specific project that we could examine. 

 

Our next interview was with the Cairns City Council’s Indigenous Liaison Officer. We 
received further background information during that interview. She also put us in con-
tact with two other organisations that were working with projects concerning Indige-
nous Australians. One of these organisations was Queensland Aboriginal and Torres 
Strait Islander Health Worker Education Program Aboriginal Corporation 
(QATSIHWEPAC). At QATSIHWEPAC we interviewed the Chief Executive Officer 
(CEO), and one of their board members. At the other organisation we got to speak to 
three people in charge of different projects. Both organisations developed plans to in-
crease the number of Indigenous Australians on the labour market. QATSIHWEPAC 
had a program for educating Indigenous Australian health workers while the other or-
ganisation had several different projects running to give young Indigenous Australians a 
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proper education. However, since the projects run by this organisation mostly concerned 
young people we decided to do our study at QATSIHWEPAC.  

 

By coincidence we met two Aborigines at a café one day. They turned out to be two 
very influential and quite famous people and we had even come across one of their 
names several times in different books. This meeting turned out as a very informal and 
unexpected meeting and after it we met several times with one of these men. He even 
took us with him to his own community for a visit. It was extremely interesting to ex-
perience a community with a local, we got a whole new understanding of the problems 
faced by Indigenous Australians. 

 

We were also requested to hold a presentation of our project at one of the local Rotary 
clubs where the members got to ask questions afterwards. After answering these ques-
tions we realised that we should not take for granted that people would look at the prob-
lem from the same perspective as we did. It was good to realise that in such an early 
phase of the project because we kept that thought in mind when we continued with our 
project. Some of the members also mediated further contacts and we met up with one of 
these for another informal meeting at a café. This meeting provided us with some more 
background information about the situation for Indigenous Australians. 

 

3.2.2 Sampling 
 

The organisation 
As mentioned above, we chose to do our study at the organisation QATSIHWEPAC. 
We chose this organisation because their program was more interesting from our point 
of view since it mostly involved adult learning. This organisation met the criteria that 
we had established. These criteria included: 

- The education would be directed towards Indigenous Australians.  

- The education would be directed towards adults.  

- The organisation had to be fairly successful, i.e. the pass rate had to be more 
than fifty percent. 

 

We decided to use a purposeful sampling strategy in our study.  

 
Purposeful sampling is based on the assumption that the investigator wants to dis-
cover, understand, and gain insight and therefore must select a sample from which 
the most can be learned (Merriam, 1998:61). 

 

We listed a few criteria to follow that we thought would be essential for our study to be 
able to choose how many and who we should interview at QATSIHWEPAC.  
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- We wanted the students to have attended at least one course in the organisation 
previous to the one they were doing. This in order for them to have some experi-
ence and knowledge of the education and the organisation. 

- We wanted to interview both Indigenous and non-Indigenous Australians. Be-
cause we had found out that only one of the trainers was non-Indigenous we 
thought it would be interesting to hear that trainers’ point of view as opposing to 
the Indigenous trainers’ point of views. 

- To be able to acquire different perspectives of the organisation as well as a thick 
description of it we wanted to interview someone from the board, trainers and 
students. 

 

Our type of purposeful sampling was a snowball, chain or network sampling. This strat-
egy means that the researcher asks each interviewee to refer him/her to other partici-
pants (Merriam, 1998). The CEO and each trainer we met referred us to another trainer 
and the trainer we interviewed last referred us to four students. When we had inter-
viewed the CEO twice, five trainers and four students we felt satisfied because we had 
got our questions answered as well as a thick description of the organisation. According 
to Lincoln and Guba (1985) it is recommended to stop sampling when you have reached 
a point of saturation (Merriam, 1998).  

 

The trainers were interviewed individually but the students were interviewed in groups 
of two. After the interviews with the students we got to give them feedback on the in-
terviews. There were two reasons why we chose to interview the students in groups of 
two. 

1.) To make the students more comfortable during the interview and less exposed in the 
situation. We did this since we had realised that a lot of Indigenous Australians can feel 
quite shy and inferior while talking to non-Indigenous people. This due to how the In-
digenous Australians have been treated in the past by non-Indigenous people. 

2.) One of the trainers had organised the meeting with the students and she thought we 
wanted to speak to the four of them at the same time. However, we managed to divide 
them into two groups and arrange with two of the students to come back later. 

 

This strategy turned out to be very successful and it was very inspiring to listen to the 
students’ extremely positive attitude towards the organisation. We were also pleased 
that the students differed in age and background. Although it is important to note that it 
was one of the trainers that chose which students we could talk to. Something that will 
be discussed in the section ‘Quality of the results’. 

 

When we developed our interview guides for these interviews we conferred with our 
tutor back in Sweden and made some changes in our interview guides. Mainly we 
changed the language into a more colloquial one in order to avoid confusing our inter-
viewees with technical language.  
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During the process we have altered the interview guides. The changes were based on 
information we received during the interviews. We were also constantly discussing 
which approach we would take in order to try to ask relevant questions during the inter-
views. 

 

3.2.3 Coding the data 
In total we held sixteen interviews with eighteen people. Seven of these interviews 
where background interviews, where five were recorded and partly transcribed. The 
remaining nine interviews were done at QATSIHWEPAC and they were all recorded 
and transcribed. 

 

During the coding process some considerations must be taken not to loose or overlook 
important data. Bryman (2001) suggests that the coding is to be done as soon as possi-
ble after the data has been acquired. This in order to help the researcher acquire a better 
understanding of the data and be able to let this understanding influence the research 
process. This could also contribute to avoid being overwhelmed by the vast amount of 
data collected. If coding is not possible or preferable on this stage the researcher should 
at least start transcribing the interviews.  

 

After we left Australia with all our acquired material we did not work with our material 
for about two months. Even though it was all transcribed we did not do the coding im-
mediately as recommended by Bryman. We believe this was mainly to our advantage 
since we during this time were able to let the information sink in and discuss the project 
with people around us. Talking about and explaining things we had found out during 
our project made us process our material and get a better idea of what we wanted to 
focus on in the final product. However, we are aware that by not coding the material 
immediately we might have created a somewhat distorted picture of our collected mate-
rial. Though, we believe we did not to do this to a great extent since we were careful to 
let the data, and not our own opinions and preconceived notions guide the coding proc-
ess.   

 

Reading the material several times is also something that is recommended. The first 
time it should be read without making any comments or categorizations. After the initial 
reading, comments and notes of important parts and words in the text can be made 
(Bryman, 2001). We read through the material several times, however not in the way 
that Bryman suggests. Instead we chose to make comments the first time we read the 
material and then read through the material bit by bit while following our interview 
guides, taking one question at a time and putting all the answers on post-its on a big 
sheet of paper. By organising the answers in this way we got every question’s answers 
beneath each question. We did the coding this way in order to select important informa-
tion as well as create an idea of patterns in, and connections between, the different items 
and themes of data. This made it possible for us to search for more general theoretical 
ideas in relation to our coded data as recommended by Bryman (2001). Since our ap-
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proach is inductive, in our coding process we did not look for particular words but kept 
an open mind of what we were searching for.  

 

3.3 Quality of the results 
We believe that the terms validity and reliability cannot be used in a qualitative study in 
the same way as in a quantitative study. However, it is important to realise that they can 
be applied in a different manner and therefore play an important role. Thus validity and 
reliability should not be rejected in a qualitative study, but considered with a different 
approach, as seen below. 

 

3.3.1 Validity 
Validity deals with whether the researcher is measuring what he/she believes is being 
measured. Do the findings capture what is really there? In a qualitative study the focus 
is not on the objective reality but on the individuals’ constructions of the reality and 
their experiences of it. Therefore the qualitative researchers are interested in perspec-
tives of the world and not the world itself. The validity in a qualitative study concerns 
whether the result is credible to the person that was the origin of the data (Merriam, 
1998). Validity could therefore in qualitative research be replaced by the term credibil-
ity, i.e. how likely and probable the results are (Bryman, 2001). Though we will con-
tinue to use the term validity.  

 

There are several strategies that can contribute to increase the validity in a qualitative 
case study. We applied five of these in order to increase the validity in our study. These 
were: 

1. Triangulation 

2. Peer examination 

3. Researcher’s biases 

4. Member checks  

5. Rich and thick description of the case (Merriam, 1998). 

 

Triangulation 
Triangulation refers to the usage of several different sources and methods to collect data 
and confirm the emerged results (Merriam, 1998). We managed to apply triangulation in 
our project by collecting data from different perspectives, outside as well as inside the 
organisation. By interviewing both Indigenous and non-Indigenous Australians with a 
lot of knowledge about the situation for Indigenous Australians, we received different 
kind of information due to their different perspectives. We also used documents from 
the Australian Government’s webpage. These sources with different perspectives pro-
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vided us with a substantial and broad understanding concerning the situation. Collecting 
data inside the organisation was done by interviewing individuals on all different levels; 
the CEO, who was on the administration, five trainers teaching different subjects and 
four students from the same course, who had all previously attended another course at 
the organisation. As mentioned earlier we felt that the number of trainers and students 
interviewed was sufficient for our study. The reason why we interviewed students 
within the same course was because we wanted them to have been in the same situations 
and classes at the organisation. Otherwise we believe that our data would have been 
based on too diverse experiences. 
 

We are aware that it might have had an impact on our study that it was one of the train-
ers who chose which students we could interview. The four students that we inter-
viewed were in the program because of their own choice. We did not speak to any stu-
dents that had not chosen themselves to be there but were placed there by the Govern-
ment on a program called The Community Development Employment Projects scheme 
(CDEP). A program which will be explained later in this report in the section ‘Back-
ground’. This may have had an impact on our data since we did not get any of those 
students’ opinions.  

 

Peer examination 
Peer examination implies asking colleagues for comments and views of the results dur-
ing the process (Merriam, 1998). Our initial idea was to use peer examination. This due 
to our belief that the more people that scrutinize our process and interpretations of the 
data, the more critical to ourselves we can remain. During our collection of data we had 
contact with our tutor over e-mail in order to receive feedback. We also constantly dis-
cussed our general impression on our findings with people around us, both during our 
visit in Australia as well as when we came back to Sweden. For example the presenta-
tion we had at a Rotary meeting in Australia regarding our study provided us with 
comments and views on the problem.  

 

Researcher’s biases 
Researcher’s biases are the preconceived notions of the researcher. According to Mer-
riam (1998) the researcher needs to make himself/herself aware of his/her standpoints, 
views of the world, theoretical perspectives and implicit assumptions and thereafter 
explicitly give an account of these (Merriam, 1998). The Rotary meeting mentioned 
above made us aware of our own biases towards the situation we were studying. Before 
this we had not clearly and explicitly discussed our standpoints towards all the new 
information we had received in Australia and this meeting helped us do that. We con-
tinued to try and keep this in mind and discuss it during our study.  

 

Member checks  
Member checks is carried out when the original source of specific information is given 
the opportunity to check and take a stand regarding the interpretations and descriptions 
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the researcher has drawn from it (Merriam, 1998). Member checks was a strategy we 
initially aimed to use, however it was never used during the project. After we had con-
ducted all the interviews we had got the impression that our interviewees did not feel 
the need to read through our transcriptions. This impression derived from the fact that 
we had offered our interviewees to read the transcriptions, but none felt the need for 
that. If this had been done, some information might have been added or altered. How-
ever, what we were searching for was the interviewees’ immediate answers to the ques-
tions in order to capture their first thoughts regarding our questions. 

 

Rich and thick description of the case 
This strategy is done in order to provide the reader with a rich and thick description of 
the case (Merriam, 1998). The holistic way of approaching our phenomenon, by de-
scribing the background situation for Indigenous Australians, the background of the 
organisation, as well as interviewing the CEO, trainers and students within the organisa-
tion we have tried to provide the reader with a rich and thick description of our case. We 
believe this enhanced the validity of the study.  

 

By applying triangulation, peer examination, researcher’s biases and rich and thick 
description of the case we believe that the validity of the study was enhanced. 

 

3.3.2 Reliability 
Reliability refers to whether the study, if replicated, will give the same results. How-
ever, it can be argued that this is only possible in quantitative and not in qualitative 
research. This due to the fact that in qualitative research the aim is to study human be-
ings in their social context, something which is continually changing. Human beings 
also have several different ways to interpret a situation or experience which leads to the 
fact that the same study cannot give the same results if it were to be replicated. The term 
reliability in qualitative research should therefore, according to Lincoln & Guba, be 
replaced with “dependability” or “consistency” (Merriam, 1998). The question here is 
not whether the study is possible to replicate with the same result but whether the results 
in the present study are consistent with the data collected. The following three measures 
can be taken to ensure that this consistency is sustained.  

 

1. The investigator’s position: The investigator must be aware of his/her own position in 
the process and explicitly make sure that this is clear for the reader.  

2. Triangulation: The researcher uses different types of methods to collect and analyze 
information. 

3. Audit trail: The investigator must in order for an audit to take place describe in detail 
how data were collected, how categories were derived, and how decisions were made 
throughout the process (Merriam, 1998). 
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We have tried to make our position in the process clear for the reader by explaining the 
basis for our selection of interviews, explaining the social context from which our data 
was collected as well as being aware of our own biases (something explained earlier). 

 

Triangulation was done by holding interviews, having informal meetings as well as 
searching for information in databases, web pages and libraries. Thereby we used dif-
ferent methods to collect the data. This gave us the opportunity to ensure that the results 
were consistent with the data. Taking an inductive approach and having a high degree of 
openness in the coding process resulted in us not disregarding pieces of data that would 
influence the result of the study. 

  

We aimed to provide a clear and detailed report of our procedure in collecting and ana-
lysing the data, in order to audit our trail. This to provide the reader with a complete 
picture of the process and the underlying reasons why certain decisions and choices 
were made. If the reader is provided with this complete description it will give him/her 
a chance to create his/her own opinion about whether the results and the study are reli-
able (Merriam, 1998). In order to be able to audit our trail we kept a diary where we 
wrote almost everything that had to do with our project. This included for example 
notes about who we were going to interview, who we should contact, thoughts and ideas 
after interviews, meetings, new ideas how the final product should be, comments from 
our tutor etcetera. The diary was very helpful when we audited our trail because it 
helped us remember how our whole process had proceeded. 

 

The three strategies mentioned above helped enhancing the reliability in our study. 

 

4. Results 
The situation faced by Indigenous Australians can only be understood by looking at the 
history. Therefore we have decided to initially present the background to the current 
situation. A presentation of the designer and distributor of the educational program, 
Queensland Aboriginal and Torres Strait Islander Health Worker Education Program 
Aboriginal Corporation (QATSIHWEPAC) is then presented. Both of these presenta-
tions are done in order to create an understanding about the setting in which the educa-
tional program operates. 

 

4.1 Background 
Australia has a population of just above twenty million people where two percent (ap-
proximately 400 000) are Indigenous Australians. Out of all Australians aged fifteen 
years and above, about fifty-eight percent had employment in 2001 and eight percent 
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where unemployed. The same figures for the Indigenous population where forty percent 
and twenty percent in 2001 (Hunter, 2003). 

 

4.1.1 History  
The problems faced by Indigenous Australians today can only be understood by looking 
at the history that has led to the current situation.  

 

Indigenous Australians have lived in Australia for over 40 000 years. They lived as 
nomads, moving around from sight to sight, living of the land. Indigenous Australians 
are not one group of people, they where a number of different clans occupying different 
pieces of land. Indigenous Australians believe no one can own the land but the land 
owns man and the man is born out of the land. This means that different clans belonged 
to different pieces of land, which they referred to as their motherland.  

 

When James Cook arrived from England in 1788 and claimed the country for the Eng-
lish king he did not conquer the land through fighting nor where any negotiations held 
with the Indigenous peoples, i.e. the Aboriginals and Torres Strait Island people, popu-
lating the land. The land became English territory, a concept completely foreign to the 
Indigenous peoples.  

 

Many of the Indigenous peoples who lived where the English built their settlements 
where brought into Christian missions. Due to the white mans lack of knowledge con-
cerning Indigenous beliefs and the different clans, individuals from different clans and 
parts of the country where put together in the missions. The first mission was opened in 
1825. These missions are still there today, but are now self-governed communities in-
stead of missions. Even to this day the different clan affiliations create difficulties in 
these communities (Senior Project Officer/ Higher Expectations Program, Cape York 
Institute for Policy and Leadership, in interview 2006).  

 

In 1967, a referendum was held to change the Australian Constitution so that the federal 
government could make laws for Indigenous Australians throughout Australia which 
had not been the case before (Barlow & Hill, 2001). Prior to this referendum the state 
had the responsibility to make good governance on behalf of all Australians, apart from 
Indigenous Australians. The referendum decided that also Indigenous Australians where 
to be included (Board member at QATSIHWEPAC, in interview 2006). The Indigenous 
Australians where now to be counted as citizens in the national census (Barlow & Hill, 
2001). The referendum also made it possible for Indigenous Australians to attend terti-
ary education and they where entitled to equal pay (Board member at QATSIHWEPAC, 
in interview 2006). 

 



30 

4.1.2 The Community Development Employment Projects 
scheme 
The Community Development Employment Projects scheme (CDEP) was developed as 
a response to the increased unemployment benefit payments in remote Indigenous 
communities in 1977 (Hunter, 2003). The aim of the scheme was for Indigenous Austra-
lians in the communities to eventually obtain employment. The initial aim was that the 
participants would work approximately two days a week and receive unemployment 
benefit payments. Taking part in this scheme would give the individual experiences and 
knowledge to be able to acquire real employment. It was to be a stepping stone 
(Coursework manager, Cape York Institute for Policy and Leadership, in interview 
2006).  

 

4.1.3 Situation today 
As mentioned above Indigenous Australians accounts for approximately two percent of 
the total population in Australia. The Indigenous population in itself is remarkably di-
verse, partly due to the fact that non-Indigenous Australians mostly populate the south-
eastern corner, while the Indigenous population is evenly spread over the country. This 
has resulted in different levels of westernization and traditional living amongst Indige-
nous Australians. Nevertheless, some characteristics are common throughout most of 
the communities, such as high unemployment, low employment and poor education. 
The level of literacy and numeracy are significantly lower for Indigenous Australian in 
comparison to the figures for all Australians (Hunter, 2003). 

 

4.1.4 Hindrances to obtain employment 
Each of these communities has its own particular history, and each community has a 
different structure, though most of them were originally church missions. Indigenous 
Australians where either directly sent to them or forced to go there. Living under the 
protection of the missions and, after the missions had become communities, receiving 
welfare from the Government, the majority of the residents have never experienced a 
free enterprise economy. This makes it difficult for the people to develop that kind of 
structure, and create jobs, in the communities (Cape York Indigenous Employment 
Strategy, 2005).   

 

Also community norms can be a hinder to acquire a job. Work in the ‘mainstream’ 
sense is not normal in the communities. This means that a person aspiring for a job or a 
career may not have that support from family and friends, that people in a western soci-
ety often take for granted (Cape York Indigenous Employment Strategy, 2005). Indige-
nous Australians, trying to acquire a job or educate themselves might be called coconuts 
by their peers referring to that they are black on the outside but trying to be white on the 
inside. 
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Many Indigenous Australians have a number of certificates they have received after 
completing various courses. The problem with these is that there is no job outcome. It 
becomes training for training’s sake, which creates a negative attitude towards participa-
tion in courses and programs (Coursework manager, Cape York Institute for Policy and 
Leadership, in interview 2006).  

 

As mentioned above the CDEP program was to be a stepping-stone into real employ-
ment. Unfortunately, to a great extent people never took, or were able to take, that sec-
ond step which meant they got stuck in the scheme, working for the dole, as it has come 
to be called. The result of the fact that people continued on the program, not obtaining 
real employment is that there are generations of families whose members have never 
had a job; they have always relied only on CDEP (Cape York Indigenous Employment 
Strategy, 2005). “Most of the population has never ever known what it’s like to have a 
job.” (Coursework manager, Cape York Institute for Policy and Leadership, in inter-
view 2006).  

 

4.2 Queensland Aboriginal and Torres Strait Islander 
Health Worker Education Program Aboriginal Cor-
poration  

4.2.1 The organisation 
Queensland Aboriginal and Torres Strait Islander Health Worker Education Program 
Aboriginal Corporation (QATSIHWEPAC) is situated in Cairns, North Queensland, 
Australia. The organisation is a community controlled organisation, meaning that the 
board of the organisation is made up of representatives from the different Indigenous 
communities. QATSIHWEPAC’s board consists of only Indigenous Australians. The 
core business of the organisation is training Indigenous Health Workers from all parts of 
Australia. QATSIHWEPAC was established in 1991 but has only been delivering train-
ing since the middle of 2003.  

 

QATSIHWEPAC’s vision is:  

 
…to create awareness, endorse mindfulness and understanding by the wider com-
munity of the need for culturally appropriate training courses specifically designed 
for health providers to reconcile the differences in health status, for the betterment of 
Indigenous People (http://www.qatsihwepac.com.au/, 2006). 

 

The aim of the course is according to one of the board members: 
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Not only to overcome the health problems at a community level, but also to give 
people a career in life. /---/ It’s about Indigenous people, people from the commu-
nity. We take somebody out of the community, we give them the tools to overcome 
the problems in their community. We don’t want to send them to somebody else’s, 
we want to send them back into their own community /---/ It’s about us, overcoming 
our own problems, wherever we may come from (Board member at 
QATSIHWEPAC, in interview 2006).   

 

QATSIHWEPAC has adopted the Medex System developed by World health experts 
through the University of Hawaii. This system was fully supported by the Aboriginal 
and Torres Strait Islander community. The Medex system was developed as a plan for 
Indigenous Hawaiians to completely take over the delivery of health services for In-
digenous people in Hawaii (http://www.qatsihwepac.com.au/, 2006). 

 
What they believed is the same that what we believe, is while somebody else is de-
livering the health services to the people. Aah, it’s not going to work, until we our-
selves deliver our own, we must overcome our own problems. Nobody else can do it 
for us. We need the tools to do that and this is what that plan was really about. That 
plan was to take control of all health delivery in all the (line) communities… (Board 
member at QATSIHWEPAC, in interview 2006).   

 

4.2.2 Staff and students 
All the staff at QATSIHWEPAC, except for the CEO and one of the trainers, are In-
digenous Australians. The organisation strives to have only Indigenous staff, however 
due to difficulties in finding Indigenous trainers for all subjects, one non-Indigenous 
Australian is employed. 

 

To be accepted into the program you have to identify as an Australian Aboriginal.  Ac-
cording to QATSIHWEPAC’s homepage (2006) this is:  

 
A person who identifies as being of Aboriginal or Torres Strait Islander descent and 
is accepted as such by the community which he or she is associated. 

 

There are 175- 180 students ranging from around seventeen to about fifty years of age 
taking part in the education (CEO and one of the trainers at QATSIHWEPAC, in inter-
view 2006). 

 

Prior to each course all the students are individually assessed in order to determine what 
level their existing knowledge is. They need to have an adequate level of literacy and 
numeracy. If a student does not have sufficient knowledge in these areas, he/she is rec-
ommended to take a course that will help them acquire an adequate level of literacy and 
numeracy. When they have reached the adequate level of literacy and numeracy they are 
encouraged to apply for the courses at QATSIHWEPAC. 
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4.2.3 The courses 
QATSIHWEPAC provides the courses certificate III, certificate IV, diploma and ad-
vanced diploma. The higher certificate a student acquires the more qualified he or she 
becomes. The knowledge the students acquire concerns different aspects of health. Both 
preventative and reactive knowledge is taught, for example how to store food, how to 
handle pets, first aid, CPR (cardiopulmonary resuscitation), how to treat infections et-
cetera. According to QATSIHWEPAC the courses in their program: 

 
…develops understanding and provides practical experience in working with In-
digenous people. It also develops competent, confident and qualified Indigenous 
workers, empowering them to bring about change in community settings  
(http://www.qatsihwepac.com.au/, 2006). 

 

The training is delivered in terms of three blocks of two weeks at a time, over a six 
months period. Half of the students are working in between these blocks. For those who 
are not working the organisation tries to arrange work placement to support the students 
and help them to keep up the skills they acquire during the course. The reason the pro-
gram has been designed to be delivered in blocks is to give Indigenous Australians who 
do not have the ability to be away during long periods at a time (due to family duties, 
children, community commitment etcetera) a chance to educate themselves. However, if 
students cannot attend one of these blocks the teachers have the opportunity and re-
sources to fly out to them and provide the training (CEO at QATSIHWEPAC, in inter-
view 2006). 

 

According to QATSIHWEPAC’s homepage (2006) they limit their class sizes to ap-
proximately fifteen students. However that did not seem to be the case in every class. 
The reason seemed to be an anxiety that no one would turn up and instead quite the 
opposite had occurred. 

 

The organisation provides tutors in class but also extra tutorial time outside of class. 

 

QATSIHWEPAC has a pass rate of seventy-five percent over a calendar year. However, 
due to an awareness that everyone cannot finish within these frames because of a lot of 
issues in the communities the organisation allows the students to continue over the next 
year. If these students are included in the pass rate it increases to eighty-five percent. 
Compared to other courses for Indigenous Australians this is considered a very good 
pass rate (CEO at QATSIHWEPAC, in interview 2006). 
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4.3 Results and analysis  
As stated above our purpose in this study was: 

1.) To study a specific educational program aimed at Indigenous Australians. The focus 
was on one hand on what tools were used by the group in the educational program and 
on the other hand on what tools were preferred in a learning situation by this group.  

2.) With a standing point in the results of what tools were used and preferred, analyze 
and discuss what tools would be used to create a successful learning situation for this 
group and why. 

3.) To analyze and discuss what the educational program could do further to improve 
the learning situation for this group. 

In the presentation of the results of our study we have chosen to combine it with the 
analysis. As mentioned earlier, this was done in order to make it more interesting to the 
reader and not constantly having to repeat ourselves. Initially we provide the reader with 
the students’ and trainers’ aims with the course in order to see whether the organization, 
the trainers and the students’ aims are in alignment or not. This is followed by the train-
ers’ opinions concerning differences in learning styles between Indigenous and non-
Indigenous Australians. In order to follow our purpose we have then divided the section 
into three parts that follow the order of the research questions in our purpose. In the first 
part the used and preferred tools are presented and analyzed. In the second part we look 
into how QATSIHWEPAC has created a successful learning situation. The final part 
deals with what QATSIHWEPAC could do in order to further improve the learning 
situation.   

 

Since the term trainer instead of teacher is used on QATSIHWEPAC’s homepage, as 
well as by our interviewees, this term will be used throughout the following presenta-
tion. In the quotes the trainers will be referred to as T followed by a number and the 
students as S followed by a number. The numbers are there in order to distinguish the 
trainers from each other and the students from each other. 

 

4.3.1 Aim 

As mentioned above QATSIHWEPAC’s aim is according to one of the board members 
to provide their students with the knowledge and skills to be able to go back to their 
community and help their people overcoming their health problems. QATSIHWEPAC 
also wants to create an awareness and understanding in the wider community of the 
need for culturally appropriate training courses. This can be put in relation to the train-
ers’ and students’ aims with the course.  
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The trainers’ aims for the course are to get more health workers out in the communities, 
get more people on the ground, provide directly relevant training, and in the end to have 
competent and confident students. And as one trainer puts it she wants... 
 

...to empower our people with knowledge (T5 p.2). 

 

The trainers think the students’ purpose for taking the course is to be able to go back 
home and help their own people. It was pointed out that the purpose is not for them-
selves but for their people.  

 
The fundamental purpose would be to help their people, help improve the health 
of their people, and that takes a lot…/---/…they wanna help their people, and it 
really is at that level (T4 p.16). 

 

Students implied that their purpose for taking this course, in alignment with the trainers’ 
thoughts, is to be able to go back to the communities. The students were therefore moti-
vated by intrinsic values and what they learn is highly relevant to them (Samovar & 
Porter, 2004).  

 

The students also mentioned that they have an advantage while delivering health ser-
vices to Indigenous Australians compared to non-Indigenous Australians, because they 
know what their people want. Due to this the students felt they could meet the needs of 
the people in the Indigenous communities as well as develop programs in the most ap-
propriate ways for their communities. The culture as a shaper of the individual through 
the socialization process would explain the students’ capacity of being able to tell what 
their people want. People growing up in the same culture with similar patterns of think-
ing and frames of reference are more likely to understand each other. Though, all of the 
students are not brought up in communities, but mainstream and have therefore not been 
socialized into the Indigenous Australian culture. For these students to be able to meet 
the needs of the people in a culturally appropriate way they need to learn culturally 
relevant social codes, which they do during the education at QATSIHWEPAC. 

 

The students’ individual goals with the course were to complete the course, accomplish 
a qualification as well as gaining employment. The students’ collective goals were to 
use the course to set up programs in communities that could meet the people’s needs, 
help their own people and quite simply be able to be out there, hands on. The trainers 
had almost the same idea about how the students would be able to use the course in the 
future. They meant that the students could either use the knowledge to go back and 
educate their own people or move on to further studies. As we can see above both indi-
vidual and collective goals were expressed. However, it was not clarified whether or not 
the collective goals took precedence over the individual goals, although we noticed that 
the collective goals were mentioned more frequently and with more emphasis.  
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4.3.2 Differences in teaching and learning 
In our interviews we got varying answers to whether or not it is different teaching In-
digenous Australian students and non-Indigenous Australian students and if there is a 
difference in learning styles. Some trainers believed that the difference existed to a 
great extent, whereas some trainers did not believe so at all. However, those who be-
lieved differences existed were all Indigenous.  

 

A lot, a lot. /---/ …with Indigenous people, if you pull something apart and put it 
back together again like… /---/…they’ll follow suit and just do it. Where, with a 
white person they want you to take them step by step by step by step, into doing it. 
And then they’ll get you to write it down so they can remember the steps. Where an 
Indigenous person wants you to show them, hand it to them, get them to do it, check 
to see if they’re doing it right, and if they’re doing it right, they’ll never forget it 
(T:5). 
Am, I would say, overridingly no, and I’d say that of the teaching of anyone, kids or 
anyone. I just think that fundamental principles of teaching are pretty universal I 
think... (T:4). 

 

Due to these differences the trainers who believed there was a difference in learning 
styles chose different modes of teaching for their Indigenous Australian students than 
they would have chosen if they were to teach non-Indigenous Australian students. For 
example they expressed that they would use a different language, i.e. use simple words, 
and not the big medical terms, while teaching Indigenous Australian students. The 
trainers also mentioned that they would take a holistic approach while teaching Indige-
nous Australian students. The usage of simple language as well as the holistic approach 
will be focused on later in the analysis. 

 

Hofstede (1997), Da Vita (2001) and Hughes & More (1997) Calloway-Thomas, Coo-
per and Blake, supports the fact that the culture people are surrounded by and part of 
shapes the preferred modes of learning through the socialization process. Because cul-
ture plays such an important role in the development of learning styles it must there-
fore, according to Yamazaki (2005) be considered as a crucial factor when trying to 
understand individual learning styles.  

 

Socialisation was also brought up in the interviews as a factor that has contributed to 
the fact that Indigenous and non-Indigenous people learn differently and therefore need 
to be taught differently. 

 

Since many theorists have agreed that differences in learning styles can be found be-
tween cultures this should be regarded in a classroom setting. A global (holistic) learn-
ing style, an imaginal learning style, a concrete learning style and a complex combina-
tion of trial & feedback and reflective learning style are learning styles expected to be 
more recurrent among Indigenous Australians (Hughes & More, 1997). As mentioned 
in the quote above where the trainers point out that the students want the trainers to 
show them the whole concept first, i.e. taking on a holistic approach with the overall 
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concept and a meaningful context presented supports this theory. This can also be re-
lated to the Indigenous Australian preferring to be shown concrete examples first fol-
lowed by more abstract rules or principles (More, 1990). 

 

If these learning styles are not considered it might have a negative impact on the learn-
ing situation. The trainer who does not see that there are any differences might try to 
teach all the students in the same way, with good intentions, but with a non-successful 
outcome. The fact that some of the trainers in the organisation have observed the dif-
ferences and have an awareness of them should lead to a more suited education for the 
Indigenous Australians in these classes. However, an awareness that all individuals do 
not learn in the same way seems to exist among the trainers. As Hughes & More (1997) 
points out, it is important to remember that individuals within the same cultural group 
might greatly differ in learning styles and that the individual learning style must take 
precedence over learning styles more recurrent in the culture the individual belongs to. 
Following this line of argument, the trainer who does not believe that there are any 
differences might even create a more positive learning situation than those trainers who 
believe that there are differences. If the trainers believing in the differences between 
cultural groups exclude that there are individual differences, this might have a negative 
effect for some students if their learning styles fall outside the frames of the most recur-
rent amongst Indigenous Australians. These students’ preferred ways of learning would 
then not be facilitated by these trainers.  

 

Although not all trainers agreed about differences in learning among Indigenous Aus-
tralians our data showed that all trainers were aware of certain tools that Indigenous 
Australians seemed to prefer. These tools will be shown and analyzed below. 

 

4.3.3 Tools 
In our purpose we have mentioned that we are referring to tools as a wide concept, in-
cluding settings, considerations, behaviours, and specific components such as for exam-
ple teaching aids. Our presentation of different tools will show the wide definition of the 
concept in this study and the diversity of tools used by the trainers. We have divided the 
tools into concrete tools and abstract tools. The concrete tools include: visual tools, 
practical tools, participation as tools, group work as a tool and relating to personal situa-
tions as a tool. Abstract tools include: cultural awareness as a tool, flexibility as a tool, 
attitudes as a tool and facilitator to education and learning and support as a tool.  

 

In class the trainers found that certain tools were more useful than others while teaching 
Indigenous students. These will be presented and analyzed below. 
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Concrete tools 

 

- Visual tools 
Visual components were brought up over and over again as one of the most successful 
tools. These tools had also created the most successful learning situations. Therefore the 
trainers used a lot of Power Point, pictures and drawings on whiteboard, which the stu-
dents expressed that they appreciated to a great extent. When asked why visual aids 
were so successful the trainers pointed out;  

 
...lot of visual components to it is very handy because I find the Indigenous people, 
generally speaking, that they really enjoy pictures. They find that a lot easier to pick 
up… /---/ ...maybe a few pictures from communities that show other Indigenous 
people who are working in the area to the time and about (T:4). 

 

So it’s much easier to get across to people when they’re doing or they’re seeing pic-
tures. /---/ That’s our indigenous people /---/ …well how did we communicate years 
ago, through pictures. /---/ And so it’s just come down from generation to generation 
that a picture tells more. /---/ Still very strong in the culture (T:5). 

 

The reason why visual components seemed to be the most successful learning tools for 
the students can be explained by Hughes & More (1997). He states that an Indigenous 
Australian with a background where learning is usually demonstrated or images are used 
regularly develops a more imaginal learning style. Hughes & More (1997) also supports 
that Indigenous Australians have a more imaginal learning style as well as Harris (1984) 
who emphasizes that Indigenous Australian children learn more through observation and 
imitation rather than through verbal instruction. According to Samovar & Porter (2004) 
as well as Hughes & More (1997) learning styles can be related to culture. The Indige-
nous Australians have, as described by Hughes & More (1997), traditionally learned by 
imitating elders and they have as mentioned by one of the trainers been reading stories by 
looking at pictures. The fact that the Indigenous Australians develop a more visual learn-
ing style can therefore be related to their culture. During their socialization process they 
have internalized this way of processing information. Therefore the reason why a student 
prefers a visual learning style instead of a verbal can be understood by looking at his/her 
culture. 

 

The inclusion of Indigenous people in the pictures, mentioned by one of the trainers in 
the quote above, can be seen as a sign of the cultural support provided by the organisa-
tion. Cultural support is also shown in the organisation’s cultural awareness, which will 
be discussed later in the analysis.  

 

When the students were asked to describe a less successful situation in class, they men-
tioned situations when the trainers tried to just tell them something. The students had no 
concept of how to relate to this and had difficulties in processing the information. Ac-
cording to the trainers talking too much was something they tried to avoid. 
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Standing up in front of the class and just ravelling on, it does not work. /---/…our 
students get bored with that very quickly (T:5). 

 

The reason why the students thought of this as a less successful situation can be ex-
plained by the line of argument above; why imaginal learning styles are more recurrent 
among Indigenous Australians. 

 

- Practical tools 
Hands on, i.e. doing practically, was also mentioned over and over again as one of the 
most successful tools. Therefore trainers used role play, games, real life experience, field 
trips, workshops, group sessions and team work which the students expressed that they 
appreciated to a great extent. When talking about what tools had created the most suc-
cessful situations in class trainers mentioned role play, workshops, group work and the 
students giving presentations. The students, when talking about successful situations in 
class mentioned how the trainers got them to participate. It was also pointed out by one 
of the trainers that Indigenous people learn manual things very easily because they have 
dealt with those kinds of things all their life. 

 

Why the students seemed to appreciate practical tools to a great extent could be derived 
from the fact that a concrete learning style is one of the more preferred and recurrent 
learning styles among Indigenous Australians (Hughes & More, 1997).  

 

- Participation as a tool 
Participation, such as for example brainstorming, discussions and presentations in class, 
was also mentioned as one of the most successful tools. 

 

According to Samovar & Porter (2004) different cultures value participation to different 
extents. In the Indigenous Australian culture, classified as a collectivistic one, the learner 
is often supposed to quietly watch and listen before trying it themselves. Therefore it was 
interesting to note that participation was one of the most successful tools in class. We 
believe this extensive participation goes against the Indigenous Australian culture. This 
shows that even though the organisation aims to provide education in a culturally appro-
priate way they put the needs of the individuals first and sometimes this means that they 
will work against the learning traditions of the Indigenous Australian culture. McRae et 
al. (2000) supports that for an education aimed at Indigenous Australians to be successful 
it must involve adequate levels of participation. The fact that the students thought of 
participating as one of the most successful learning tools supports this idea. 

 

- Group work as a tool  

The students, when talking about successful situations in class mentioned how the train-
ers got the whole class to learn together and accomplish the same. Both the students and 
the trainers mentioned that working together was something highly thought upon. Ac-
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cording to them it all related back to their culture. Most of the students explained that 
they found it easier to work with other people because they could then learn from each 
other and from other’s experiences.  

 
It’s our culture and it’s the fact that we’ve been brought up in an orientated way 
(S:3). Family orientated…(S:4). 

 

...I suppose when you’re at school, it’s always you had to do you own work... /---/ 

...you weren’t allowed to help. We help each other… (S:1).  

 

However some students wouldn’t choose to either always work together or always work 
alone, it all depended on what subject they were doing.  

 

The fact that the students generally preferred to work with others and receive rewards 
based on group relations shows that they are field sensitive (Samovar & Porter, 2004). 
According to Mellor & Corrigan (2004) Indigenous Australian students are more likely 
to be cooperative learners and this can explain why the students generally seemed to 
prefer group work. The reason why Indigenous Australians generally are field sensitive 
and hence more cooperative learners is probably derived from the fact that the students 
belong to a collectivistic culture where harmony and cooperation are stressed rather than 
competition and that most collectivistic cultures are field sensitive. A collectivistic 
culture is also characterized by the idea that group goals take precedence over individ-
ual goals and the group is the most important of all social entities (Samovar & Porter, 
2004). This explains why the students mention when the whole class learns together and 
accomplish the same, as a successful situation. The development of this preference can 
be explained by the fact that the culture shapes the individual through the socialization 
process. The Indigenous Australian, growing up in a culture where collectivistic values 
are of importance, the culture socializes the individual to be a more cooperative and 
group oriented learner. This line of argument can be illustrated in the following quote. 

 
…we’re all quite family orientated. /---/ Whereas you go into mainstream and you 
sit there and everybody seems to be an individual, whereas here everyone’s just a 
big family (S:4). 

 

- Relating to personal situations as a tool 
Relating to personal situations and using real life experience was another successful 
situation mentioned by the trainers. This was appreciated to a great extent by the stu-
dents. Trainers pointed out that they used a lot of their own experience while teaching 
and used formats that had worked for them while they were at school. 

 
…I generally try to get them to sit around me, I don’t like them sitting in rows and I 
prefer to be sort of in a U-shape /---/ …that worked better for me at school… /---/ 
But I think that it could have something to do with cultural issues, we all sit around 
in circles (T:3). 
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According to Hughes & More (1997) a teacher’s teaching style is based on his/her pre-
ferred learning styles. This is supported by the quote above. 

 

As mentioned earlier Indigenous people with an education can sometimes be looked 
down on by their peers and in our interviews the trainers spoke a bit about this. Many 
trainers had experienced this problem themselves and therefore tried to prepare their 
students for this dilemma.  

 
Yeah, when I went home… /---/ ...going back with that education didn’t sort of help 
me, that sort of was a hindrance and, which is really bad, you know jealousy and that 
(T:3). 

 

The trainers who had experienced this believed that it could help their students in the 
future if they knew about this problem and had talked about it in class. 

 
But yeah, I don’t tell them everything is rosy, you know, and I tell them how it is, 
and you know, my difficulties, and what I’ve learnt from those experiences and how 
I overcome things, try to impart some of that knowledge to make them strong (T:3). 

 

Real life experiences were used as a means of teaching here and this teaching method 
made the knowledge concrete to the student. By doing this the trainers used a concrete 
teaching style, which means that concrete examples are followed by more abstract rules 
or principles (Hughes & More, 1997). As mentioned before, concrete learning is ex-
pected to be a more recurrent learning style with Indigenous student according to 
Hughes & More (1997).   

 

When the trainers use their own experience while teaching the students, they might also 
enhance the students’ motivation due to the students’ ability to relate to the information. 
According to Samovar & Porter (2004) the students are thereby learning what is relevant 
and interesting to them rather than only what is demanded and in alliance with a set cur-
riculum. By relating to personal and immediate everyday experience the trainers also use 
an informal approach in their teaching, which is a central approach in the traditional 
Indigenous Australian education (Harris, 1984).  

 

Abstract tools 

 

- Cultural awareness as a tool 
QATSIHWEPAC is a community controlled organisation. Foley & Flowers (1992) 
point out that according to the Commonwealth government agencies, having community 
controlled programs is one of the most effective components to improve the quality of 
the provision of education to the students. QATSIHWEPAC wants to design a program 
that is designed in a culturally appropriate way for the Indigenous Australians. The true 
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Aboriginal health ritual is what they want to deliver. Though it’s not just the knowledge 
that is culturally appropriate but also the delivery of the course. We believe that due to 
their experience and knowledge QATSIHWEPAC has come a long way in reaching 
their goal to design a culturally appropriate program.  

 

The knowledge in the course is culturally based in the sense that the students learn 
about different social codes in the communities, such as respect towards elders, how to 
separate women’s and men’s business etcetera. Mellor & Corrigan (2004), McRae et al. 
(2000) and Report by Commonwealth of Australia (2000) states that to make a learning 
situation for Indigenous Australians successful, it is highly important that the knowl-
edge taught takes its base in the student’s culture. Some of the students are brought up 
with these cultural codes, but others are brought up mainstream and therefore need to 
acquire an understanding about the people they are going to work with. As health work-
ers, the students need to meet the needs of the community, something both the trainers 
and the students stress. The fact that some of the students, who have been brought up in 
a community, have this knowledge already creates a situation where they can share that 
information with other students. The students that have been brought up with these 
cultural codes have been socialized into thinking and behaving according to them. 
Though the students who have not developed this knowledge through the socialization 
process need to acquire it through help from their peers. This is accommodated through 
discussion and group work. One of the students who had been brought up mainstream 
supported this idea. 

 
It’s opened my eyes a lot, and you’re talking to the locals and things like that… /---/ 
…it’s just amazing. I didn’t realize so many things were happening, and the ap-
proaches they wanna take to it. /---/ …there’s certain things that you can say or do to 
a gentleman, in the medical side of it… (S:4). 

 

This sharing of information between students points to the Indigenous Australian cul-
ture being a collectivistic culture, where the group and its needs and goals are more 
important than the individual and his/her needs and goals.  

  

When talking to the students and trainers, the aspect of the cultural appropriateness of 
the courses kept occurring in the conversations. Issues that were brought up were the 
respect that is paid to elders in the communities and the relationship between men and 
women. Terms like men’s business and women’s business were frequently used. Mat-
thews (2003) as well as Mellor & Corrigan (2004) points out that cultural relevance in 
the content of what is learned is desirable and that the education needs to be centred in 
the student’s cultural and community identity. This gives the student a chance to con-
nect with the knowledge and it becomes concrete rather than abstract. As mentioned 
before the concrete learning style is pointed out by Hughes & More (1997) as a learning 
style more recurrent with Indigenous Australians. 

 

The fact that also the trainers brought up the aspect of cultural appropriateness shows 
that they have, to at least some degree, reflected over what it means to be a culturally 
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appropriate trainer. Mellor & Corrigan (2004) mentions this reflection as something 
required to occur, in order for the trainer to gain ability to understand their students’ 
culturally influenced behaviour. Also the trainers’ own culturally influenced behaviour 
and how this behaviour interacts with the students’ behaviours can be understood by the 
trainer if this reflection occurs. If the trainer has this understanding there are good 
chances that a successful learning situation will be created.  

 

Also the relationship between Indigenous and non-Indigenous Australians and issues 
concerning the distrust still remaining from experiences in the past where spoken about 
in our interviews. Circumstances due to social, historical and political issues are here 
understood and considered by the organisation and the trainers. This is one of the fun-
damental understandings about culturally relevant pedagogy pointed out by Mellor & 
Corrigan (2004).   

 

Since the issue of distrust can create major hindrances in a learning situation for Indige-
nous Australians the organisation try to employ only Indigenous Australians as trainers. 
These measures are taken to increase the comfort of the students and give them some-
one to identify with. The presence of Indigenous teachers and staff in order for them to 
act as role models and someone the students can identify with is also recommended by 
McRae et al. (2000) as well as stated in Report by Commonwealth of Australia (2000).  

 

Though, due to lack of Indigenous Australians with the right training and experience, 
one of the trainers is a non-Indigenous Australian. This trainer spoke about difficulties 
in teaching situations due to him not being Indigenous. These difficulties included him 
using words and phrasings an Indigenous Australian would not. Due to the different 
backgrounds of many Indigenous Australians, not having finished school and grown up 
with broken English, this might be a problem. The non-Indigenous Australian trainer 
also pointed out that many Indigenous Australians are nervous and shy amongst non-
Indigenous people, a fact that can create difficulties in getting feedback for a non-
Indigenous trainer. This was something the trainer as well as the Chief Executive Offi-
cer (CEO) of the organisation (also a non-Indigenous Australian) had experienced when 
teaching Indigenous Australians. 

 
...ideally they would have an Indigenous person teaching this but they couldn’t get 
anyone. Now, part of the reason I got this is because I get on really well and I’ve 
worked, worked with them for years… (T:4).  

 

Foley & Flowers (1992) has pointed out that it has been recognized that Indigenous 
Australians should themselves deliver their own education. Even though this has not 
been based on research evidence we believe that the statement made by the non-
Indigenous Australian trainer above shows the importance in regarding the issue that 
Indigenous Australians should deliver their own education.  
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The difficulties that sometimes arise in the learning situation when non-Indigenous 
Australians collaborate with Indigenous Australians might be due to the non-verbal 
communication, a communication style often used unconsciously. This type of commu-
nication is strongly influenced by culture (Samovar & Porter, 2004). The problem men-
tioned by the non-Indigenous Australian trainer about Indigenous Australian students 
being shy and nervous around non-Indigenous Australians might be explained by the 
non-Indigenous Australian trainers using non-verbal communication styles that the 
Indigenous Australian students are not familiar with. 

 

One very important aspect mentioned frequently by both the trainers and the students is 
the holistic approach that the organisation takes to health work. A holistic approach 
means that the whole person is taken under consideration, not only a bad leg or an ach-
ing stomach, but also the mind and the environment the person lives in. This approach is 
also maintained when looking at the students. The whole person is considered and not 
just the person in the learning situation. Teaching in a respectful and caring way is 
something emphasised by Hooks in Samovar & Porter (2004) to be a condition for 
learning. Both the holistic approach towards health work and the students as individuals 
was experienced as very positive by the students, since this is something they can relate 
to and feel is important.  

 
...our people we look holistically... /---/ …so we just look at everything, not 
just one thing. And that’s what makes a big difference (S:4).  

 

The holistic approach is stressed by McRae et al. (2000), Hughes & More (1997) as 
well as in Report by Commonwealth of Australia (2000) as a crucial component in 
Indigenous Australian education. The fact that QATSIHWEPAC and its trainers have 
this approach also correlates with the global (holistic) learning style pointed out by 
Hughes & More (1997) as being one of the more recurrent learning styles among In-
digenous Australians. It was pointed out by students as well as trainers that the holistic 
way is their way. That the education is designed to recognize and include the Indige-
nous Australian culture reflects its cultural awareness. Recognizing, including and 
showing awareness of the Indigenous Australian culture are important components for a 
successful education aimed at Indigenous Australians according to McRae et al. (2000). 
The holistic qualities in the education’s content are also culturally relevant due to that 
they correlate with the students’ previous experiences and patterns of thinking. The 
reason why the students seem to prefer the holistic approach might be because they have 
been socialized by their culture to see the holistic view as important. Though, as men-
tioned earlier, all the students may not have these patterns of thinking due to their dif-
ferent backgrounds, with some growing up in a traditional Indigenous Australian com-
munity whilst others have grown up in the mainstream Australian society marked by 
individualistic values. 

 

By having a cultural awareness the organisation is providing their students with a cul-
tural support. As stated in Report by Commonwealth of Australia (2000) cultural sup-
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port includes recognizing the Indigenous Australian history, world views and religious 
ideas.  

 
- Flexibility as a tool 
The trainers and the students pointed out that a typical day was very rare, since every 
day seemed to be different from the previous one. The students seemed to really appre-
ciate how the trainers managed to constantly be able to change their teaching styles if 
there seemed to be a need for it.  

 
...like Katrina she sees that we’re getting you know tired or slack, or whatever, she’ll 
change it up, and throw something different in there... /---/ ...it’s very, very exciting, 
you don’t know how they’re gonna do it or what they’re gonna do... (S:2). 

 

Report by Commonwealth of Australia (2000) states that many Indigenous Australian 
students may be unused to classroom situations due to unfinished schooling. The fact 
that the trainers adopt a flexible teaching approach by changing their teaching styles 
when they see a need for it should facilitate the Indigenous Australian students’ learning 
in class. Flexibility is a component that could lead to a successful learning situation for 
Indigenous Australians according to McRae et al. (2000). 

 

One reason why the trainers managed to alter their teaching styles was because they 
had the support from the organisation to take on a very flexible approach in their teach-
ing. They could for example have the lessons outside if it was a very hot day. The 
trainers also had the knowledge that all the students could not be trained in the same 
way and that certain factors had to be taken into consideration. This due to the fact that 
many of the students were on different levels in for example literacy and numeracy due 
to different background in training.  

 

The knowledge among the trainers about how all the students cannot be trained in the 
same way is very important. As Hughes & More (1997) points out there is not just one 
Indigenous Australian learning style, and the individual learning style must take prece-
dence. The flexible approach the trainers can take should make it possible for them to 
cater most learning styles.  

 

An example of the trainers’ flexibility was their usage of plain English in class, which 
the students expressed appreciation towards. The fact that the trainers understood the 
level the students were at and adapted their teaching to this was seen as positive by the 
students.  

 
...you’ve got girls that don’t even have a job at all, no work and we have different 
learning levels and it caters that (S:1). 
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The trainers’ ability to teach at the level where the students were at shows the organisa-
tion’s willingness to be flexible. Adapting teaching styles to fit the students’ knowledge 
is pointed out by McRae et al. (2000) as an important component when teaching Indige-
nous Australians.   

 

We also asked the students about their opinions concerning the individual assessment 
they did before starting the course. Appreciation was expressed and they said it was 
used to find out how much support the students would need and for the organisation to 
get to know what level the students were at. This gives the trainers the possibility to see 
where they should start off with the students. However, it was not only an academic 
assessment, it was also to give the trainers a chance to find out about personal issues 
that may interact with the student’s education, and that needed to be respected. 

 

This assessment therefore also makes it possible for QATSIHWEPAC to gain knowl-
edge concerning the student’s personal and social situation. According to Report by 
Commonwealth of Australia (2000) and McRae et al. (2000) it is also important to be 
aware of the student’s possible social issues. The individual assessment are used by 
QATSIHWEPAC in order to provide individual support if needed. Personal support is 
stated in Report by Commonwealth of Australia (2000) as highly important when set-
ting up an education for Indigenous Australians. The importance of support will be 
focused on later in the analysis.  

 

The trainers had the freedom to assess the students’ accomplishments in class in any 
way that they thought were suitable. What the trainers tried to do was to assess the stu-
dents in ways that the students felt comfortable with in order to help them express them-
selves. A student with great difficulties in writing could therefore do the test orally or 
give a demonstration, in order to pass.  

 

This flexibility in assessment can, according to Samovar & Porter (2004) prevents the 
students feeling inferior in class due to inabilities, like illiteracy, when being assessed. If 
they are given the possibility to be assessed practically or orally this problem could be 
avoided and the student’s confidence can grow with every accomplishment instead of 
being broken down with every defeat.  

 

It was also mentioned that when assessing the students, it was important for the trainers 
to be aware of in what way they should tell a student who had not passed a test. This 
had to be done in a way which did not put them off for further participation. 

 
You can’t say fail to our people, cause our people run, they think they are failures 
full time without you saying fail (T:5). 
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That the trainers do not say fail to their students is of consideration to their historical 
and social circumstances. Circumstances that must be taken into consideration accord-
ing to Mellor & Corrigan (2004), due to their possible impact on the situation in the 
classroom.  

 

One of the reasons why the students take the course at QATSIHWEPAC and not 
somewhere else is because of the design of the education. Many of the students have a 
job and a family they cannot leave and it would not be possible for them to go to school 
everyday from nine to five. Since the course is divided into blocks of two weeks at a 
time the students felt it was possible to go through with the education since they could 
plan their time to fit this schedule. 

 

This design of the education regards the social circumstances of the students and 
thereby makes it easier for them to attend the education. As mentioned earlier, Report 
by Commonwealth of Australia (2000) stresses that social issues need to be considered 
for the education to be successful.  

 

The flexibility of the organisation is also shown when the trainers are able to fly out to 
those students who cannot participate during one block due to personal issues. This will 
be discussed later when talking about support as a tool, since this is also a sign of the 
support the organisation provides to their students. 

 

- Attitudes as a tool and facilitator to education and learning   
Many trainers expressed that they did not prefer to be on a teacher-student level and did 
not see themselves as any better than the students. The students seemed to have the 
same opinion about how their trainers acted in class. They believed the trainers came 
down to “their level” and did not feel their relationship with their trainers were on a 
teacher-student level. In class some trainers preferred to move around a lot and mingle 
with the students while some did not do that in the classroom but only outside of it. 

 

…there’s a class teacher, but not a class teacher, it’s a class friend… (S:2). 

 

The students also felt that they could ask questions and be completely honest with their 
trainers and explained how (1st quote) and why (2nd quote) the trainers had created this 
environment. 

 
...she (the trainer) says to you, which is to be really honest,  say “If I’m doing some-
thing wrong, or you don’t feel I’m teaching right, be honest and stand up and say 
what you think” (S:1). 

 

Because they don’t want to put us into a situation of them lectures and us students 
and have that barrier, that wall between us (S:2). 
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This attitude shown by the trainers as personally warm towards the students is in align-
ment with Mellor & Corrigan’s (2004) understandings concerning culturally relevant 
pedagogy. The trainers’ attitude also enables the students to use a low degree of formal-
ity when addressing their trainers. According to Samovar & Porter (2004) both the 
trainers’ and the students’ style of communication would therefore be classified as in-
formal. Though, Hughes & More (1997) point out that in traditional Indigenous Austra-
lian culture a learning situation was characterized by elders telling stories and illustrat-
ing how things were to be done while the students listened and then imitated. To ques-
tion what was taught was not something that was done. Therefore, the trainers’ informal 
communication styles in the classroom might go against the traditional Indigenous Aus-
tralian culture. This again shows QATSIHWEPAC’s willingness to put the needs of the 
individuals first even if it means that they will work against the learning traditions of the 
Indigenous Australian culture. 

 

Another sign of the trainers’ informal communication style is shown in their description 
of having fun inside and outside of class as a successful situation. It was pointed out by 
the trainers how important it was that the students were enjoying themselves while they 
were learning.  

  
…role-play, you can get some very funny role-play, and the laughter, and yet they’re 
learning while they’re having fun. And I think learning is about enjoying yourself, 
not about having to do this and having to do that, it’s about enjoying what you’re do-
ing (T:5). 

 

This was highly appreciated by the students and one even expressed; 

 
...I’ve enjoyed every minute of it. I wanna keep going! (S:4) 

 

The trainers have thereby by making the learning situation fun created a less formal 
class situation. As mentioned above this was done by taking on an informal communi-
cation style (Samovar & Porter, 2004). This might results in the students feeling more 
relaxed and comfortable in class. 

 

- Support as a tool 
The organisation provides a lot of support for the students, academically, socially, emo-
tionally as well as culturally. This is shown in a lot of different ways. The cultural sup-
port is shown in the cultural awareness, discussed above. The following examples of the 
organisation’s support are academic, social and emotional support.  

 

The organisation provides a full time employed tutor, who provides literacy and nu-
meracy support. For the social and emotional issues the students have a student repre-
sentative and one of the trainers is also a councillor. The students get to take their time 
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with what they need to learn. An example of this support provided by the trainers is 
shown in the following quote. 

 
…we support the students while they’re doing their assignments, we don’t tell 
them what to write, we explain the situation more (T:5). 

 

The trainers help the students that do not have a job with vocational placement in be-
tween blocks, so that they can use the knowledge they acquire during the course in real 
life. The trainers have, as mentioned above, the opportunity to fly out to those students 
who cannot participate in one block for some reason. This had been experienced by one 
student and was greatly appreciated and seen as a demonstration of the organisation’s 
support and dedication to their students. Also the students might experience problems 
coming back to the communities as educated people, a problem mentioned before. Re-
port by Commonwealth of Australia (2000) points to the importance of peer and family 
support. This support does not, as seen above, always exist. However, to help the stu-
dents who are facing this difficult situation or other obstacles, the trainers emphasized 
that the students could always contact them by telephone or e-mail for support.  

 

The actions taken by QATSIHWEPAC and the trainers can be seen as signs of their 
personal support towards the students as well as their engagement to them. Both support 
and engagement are important components to consider, pointed out by McRae et al. 
(2000). These components can contribute to a successful learning situation for Indige-
nous Australians. The importance of personal support is also stressed in Report by 
Commonwealth of Australia (2000). McRae et al. (2000) points out that specific spe-
cialized assistance is needed to create a successful learning situation, something which 
is provided at QATSIHWEPAC through their full time employed tutor. That the support 
of the Indigenous Australian students is stressed points to that they tend towards a rela-
tional learning style rather than an independent learning style according to Samovar & 
Porter’s (2004) learning style dimensions. This due to them relying on support and help 
from their trainers to a great extent.  

 

Students are by some trainers put in groups, as support groups when they first start a 
course. One of the reasons for this is to not leave quiet students alone but to get them in 
a group to mingle. The other reason is that these group interactions often leads to that 
older students can get back into the routine of teaching. Something that is very common 
in the traditional Indigenous Australian culture, where knowledge was transferred from 
the elders to the younger ones. These support groups can help create a situation where 
not only the trainers give the students support but the students support each other. The 
students pointed out that they always help each other if someone falls behind and they 
share information amongst each other. 

 
...there’s always, always, someone that will help you. If it’s not a teacher it’s another 
student (S:4). 
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The peer support in the courses is facilitated by putting the students in support groups. 
These groups also support the Indigenous Australian culture, being a collectivistic one 
where the group and belonging to a group is important to the individual (Hofstede, 2001 
in Samovar & Porter, 2004). Since the older students can get back into the routine of 
teaching in these support groups, the groups can also be seen as a sign of the trainers’ 
recognition of the Indigenous culture. This recognition is thereby made by using com-
ponents from traditional Indigenous culture and using them in a present setting. The 
imitation of elders is a behaviour pointed out by Hughes & More (1997) to be tradi-
tional in the Indigenous Australian culture. This behaviour has therefore been internal-
ized by many of the students in their upbringing through the socialization process and 
the behaviour is therefore natural to these students. However, since not all students are 
used to this behaviour they can by this process take part in a traditional Indigenous 
Australian learning situation and thereby get a deeper and broader understanding of the 
people they are going to work with. Supporting and acknowledging the student’s culture 
in a learning setting is emphasized by Mellor & Corrigan (2004), McRae et al. (2000) as 
well as in Report by Commonwealth of Australia (2000) as important components when 
educating Indigenous Australians. 

 

Though, some students mentioned that they did not get enough time in the beginning of 
the courses to really get to know each other. They requested a get to know each other 
session in the beginning of the course in order for them to feel more comfortable from 
the very start of the course.  

    

Many of the students have a lack of confidence and a bad self-image due to experiences 
in the past and the way they have grown up. This is something that is considered by the 
trainers. 

 
We support them. We support them, we tell them how important it is, their job, and 
let them know what they’re doing is important. So you build them up as well. A lot 
of the students have low self-esteem when they come here (T:5). 

 

I wasn’t a very confident person because I finished school at grade ten…/---/ They 
delivered cert. III that well that it built my self-esteem, my confidence... (S:2). 

 

In class the trainers were very specific on how they did not spotlight one student if 
he/she were having problems.  

 

We can see that the trainers and the organisation have a great understanding concerning 
the students’ lack of confidence and bad self-image. Mellor & Corrigan (2004) mean 
that in order for teachers to adopt a cultural relevant pedagogy they must have an under-
standing about the impact the students’ social background and the Indigenous Austra-
lians’ historical background have in the learning situation. The lack of confidence and 
bad self-image many Indigenous students have, are probably a result of many years of 
oppression, and can be a hindrance in the learning situation.  Due to the fact that consid-



51 

erations are taken by the trainers regarding the students’ lack of confidence and bad 
self-images, a successful learning situation should be more likely to occur. This because 
the hindrance that a lack of confidence and bad self-image might be, is reduced in this 
way. 

 

The students seemed to feel that they have a lot of support from the trainers and from 
their fellow students, both on an academic and personal level. They described the train-
ers as very approachable and dedicated. According to the trainers they take time to have 
a yarn with students if they seem to fall behind or need extra help, something that was 
brought up by the students as well. The students felt that the trainers go all out for them 
and that they care about them as a person. They also felt that they got a hundred percent 
back from the trainers and that they had plenty of time for their students.  

 
If students need you they come first, and no problem with that (T:5). 

 

This statement is a clear indicator of the engagement the trainers feel towards their 
students and the education. Also personal and peer support is evident. All three of these 
components are mentioned in McRae’s et al. (2000) report as facilitators in learning 
situations involving Indigenous Australians. 

 

The students were being encouraged to come back for further studies, however it was 
pointed out that: 

 
 ...our role here is to support whatever they want (T:3). 

 

The trainers were respectful as well as demanding of the students. They encouraged 
them to come back for more academic development but respected their choice if they 
chose not to come back. The trainers being demanding but respectful is pointed out by 
Mellor & Corrigan (2004) as fundamental for a successful education aimed at Indige-
nous Australians.  

 

And finally… 

Even though the organisation seems to work well we felt it was important to mention a 
few of the less successful situations brought up by both the trainers and the students. It 
was pointed out by one of the trainers that lack of preparation had led to a less success-
ful teaching experience. Due to the trainer’s lack of preparation she tried to teach by 
reading out of a book. This did not work and she emphasized that this was not some-
thing she would do again. As discussed earlier this could be explained by the fact that 
Indigenous Australians generally have difficulties relating to information that is only 
being taught verbally.  
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A less successful situation brought up by some of the students was when what was be-
ing taught verbally did not match the information in the books. Another less successful 
situation, also mentioned by the students, was a communication breakdown that had 
occurred between the organisation’s different buildings. This had only happened once 
but the students mentioned this as a less successful situation because of their image of 
the organisation as perfect, every little fault seemed huge to them. 

 

Another less successful situation brought up by one of the trainers was when a student 
did not want to be there. This situation occurs when the government places people on 
the CDEP scheme in the course without them really wanting to be there. This is a di-
lemma to the trainers and one trainer expressed that: 

 
…I don’t believe you can teach anyone who doesn’t want to be here (T:2). 

 

The assumption that it is not possible to teach anyone who does not want to be there 
might lead to that the trainer is not as demanding of this student and do not expect as 
much from him/her as from the other students. This might have the outcome that the 
student does not work as hard as the other students due to lack of demands from the 
trainer. It might become a self-fulfilling prophecy.  

 

This can also be related to Samovar & Porter’s (2004) motivational styles. The 
students who do not want to be in the course learn on demand whereas the stu-
dents who have chosen to participate themselves would hopefully feel that what 
they learn is relevant. However, whether the student feel what they are learning 
is relevant will also depend on the design of the education. If the students are 
not learning what they feel is relevant it can be very hard to motivate them.  

 

So even though the organisation use many appropriate tools, follow guidelines 
and have a culturally appropriate pedagogy to help their students in every pos-
sible way the problem with what to do with those students who do not want to 
be there still remains. As mentioned by one of the trainers above this is a prob-
lem the trainers must face. However, one trainer estimated that about eighty to 
eighty-five percent of the students had applied to the course by their own and 
wanted to be there.  

 

This section has focused on what different learning tools were used and pre-
ferred in the classroom situations at QATSIHWEPAC. We believe that these 
tools have contributed to the successful learning situation for the students at 
QATSIHWEPAC. The following model illustrates this. 
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 QATSIHWEPAC 
 

  

 
Concrete tools   Abstract tools 

- visual tools    - cultural awareness as a tool 

- practical tools   - flexibility as a tool 

- participation as a tool   - attitudes as a tool and facilitator 

- group work as a tool   to education and learning 

- relating to personal    - support as a tool 

situations as a tool      
 

 

                Successful learning situation 

 
How QATSIHWEPAC has used these tools to contribute to create a successful 
learning situation will be explained below. 

 

4.3.4 How QATSIHWEPAC has created a successful learning 
situation  
The reason why QATSIHWEPAC has managed to create a successful learning situation 
is because they have regarded and accommodated what learning styles are preferred by 
their students. Samovar & Porter (2004) states that students who are permitted to learn 
through their identified preferred learning style achieve better.  

 

It has been shown that QATSIHWEPAC has regarded three of the four components, 
mentioned by Mellor & Corrigan (2004), as necessary for teaching a culturally relevant 
pedagogy. The following points clarify how these components have been regarded. 

 

- They have considered the social, historical and political circumstances outside the 
school that can have an impact on the relationships within the classroom. 

- The content of what is being taught is culturally relevant and regards the students’ 
previous experiences.  

- The trainers are personally warm towards and respectful of students, which make them 
culturally relevant trainers. The trainers are also academically demanding of their stu-
dents. However, as discussed above we could see a risk that some of the students, those 
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who do not want to be in the course, might not be as challenged by their trainers. 
Though, we have no evidence of this. 

 

The last component; that teachers need to spell out the cultural assumptions on which 
the classroom (and schooling) operates has not openly been regarded by the organisa-
tion. Though, as seen above the cultural assumptions, such as for example the holistic 
approach, seem to be shared by both the trainers and the students. Something which 
points to that the assumptions are implicit among them. 

 

QATSIHWEPAC has also taken the components pointed out by McRae et al. (2000) in 
order for education to work into consideration. This has been done by: 

- Having a curriculum that starts from what the student bring to class by assessing 
each student individually before the course begins.  

- Providing specific specialized assistance in form of a tutor.      

- Providing cultural support by recognising the Indigenous Australian history by 
regarding the impact this has had on the students’ self-images.               

- Providing personal support by having a student representative, a trainer as coun-
sellor, giving the students a lot of time to finish assignments, helping the stu-
dents to organise vocational placement, being reachable when the students go 
back to their community as well as trying to build up the students’ self esteem.       

- Providing peer support network by placing the students in support groups.      

- Involving and having Indigenous Australian staff by striving towards employing 
only Indigenous Australian staff.        

- Applying a flexible approach in the design and delivering of the education by for 
example having block training, flying out to students who cannot participate 
during one block, having the class outside on a warm day, changing modes of 
teaching in order to teach where the students are at as well as assessing the stu-
dents in ways that suits them.   

- Making the students participate in the classroom situation to a great extent 
through discussions and presentations.        

- The trainers’ engagement towards their students is shown by the trainers’ exten-
sive support.                      

- Having workshops in order for the students to get real life experience.     

- Trying to keep the sizes of the classes small.               

- Employing almost only Indigenous Australian people in order for them to act as 
role models.                        

- Including the Indigenous Australian culture in the curriculum by for example 
showing Power Point presentations including Indigenous Australians in the pic-
tures.      



55 

- Having a cultural awareness by regarding the cultural codes in the Indigenous 
Australian culture such as for example giving the students a choice to be sepa-
rated into female and male groups when learning about men’s and women’s’ 
business and using a lot of visual tools since it is regarded as a preferred learning 
style for Indigenous Australians.                                 

- Applying a holistic approach by looking at the students’ academic, social, emo-
tional and cultural sides. 

 

We believe that the fact that QATSIHWEPAC is a community controlled organisation 
also has contributed to them being able to deliver a successful education. As mentioned 
earlier, according to the Commonwealth government agencies, having community con-
trolled programs is one of the most effective components to improve the quality of the 
provision of education to the students.  

 

We believe that in order to create an optimal learning situation the students, trainers and 
CEO must work towards the same goal and have the same aim with the course. The 
results from our interviews show that this was the case to a great extent within the or-
ganisation even though the aim did not seem to have been explicitly expressed. 

 

However, since an organisation always can learn more it is important to examine what 
QATSIHWEPAC could do to further improve the learning situation for their students. 

 

4.3.5 How could QATSIHWEPAC further improve the learning 
situation? 
Since the last component, spelling out the cultural assumptions on which the classroom 
operates, is missing we believe measures should be taken in order to change this. As 
mentioned above the cultural assumptions seem to be shared by both the trainers and the 
students. However, we believe that it would be to the organisation’s benefit to spell out 
their cultural assumptions in order for all the trainers as well as the students to more 
clearly know what they are working towards. The cultural assumptions would thereby 
be explicit instead of only implicit.  

 

We also believe that the organisation should more clearly spell out their aim. As men-
tioned above, the CEO, trainers and students seem to have a similar aim, however this 
aim is not spelled out. According to their homepage, QATSIHWEPAC has an aim but 
not all of the trainers and students seemed to be aware of this. We believe it could be 
beneficial for the trainers if the aim was more explicit, since they could thereby easier 
work in alignment with the organisation’s aim. It could also be beneficial for the stu-
dents because they would know what QATSIHWEPAC’s as well as the trainers’ aims 
and goals where and would thereby be able to regard these. If a student does not have 
goals in alignment with QATSIHWEPAC’s implicit goals they might feel pressured 
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into conforming. Though, if these goals are explicit and open to discussion it might be 
easier for the students to relate to them.  

 

The fact that the trainers were free to take on a flexible approach should also be explic-
itly expressed by the organisation. From our interviews we got the impression that not 
all the trainers were aware of their space of action in their choice of teaching styles. 
Therefore we believe the organisation as well as the trainers and students would gain if 
these implicit understandings where spelled out. All the involved would then know what 
their opportunities and frames where.  

 

Since the students requested for a get-to-know session in the beginning of the course we 
believe this is something QATSIHWEPAC should consider in order to enhance the 
students’ comfort in the classroom situation. 

 

4.4 Discussion 
Our initial idea was to examine a program which had been developed in order to de-
crease the high unemployment rate among Indigenous Australians. However, when we 
started to interview different people involved in designing programs for Indigenous 
Australians we came to understand that the idea of these programs was not to initially 
decrease the high unemployment rate, but to provide Indigenous Australians with self-
esteem, self-confidence, skills, tools and knowledge in order to take the situation into 
their own hands, i.e. empowerment. Therefore gaining employment is not the initial aim 
of the educational programs but a secondary goal. 

 

A question we have been asking ourselves is whether the courses at QATSIHWEPAC 
are successful because of their cultural awareness or their flexibility towards the indi-
vidual student, or due to both. If the decisive factor is the flexibility this would mean 
that anyone would be able to develop, deliver and take the courses at QATSIHWEPAC 
with success. We do not believe this to be the case. The cultural awareness is a founda-
tion on which the courses are built and it is also a frame in which the trainers operate. It 
is on this foundation and within these frames that the flexibility exists. Therefore we 
believe it is a combination of cultural awareness and flexibility towards the individual 
that would explain the success at QATSIHWEPAC. However, these cultural frames, 
could they also pose as boundaries in the learning situation? 

 

The fact that there is not just one Indigenous Australian culture has been brought up 
before. In traditional times there were many different tribes and in the contemporary 
Australian society there are not only different tribes but also different levels of urbani-
zation amongst the Indigenous Australians. Due to this diversity there might be risks in 
recognizing certain learning styles as being Indigenous Australian learning styles. The 
diversity makes it important not to rely on the usage of modes that comply with these 
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learning styles, and thereby believe that all that can be done has been done. There is a 
great need for flexibility in these situations. At QATSIHWEPAC there is a great flexi-
bility, but this flexibility is mostly within the frames of the Indigenous Australian learn-
ing styles mentioned above. Maybe they need to take an even broader approach con-
cerning their flexibility in teaching to be sure to include all of their students’ preferred 
learning styles. 

 

It has been shown in the theoretical framework that it is recommended that Indigenous 
Australians are to plan and deliver their own education in order for it to be successful. 
By looking at QATSIHWEPAC it seems that this probably is the best way to do it. 
From our background interviews we understood that several projects directed towards 
Indigenous Australians have failed due to them being delivered by only non-Indigenous 
Australians who have not had the “right” knowledge, such as for example cultural 
knowledge. We also read about several projects directed towards Indigenous Austra-
lians who had failed for the same reasons. So if it seems that Indigenous Australians are 
the best to plan and deliver their own education should it not be easily done? We asked 
ourselves that question several times and concluded that it is not as easy as it might 
sound. Due to lack of Indigenous Australians with an education, it can be difficult to 
accomplish this. Even though QATSIHWEPAC tried to have only Indigenous staff they 
had faced this problem, which had led to them having to employ a few non-Indigenous 
staff. We also believe that it might be dangerous to have organisations with only In-
digenous Australians as well as it would be dangerous to have an organisation with only 
non-Indigenous Australians. This due to the fact that these organisations will be very 
culturally homogenous and not able to take part in the other ethnic group’s knowledge 
and perspectives. We also discussed whether this might not lead to even further segrega-
tion in a society already faced by enormous segregation between Indigenous and non-
Indigenous Australians. Are we striving towards this? This is a question that needs to be 
looked further into. We are ambivalent regarding this question. On one hand we believe 
that if a strategy works really well, then this strategy should be applied. For example if 
Indigenous Australians are benefiting from only having Indigenous Australians as staff, 
yes then they should have that. On the other hand we believe that in order to make a 
multicultural society work people from different ethnic groups have to cooperate. How-
ever, as long as the Indigenous Australians are not recognised in the mainstream Austra-
lian society and part of that system, no multicultural society will ever be created. The 
Indigenous Australian culture is still not taught in school and their culture is still ne-
glected. We believe that without a recognition of the Indigenous Australian culture and 
changes within the school curriculum no multicultural society will ever be created. If 
the government are not willing to make such changes and the non-Indigenous Austra-
lians not willing to learn about the history of their Indigenous population, yes, then 
maybe it is better that the Indigenous Australians are to plan and deliver their own edu-
cation, so their culture will not be lost.  

 

We believe that the situation faced by Indigenous Australians can only be solved 
through one measure, empowerment. For us the word means help to helping yourself, 
and this is exactly what the Indigenous Australians need to do. They need to get help in 
order to help themselves if any changes are going to occur. We believe 
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QATSIHWEPAC is trying to empower their students in order for them to be able to go 
back to their communities and help their people. However, empowerment was not 
something the organisation spoke about explicitly, although their actions show that this 
is what they are doing. Bringing with us the knowledge we got in Australia and from 
QATSIHWEPAC we aim to continue with the issue of Indigenous Australians, however 
this time with focus on empowerment.  

 

The program ‘Svenska för Invandrare’ (SFI) (translated as ‘Swedish for Immigrants’) 
has recently published a report concerning their classes’ low pass rates. Conceivable 
components pointed out as contributors to these failures where; lack of support from the 
education coordinators, lack of flexibility when putting a student in a course and not 
have the ability to get the student to change course if it is not on the right level for the 
student, the student’s ambitions in the course and unforeseen events in the student’s life 
that intervene with the training. Why are all these components missing? Could the 
knowledge we gained at QATSIHWEPAC be applied at these courses as well? As men-
tioned above we believe empowerment to be one of the most important components in 
courses aimed at exposed and disprivileged groups. Indigenous Australians as well as 
immigrants in Sweden are examples of such exposed and disprivileged groups. How-
ever, we need to be aware of the fact that these two groups are of highly different char-
acter. This due to the Indigenous Australians being a native population in their country 
and immigrants in Sweden having arrived to Sweden leaving their own country.  

 

As mentioned above we would like to focus on Indigenous Australians in relation to 
empowerment in further studies. We believe that further research needs to be done con-
cerning how Indigenous Australians can use empowerment as the initial tool to improve 
their health situation as well as their underrepresentation on the labour market. We 
would also find it very interesting to see what empowerment could contribute to a 
course at SFI. Are there any possibilities to apply empowerment in these courses and 
would it help the students to achieve more? These are questions we ask ourselves, and 
hope to look into and acquire a deeper understanding about. We therefore want to do a 
comparative study between QATSIHWEPAC and SFI in relation to empowerment in 
our next study. However, being aware of the fact that Indigenous Australians and immi-
grants in Sweden are of highly different character we believe that some tools and prin-
ciples of empowering that work for Indigenous Australians might not be transferable to 
immigrants in Sweden. Though, we believe that many principles and tools can and 
should be transferred between the two groups.   

 

Our hope is that this study can be used by the organisation QATSIHWEPAC in order 
for them to further improve their education. We also hope that other Australian organi-
sations, as well as organisations in other countries can use the knowledge we have col-
lected in order to improve the situation for minority groups. As mentioned above we 
believe that there need to be changes in the Australian curriculum in order for a change 
to occur in the society at large. We therefore hope that this knowledge may be utilized 
not only by organisations but also by politicians who can have an influence in this mat-
ter.  
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Appendix 
Interview guide for background interview I with the developer of the “Cape York 
Indigenous Employment Strategy” 

 

- Ok to record? 

- We will transcribe it and send it to you so you can read it and if you would like to 
change something and take something out. We will not use any of it until you have ap-
proved of it. 

- We will take some notes as well   

- If you want to stop the recording just let us know 

- What we want to do: interest in minority groups in the society and especially in the 
labour market 

- A case study on one of the strategies developed for Indigenous people here in Austra-
lia, from an educational perspective.  

 

About the interviewee 
- Your background 

- Your experience of previous projects or developing strategies 

 

About the situation of Indigenous Australians 
- The current situation for Indigenous Australians on the labour market (His per-

spective) 

- What has been done to improve the situation? 

 

About the specific project (Cape York Indigenous Employment Strategy)  

- Explain the strategy briefly 

• When was it finished? 

- How did you get involved in this specific project (Cape York Peninsula…)? 

- Why did you get involved in this project? 

- Your part in the project? 

- What was the purpose and what did you want to accomplish? 

- What was the goal of the strategy? 

- How was it planned to be accomplished? 
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- By whom was it developed and planned. What are their backgrounds (education, 
work experience?) 

- How was it planned and developed? 

• Research in the communities, interviews 

• Mapping 

• Why? 

- Does this strategy differ from other projects and strategies that have been done 
concerning this?  

• If so in what way is it different from previous ones? 

- Was it divided into different small projects? 

• How come? 

 

Education 
- Was there any education included in the strategy? 

• What was the aim of this education? 

• How was it planned? What did it contain, work experience, classes etc...? 

- Where there any specific factors that you had to consider during the develop-
ment of the strategy? 

- Were the participants’ different previous experiences and competences some-
thing that was considered during the development of the strategy? 

- Was the idea to enhance the participants’ competence in any way?  

• If so, how was this done? 

- Is it different to develop a strategy involving Indigenous Australians than it 
would be developing one for non Indigenous Australians? 

• In what way? 

• Any specific factors? 

 

- Have you ever noticed any differences between Indigenous and non-Indigenous 
people in their ways of learning? (Cultural differences) 

• In what way? 

• Has this influenced the strategy in any way? 

• If so, in what way? 

 

Implementation? 
- Do you know why this program has not been implemented? 
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- If you where to plan this implementation, how would you like it to be done? 

• Would that be possible? 

• How? 

 

Project for us to examine 
Trail 1: - Would it be possible for us to examine one part of this project? (Interviews 
with participants, developers, government people etc.) 

 

Trail 2: - Is there any other project? Our aim is to… 

 

Would it be all right for us to contact you again if we have any further questions? 

 

Thank you very much! 
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Interview guide for background interview with the Indigenous Liaison & Policy 
Officer at Community & Cultural Development, Cairns City Council 
 

- Ok to record? 

- We will transcribe it and send it to you so you can read it and if you would like to 
change something and take something out. We will not use any of it until you have ap-
proved of it. 

- If you want to stop the recording just let us know 

- We will take some notes as well   

- What we want to do: interest in minority groups in the society and especially in the 
labour market 

- A case study on one of the strategies developed for Indigenous people here in Austra-
lia, from an educational perspective.  
 

About the interviewee 
- Your background 

• What do you do? 

• What have you done in the past? (other strategies/projects) 

• Education? 

  

The current situation for Indigenous Australians 
- What has been done to improve the situation for Indigenous Australians on the 

labour market? 

- What needs to be done? 

- What kinds of strategies and programs are there? (we have read the Cape York 
Indigenous Employment Strategy and some others...) 

- The government’s purpose for these strategies? 

- What is the aim with these strategies? (for the society and the people) 

- How are these strategies planned to be implemented? 

- Who would be suitable to develop theses strategies? 

- Have you been involved in any of these strategies? 

• In what way? 

 

Implementation 
- Have any of the strategies been implemented?  
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Trail I 
- If so, by whom? 

• Why? 

 

- How? 

- What has been successful, less successful? 

• Why? 

 

Trail II 
- Why not? 

- How could they be implemented? 

- In that case, who should do it? 

 

Education 
- Is there any education for the participants included in strategies of this kind? 

• What is the aim of this education? 

• How is it planned? What does it contain, work experience, classes etc..? 

- Are there any specific factors that you have to consider when you develop a 
strategy? 

- For whom are these strategies developed? 

- Are the participants’ different previous experiences and competences something 
that would be considered during the development of a strategy? 

- Is the idea to enhance the participants’ competence in any way?  

• If so, how would this be done? 

- Is it different to develop a strategy involving Indigenous Australians than it 
would be developing one for non Indigenous Australians? 

• In what way? 

• Any specific factors? 

- Have you ever noticed any differences between Indigenous and non-Indigenous 
people in their ways of learning? (Cultural differences) 

• In what way? 

• Does this influence the strategies in any way? 

• If so, in what way? 
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Project for us to examine 
- Ask about specific strategies. 

- Would it be possible for us to examine one project that has been developed (and 
implemented)? (Interviews with participants, developers, government people 
etc.) 

- Other people who would be suitable to talk to about these questions? 

 

Would it be all right for us to contact you again if we have any further questions? 

 

Thank you very much! 
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Interview guide for background interview with employees at the Cape York Insti-
tute for Policy and Leadership. 

 

- Ok to record? 

- We will transcribe it and send it to you so you can read it and if you would like to 
change something or take something out. We will not use any of it until you have ap-
proved of it. 

- If you want to stop the recording just let us know...will take some notes as well   

- What we want to do: interest in minority groups in the society and especially in the 
labour market 

- A case study on one of the strategies developed for Indigenous people here in Austra-
lia, from an educational perspective.  

 

About interviewee 
- Your background 

• What do you do? 

• What have you done in the past? (other projects) 

• Education? 

 

About the organisation (Cape York Institute for Policy and Leadership) 
- Could you tell us about your organization and its aim and purpose 

• What is its aim and goal? 

• Size of the organisation? 

• How many people are involved in it etc.? 

 

Education 
- Is there any education involved in your projects (current or recent ones)? 

- If so, could you tell us about the education 

• Who is it for? 

• Who can take part in your education? 

• How many people take part in it (a year)? 

• What is the aim of this education? (move on to further education, get 
employment...) 

 

- What kind of education is provided for the participants? 
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• How is it planned in detail? What does it contain, work experience, 
classes etc...? 

• Is the education developed the same for everyone? (based on the individ-
ual...)  

 

The design and development 
- Who has designed the education? 

• Why is it designed the way it is? 

 

- Are there any specific factors that you have to consider when you develop these 
kinds of education programs? 

 

- Are the participants’ different previous experiences and competences something 
that is considered during the designing and carrying through of the pro-
gram/education? 

 

- Is the idea to enhance the participants’ competence in any way?  

• If so, how would this be done? 

 

- Is it different designing an education for Indigenous Australians than it would be 
designing one for non Indigenous Australians? 

• In what way? 

• Any specific factors? 

 

- Have you ever noticed any differences between Indigenous and non-Indigenous 
people in their ways of learning? (Cultural differences) 

• In what way? 

• Does this influence the designing and carrying through of the education 
in any way? 

• If so, in what way? 

 

Outcome of the education 

- What are the expected outcomes? 

- What were the actual outcomes? 

- Is the education evaluated? 

• If so how? 
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• By whom? 

• Why? 

• What were the results? 

 

Our project 
- Would it be possible for us to talk to anyone in charge of the education for In-

digenous people in any of your projects, and also some participants in the 
courses? 

 

Would it be all right for us to contact you again if we have any further questions? 

 

Thank you very much! 
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Interview guide for interview I with the CEO at Queensland Aboriginal and Tor-
res Strait Islander Health Worker Education Program Aboriginal Corporation 
(QATSIHWEPAC) 
 

Core business: Training Indigenous Health workers from all parts of Australia 

 

- Ok to record? 

- We will transcribe it and send it to you so you can read it and if you would like to 
change something and take something out. We will not use any of it until you have ap-
proved of it. 

- If you want to stop the recording just let us know 

- We will take some notes as well   

- What we want to do: interest in minority groups in the society and especially in the 
labour market 

- A case study on one of the strategies developed for Indigenous people here in Austra-
lia, from an educational perspective.  

 

About the CEO 
- Your background 

• What do you do? 

• What have you done in the past? (other projects) 

• Education? 

 

About the organisation (Queensland Aboriginal and Torres Strait Islander Health 
Worker Education Program Aboriginal Corporation) 

- Could you tell us about your organization and its aim and purpose 

• What is its aim and goal? 

• Size of the organization? 

• How many people are involved in it etc? 

 

Education 
- Tell us about the education 

• Who is it for? 

• Who can take part in your education? 

• How many people take part in it (a year)? 
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• How many finishes it? 

• What is the aim of this education? (move on to further education, get 
employment...?) 

 

- What kind of education is provided for the people training to be health workers? 

• How is it planned in detail? What does it contain, work experience, 
classes etc...? 

• We read on the web page that each class contains approximately 15 stu-
dents. What is the purpose of that? 

• Is the education developed the same for everyone? (based on the individ-
ual...)  

 

The design and development 
- Who has designed the education? 

• Why is it designed the way it is? 

 

- Are there any specific factors that you have to consider when you develop these 
kinds of education programs? 

 

- Are the participants’ different previous experiences and competences something 
that is considered during the designing and carrying through of the pro-
gram/education? 

 

- Is the idea to enhance the participants’ competence in any way?  

• If so, how would this be done? 

 

- Is it different designing an education for Indigenous Australians than it would be 
designing one for non Indigenous Australians? 

• In what way? 

• Any specific factors? 

 

- Have you ever noticed any differences between Indigenous and non-Indigenous 
people in their ways of learning? (Cultural differences) 

• In what way? 

• Does this influence the designing and carrying through of the education 
in any way? 
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• If so, in what way? 

 

Outcome of the education 
- How many proceed to a full time job? 

• If so, why do you think this is so successful? 

• If not, why do you think that is? 

 

- How many proceeds to further education? 

 

- Are the courses evaluated? 

• If so how? 

• By whom? 

• Why? 

• What were the results? 

 

Questions regarding the information provided by the web page 
We have a few questions regarding the information provided on the webpage.  

 

- We are wondering what it means to be ‘flexible in your approach’ regarding the 
courses. How do you accomplish this flexibility? 

 

- We also read that you ‘encourage innovation in presentation but not at the ex-
pense of student learning’  

• How do the teachers know where to draw the line? 

• Please explain different ways to be innovative for the teachers, are there 
courses for that? 

 

- Since it is your policy to “provide learning opportunities to all persons...’ In 
what way do you seek to accomplish this?  

• Is it being successful / less successful? 

• Why? 

 

- We were also wondering what an acceptable level of literacy is? 

• What is required of the students? 
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Our project 
- Would it be possible for us to talk to the one/the ones in charge of the design, 

the teachers on the course, and also some participants in the course, both current 
and certified? 

 

Would it be all right for us to contact you again if we have any further questions? 

 

Thank you very much! 
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Interview guide for interview II with the CEO at Queensland Aboriginal and Tor-
res Strait Islander Health Worker Education Program Aboriginal Corporation 
(QATSIHWEPAC) 

 

- Ok to record? 

- We will transcribe it and send it to you so you can read it and if you would like to 
change something and take something out. We will not use any of it until you have ap-
proved of it. 

- If you want to stop the recording just let us know 

- We will take some notes as well   

- What we want to do: interest in minority groups in the society and especially in the 
labour market 

- A case study on one of the strategies developed for Indigenous people here in Austra-
lia, from an educational perspective. 

 

Questions regarding the last meeting 
The last time we spoke to you, you mentioned that the course didn’t work well when 
TAFE delivered it. Do you think you could specify why?  

 

One of the board members also said that you ‘made sure that the Indigenous compo-
nents were still there, that it was run on an Indigenous mind.  

- What does that mean? 

-  How did you make sure that the Indigenous components were still there? 

 

A set of skills and tools identified by Indigenous people that were put into the training 
program.  

- What sort of skills and tools was this? 

- Consequences for the course?        

 

The fact that almost all your staff is Indigenous. What effects do you think that have in 
the situation in the classroom / in the learning situation?  

- Pros and cons? 

 

You mentioned the last time when we spoke about differences in learning, that it’s a 
different process with Indigenous people than with non-Indigenous.  

- In what way?  

- Why do you think that is?  
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- Is this regarded in the classroom?  

• If so how? 

 

How are the classes designed? (Sit and listen, discussions, practical exercises, work-
shops...?) 

 

You mentioned in the last interview that: “The group learning situation is highly impor-
tant. Am, but it doesn’t mean that it works for everybody. There are individuals and 
people who wanna do things on their own, and we accommodate that. But I guess that a 
lot of the, the way the lessons that have been developed over the years have been struc-
tured as, around group learning. But with individual tasks, not group assessment but 
individual.”  

 

- Do you mean that everyone does not like and doesn’t have to do it or that some 
people learn better alone? 

 

Female / Male? How many students? 

 

Last time you mentioned that about fifty percent receives a job after this course. How do 
you calculate that?  

- Are only the students who receive a job as a health worked included in this or do 
you include everyone who gets any type of job? 

 

What happens to the other fifty percent?  

- Why do you think that they don’t get a job? 

 

You also said last time that the aim is not only for the students to get a job but to give 
something back to their community. In what way can they do that?   

 

Do you provide any support for the students in their home communities? 

- Contact with family, friends, etc.? 

- Are you involved with the councils in the communities? 

 

Do you provide support for the students after they graduate? 

- If so, what kind of support? 

- How much? 
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- Do you regard the difficulties that could face the students when they come back, 
with people giving them a hard time because they’ve been away for education?   

 

We have read and heard people speak about the amount of certificates that a lot of peo-
ple up in the Cape have, without leading anywhere. That it has only been training for 
the sake of training? Is this something you have considered in this course? 

  

Are the students aware that there might not be a job outcome of the course? 

- If so, how do you think they motivate themselves? 

 

Questions regarding the information provided by the web page 

 

From the information on your web site we could read that you want to create awareness 
and understanding of the need for ’Culturally appropriate training courses’.  

- First, what does culturally appropriate mean in this context? 

- And secondly, how do you aim to accomplish this in the classroom? 

 

We also read that you ‘encourage innovation in presentation but not at the expense of 
student learning’ Could you please explain what that means. 

- How do the teachers know where to draw the line? 

- Please explain different ways to be innovative for the teachers, are there courses 
for that? 

 

We are wondering what it means to be ‘flexible in your approach’ regarding the 
courses? Could you please specify that? 

- How do you accomplish this flexibility? 

 

Since it is your policy to ‘… provide learning opportunities to all persons...’ In what 
way do you seek to accomplish this?  

- Is it being successful / less successful 

• Why? 

 

We were also wondering what an acceptable level of literacy is? 

- What is required of the students? 
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Would it be possible for us to meet any students who have already finished and who 
have a job? 

 

Questions to one of the board members 

 
Could you please explain the Hawaiian project in detail?  

- What was the name of the person who came up with it? 

 

How have you implemented that in this course? 
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Interview guide for the trainers at Queensland Aboriginal and Torres Strait Is-
lander Health Worker Education Program Aboriginal Corporation 
(QATSIHWEPAC) 

 

- Ok to record? 

- We will transcribe it and send it to you so you can read it and if you would like to 
change something and take something out. We will not use any of it until you have ap-
proved of it. 

- If you want to stop the recording just let us know 

- We will take some notes as well   

- What we want to do: interest in minority groups in the society and especially in the 
labour market 

- A case study on one of the strategies developed for Indigenous people here in Austra-
lia, from an educational perspective. 

 
Background: 

- Where are you from? 

- Education? 

- Work experience? 

 

Why are you teaching? 

 

What is your aim with this course? 

 

Tell us about a typical day 

 

Tell us about a typical class 

 

Describe a successful situation in class 

- Why do you think this was successful? 

 

Describe a less successful situation in class 

- Why do you think this was less successful? 

 

How do you prepare for this? 
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Are there any specific tools that you find more useful in the classroom? 

- Why? 

 

Have you experienced/ Do you think there are…any differences between teaching In-
digenous students and non-Indigenous students? 

- If so, in what way? 

- Why do you think that is? 

 

What do you think is the student’s purpose for taking this course? 

 

How...In what way... do you think the students will be able to use this course? 
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Interview guide for the students at Queensland Aboriginal and Torres Strait Is-
lander Health Worker Education Program Aboriginal Corporation 
(QATSIHWEPAC) 

 
Background: 

- Where are you from? 

- Education? 

- Work experience? 

 
Why are you taking this course? (Purpose) 

- Expectations 

 

What do you want to accomplish? 

 

So far, does the course meet your expectations? 

 

Tell us about a typical day 

 

Tell us about a typical class 

 

Describe a successful situation in class 

- Why do you think this was successful? 

 

Describe a less successful situation in class 

- Why do you think this was less successful? 

 

What kinds of situations or setting do you prefer for learning?  

- Why? 

- How do you feel about working in a group? 

- How do you feel about working alone? 

- What do you prefer? 

 

Flexibility: 

- Do you feel the course can meet all your needs? 
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- Do you feel the teachers and staff (including tutors, student support) can meet all 
your needs? Do they listen to you individually?  

- What did you think about the individual assessment before the course? 

- Was it helpful? 

- Was it accurate? 

 

How/ In what way... do you think you will be able to use this education? 


