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Abstract

The aim of this thesis is to analyse the Western influence in three different articles from the late 19™
century, Egyptian Women’s Magazine, al-Fatah. The analysis is based on the hypothesis that they
used similar arguments in their debate for girl’s education, as did women in the West. In order to
compare the analysis to Western writers, a background on the debate about girls’ education among
Western women writers’ is provided. I have used the analytical approach called Discourse Analysis.
I have also examined if there are indicators, other than arguments about education, that show
Western influence on these texts, such as idealising the Western household management system or
references to Western literature. The conclusions reached are that Egyptian women writers were
using similar arguments to Western women in debating women’s education. The texts also show
other indicators of being influenced by Western women, in the way that they wrote about Western
women and the Western education system.
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1. Introduction

The status of Arab women, their rights and roles in the Middle East, have been much debated both in
the Middle East and in the West throughout the last century and until today. The popular picture of
the secluded and submissive Arab woman has been displayed in Western media and film culture
during the 20" century, despite an ongoing struggle for emancipation amongst women throughout
the Arab world. In the late nineteenth century, in the light of changes and interactions with the West,
the women’s debate flourished in Egypt. New women’s movements and intellectuals engaged in the
debate for the female cause. Women’s writing became popular and women established their own
literary salons and women’s journals. The topic in this thesis is the women’s campaign for female
education, through the medium of women’s journal writing. The thesis will deal with the reception
of Western gender ideologies in late 19™ Century Egypt and the emerging women’s writing there.

1.1 Purpose and Research Question

When I first began searching for a topic for my thesis, one area of interest was modern feminism in
the Middle East and the differences between Western feminism and Islamic feminism. After reading
about early women’s writing in Egypt, | began to focus more on the women’s debate in general as
mediated through popular women’s writing. I read about the existence of women’s periodicals and
became interested in their power to reach out to young women, through their discussion of topics
such as education, women’s role in the home and women’s rights in society.

The journal al-Fatah was the first Arabic language journal to be written and fully produced by
women in Egypt and in the Arab world. The purpose of my thesis is to examine three texts which I
have chosen from al-Fatah journal. My hypothesis is that they have, to some point, been influenced
by Western women writers. [ will explore what evidence there is that the content has been
influenced, with particular focus on the issue of girls’ education. With this purpose in mind, I have
formed the following Research Question:

What is the evidence that the content of these articles regarding girls’ education, was influenced by
Western women writers?

1.2 Relevance of Study

Feminism has been questioned for failing to recognise the status of “all women”, by approaching the
status of women in non-Western contexts from a white middle class women’s perspective. Such
failures have arisen from the research of writers researching feminism and the feminist approach to
Black/Arab women, Islamic Feminism, and women in “Third World” countries. This thesis will not
deal with the differences between various feminist approaches, but will study how similar the debate
on women'’s rights and status in al-Fatah journal was to the Western women’s debate on education.



My thesis is relevant in the context of Arab and Western Feminist research, because it highlights the
significance of Arab women’s voices in history. The data presented in this thesis illustrates that
already in the 19* century, a debate of women’s roles existed in Egypt, and it made up a significant
part of the topics covered in women’s periodicals.

2. Theory and Method

In this chapter I will present my choice of theory and method. There are many ways to approach the
analysis of a text and many theories and methods that could have been used, such as, Historical
Criticism or Comparative Historical Analysis. I have chosen to use Discourse Analysis which I
found suited for the type of thesis that I am writing, which involves a close sifting of a number of
texts for evidence of specific themes.

I will begin with a short introduction to Discourse Analysis and then outline the approach that I have
chosen to take.

2.1 Discourse Psychology Analysis

Discourse Analysis is today commonly used within the field of Social Science.

In the Jorgensen and Philips’ book, Discourse Analysis - Theory and Method, the background to
Discourse Analysis and different methods of Discourse Analysis are explained. They introduce three
different approaches within discourse analysis; Ernesto Laclao and Chantal Mouffes’ Discourse
Theory, Critical Discourse Analysis, and Discourse Psychology.

These three approaches to Discourse Analysis are based on Social Constructionism, which is the
term for a group of theories about culture and society. Within social constructionism it is perceived
that the ways in which we understand and categorise things in our daily lives, is not a reflection of
the world, but rather a product of historical and cultural specific images of the world.! This means
that the way we perceive things are formed in our interactions with people and that human
characteristics are not predetermined or unchangeable. Language can therefore not be seen as
something that we simply use as a method of mediating an already existing reality, but rather as an
active agent through which the subjective psychological reality is constituted.

As my method, I have chosen to use Discourse Psychology as described by Marianne Winther
Jorgensen and Louise Philips.” T chose this particular approach because I found that Discourse
Psychology provides a good structure for how to approach my thesis and carry out the analysis.

Discourse psychology is a form of Social Psychology that investigates the relationships between
individuals’ value formation and social structures and processes. In Discourse Psychology, texts and

" Louise Phillips and Marianne W. Jergensen, Discourse Analysis as Theory and Method, (London: Sage publications
Ltd, 2006), P, 104.

? Louise Phillips and Marianne W. Jorgensen, Discourse Analysis as Theory and Method, (London: Sage publications
Ltd, 2006), P, 97.



spoken language are observed as constructions of the world, made to influence society.’” This
approach to Discourse Analysis investigates how people strategically use discourses to represent
themselves and the world in a set (advantageous) way in social interaction, and examines what social
consequences that has.*

Discourse Psychology can be carried out in ten steps. However, due to the nature of this thesis, five
of the steps are irrelevant for the research. The five steps are irrelevant in this study since they relate
to the usage of interviews. The following steps have therefore been eliminated: “Assembling
Naturally Occurring Material”, “Collection of Material”, “Transcription”, “Determination of
Validity”, “Applying Research Results”.

I will therefore only be using the following five steps of Discourse Psychology: 1. Research
Question. 2. Choice of Sample. 3. Coding. 4. Analysis. 5. Research Report.

2.2 Method

The purpose of my thesis is to examine three texts, which I have chosen from al-Fatah journal, and
explore what the evidence is that the content has been influenced by western women writers, with
particular focus on the issue of girls’ education. I will review the most common topics of debate in
women’s movements and among key Western women writers at that time, through source material
and current articles on this subject. Following this, I will study in detail the arguments for education
of women in the Egyptian texts, and compare them to the arguments that Western women had used.
Outside of these arguments, I will also look for other examples in the texts, of the influence of
Western women writers.

As mentioned above [ will be using the following five steps from discourse psychology. 1. Research
Question. 2. Choice of Sample. 3. Coding. 4. Analysis. 5. Research Report.

Step One: the Research Question has been presented in 1.1. Purpose and Research Question.

Step Two in the method of this thesis, was to select the Material. This was done by reading through
the 12 issues of the magazine and picking out three articles that all included the topics of women and
education. The Material is presented in 3.1 Primary Sources.

Step Three of the analysis is coding, where one categorises and “maps out” the material to make it
easier to handle. Because I am looking for something concrete in the material “influence of Western
women writers”, I began by applying the research findings from my background chapter “The
Debate on Girls’ Education in the West”. From that research I found two common arguments:

The “education makes better wives and mothers” argument. Western writers repeatedly used this
argument to legitimize the need for reforming the girl’s education. If the Arabic texts are influenced
by Western women writers, I should expect to find similar arguments.

? Louise Phillips and Marianne W. Jorgensen, Discourse Analysis as Theory and Method, (London: Sage publications
Ltd, 2006), P, 97.
* Louise Phillips and Marianne W. Jergensen, Discourse Analysis as Theory and Method, (London: Sage publications
Ltd, 2006), P, 13.



The “need for a broader girls curriculum” argument. Western writers were aiming to change the
curriculum of girls’ education to make it more similar to that of boys. This, they argued, was so that
the girls could better perform their duty, in the domestic ideology, of being good companions and
mothers. I will look for similar arguments or examples of how this argument has been adapted or
changed to suit the Egyptian context.

I decided to look for similar arguments in the Arabic texts by studying each text more carefully and
extracting from all of them, paragraphs that were relevant to the question of girls’ education. To
make it easier to deal with the material, I divided the paragraphs into two categories:

Arguments for Girls’ Education
Debating Girls’ Curriculum

After studying the material more carefully, I found that, in addition to arguments about girls’
education, there was other evidence of Western influences on the texts. For example; references to
specific women, women writers, and direct comparisons made in these texts between Western and
Arab women’s role in their family life and society. I have therefore made a third category:

Other Evidence of Western Influences

Because many of the arguments are included in the wider category “Arguments for Girls’
Education”, I have formed sub-themes in this category for the reader to easier follow the analysis.
These are as follows in Text One: Indirect references, Direct References, Comparisons between
Women. Text Two: Education Makes Better Wives, Household Management. Text Three: Education
Making Better Mothers and Wives, Negative Effects of the Woman’s Ignorance.

Step Four is the analysis. Every text is analysed individually in order one to three, followed by a
short conclusion after each text. Each passage analysed is followed by my own English translation in
order to assist non-Arabic speakers.

Step Five, the research report, is the final part of my method where I am stating my conclusions and
findings in the analysis of the three texts.

3. Material

In this chapter I will present the material used in this thesis, beginning with information about the
primary sources, which is followed by a presentation of the main secondary sources.

3.1 Primary Sources
Hind Nawfal and al-Fatah Journal

Hind Nawfal (1875-1957) was a pioneering Lebanese journalist who, as a child, moved from coastal
Syria to Alexandria in Egypt with her parents Maryam Nahhas and Nasim Nawfal. Nawfal was
educated in Alexandria and in 1892 her father helped her to establish the al-Fatah magazine.” Her
mother Maryam Nahhas, also a writer, had completed a biographical dictionary of Western and

% (Badran & Cooke, 2004, 215)



Eastern women, (The Fine Woman’s Exhibition of Biographies of Famous Women), which the writer
Zaynab Fawwaz (1860-1914), described as “biographies of famous women, alive and dead, arranged
after the fashion of European dictionaries.”® Hind Nawfal established al-Fatah Magazine in
Alexandria in 1892, in which she defended women’s rights. al-Fatah was the first Arabic women’s
journal to be published by a woman. Sha’ban has translated what Hind wrote in her editorial in the
first issue in November 1892: “al-Fatah is the only journal for women in the East; it expresses their
thoughts, discloses their inner minds, fights for their rights, searches for their literature and science,
and takes pride in publishing the products of their pens.”” Writers like Zaynab Fawwaz and Aisha al-
Taimuriyya contributed to the journal and articles came from throughout Egypt, the Ottoman
Empire, and the Mediterranean. This widespread origin of articles reflects the widespread circulation
of the journal.

In the seventh issue of the magazine, Nasim Nawfal announced Hind’s engagement to Habib
Dabanam. ® After introducing the concept of Arabic women’s periodicals to the Arab world, it is
believed that she married and withdrew to a domestic life. However, al-Fatah prepared the way for a
wave of Arabic language women’s journals, at least 30 by the early Twentieth Century, to emerge in
Cairo, Beirut, Damascus and Baghdad.9

3.2 Secondary sources

In this chapter I will present the most prominent of my secondary sources. Due to lack of availability
of literature from women of non-Western backgrounds in Nordic libraries, all of these writers are of
Western background.

Beth Baron
Beth Baron is an American researcher in the field of Middle Eastern Studies. She is a Professor at
the City College of New York, Graduate Centre.

Her main research area is Modern Middle East, and in addition to The Women’s Awakening in
Egypt: Culture, Society and the Press, which is referenced in this thesis, she has also published a
book titled Egypt as a Woman: Nationalism, Gender and Politics. In addition to that, she has
published several research articles in the topics of Women, Nationalism and Egypt.lo

In The Women’s Awakening in Egypt: Culture, Society and the Press, Baron provides an overview of
women’s writing in the late Nineteenth Century Egypt, the development of the women’s press and
women’s magazines. She explains the context in which these women were operating and gives an
explicit introduction to the topics on women’s rights that these women wrote and campaigned for.
The book describes their status in society, and developments in girl’s education and women’s rights,
in the context of colonialism and the rising nationalist movement.

Dr. Ellen Jordan

% (Booth, 2001, 317)

7 (Sha’aban, 1996, 250)
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19 http://www.gc.cuny.edu/Page-Elements/Academics-Research-Centers-Initiatives/Doctoral-Programs/History/Faculty-
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Dr. Ellen Jordan is a lecturer in sociology and anthropology at the University of Newcastle,
Australia.'’ In her research article “Making Good Wives and Mothers”? The Transformation of
Middle-Class Girls’ Education in Nineteenth-Century Britain, she writes about the debate on girls’
education and the changes that took place during the nineteenth century Britain. The article provides
a good overview of the changes in girls’ education and she quotes several of the main writers on the
issue, from the time. The article reports that these women intellectuals mainly argued for changes to
the education in order for women, in accordance with the current domestic ideology, to become
“better wives and mothers”. She thus claims that this generation of writers did not question women’s
presumed gender roles in domesticity.

Nikki Keddie

Nikki Keddie is a professor of Eastern, Iranian and women’s history, retired from the University of
Carolina. She has published several books and received several awards for her achievements in her
career. Her book Women in the Middle East: Past and Present provides a comprehensive account of
women’s history in the Middle East, from before the rise of Islam until today.

Marilyn Booth

Marilyn Booth is a Professor at University of Edinburgh, an author, and translator of Arabic
literature.'*  Among her research interests are early feminism, masculinity/femininity,
nationalist/Islamic discourses in the Arab world, and history of Arabic periodicals.

In her book “May Her Likes Be Multiplied” - Biography and Gender Politics in Egypt, Booth writes
about female biographical dictionaries, which had started to appear in the late Nineteenth century
Egypt. These biographies of Western or Eastern women were often published in women’s
periodicals. They were documenting famous Western and Eastern women in history. When
published in periodicals, biographies of famous women also became role-models for middle class
Egyptian girls.

! http://www.newcastle.edu.au/profile/ellen-jordan. (Accessed 28/7/14)
12 http://www.ed.ac.uk/schools-departments/literatures-languages-cultures/islamic-middle-eastern/people/booth




4. Background

4.1 Emerging Women’s Writing in late 19" Century Egypt

The debate on women'’s rights and their roles grew significantly in the late Nineteenth — to the early
Twentieth Century. The two main reasons for this were the emerging women writers and the
influences that the West had in Egypt. Women increasingly published articles in the press and
especially in the emerging women’s press. This was the first time that women intellectuals
extensively participated in the literary debate. It is therefore one of the best historical accounts of the
women’s situation and debate of that time, told by the women themselves. This new wave of women
writers became the pioneers of a growing movement, influencing the debate on women'’s status and a
promise of social change in Egypt. It became known as The Women’s Awakening.

The growth of the periodical press in the 1860s in Egypt represented an important change. The
“comparative liberalism of the Turkish and Egyptian regimes” allowed for an increase in printing
presses, the creation of periodicals and private newspapers, and the development of a writing and
reading public.”> After realizing that the European strength was due to their modern education and
technology, modernizing reforms began to take place in Egypt. The women’s magazines emerged
during this time of modernization and change. For the role and status of women, this modernization
meant a reconsideration of girls’ education, which at the time was only provided for the very few.
Developing safe and healthy household management, with procedures in cleaning and hygiene
contributed to healthier families.'* The women’s press largely advocated scientific domesticity,
including rationalized home management, child rearing, and health and hygiene.15

The increase in women’s participation in the press and the rise of women’s periodicals paralleled the
emergence of the Nationalist movement in Egypt. This was not a coincidence, for although the
majority of the women’s press didn’t deal explicitly with political issues of the time, the Nationalist
Movement used the press as the main medium for politics. The emergence of nationalism meant a
rethinking of the society and culture, including questions regarding women and the family.
Therefore, the fact that women’s press dealt much with these issues, should be considered in the
context of changes occurring as part of the nationalist struggle of the time.'®

Many of the pioneering women writers originated from Syria, this was partly due to the tightening of
the Ottoman censorship in Arab provinces in 1880s and 1890s, attracting Syrian writers to the freer
Egyptian press and a wider market of readers.'” Syrian Women saw themselves as pioneers of the
women’s awakening, being the first to enter into many professions such as the theatre, medicine, and
teaching. They introduced intellectual work for women in Egypt and established the first women’s
associations and periodicals. These Syrian women had an advantage due to their earlier access to
education through a network of Syrian missionary schools and religious run primary schools in

'3 (Hourani, 1962, 97)
' (Keddie, 2007, 71)
' (Keddie, 2007, 68)
16 (Baron, 1994, p13)
17 (Baron, 1994, p15)



Syria.'® They were inspired by Western women’s progress but did not want to copy their system,
instead they looked for examples in their own past to prove an indigenous history of strong and
influential women."

The women’s periodicals appeared from the early 1890’s and they provided a platform for
discussion of women’s rights and roles. Some of the most discussed topics of these journals were
marriage and divorce laws, veiling and seclusion, education and work. The journals also functioned
as educational guides to women and girls, providing information on housework and motherhood.
Female readership increased with the journals, and the interest in women’s affairs grew
significantly.?

The idea of a separate women’s journal, produced by women and for a female readership, emerged
from abroad. They had already existed in Europe and America for over a century when they were
adopted by the Arab press. The first women’s periodical produced by a woman, for women, was the
Eliza Haywood’s The Female Spectator which appeared from 1744 in England. Although the
Western periodicals were many and diverse, there were common themes in them of family and the
promotion of domesticity.”' Arab editors, who found the separatist women’s periodicals suitable to
the Middle East society, adapted the concept and shaped the journals after their own region’s
interests. By creating a female literary and press culture in Egypt, they gained a platform and a
medium for expressing their programme and social reform.** Hind Nawfal published the first issue
of al-Fatah in November 1892, stating in the magazine’s first number, the need for a periodical for
Arab women.”

Arabic editors commonly derived stories and ideas from Western periodicals. In the early stages of
the Arabic women’s press, the writers translated and borrowed much of their subjects and inspiration
from Western writers. As Arabic periodicals became more common, their original European roots
became less apparent.’* As they changed to suit Egyptian needs, both subjects and biographies
became increasingly Arab and less European.25

While The Women’s Awakening occurred parallel to the Nationalist struggle, most of the early
female writers did not enter the main male press and write on topics related to the nationalist
struggle. They, instead, created their own female literary culture, writing on social and domestic
topics, satisfying a growing interest from young female readers. Many female writers engaged in
poetry, biographical writings of famous women, and translations of Western works.*® The translation
of Western writers introduced new literary genres as well as scientific and humanistic ideas to
Arabic readers. Writers like Maryam al-Nahhas and Zaynab Fawwaz made an effort to document
women’s lives by writing biographical dictionaries, publishing stories about famous women from
around the world.?”” The short story became a very popular form of writing for Arabic women and
was often published in the periodicals. Short story writing rather than novels was more suitable for

'8 (Baron, 1994, p108)
"% (Baron, 1994, p107)
20 (Baron, 1994, p2)

2! (Baron, 1994, p61)
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women who were caring for children and managing a household besides their writing. With the
spread of girls’ education and a growing female readership, the need for educational texts increased.
Many writers, especially those involved in care work, wrote educational tutorials on topics of care,
childrearing and household management for young women readers.”®

There were many obstacles for these women to overcome in legitimizing their participation in the
public press and raising their voices for the rights of women. Both Muslim and Coptic women,
especially from the upper classes, at the time practiced veiling and were restricted from moving
freely without escorts.”” Women who chose to write were criticised for not remaining silent and for
corresponding with strangers. Many women chose to use pseudonyms to protect their family and
reputation. Silence was connected to respect and women’s names spoken in public were seen as
shameful, women remained veiled or secluded by not using their own name.*® Women writers had
yet their domestic responsibilities that came before any writing, and they had to justify that they only
wrote when the opportunity allowed for it. The need to mobilise people during the Nationalist
struggles provide legitimacy for women’s participation in the press.”’ Women claimed that they were
writing for the advancement of the Nation while also looking after their responsibilities in their own
homes. Some women argued that there was a need for women to write for topics relating especially
to women, and highlighted the difference between male and female literary tradition. 32

Women’s writing developed at a time when the entire Arabic press flourished in Egypt, from the late
1870’s. This was partly due to the government relinquishing their monopoly of the press and the
limited censorship after the British occupation in 1882. With no Egyptian parliament or parties, the
press gave the Nationalist movement a platform for political discussion and anti-European
opposition33. Egypt by the end of the Nineteenth Century had also developed an infrastructure that
made the expansion of the women’s periodicals possible, including a postal system and modern
banking. The state allowed private presses to multiply and, with an economic boom as well as a rise
in literacy, the press grew significantly.**

In relation to the role of the women and their rights in the modernization of Egypt, it should be
mentioned that these women writers are of the upper classes and their ideas sometimes seem
ignorant to the reality of the lower class women. For all the positive developments in women’s rights
that came with capitalism and Westernization, there were many setbacks for lower class women. It
became more difficult for women to trade and own land, as trading became more and more the
men’s sphere. The availability of cheaper imports through international trade meant that the crafts
made by women earned very little.*® Rather than focusing on improving this situation and working
conditions for these women, intellectual women writers looked to raise women’s status by enhancing
the domestic sphere.

In the late 19™ century upper and middle class homes of Cairo and Alexandria, housework was
transformed with the introduction of gas, water, electricity and the appearance of ovens and sewing
machines. Household management articles flourished in women’s magazines and books, and the

2% (Baron, 1994, p53)
% (Baron, 1994, p39)
30 (Baron, 1994, p45)
3! (Baron, 1994, p41)
32 (Baron, 1994, p42)
3 (Baron, 1994, p15)
* (Baron, 1994, p59)
3 (Keddie, 2007, 65)
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women writers promoted training young women to use these inventions adapted from West.”® The
socioeconomic and technological changes brought in a new domestic ideology, with new notions of
women’s role within the home, and ideas about efficiency, tidiness and hygiene.

4.2 Debating Girls’ Education in 19™ Century Europe

The first wave of Western feminism deals with many issues, among which are suffrage (the right to
vote), women’s education, the right to property and inheritance, marriage and divorce laws. In
writing about the issue of female education in late 19" century Egypt, it is interesting to see how that
debate was influenced by the women’s movement in The West from the late 18" to the 19" century.

Women’s status, their rights and roles, and ideas about their education were much debated around
the time of The Enlightenment and after. Arguments by women writers on reforming girls’ education
varied between protofeminists such as Mary Wollenstonecraft and Emily Davies, who wanted to
reform the girls’ education to be equal to that of boys; and more conservative thinkers like Hannah
More and Dorothea Beale, who developed separatist curriculums for girls’ education.”” Many of
them, even the protofeminists, argued that educational reform would make women better wives and
mothers. New schools were opened, and girls’ education was reformed to become increasingly more
like that of the boys.38

With industrial capitalism came a separation between home and work, creating a clear distinction
between men’s and women’s “spheres”. This led to a new gender ideology - domestic ideology -
where it was seen as appropriate for women to stay at home and deal only with the household.*® The
debate on education highlighted a contradiction in Western feminists’ use of the “education makes
better wives and mothers” argument - the reforms they proposed, would open the way for girls to
access areas of life hitherto the preserve of men.

Early models of girls’ education focused on “accomplishments” — these included skills like dancing,
music, behaviour and on “domestic science” (i.e. cleaning, washing, dress making etc.). The new
ideas about girls’ education promoted the use of the same academic subjects that were taught to boys
- mathematics, geography, language, history, literature. The argument that education creates better
wives and mothers could be used because of the demands on the modern woman. The ideological
role of the modern woman was to be a good companion to her husband, educate their children,
handle new technology and manage the household. Only a woman with a modern education could
perform these duties in a proper manner.*’

In her essay The Education of Women from 1863, Irish writer Frances Power Cobbe, one of the
leading suffrage campaigners of 19™ century Dublin, wrote about the benefits for women in pursuing
higher education. She argued against the previous assumptions that education would render a woman
unfit for motherhood, and tried to prove the benefit gained by educated women. She argued that
there was a need for change in the curriculum for girls, and that young women should have the
opportunity of university education and of pursuing a career outside of the home. She wrote about
the advantages for women who had gained an education, both in their household duties and in work
outside of the home. In her essay, she uses her acquaintances Mary Somerville and Mary Carpenter,
both well accomplished women, as examples of this success and goes on to say “few of us, I think,

3¢ (Baron, 1994, 155)
37 (Jordan, 2014, 439)
3% (Jordan, 2014, 440)
% (Jordan, 2014, 443)
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would fail to cite in their own circles the best cultivated women as precisely those whose homes are
the happiest, who exercise therein that spirit of order and love of beauty, and, above all, that sense of
the sacredness of even the smallest duties, which comes of true culture of mind”.*!

In writing against the common fear that higher education would erase the difference between the
sexes, Cobbe argues that education only “draws out” the powers in an individual, and because a
woman cannot get the powers of a man, education will only increase her feminine qualities, making
her a perfect woman.*” Furthermore, she writes, on the same topic, that women will never become
like men, because they are different by nature, and their way of study and understanding will always
be different.* “Our affair is to give nature its fullest, healthiest play and richest culture, and then the
result will be what the Lord of Nature has designed — a true woman; a being, not artificially different
from man, but radically and essentially, because naturally, different — his complement in the great

. . 44
sum of human nature, not a mere deduction from his share of the sum”.

The prevalent idea that woman existed primarily as the servant of man, conflicted with the Christian
thought that women should serve God. Religious intellectual women began to argue for women to be
autonomous and make their own moral judgements. A small group of feminists, including Mary
Wollenstonecraft, brought this argument further to include political and economic autonomy.
Religious middle class women used this argument for educational reform. They believed that women
could make moral judgements, only if they were trained to think logically and rationally.*

Within domestic ideology, which forced women to be dependent on their husbands, it was difficult to
demand women’s autonomy. Intellectual writers had to justify their demands with the “education
makes better wives and mothers” argument. The need for educated women to satisfy the domestic
ideology role of women as friendly companions of their husbands, was much written about in the
mid 19" century. It was argued that an educated man would, in desperation of his wife’s ignorance,
lower his own level of intellect to hers, and therefore he would not be happy. An educated man
therefore needed to marry an educated woman, who could understand his reasoning and be a joyful
companion.*

One early group of conservative “feminists” were the Bluestockings, an informal women's social and
educational movement in mid-18th century England. They believed in domestic ideology, that
women’s role was in the home, and that only a woman who had received the right curriculum of
education would become a good and feminine wife. The educational ideas of the Bluestocking
women were influential throughout the 19" Century. These ideas were intended to create literate,
cultivated women, with knowledge in literature, history, geography, and natural science.'” The
Bluestockings valued the development of independent thought and intellectual autonomy. They
sought to reproduce femininity, in educated and virtuous wives. Hannah Moore, one of the early
members of this society, wrote about educational reforms in her book Strictures on the Modern
System of Female Education, in 1799.% In the first chapter, Practical Uses of Female Knowledge —
A Comparative View of the Sexes, Moore writes of woman that “she is to read the best books, not so

I (Cobbe, 1863, 222)
42 (Cobbe, 1863, 224)
# (Cobbe, 1863, 225)
* (Cobbe, 1863, 227)
3 (Jordan, 2014, 444)
¢ (Jordan, 2014, 447)
47 (Jordan, 2014, 451)
8 (Jordan, 2014, 451)
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much to enable her to talk of them, as to bring the improvement she derives from them to
rectification of her principles, and the formation of her habits.* She wrote about the importance for
young women to learn about useful topics like economy, rather than poetry or music, which would
not help her manage her household.”

None of these pioneering writers directly challenged domestic ideology’s suppressive and
domesticated role for women. Dorothea Beale wrote that her school was seeking “the right means of
training girls so that they may best perform that subordinate part in the world to which I believe they
have been called”.”’ Change came with the women’s movements of the 1860s and onwards, that
opposed women’s lack of autonomy and their limitation to the “sphere” of the home. One of the
most famous advocates for women’s education was Emily Davies, who wanted women to pursue
upper middle class professions, such as physician, barrister and politician. To attain these
professions, which required university studies, young women needed the same basic secondary
school curriculum as young men.’* Despite challenging women’s inferior role, most of these women,
like the earlier generation of writers, continued to use the “making better companions for men”, and
“moral improvement” arguments as justification for their proposals. Henrietta Stanley wrote that
being a helpful companion to a man is the happiest position of the woman, but that conventional
inferiority is no guarantee of good companionship.53

Beth Baron, a contemporary writer, has written about Western influences on the evolving role and
status of the Middle Eastern women. Beth Baron has researched the pioneering writers, and their
debate about women’s rights and roles in late 19™ century Egypt. Baron writes that there were many
Western influences in Egypt leading up to the time of this movement of women writers. From the
arrival of the French troops in 1798, to the British occupation in 1882, the presence of colonial
powers had an influence on the Egyptian modernization.> In the late 19" century, when al-Fatah
was published, about 10 percent of the population in urban centres was foreign. This meant that
many middle and upper-class women in Egypt had personal contact with Western women.>

Egypt needed to borrow military techniques, political ideas, and industrial organization, in order to
modernise itself and catch up with the West. Many Egyptian intellectuals travelled to Europe and
America to attain higher educations and brought back new ideas. In writing about the role of the
Syrian women writers, such as Hind Nawfal, Baron writes that they were bridging European and
Arabic cultures in their writings. These writers wrote and translated articles of Western women.
Some of them travelled and experienced the West themselves. Despite this, they depicted Western
women in monolithic terms and dissociated themselves from Western women’s political demands.
Instead these Syrian women writers identified with their Eastern identity and sought to prove the
existence of powerful women in their local history.”® They rarely wrote about religious disputes.
They argued for girls’ education, and more use of the Arabic language in education.’’

4 (More, 1799, 2)

50 (More, 1799, 6)
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%6 (Baron, 1994, 104,)
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Girls’ education was, according to Baron, one of the main concerns of the early Egyptian women’s
movement. Many articles in al-Fatah and other women’s journals dealt with the subject of women’s
rights and advantages of education. These women wrote in the context of the Nationalist debate on
education, which criticised British policies, e.g investing just one percent of state funds in
education.”® The advocates of educational reform in Egypt sought a more European model of
schooling, expanded to include the lower classes of society. They wanted to have a separate system
for boys and girls.” In order to legitimize their demands for girls’ education, the advantages both for
the family and the nation were highlighted. Education was needed because girls would become
mothers who reared the infants of the nation. From a religious, Muslim, point of view, encouraged
education for women, so they could learn their rights and responsibilities.”” There were already
traditional schools, and since the early 19" century, European style schools were being built. The
British later decided to incorporate the traditional schools, which taught mainly lower class children,
into the state system. They still distinguished between the two types of schooling, modern and
traditional, so that the lower class girls could receive a traditional education in Quran studies,
whereas the middle class girls could attend the European type primary schooling, learning subjects
like Arabic, Turkish, religion, drawing, piano, and needlework.®! The lack in state funding for the
school system, led to an increase in privately run schools. Along with the network of Egyptian
private schools, the growing demand for education, led to French Catholic, British Anglican,
American Presbyterian, as well as other missionary groups, setting up educational facilities of their
own. During the second half of the century, these missionary groups built churches, hospitals,
orphanages, and schools. The failure of the state to meet the growing demand for education, created
a ready market for these missionaries to expand. For a time they taught a larger number of girls, than
any other institution in Egypt. In 1892, while Christian missionaries taught 9000 girls, and other
non-state institutions taught 4000 girls, only 242 students received education through the state
schools.”

In conclusion, early women writers in Egypt were acquainted with Western women writers and
Western ideas, both through their literature and through personal contacts. As in the West, the debate
on girls’ education had an important place in the larger debate about women’s rights and roles.
Western women writers argued for reform of girls’ education to include the same subjects as that of
boys. The argument that education would create better wives and mothers and that it would benefit
both the society and the individual, was used by both conservative thinkers and protofeminists.
Along with traditional Egyptian education, the influence of British and Western missionary
education was also strongly felt right through to the late 19" century and into the 20" century.

5% (Baron, 1994, 122)
%9 (Baron, 1994, 124)
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5. Analysis

5.1 Text One - The Roles and Rights of Women in Household Management in

Egypt

Summary of Text One

The text was published under the heading Women, her rights and roles in Egypt — in household
management. Tt was published in the fifth number of the Journal al-Fatah in April 1893.% It is
originally an excerpt from an introduction to a book on household management, which was
published by Arts Press in Egypt (e <1a¥) dxsdass ¢ whaall). It does not give the name of the writer,
or the year when the book was originally published.

The aim of the article is to argue for girls’ education. The writer discusses girls’ rights to education
and it’s benefit to them for their household management tasks. The writer supports her arguments
with comparisons between educated and non-educated mothers’ methods in childrearing. The writer
is also comparing the Eastern women with educated Europeans.

I have numbered the paragraphs in the article 1- 13, this will make it easier for me to discuss the
content. [ have also numbered my citations, to make it easier to follow and so that I may refer to the
same argument more than once.

Arguments for Girl’s Education in Text One

Indirect references

Most of the discussion on girls’ education is taken up by the argument that education will “make
them become better mothers.” In two places (paragraphs 1 and 3), the writer supports this
indirectly, by saying that girls will have important future responsibilities in their homes.

In paragraph 1, she begins the text with:

8 il Laga Ll (Y cJead) aDlda A 0 5liy 5 Wil A 55 aae 461 Lalas) o 50 aal
bl gmy (Cit. 1)

The main reason for the degradation of the nation is its failure to educate its girls and keeping them
in the darkness of ignorance. Because regardless of the intelligence and scientific progress that it

reached, there was no development and no progress as long as education was not shared between
the boys and the girls.

The writer’s use of the phrase the darkness of ignorance (Jeal) 22 3) is a strong description of how
girls are not being considered important. The word (Jeal)) “ignorance” is used in many places in the

83 (El-Sadda, 2006, 211-214)

16



text to describe those girls who lack education. The writer’s point in this argument is that the nation
will not progress as long as the girls remain ignorant and the education is unequal between boys and
girls.

The writer then criticises that boys are favoured by being educated, when girls will gain important
responsibility for their homes and children:
(Cit.2)

GIAT g5 Ll s J iall oy il g 4 () e () gale b il Y as

Y _9‘\2[\

Why not, since a time will come for the girls to take up the tasks of managing and administering the
house, and to refine the manners of her children?

In arguing this, she says (JJiell juah cila sie 48 () juay 0e)) to explain why women should be entitled
to education, thus showing the importance of these responsibilities. In paragraph 3, she backs up her
argument in a similar way, expressing the important impressions that the mothers will have on their
children with their special, close relationships:

(Cit.3)

ALY Gl s eall 33 sere A ) ()55 a4 il

How could it be otherwise, when they are with them at all times and know all that they keep secret
and that which they reveal to them, especially during infancy, when the childrearing is their
responsibility and not the fathers’.

The writer wants to express that this responsibility, should be much valued, and girls need the same
education as boys, to perform it well. She stresses that this is the responsibility of the mothers and

not the fathers’.

Direct References
In paragraphs 2, 3, and 6, the writer is stating directly that education will make better mothers.
In this statement in paragraph 2, she writes that:
(Cit.4)

o) g aga sl Cladia o g ald) ja Jla¥) ol cilidgall claleiall (e oS ()8
il 8 agila Lle G allai

Thus if they were educated and well mannered they could provide for the children well and inscribe
the pages of their hearts with foundations and teachings that could provide a base for their future
lives.

The use of the word (¢2) which means “to be of good use”, “to help
translate as “to provide for” the children.

99 <C.

to inform”, I have chosen to

This argument is very similar to those made by Western women about women'’s roles in the domestic
ideology of the 19" century. It is clear that the writer believes that education is needed for women to
become better mothers, and that this is why he/she wants girls’ education. By writing ( e 04y
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pe sl Gladin) “inscribe the pages of their hearts”, he/she graphically points out that the methods of
childrearing and the mothers love will leave traces and become a solid base in their adult lives.
Paragraph 3 expresses what will happen when women are not educated:

(Cit.5)

Jaall glad (e AdA 5 Ay KU a1 lsls A3 e gy Ml (S o Sl
Ol 3 5a JUbY) Jsie 3 ada oY)

And on the contrary, if they are ignorant and their heads were ornamented with the light of precious
stones and devoid of the beams of reason and good manners, they would imprint their children’s
minds with a copy of their own ignorance.

The uneducated Arabic mothers appear in the text to be very irrational and unstable, which is
expressed in their heads being (S Jlaa¥l )5l 452 3), “ornamented with the light of precious
stones”, and they are so focused on beauty and superficiality that they are blind to reason and reality.
He/she writes that they are (<la¥)5 Jiall glad (s 4lla ) “devoid of the beams of reason and good
manners,” (Ol 3, 92) “a picture of (their) ignorance,” and says that their children will adapt their
ignorance. They are unable to teach their children manners and skills and they cannot handle their
own emotions while interacting with them.

In paragraph 6, the benefits of girls’ education are being mentioned:
(Cit.6)
o 6o sl pall 5 5 oy A eaiall Y alell sy il Al Bl gl (i ;S Lia (e
035 Lo s 9 LY ) (g5 Led e a3l 2l 8 L 5 alam o i g 5 pd WYl (o
slaall
Who among us, would deny the benefits of the well mannered and educated mother, with jewels of
knowledge and refinement, grasping the firm bounds of the faith. Because she rears her children
well and spends most of her time spreading harmony in her home and between her children and

settles anything that disturbs the sincerity.
The writer speaks of the advantages of the educated woman with (Swciall la¥l s alall Jsy) “jewels of

knowledge and refinement” who (&l ll 35 )u) “grasps the firm bounds of the faith.” This seems
to express the advantages of religious autonomy, which was argued by the Bluestockings, that
education would allow women to better make moral judgements. This is expressed with the woman
(Led e o2l 1) “spreading harmony in her house”, and who

(sleall )3 e anes ) “settles anything that disturbs the sincerity.”

Comparisons Between Women

The writer also uses comparisons between educated and non-educated mothers to explain the
benefits of education. In the following paragraphs, 2, 3, 6, 7 and 8, the writer has been using these
types of arguments.

In paragraph 2, (see Cit.6), he/she says that if the mothers were educated and well mannered they
could inform the children well and inscribe the pages of their hearts with foundations and teachings
that could provide a basis for their future lives.

While in paragraph 3, (See Cit.7) she explains this if they are uneducated and their heads were (42
ig Il laaY sl “ornamented with the lights of precious stones”, they would imprint their
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children’s minds with a copy of their own ignorance. With this the writer wants to say that the
manners that the mother will develop due to her education, will determine whether or not she will
become a good mother.
In paragraph 6, (see Cit. 8) the advantage of education is described, in that the mother ( 3 LY si o 53
4u53%) “rears her children well” and that she (Wi 22l 2li & g 5 alxs) “spends most of her time
with building harmony in her house.” In paragraph 7, she states her opinion directly, saying that:
(Cit.7)
e N muallS jalla Adaladl 3l sl (g 038 (e (34l

And the difference between this woman and the uneducated woman is as clear as day

(Cit.8)
6=l Ga el jie (NG yuas b s Lagana V) s Y Aalall 2Y1 J e ) calan 13) <l

Aagaall 4y 5l (gl g e ade 5 AV AS g Conaia A s el Lgie s ) Qi
So you, if you entered a home of an uneducated mother you will only hear noise, swearing and

hitting, and the line of insults and accusations which make the body shiver. The reason for this is the
mother’s weakened power and her lack of the education.

The home of the uneducated mother is described as being filled with violence, you will hear nothing
but (Las L s b ¥) e ¥) “noise, swearing and hitting.” The reason for this is (oY) 4S i Ciia
dapmaall 4y il (sale 8 jae a0 5) “the mothers weakened strength and her lack of the education.” In
paragraph 8, the writer gives another example of the difficulties faced by the uneducated mother in
being a gentle mother, while also maintaining her authority and over the children. Here it is written
that if she is unable to answer the requests of her son, her response will be:

(Cit. 9)

e Ge e Y Ly sl ey in G paall 5 RN 5 Caally o gt

So she snaps at him with insults, accusations, and beating, until he stops or maybe he doesn’t stop

with his offense.

The uneducated mother is again described as being very irrational and without control over her
emotions and manners. The writer continues by writing that
(Cit.10)

Ll Aa) KUy (aradl e Al sl o) 58 Sa Laa 301 gl (e Caad) 138

o aaall @by g i) 5 ol 5 Caall (e Bl LBMAL; 48las (e Db

This act of the mother fills the father with dislike to the mother. In addition to that, she also shapes
him with her bad manners of insults, accusations, swearing, and shouting.

With (L84l 4dlas) [ interpret that the writer means that the mother is teaching the father her bad
behaviour. It is possible that there might be a spelling mistake in this sentence which would change
the meaning. The words son (2sV) and father (J\sll) are very similar and it is easy to make the
mistake between them while writing. I assume that the writer in this case wants to refer to the son,
and means to write that the mother’s bad manners will influence the son and he will adapt the same
behaviour. This reference could however also be interpreted as that the father, sees this interaction
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between the mother and the son and that this then leads to the father adapting her bad manners, of
swearing, striking, insulting and shouting. This idea would agree with the “good companion”
argument, that if the women are uneducated, they will destroy their husbands’ level of good manners
and knowledge.

Debating Girls’ Curriculum

The writer does not argue for any specific curriculum for girls’ education, but does however, refer in
a few places to different kinds of education. For example in paragraph 1 (see. Cit.1), he/she writes
that “boys are preferred to reach intelligence and scientific advancement,” and that there can be no
development until the education is (Ll (s agin 4S jida pe dn 5l Culs L) “equal between them and
the girls.” This implies that there is a problem with the boys education being favoured and can
therefore be interpreted as the author seeking scientific and intelligent education for girls also. But
because the writer does not put that in words, I can not draw that conclusion.

In paragraph 5, after defending why girls should go to school, he/she writes:

(Cit.11)
s il e g g Ana) s il (galaall 5 alal) G Cman 13) (pgale oA Y 4] il saall
Sl Al Ca gl g

The right is not to worry about them if they assemble the science, the principles of religion and
decency and dress in modern clothing and fear of God the almighty.

Here the writer mentions that it should be acceptable for girls to receive a broader education,
including both science and history. In paragraph 9, writing, that:

(Cit. 12)

o S i (e O s g A )y g 3 (5 sy gl (e A i O gl Cale 1308
el ) ¢l Sy 5 oyl il s Aol asbel 5 it A JleeY)

If women knew that education raises their situation, gave them an equal level of status and

empowers them to participate in intellectual work like writing, teaching, speaking, treating the sick,
and more, they would set out to become educated.

I interpret (a_% O )2 sl s) to mean “equal level status™ literally it means “equal level”. (&)
means “to become equal” (4>, ) emphasizes (s> 2) “level” or “degree”.

This is the first place where the writer mentions equal status to the men and the possibility of the
women taking up positions outside of the home. This is similar to some of the arguments used by
Western women in the late 19" century. Even if they still saw women’s main place as being within
the home (domestic ideology), they didn’t see women as inferiors, but equals.

Because the writer suggests that women could, if educated, take up work, this seems to suggest that
he/she sees the possibility of working outside the home as an additional benefit of a broader
education. However, in mentioning that women could work at ( &aalls adeill s CadlilS dliall JlacY)
e e 5 ) Aallaa 5) “writing, teaching, speaking, treating the sick, and more,” he/she seems also to
suggest that there are certain jobs appropriate for women to participate in.
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Other Evidence of Western Influences on the Text

The second part of the article includes many comparisons between Western and Eastern women. In
those, the writer describes the Western women as being, in general, better at their duties as mother
and wives. This is believed to be due to their “perceived” educational advantage, as Westerners. The
writer doesn’t make any references to specific people, but makes references to Europe.

Paragraph 11 is the first place where the comparisons to Western women appear:
(Cit.13)

AL 5 ol JSY 5 el 5 8 sy Y bl 5 llly Y 51 B i Cpagy (U i RIS Y
Gl

Unlike the Western women who care to educate their children softly and gently and not with cruelty,

violence, coercion, insults and battering.

This picture shows Western women as being calm and understanding, who, because of their
education, know how to deal with their children.

The next two paragraphs (14, 15) are an illustration of European family life and the methods used by
mothers in childrearing.
(Cit. 14)

s LY g 8l gl 5 A g1 (o) Biall saa) J ie el A sk s¥) el saa) ) il (4 IS
cagilile Cuua | sllaiad SUll Bla 5 Joa Lal 5 3ailall J g La) (pmaine il

Anyone who travels to one of the European cities and enters a family home, sees the father, the
mother, the sons and the daughters gathered together either around the dinner table or around the
fireplace to get warm, according to their habits.

I believe that the writer has made a spelling mistake where it is written (U4 &l 5), which I can not
find any meaning for. I believe that she intended to write (U 3las) which means stove. The
meaning suits the rest of the sentence and I have therefore chosen to interpret this to mean
“fireplace”. In providing an image of how the European family is gathered, around a fire, it sounds
like that the writer believes that this example of a European family counts for all of Europe. This
image is shared with (L8 (e JS) “everyone who has travelled” there. The writer shows to be
familiar with European family life and habits, when he/she writes that they do this (pgilale )
“according to their habits.” This would mean that the writer itself has either been in Europe , or read
or heard stories from others about how people in Europe socialise in their families. The Western
family is described as valuing the educational advancements of their children. So when they sit
around the fire:
(Cit.15)
Jle v sl 3 Y1 5 age il Aigall agilClall 3 yal) JUky pud dsulial) dalall CapslaY)
e akal g AaLE IS5 3all 5l 5 Al gl (e sland 3tall Jilosal) (iany 48 yaa g £t
Sl oY) Ags 3 jlins cagilini

An educational conversation suitable to the age of the children, advancing their cultural disposition
and developing for their characters. The children ask about reasons for some things and about
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knowledge in some useful issues and the mother and the father answers all their questions with
charm and kindness, with words easy to understand.

The word (2<3SLl) must be a mistake, where the writer has added both definite article and possessive
pronoun. I have chosen to interpret this word without the definite article and with its pronoun.

It is described how the children are encouraged to learn about scientific topics. The parents are
delighted to answer them with (<kls 43l JS) “charm and kindness.” Then the writer goes on to
describe how this method of rearing children is highly beneficial for advancements of the children’s
skills and manners.
(Cit. 16)
se yall Clansd 81 93T 88 ) g3 6K ia COEN f cpiied) pend) Cpe o sadn Y JlaY S La
dclall ALY 5 cadgl) tsalie agad ol
And the children have maybe not even reached the age of two or three years in order that they
should start reading. And have established in them the principles of discipline and compliance to
obedience.
Here he/she seems accustomed to European families and to their children’s early advancements in
reading and politeness. Then continues to describe the alternative teaching methods that European

parents are inventing to teach their young children how to read
(Cite. 17)

dlagdl Cagall e s gt saal 3 IS e i€ il Mall (e dua i g 5l 6 S
Gld Jae 13 ¢ pa seadia (o LA o S (il i anl o el i Lk A gl allay Laie
plady ia DY) 4l

such as buying special types of sweets which have written on them letters from the alphabet. And
when the son asks for a piece of (candy), the mother instructs him to make a word or pick out a
specific letter, so if he does the task she will give it to him and if he doesn’t [she wont], in order that
he learns it.

These arguments portray the European mother as calm and as an expert to childrearing. The children
are developing very early and the family is described in an ideal and harmonious way. Again, the
writer is well accustomed with the childrearing techniques of the West. While the example of the
sweets hardly sounds like the most common method of teaching, it could have been something that
the writer has found in a European household management book or similar. In contrast with what has
been written about the ignorant women, the European women have required good discipline and

manners from their children (.alxi s 26 Y 5 4l el Jac 138) “s0 if he does the task she will give it to
him and if he doesn’t she won’t, in order that he learns it.” The problem with the examples of Arabic

women that was used earlier was that their children didn’t respect them, due to their lack of skills
and manners.

(Cite. 18)
48,15 Y5 alallly gl aalh Cund Y ()l Lo 58y 5 el il 5 a8l 5 e Uil 13
e el Ale
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nd if he asks something from his mother and she sees that necessity requires her not to answer his
request, she explains to him with gentleness, affability and tenderness why she denies it.

Western women are again described to be gentle and loving with the children, while also teaching
them what is right. Household management was becoming a system that women had to learn how to
do in a more organised and efficient manner. In the same way, the system for childrearing was also
being developed. It sounds by the examples above, as if the writer wants to adapt a European system
for rearing the children. Another thing to note from these examples is the typical Western nuclear
family, mother, father, sons and daughters, are gathered together. This family model was becoming
increasingly popular and common within middle class Egyptian families. The writer ends the article
with:

: (Cit. 19)

All that without using swearing, abuse, hitting and all that spoils life’s happiness.

Here the writer compares this to what he/she has previously written about uneducated Arab women,
whose homes would be full of insults, shouting, hitting and accusations. This illustration of the
Western family, and the role that the educated mother serves in her family, is used in order to
describe why education is important. The writer’s ideas of the Western family model must come
either from personal experience, stories or readings of Western women literature.

Conclusion

There have been many arguments in the text that support the statement that education is needed to
benefit women’s roles in the home. The comparisons that were made were justified on the basis of
the “better mothers” argument. Most of the arguments for why women should become educated suit
the domestic ideology, which was discussed by the European writers. The writer argues for women
to become educated, in order to become better in their household tasks. In continuously basing the
comparisons on women’s manners within their homes, it can be understood that the writer considers
woman’s first priority the home. Many of the European writers also argued that the women would
become better companions to their husbands. This argument isn’t found in the article, other than that
they are indirectly better if they perform their household duties better.

Regarding “Debating Girls’ Education”, there were fewer places in the text in which the writer
directly argued about what kind of education girls should be taught. It can however be interpreted
from some of his/her arguments that he/she wants girls to receive similar education to boys. In some
parts of these arguments scientific, intellectual, religious teachings are mentioned, and in one place
the writer points out the types of work that women could do if they were educated. This shows that
the writer had a broader type of education in mind, but it does not necessarily prove that this was an
important point for him/her. The writer does not actively argue for a broader education. As all the
comparisons relate back to the duties in the home, it could be understood that the writer prefers
women to stay at home, or that that is how the arguments for girls’ education is justified. On a
similar note, even Western women, all through the 19" century, were arguing for educational
reform, on the basis that it would improve woman’s work in the home. With the references that are
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being made to the West and to the educated Western women, it can be interpreted that the writer
wants a similar education and childrearing system as in the West. I have found no evidence in the
text of that the writer wants to adapt the Western type education, and change it to suit an Egyptian
context.

It could be questioned if there is a direct influence, or if it is more the case of societies having
similar human (female) responses to similar human (male) forms of oppression? In that case the
women in Egypt would not be influenced by the West in seeking their emancipation and rights. The
similarities in their arguments could be due to the similarities in their situations that both groups are
facing male and religiously dominated societies, to which they show a similar response.

However, the references made to Western women and to adapting the Western household
management system, is clearer evidence of influence. Several comparisons were made to Western
women, in a way which makes the women of the West seem like one entity. The writer takes for
granted that the Western women are all educated. In idealising the European family model, and their
way of educating the children, it is implied that the writer itself has either been in Europe, visiting a
family, or has read or heard stories told about Western women and their childrearing techniques. The
writer claims to know how Western women educated their children, and does express a want for
something similar in Egypt. On this point it is also evident that the writer was influenced by
European women and that had an idealised idea of Europe.

In this text the writer argued for girls’ education to become better mothers. It did not argue much
about the women becoming better wives. It gave some indications of that the education should be
broader and include scientific subjects, but the writer didn’t highlight this in the arguments.
Comparisons between women in the West and Arab uneducated mothers were used, in a way that
suggests that the writer has knowledge about European culture, family life and habits. No direct
references to any specific women in the West were made.

24



5.2 Text Two — Part Two of The Roles and Rights of Women in Household
Management in Egypt
Summary of Text Two

The article is a continuation of the previous text; it was thus published under the same title, Women,
her rights and roles in Egypt — in household management. It was published in the sixth number of
the journal al-Fatah in May 1893.%*

The topic of this article is girls’ education in relation to society, women’s suffrage and healthy
relationships. It also deals with the topic of household management. The writer makes comparisons
between America and Egypt; she also makes reference to Western women in the text.

As with the previous article, I have numbered the paragraphs 1 — 8, in order to make it easier to
discuss the content. I have also numbered my citations, to make it easier follow and so that I may
refer to the same argument more than once.

Arguments for Girl’s Education in Text Two
Education Making Better Wives
Most of the discussion on girls’ education in this text, is taken up with the argument that it makes

them become better wives. These types of arguments have been used in the following paragraphs, 4,
5, 6 and 8.

In paragraph 4, the writer speaks about the need for women to receive education so that their
husbands will not become depressed with their ignorance and lack of scientific interests. The author
begins the argument by using Egypt as an example of where the failure to educate girls has caused
young men to enter into habits of drinking and drug misuses:
(Cit.1)
abaza Ol (pe LDy 8 aa L Le Ladi (5aa3 Y il (90 £l 4 5 o e Jaly (s 681
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And the strong evidence that educating the sons without educating the girls is of no use, is what we
see in our country: that most of the young Egyptian boys today master knowledge and are well
educated, but when they get married with someone who is deprived of wisdom and education, their
level of culture decreases and the knowledge is wiped out from their chests.
This argument reflects the ideas in domestic ideology that the European women used to justify their
debate for educational reform. According to that gender ideology, it was considered important for a
woman to be a good and understanding companion, for her husband not to suffer in her company.
Where he/she writes (a8 s2a (x agasle (ad), “the knowledge is wiped out from their chests", the
writer explains graphically that since the women won't become smarter, the men will have to lower
their own level knowledge, to interact with their wives. This will make them unhappy and it will
waste all efforts in educating them in the first place.

6 (El-Sadda, 2006, 270-273)
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The argument is strengthened with:
(Cit. 2)
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That is because of the lack of a partner in the home that agrees with them in their enlightened ideas,

and because of the sorrow, chagrin and poor life, resulting from their wives lack of understanding
and their continuous quarrelling.

The writer is here stressing the need for women to become educated in order to have healthier
relationships. He/she describes all misfortunes that come out of ignorance and of an unequal
relationship between men and women. In highlighting how this lack of understanding between
partners can worsen relationships and everything in the home, the writer goes on to say:

(Cit. 3)
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It does not take long time (after they marry) before the young man gets accustomed to spending their
nights in the markets. Abandoning the books and the inkwells amongst which he spent his youth, he
becomes dependent on drinking alcoholic beverages, taking narcotics, and defamation, fearing from
entering the house, because he hears what isn’t pleasing him.

The men are well educated and happy, but as they marry a woman who is lacking scientific
knowledge and good manners, they become unhappy. The author goes as far as saying that this is
why young men enter into substance misuse. Where he/she writes (eomu ¥ W aewid) it can be
interpreted that they fear entering the house, because they so much despise their wives lack of
manners and understanding in interesting topics. Subsequently, the author goes as far as to mention
that some of these young men even die, due to these addictions, which are cause by lack of girls’
education.

(Cit. 4)

Gl Ay i aae s Caaasaall L Y L) (e (5 SN (12 e 28

Many of the youths may get sick, not least the Christians, because of the lack of education for the
girls.

All of these arguments in paragraph 4 thus are made to justify girls' education on the basis of
becoming better companions for their husbands.

Household Management
Paragraph 5 is about the new household management system which has been brought into Egypt
from the West. This system systematically explains how to do everything around the house in the
right manner. The writer mentions that this system is entrusted (implying responsibility) to the
"housewife".

(Cit. 5)
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For it is on the housewife that this important work is entrusted and concerning the hopes in her to
apply the system accordingly in its details.

By using descriptions of the household work as (Usball Jeadl) "important work", the writer is
empowering women and their worth. This recognition of the work made by the women is maybe the
most important of all these points. Women, thus, needed education like men, because they had a very
important responsibility in the home. This evolution of thought regarding household and
responsibility took place in the West as well.

Finally in paragraph 8, the writer continues to stress the point that young women need training in this
new household management system:

(Cit.6)
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As we mentioned before, the ladies have grabbed the responsibility of the house and, they have the
full control of the system and everything inside it, it is of the outmost necessity perfecting their
education and in forming their morals in refining their manners and perfection of their selves.

According to Hans Wehr dictionary (<balll &l Y1) means “absolute master, Vested with unlimited
authority”. I have had difficulty to understand what (i L82l) “its thinness and fatness” means,
but in this context [ interpret as to mean “everything inside it”.

When these new ideas for managing the home were brought in, education was needed for women to
change their habits. Women were expected to learn how to carry out their tasks in a more efficient
and systematic way. The writer is using this to justify the need for girls' education and development,
just as women in the West did. Not particular to the Middle East, these changes in household
management were also taking place in the West. In writing (Ul il ala ) Ao Glcaidll o cilawadl o)
"the ladies have grabbed the responsibility of the house" he/she is showing that there is a change
going on and that women are actively taking on these new responsibilities. The writer continues in
the same paragraph to develop this thought:
(Cit. 7)
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Just like the influence of the kingdoms rest upon the men of politics, the women have upon them the
reform of the faults of the homes through their renewal and burdens for modernisation of the system
of protection and comfort.
Through this argument, the author raises the value and importance of housework to an honourable
level, stressing that woman now has the responsibility for its management. It also shows that the
writer considers the home to be the main responsibility of the woman, while the nation is that of men
in politics.
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Finally, paragraph 8 and thereby the article ends with:

(Cit. 8)
And who are more wretched then those who do not get to taste [the fruits of] the education of these
women; they are the oppressed in the world of the living.

The writer has used the word (=4l') "oppressed", and this could be the meaning. However, I
believe that this could be a spelling mistake, and that the writer could have intended to write

(& }d‘) "dead". This sentence would make more sense if it was intended to say that "they are dead

in the world of the living".

In both of these interpretations, the outcome becomes similar. Because if they are were brought up
without an educated mother who could teach them order, love and happiness, then they would lack
the skills needed in society and in their relationships, and thus become oppressed. On the contrary, If
the writer really did intend to write that they become like the ones who are dead in the world of the
living, it signals that they are unseen or unrecognised by the "living" people. I interpret it to mean
that they are misfortunate and do not experience any of the good things in life. They therefore are, in
the words of the writer, (ska¥) Alle & 3 sall) "dead in the world of living." Here the writer is referring
to all the issues that have been discussed in regards to issues in the homes of ignorant women with
lack of knowledge and good manners.

Debating Girls’ Curriculum

While the whole text promotes the need for girls’ education, the writer does not express directly
what sort of education should be available for girls. In many of the arguments, it can be understood
from the writer’s use of certain words, that he/she is seeking a similar curriculum for both boys and
girls. The writer expresses these ideas in paragraphs 2, 3, and 4.

Already in paragraph 2, the author expresses a preference for equal education between the genders:
(Cit.9)
A8 5 s ey die Jla 0 Jlae Y1 8 (gl jlaa s elasill Juad ale 5o )l (5 il (g
GA O3 Ja ol Ot (el 1) il
And the one who examines history knows the preference of women and they have been keeping up

work in accordance with men since a long time. He is convinced that, if they [the women] were
educated, they would become equal to the men without distinction.

The writer is in this paragraph stresses that women have been important in their contribution to
men's work in history, and that educating women would make them equal to men.

The argument then continues to be supported with examples of well accomplished and famous
historical women.

(Cit. 10)

Rl ¢ lay aiSS f La j jlad aiad ) sbidus (63 alae Jie il gl (e Liany Sl ¢
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Let us recall some of the celebrities such as Madam De Sevigné who deserves for her letters to be
written with golden ink; Madam De Stael, who startled the scientists of her era with philosophy,
politics and personality (she was the one who opposed Napoleon the first and terrorized him until he
denied her); Catherine Cockburn who immersed herself in Natural Science and Mathematics and

supported the opinion of the famous English philosopher Locke,; Theano, the poet and daughter of
Pythagoras the philosopher; Hypatia, daughter of the philosopher Theon, and others.

Using these examples of powerful and strong women in history, proves that if women are educated
scientifically and intellectually, they can become very accomplished and influential in their fields.

Referring to these women and honouring their accomplishments, shows the writer's openness
towards women entering professional careers and most of all, support for equal education for boys
and girls.

In paragraph 3, the author expresses the importance of a (dwle 4w 4w ) refined and scientific
education for girls.
(Cit. 11)
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Accordingly, we cannot deny that education makes woman equal to man, nor can we deny that the
structures and pillars of every nation whose girls are not given a refined and scientific education,
will be destroyed and fall down, eventually fading gradually from the face of the earth.

Again he/she mentions how women cannot become equal to men, unless they receive an education.
If this education is to make them equal, one can assume that the writer wants a similar education for
both men and women. The author also stresses the importance of science, writing that in countries
where girls will not receive (dxle 4x3¢5 40 %) "a refined and scientific education," these nations will
(Hasa) 4a 5 o o gl LeadD i Lgtinee | Lo s Ly (685 (e 40M) " will be destroyed and fall down,
eventually fading gradually from the face of the earth." This way, the author emphasises the
importance of girls' education as the basis for a functioning society. This could refer to what has
been written about previously, where women's lack of education leads to issues in their homes and
relationships, (see cit. 2). This idea about education as necessary for functional relationships is
similar to the ideas that European women used. They also justified their demand for education by
arguing that it made women more virtuous, while at the same time, seeking to reform the curriculum
to include more academic subjects.

Paragraph 4 gives examples of misfortunes in the home, caused by the lack of girls’ education. The
main cause was (> siiall ad JS8 o gl s J 3iall ped 13 3 9a g aral el )

29



”because of the lack of a partner in the home that agrees with them in their enlightened ideas". The
writer is indicating again here that he/she wants girls’ education to be the same as boys. If women
are to be educated to understand the topics which their husbands have been studying, they must of
course be taught those same subjects. And finally, in the same paragraph it is written:

(Cit. 12)

3aiall allaill g Il (e (peiladl slald )k )y C8 gl < puag
Time is spent in vain, seeing that the women’s minds are devoid of good manners and useful
education.

Yet again, the author stresses the importance of learning good manners but also (32!l adlaill) "yseful
education", indicating the need for learning which could have a practical use, rather than
accumulating useless accomplishments. This was one of the main points debated by the European
women.

Other evidence of Western influences on the text

This text shows in many ways that the writer has been influenced by Western writers, not least in its
examples, comparisons and references to Western women. In this following part of the analysis, I
will be give examples of how the writer describes the efforts by Western, mainly American, women
to win the right to vote. These types of influences appear paragraphs 1, 2, and 5.

In paragraph 1 the writer talks about women’s struggle for suffrage in America. The writer makes a
comparison of West to East in order to highlight the reasons of Western women’s success.
(Cit. 13)

a8 G pedlial sa elld Gl G el gty ot g Lella pa o 1S el Jal Jusd i )
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If you want then ask the American people on the progress of their women. And they will tell you that
the basis of women’s success is that they pay attention to girl's education.

This clearly shows that the writer has some knowledge of the progress of women in America. There
is no sign of the writer being unhappy with the direction that the women in the West are taking. The
writer uses this argument to claim that education is the means for successful women's development.
This is stressed by the way the writer expresses (i a3 e \S jual Jal Jud i o) ) "if you want then
ask the American people on the progress of their women". With this positive representation of the
women's movement in America and the benefits of women's education, the writer appears, at least in
some ways to have assimilated Western views on "the Woman Question". Nowhere is it expressed
that Egypt should seek an educational system slightly different than the West, or that the West has
gone too far in their desire for female emancipation.

The author continues on the same topic, writing about the success of the American Suffragettes:
(Cit. 14)
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Because the women of those countries, especially the United States, worked with great effectiveness,
demanding their rights, getting rid of the oppression over them and becoming equal with men, within
a short time, the government acknowledged, in some areas, the right of women to elect delegates, the
same as men.

Here the writer is using, again, developments in America to inspire the Egyptian women that
everything is possible with good effort, explaining that the Americans had to try very hard ( a2 e
Gbss) "on their feet and legs," but that they achieved their goals.

I have chosen to translate (B3lss a8 e a8 38) with "worked with great effectiveness." The literal
meaning of ((<8) is “to intend, to propose to do something.” The words (B34 #3¥ Je ) is an
expression which means "to become fully effective."

The writer continues to convince readers with examples of positive developments in America in the
first part of paragraph 2. First he/she recites a discussion between a suffragette woman “Miss
“Shbarsky Hanskn"®’, and an opponent, a man called Prof. Cobb. In response to his questioning of a
resolution which had allowed women, in some areas, to participate in elections, she replies to him
with:
(Cit. 15)
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It has been shown that men fail continuously to have justice and integrity in the matter of the
elections. So it is on the women to begin to reform them by saying 'as you have not fared well in the
elections, thus leave it and let us elect your rulers, so that we can raise politics from the bottom of

humiliation and corruption to the height of glory and purity.' And therefore, women always have the
right to use elections for good and not for self interest.

I have chosen to translate (Laia CLAIY) ) siust ol) "you did not fare well in the elections" however
a more literal translation could be "you did not do well in the elections" where (lais) becomes (al-
tamiiz Jxedl) and is used to further emphasise "well", together with () s:3) "to do something well".

I have translated (slwill ,i=2q) as "all women", but the word (L4=2<) means "assemblage" or
"community", so literally it means "the community of women."

With all these references to the suffrage movement in America, it can be understood that the writer is
a supporter of women's equal rights to men, and their equal rights to education. The writer puts
forward that education gives women the opportunity to develop. The advances made by the
Americans are due to the advantages given by their education. Without education, this struggle for
suffrage would not be possible. Women would not seek it, if they did not understand the privileges
that it entailed.

1 have, despite much research, been unable to locate this woman and to make out her name.
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In the second part of paragraph 2, the writer has made references to European women from the 17th
and 18th century. They have been famous or well accomplished in their fields. For example, Madam
De Sevigné, who is famous for her literary correspondence during the 17th century, and about which
she writes (<) elay iS5 ()i sy jlad 3aies J3)) "who deserves for her letters to be written with golden
ink". Considering the way the writer expresses their adulation for these letters, it would be odd if
he/she had not read any of them. The writer's interest in the West seems wide and genuine. The
writer seems acquainted with Western literature, science, and women from history. There is nothing
in the text that shows a dislike of the West or developments there, rather the examples given seem to
indicate the writer's wish to adapt a similar system.

And finally, in paragraph 5, the writer speaks about the adaptation of the Western household
management system, through Syrian women:
(Cit. 16)
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Here [ turn the pen to give praise to the Syrian ladies, for they have realized the hopes of beginning
progress on the project of the Westerners.

This further shows the influence that the Western women's movement had on the development of the
Egyptian women's movement and debate, regarding education and the household management
system. This "praise" to the Syrian ladies, also gives a hint of them having a role in bridging East
and West, as has been written about in Beth Baron's book The Women's Awakening in Egypt.f’6

Conclusions

The text includes many arguments for education which are justified by reasoning that it will make
women into better companions for their husbands. These points are much similar to the ones that
were used by Western women. Women should, according to domestic ideology, be well educated in
topics that are similar to the ones that young men study, in order for them to have healthy
relationships. If a woman is lacking education, she and her husband will not have any mutual interest
and he will become depressed. This again was very much part of the debate among European
women, in accordance with the gender ideology ideal, that women should be good companions and
understanding housewives. There is also evidence from the text that a “westernized” household
management system is being encouraged and taught to young Egyptian women. Despite arguing for
women’s need for education in order to become better wives and managers of their homes, there are
many references made to powerful and influential women outside of the home. The writer is arguing
for women to receive education in order that they may do their housework more efficiently, also
leaving it to be understood that this is the main role for women. However, she also says that if
women had the same education like men, they could become as successful in professional fields as
men.

The writers’ opinion on girls’ curriculum were expressed in the text, both directly and indirectly.
Despite arguing for women to take on the reform of household management, references made to

% (Baron, 1994, 105)
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education indicate that the writer is also interested in women receiving a refined and scientific
education. From the various arguments, it can be assumed that the writer wants women to have an
opportunity to gain a higher education, however their main role should be in the home.

Regarding other evidences of influence, the writer does seem to have much insight into American
politics, at least in regards to the women’s suffrage movement. It is possible that the writer has
travelled and it is possible to the writer has personal contact with Americans, considering the amount
of foreigners living in Egypt at the time of this article. Whatever the reason, the writer has some
knowledge about famous women in European history, and ideas about the household management
system in the West. This knowledge is shown in the examples which the writer is using in the
beginning of the article, with American women’s improvements. The author’s interest in adapting
Western developments into the Egyptian context is well shown by the way that he/she speaks of the
West and their women’s politics. The writer’s main reason for using these examples is to
demonstrate all of the opportunities which flow from women being educated.
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5.3 Text Three — Women’s Rights

Summary of Text Three

The article entitled Women'’s Rights was published in the sixth issue of the journal al-Fatah in May
1893.°7 This text has been written by two writers; Miss Muhja Qarina Janib al-Fadil and Wallis
Afendi Suga Batanta.

The topic in this article is the debate about women’s rights in Egypt and the need for female
education. The text argues that education can help make better mothers and wives. The writers give
examples of issues related women not being educated and how education will teach them to make
moral judgements. This text contains far fewer references to household management, but focuses
generally on women’s role in rearing children.

I have numbered the paragraphs 1 - 11, in order to make it easier to discuss the content. [ have also
numbered my citations, to make it easier to follow and so that I may refer to the same argument
more than once.

Arguments for Girl’s Education in Text Three
Education Making Better Mothers and Wives
Most of the discussion on female education in the text centres on how education determines the
quality of a mothers care in the home. These types of arguments appear in paragraphs 3, 7, and 10.
In paragraph 3, the writer discusses the importance of an educated mother:
(Cit.1)
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Don’t you see that the wife cares for the children and educates their morals and improves their
characteristics, if she belongs to the civilized, scientific, and well mannered people. But if not, then
the situation is reversed and the dispositions are reversed, if she is the opposite of that.

Here the writers point out the importance of women’s education for ensuring that children receive
good care and tutoring. They want to encourage people to support the education of women, because
this will be reflected in how they bear their responsibilities in childrearing. They also highlight the
different roles that the mother has in her children’s lives (<liall Liaall 5 $3A Ligall 5 3Y DU 4y jall)
“cares for the children and educates their morals and improves their characteristics”. What is
different about this passage is the use of the term (<33 Jaf) “civilised people.” In the previous two
texts, the writers compare women with different levels of education. In this passage, the writers
bring into account the background of the woman. The “civilised people” are the higher classes who
can afford to provide modern education for their children in the home.

Connection between the Mother and Child

In the next sentence the writer has emphasised the connection between the mother and the baby:
(Cit. 2)

57 (El-Sadda, 2006, 244-248)
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Because the first thing that the newly born baby will rest his eyes upon when he comes out into the

light of this life is his mother, and the first thing that is inscribed into his mind and influences his
character, is his mother in all her doings, her words and deeds, be they good or evil.

The word (43ub) literally means clay, and I believe that the writer here uses it to express that it, “the
character,” can be shaped.

This passage emphasises the impression that the mother makes on the child from the first moments
of its life. The mother’s behaviour (lll=il 5 Ll i 5 LSy 5) “her movements, her words and deeds,” ( &)
|3 5l 143) “be they good or evil” are inscribed in the mind of the child. The education of women is
thus of much importance to ensure the health of the young children. Thus, the writers highlight the
consequences for a young child of an ignorant mother.

Negative Effects of the Woman’s Ignorance
In paragraph 7, the writer is giving examples of what the lack of girls’ education can lead to:

(Cit.3)
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And without which the wife will deprive her husband of a month’s or even a year’s income on buying
clothes and jewellery and other things that she does not need.

With the responsibilities that the new household management system brought, women needed
training to make more responsible choices in managing the home spending. If the wife had been
schooled, she could have understood home economics and the value of money.

Further they write about the negative effects of the woman’s ignorance:

(Cit.4)
Al y la jall sl Legan 8 Ble s calall

And does not lead him in the evening to the “place for amusements” and the dancehall, sick or
scandalized, and only because of him withholding the lights of science from her and having the
doors of knowledge and intelligence closed in her face.

In this example, the writers show that the man’s own behaviour is affected by his wife’s ignorance.
If she is ignorant, he will be led to (¢ - (this is a place of entertainments, amusements, cabaret)
or (u=i ) “dancehall” (Likely to be a place where women dance, however the dictionary gives the
explanation of dancehall). The writers don’t say why the wife’s lack of education leads him to such
places. It could mean, as was described in the previous text, that if he is bored in his relationship
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(because his wife can’t converse with him or maybe they are arguing), he will go out at night, and
waste his time.

In paragraph 10, they express the need for educated mothers to teach their children:

(Cit. 5)
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One of the writers has said, that there is no mother if there is no knowledge and there is no wife
except when there is no perception. And it is well-known that knowledge raises the situation of the

woman, and makes her more modest, chaste, of higher ambition, of stronger mind and more
intelligent, docile and more noble.

Education will enhance the qualities of the mother. The expression (ale S Cua ¥ ol ¥) “there is no
mother if there is no knowledge” means that the mother carries the responsibility of educating the
children and if she is ignorant herself, then they will not get any education. This type of expression
highlights the responsibilities of the mothers and their expected moral behaviour. This attitude to
women’s roles became more important in the new gender ideology which developed during the late
19" century.

Paragraph 8 emphasises how the ignorance of woman damages not just her family, but the wider
society.

(Cit.6)
L ) olaady Jasll ¢ gud 4S5 canl) vie 31 5al) dea e il ) uall jeaniy 4t Ly
A Y S Ay pa g Lal Jsdadh 4t 5 ) Cand 31l (Y (5 Sl Aaldall a5 L gac ¢ laial!

Lo gae syl & sill 54y i) Alall & gana ata) 1 (e callyy
If only the damage caused by the ignorance of women could be restricted to the individual, but
unfortunately it is extended to the social organization in general. This is a big disaster, because the
woman isn’t only his wife, but is also mother, educator of the children, the sum of whom makes up
the whole of the family of mankind and the human race.

By this argument the writers are explaining how (31_<)) Je>) “ignorance of women”, is a problem not

only for the individual, but for the entire human race. The damage caused by the ignorance of

women is extended past the individual (lesee glia¥l 4 I) “to the social organization in general”.

She then continues to stress the damage that could be done if women, with their major influence on
society, are left in ignorance.

(Cit. 7)

Gl cadgdll a4y 1l cluatiag cilalle Glige e Ebliad Cilgal) (S5 ol o8

licd dala o)) 5 La 5 58l 5 1 AL Zlall s W) A ol jead) sl 5 cJead) ae 5 (SDAY)

so if the mothers are not superb, sensible, cultured, and knowing of the necessities of education,
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procedures of upbringing, the manners will be corrupted, ignorance prevalent. Culture is broken,
the success becomes backwardness, the strength weakness and the soundness becomes disgrace.

This is an argument for increasing the education of women to ensure better upbringing of the
children, who are the future of society. Where the writers are saying, ( ©Mle <Olad Cilgal) (S5 Al
el bl 5 4 i) Clatiag cilalle <liea) “if the mothers are not superb, sensible, cultured, and
knowing of the necessities of education"”, these expectations of the mother are part of the new roles
that were brought in for woman around this time in Egypt. This was part of the process of
modernization that was taking place in the country. This type of argument is also similar to the ones
that were made by Western women.

The writers continue to emphasize on the need for educated women in their roles as mother and
wives. In this argument from paragraph 10, the writer is giving an example of what could happen if a

man dies and his wife is left to take over his work:
(Cit.8)

032 sl LeiSay (a5 elgal) 33 seaall Ja ol JLansl 5 Ld A8 5 il 5530 el e (55 130
oe Gle 38 Ja ) (e oS5 ecld yall Ol puall (e o 5S3 al () Ylakal |3 13 2Y $Y1 Ay algall
59ll i a8 4S5 La 3 lals a sy (pe 4l (0S5 ol 1) 5 6B il 3 e g Alila () gal 5 Al 53 55

ZLN 71l 5 el 5 1 sal g

What will remain of the wealth that is left to her, and his work entrusted to her, and how would she
handle the advancements of these tasks and raise the children if they were small, if she wasn’t an
expert or accustomed to it. And how many men have not died from their vast wealth, huge amount of
funds and much fame, and if he doesn’t have anyone who will manage what he left behind, then that
wealth, money, and fame will come to nothing.

I interpret (3_3a 3_¢) “much fame” it can be used to mean “limitless, carry away, exult, and fly off”
I thus believe that it is used here to emphasis on the fame, that he has “much fame”.

The writers use this example to illustrate that the mother should be educated, to be prepared to deal
with the unexpected. That if the mother is educated, she will be able to handle the economy if the
man dies, and to guarantee their children’s well upbringing. Because if there is no one to manage
what he left behind, (LY z!o3 3edlls Jsa¥ly 55 @i CaaXié) “that wealth, money, and fame will
come to nothing”. With the argument they want to show, that the education of the wives is important
in all aspects of the men’s lives, it will determine their happiness when alive and what happens to his
wealth when they die.

In the next argument, the writers point to the moral autonomy that women will develop with

education:
(Cit. 9)
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And she doesn’t do what brings shame on herself and her people, moreover she rejects the vile, and
everything that arouses her frivolity or degrades her situation.

In this sentence, it can be interpreted that the writers want to prove that there is no need to consider
education a disgrace or harm on women, that it rather helps women to make good choices. By
explaining about the educated woman that (Les8 e s L o aslll alay L J=85 Y 5) “she doesn’t do
what brings shame on herself and her people”, the writers indicate that knowledge would allow
women to make moral decisions. Educated women will therefore avoid the “forbidden” rather than
bring shame on their families. This way of justifying the arguments for education was much used in
Europe, especially by the Bluestockings, who used women’s increased ability to make their own
moral judgments as one of their main arguments in favour of education.

Debating Girls’ Curriculum

Few direct references are made to girls’ curriculum. In some of the arguments, it can be indirectly
understood what type of education the writers have in mind.

In Paragraph 7, the writers speak about the opposition to women’s education:
(Cit. 10)

ol Lealadl ) sl mgdsie i ad ) U8 5 M e i 91 ) guadl () CasLy ialy Laa g
sauld Lol Al 5 Sy | )il peaanll o le ) 5l Lelie 35015 1 jle 51_all malas () sanuny
ial) (e o Al lana

1t is unfortunate that the vast majority of people of our East, whose minds have not been enlightened
by science, still consider the education of the woman a shame, and the enlightening of her mind by

modern sciences a disgrace. They therefore state false reasons and fallacious arguments, which are
not true.

The use of (,=sd) asle 1 silh) “modern sciences” could indicate the writers” support for this topic of
study. The same term is used in the phrase (a2}l J)sili agdsic ;L &l (3) “whose minds have not been
enlightened by science,” showing again this topic in a favourable light.

In paragraph 9, (see cit. 14) they are making a reference to Napoleon’s building of a girls’ school in
Bologna. The subjects referenced are those which would help them in their home responsibilities,
but it is also mentioned that they were also encouraged to receive a higher education. The reference
to Napoleon’s girls school is another indication of the type of education that the writers favour.

Other Evidence of Western Influences on the Text

The writers make comparisons between the East and West, and in this article, talk about the
women’s debate both in West and East. These types of arguments appear in paragraphs 3,9 and 11.
In paragraph 3, the writers speak about the growing interest of the debate of women’s rights, both in
Egypt and in the West:
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(Cit.11)

Jal J1 sl 5 cadadll 5 il 5 ) ) 8 Canll aua ge oY) 028 (A 8 saa g0 V) 48 i L )
Ll (g sadady ol 0 55 Lad () sallay ag1S 5 e yall 5 (35l 8 ()l IS 8 il 5 il
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What we have today present in these days' discussion in newspapers, books, speeches,
conversations, intellectual discourse, and the criticism of any place in the East and West. And all of
them are demanding in their writings or speeches, reasons for reforming the situation of the woman
and uphold her will and raise her to the status which she deserves to become equal to man, equal to
him in what she must be equal to him, in rights and responsibilities.

The way that the writers begin the sentence (Gl i se alY) o3 & & sin 50 O¥) 4 (a3 L () appears
strange, and it is difficult to understand exactly what is meant. I have translated it as, “what we have
today present in these days' discussion” however, what I believe that the writers mean is “women are
the subject being discussed today....”

Despite the strange beginning to this paragraph, it can be understood that the writers are describing
how the “woman’s question” is being debated in the East and the West. One could interpret from this
that the writers have some awareness of the West. It also gives the impression that the writers
consider it to be one struggle for women’s rights. This is also a comparison, in that the writers are
pointing out the development of women’s education in the West and comparing it to the East.

In paragraph 9, the writers mention a letter written by Napoleon, in which he speaks about women’s
school that he has set up in Bologna:

(Cit.12)

IV 5 30 () claliie ye lalaie ciBald A jaall (e eluill & ja5 Gl caal s JE—
astal (a5 g 5 )y Ml galais el 5 GUAY) el S 5 il i Ldlall (pgilinn
deall sl e e oda L dpaplall

He said: I would love for the women to graduate from the school as virtuous and educated women,

not drawn to clothes and spoiling their attractive characteristics being purity of heart and dignity of
ethics. And he ordered higher education for them, with rhetoric, history, Natural science and what
gets them out of the darkness of ignorance.

By referring positively to Napoleon’s efforts in to support women’s education in Bologna, the
writers show how the ideas of Western education have spread and had an influence.

From paragraph 11, the writers are making a comparison to the West in their efforts of spreading

girls’ education.
(Cit. 13)
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And we have in the West, in comparison to our East which has not begun to take care of the
education of its women, with the countries of the West who spread the science between its women,
the greatest witness and the clearest proof on what we are saying about the must of educating the
woman and prepare her to be an active member in the society.

With this argument, the writers show an awareness of the advances of girl’s education in Western
countries. It also shows that the writers are interested in achieving similar progress in the East.

Conclusions

Throughout the article the writers have mostly made arguments about the benefits of educating
women for their work of rearing children and being good wives. Examples have been given about
how girls’ education is important for the advances, not only of the individual, but for the whole
society. Most of these arguments for better mothers suit the domestic ideology which was used in the
arguments of European women, in arguing for reform in girls’ education.

The European women were aiming to change their girls’ curriculum to become more scientific and
more similar to that of the boys. Most of the arguments in this text relate to women’s morals and
their behaviour with their children. In a few places in the text, the writers mention scientific
education. There is, however, very limited information about curriculum.

The only references that the writers make to people from the West, are those made about Napoleon
and his efforts to educate women in Bologna. The writers also speak of the woman’s debate as an
international phenomenon, a question that is being debated both in the East and in the West. This
shows that they have some awareness of the West. In the last paragraph, the writers make a
comparison between education in the East and West, from which it is obvious that the writers want
the East to develop female education similar to the West.
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6. Conclusion

The purpose of my thesis was to examine three texts which I had chosen from al-Fatah journal and
to answer the research question “What is the evidence that the content of these articles regarding
girls’ education, was influenced by Western women writers?”

That education will make better mothers is the main argument used throughout all three of the texts,
to justify the need for girls’ education. The argument that they would become better companions was
found in the second and third texts, but not in the first. These types of arguments are based on the
same reasons that were used by Western writers who argued for Domestic Ideology. This similarity
in their arguments could thus be seen a visible sign of how the Egyptian writers are influenced by the
Western. However, the debate on the position of women does not have to be influenced by Western
women. It could also appear similar due to the similarity of the situation. In both cases, the struggle
is to improve women’s situation in a male dominated society.

The second category “Debating Girl’s Education” shows varying findings in the different texts. In
the first and third text, it is not argued about what kind of education is needed. However, it can be
interpreted from some of the arguments used, that the writers are indeed seeking a similar
curriculum. In the second text this is more developed. There the writer argues for the women to
receive equal education to men, while at the same time emphasizing the responsibilities that women
have in their homes. The main way in which the second text argues for education, is for healthier
relationships between men and women: women need the same education to be able to understand the
man and be an understanding companion. Because I have found examples of arguments for a broader
curriculum, which seem to involve similar subjects that the Western women were debating, there is
no need to discuss how these arguments has been changed to suit the Egyptian context.

Arguing for similar type education does not necessarily show that the Egyptians were influenced by
the Western writers. It could also be the case that both societies are having similar human (female)
responses to similar human (male) forms of oppression. In that case, the writers would not be
influenced by the West in seeking women’s emancipation and rights. The similarities in their
arguments could be due to the similarities in their situations that both groups are facing male and
religiously dominated societies, to which they show a similar response. However, even if this is true
to some degree, there are many indications in the way that the writers are describing the West that
shows that there in fact is an influence.

“Other Evidence of Western Influences” is present in all three texts, but mainly in the first and the
second. These made many comparisons between Western and Eastern women, in a way that shows
that the writer was influenced by West. The references to Western women in the second text were
also further evidence of this. In the third text there were fewer comparisons between West and East,
but it still existed. The use of comparisons between West and East and writing about girls’ education
and developments in the West shows that the writers were aware of the debate on girls’ education in
the West. The writers of all three texts show that they have some insights into Western women’s
situation.
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In conclusion, these three categories were used to analyse what the evidence were of Western
influences on the content of the texts. All three texts showed evidence of the usage of similar
arguments about education to Western women, mainly for women to become better mothers. The
most clear evidence that the content was influenced by West, was the usage of comparisons to the
West, and references to Western women.

7. Further Research

What could be interesting, in terms of further research of these texts, would be to look into how the
national struggle at the time is reflected in the texts and in their arguments for education and
emancipation of woman. It is evident in much of the material that Egypt is focused on national
development. Most of the arguments for advancing women are supported by the fact that it would
benefit the whole society and the future of the Nation. It would be interesting to examine the links
between the struggle for women’s emancipation and the rise of Nationalism.

What would also be interesting is to study the cause behind this influence and to study further how it
was used. Were these writers merely mirroring and adapting the advances of the Western women, or
were they using the debate of “feminists” in the West as inspiration or proof that a better status for
women could be achieved.
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