LUND UNIVERSITY

Realising Child Rights in Education

Experiences and Reflections from the International Training Programme on Child Rights,
Classroom and School Management

Rasmusson, Bodil; Andersson, Lena; Wangdahl Flinck, Agneta; Leo, Ulf; Wickenberg, Per

2016

Document Version:
Publisher's PDF, also known as Version of record

Link to publication

Citation for published version (APA):

Rasmusson, B., Andersson, L., Wangdahl Flinck, A., Leo, U., & Wickenberg, P. (2016). Realising Child Rights in
Education: Experiences and Reflections from the International Training Programme on Child Rights, Classroom
and School Management. (1 ed.) Lund University.

Total number of authors:
5

General rights

Unless other specific re-use rights are stated the following general rights apply:

Copyright and moral rights for the publications made accessible in the public portal are retained by the authors
and/or other copyright owners and it is a condition of accessing publications that users recognise and abide by the
legal requirements associated with these rights.

» Users may download and print one copy of any publication from the public portal for the purpose of private study
or research.

« You may not further distribute the material or use it for any profit-making activity or commercial gain

* You may freely distribute the URL identifying the publication in the public portal

Read more about Creative commons licenses: https://creativecommons.org/licenses/

Take down policy
If you believe that this document breaches copyright please contact us providing details, and we will remove
access to the work immediately and investigate your claim.

LUND UNIVERSITY

PO Box 117
221 00 Lund
+46 46-222 00 00


https://portal.research.lu.se/en/publications/85b771ca-628f-4bb3-a3b1-86a9ce86c809

Download date: 04. May. 2026



Realising Child Rights in Education

Experiences and Reflections from the International Training
Programme on Child Rights, Classroom and School Management

BODIL RASMUSSON, LENA ANDERSSON, AGNETA W FLINCK, ULF LEO
AND PER WICKENBERG (EDS.) | LUND UNIVERSITY




Realising Child Rights in Education

Experiences and Reflections from the International Training
Programme on Child Rights, Classroom and

School Management

Bodil Rasmusson, Lena Andersson, Agneta W Flinck,
Ulf Leo and Per Wickenberg (eds.)



ISBN: 978-91-982261-6-4

Lund University Commissioned Education

Postal Address: Box 117, 22100 Lund, Sweden, Phone: +46+46-2220707
Printed by Media-Tryck, Lund University, Sweden 2016



CONTENTS

Preface S
1. Background 7
2. Framework and Content of the ITP programme I
3. Country Reports 27
Cambodia 29
China 39
Colombia 47
Egypt 57
Ethiopia 65
India 75
Indonesia 83
Malawi 99
Mozambique 109
Namibia 117
South Africa 129
Sri Lanka 139
Tanzania 149
Uganda 157
Viet Nam 167
Zambia 175
4. Mentors’ reflections 187

5. Looking back and looking forward 217



Epilogue 225

Appendix 227



PREFACE

This book contains experiences and reflections based on the global Child Rights,
Classroom and School Management programme and in particular the Impact and
Dissemination Seminar held in February 2016 in Phnom Penh, Cambodia, with 170
participants from batches 15-21. Lund University has offered the programme since
2003, and it is an Advanced International Training Programme funded by Sida (The
Swedish International Development Cooperation Agency).

First we would like to thank all the participants (change agents) who have taken part
in the training programme. We are very much impressed by the strong commitment,
the hard work and the results that have been achieved. The participants give and gain in
our global community and share experiences to enforce children’s rights in education.

We would like to express our gratitude to our former mentor colleague Bereket Yebio
at Malmé University who retired after batch 11. We would also like to acknowledge the
considerable help and support this programme has received from Annelie Hartmann,
Hans Persson, Erik Norman, Maja Edfast and Jonas Wikstrom at Sida. The programme
would not have been as successful without the support provided by Florencia Aguilera
Flores, Jessica Hansson, Ida Burguete Holmgren, Susanne Norrman, Richard Stenelo
and all student co-workers at Lund University Commissioned Education.

Finally special thanks to all the students, teachers and school principals of the
schools in the City of Lund, which have welcomed our participants during many years;
Flygelskolan, Genarps skola, Klostergirdsskolan, Spyken, Tunaskolan. Vikingaskolan,
and Ostratornskolan. These schools have generously opened their doors for 21 batches
of change agents and let them experience how theory meets practice in the everyday
work at schools in Sweden.

There is no doubt that the efforts of everyone involved benefited thousands and
thousands of children in their everyday life in schools throughout the world. It creates
hope for the future in an otherwise turbulent world.

Lund, July 2016

Bodil Rasmusson — School of Social Work, Lund University

Emma Alfredsson — Lund University Commissioned Education

Lena Andersson — Faculty of Education and Society, Malmé University

Andpreas Bryngelson — Lund University Commissioned Education

Ulf Leo — Sociology of Law Department, Lund University

Lovisa Nilsson — Lund University Commissioned Education

Agneta W Flinck — Division of Education, Department of Sociology, Lund University
Per Wickenberg — Sociology of Law Department, Lund University
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I. BACKGROUND

Emma Alfredsson, Lena Andersson, Agneta W Flinck, UIf Leo, Bodil Rasmusson,
Per Wickenberg with Jonas Wikstrom.

This is a book based on experiences and reflections from the global Sida Advanced
International Training Programme (ITP) on Child Rights, Classroom and School
Management as well as the Impact and Dissemination Seminar held in February 2016
in Phnom Penh, Cambodia. The ITP has been running from 2003-2016 with 21
batches all together. At the Seminar in Phnom Penh 170 participants from batches
15-21 participated, representing 16 countries.

In this chapter we present the background of the programme. In the following
chapter 2, we define the objectives, content, structure, main concepts, and perspectives
of the programme as it has been implemented. Chapter 3 gathers all country reports
from the Impact and Dissemination Seminar. Chapter 4 consists of reflections by the
mentors based on the objectives of the training programme, and their experiences of the
change work through many years of cooperation with the country teams. The mentors’
reflections continue in chapter 5 on the development taken place through the ITP in
connection with the global movement on children’s rights.

The appendices include a short version of the Convention on the Rights of the Child
followed by a paper based on a keynote presentation by Géran Hydén. The Chain of
Results for ITP Child Rights, Classroom and School Management is presented in the
appendices, and also includes the list of participants in the programme 2003-2016.
Lastly the schedule for the seminar and contact details of the programme managers at
Lund University Commissioned Education and mentors are offered.

The Convention on the Rights of the Child

The United Nations General Assembly adopted the Convention on the Rights of the
Child (CRC) in November 1989. The CRC incorporates the full range of human rights
for children — civil, cultural, economic, political and social rights. It came into force
on the 2 September 1990 after being ratified by the required number of nations. Since
then, 196 countries have ratified it, including every member of the United Nations ex-
cept the United States of America. The CRC consists of 54 articles (see appendix I) and

1 A batch consists of 30 participants representing 10 countries in teams of three.
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three Optional Protocols containing the basic human rights that children have. Every
right contained in the CRC is inherent to the human dignity and harmonious devel-
opment of every child. By agreeing to undertake the obligations of the CRC, national
governments are obliged to develop and undertake all actions and policies to ensure the
best interests of the child. Article 4 also mentions that this should be the case in the
framework of international cooperation as well. In order to execute most of its obliga-
tions of international cooperation the Swedish government makes use of the Swedish
International Development Cooperation Agency (Sida).

Advanced International Training Programmes (ITP)

As part of its bilateral development assistance, Sida offers ITPs of strategic importance
to social and economic development in the participants’ countries. The overall aim
of these Sida ITPs is to contribute to capacity development and processes of change
in developing countries by offering training to key persons. The objectives and result
chain for each ITP is set by Sida in order to reach the intended objectives. The I'TPs
are specially designed for persons qualified to participate in reform processes of strate-
gic importance on different levels and who hold a position in the home organisation
with the mandate to run processes of change. In a long-term perspective, the pro-
grammes should contribute to institutional strengthening and capacity development in
the participants’ countries. The list of invited countries for each ITP is decided by Sida.
Currently (2016), Sida is conducting some 13 training programmes.

ITP - Child Rights, Classroom and School Management

In 2003 Lund University Commissioned Education was given the task after a public
tender, to create and administrate an ITP programme on Child Rights, Classroom
and School Management following the provisions and principles contained in the
UN Convention on the Rights of the Child (CRC), Sida’s position paper “Education,
Democracy and Human Rights” (2001) and other internationally ratified instruments
in the areas of children’s rights and education. The programme was intended for tar-
get persons holding a position from which they could initiate processes of change in
their home countries. During the years 2003-2009 the global ITP on Child Rights,
Classroom and School Management was arranged 11 times (11 batches) with 330 par-
ticipants completing it. Most of them are still working for children’s rights in their
countries and have formed national and regional networks. The programme has also
been conducted three times in French for West Africa. In a new procurement process
in 2010, Lund University Commissioned Education won the contract for arranging
the global programme twice a year 2010 — 2012 with an option for another two years.
This option won approval in 2012; thus the global programme continued until 2016
with 10 batches and 300 change agents. In order to reach other countries programmes
conducted in French for West Africa and Spanish for Latin America won approval as



well. These programmes ran from 2013 to 2016 with 2 batches and 60 change agent in
each programme.

In line with the international community of development cooperation, the new
contract had a result-based management (RBM) approach with more emphasis on ca-
pacity building and organisational development than the previous tender. The objec-
tives and goals were rephrased between batch 11 and batch 12 when the new contract
commenced. Some changes were made in the programme, with the same purpose nev-
ertheless: to give participants the prerequisites to initiate change processes in their countries
that will contribute to the realisation of the intentions of the CRC in policy as well as in
practice. With the results and experiences from the first contract and 11 batches as a
baseline, some changes were made by Lund University and Sida in order to make the
programme more focused on quality assurance for sustainable results. The structure of
the programme was changed from three phases to five and a fourth week was added to
the phase in Sweden (for more information on objectives, structure and content, see
chapter 2). Another new element was the systematic monitoring of the change projects
as well as the programme. In the new contract all project reports were published in
a book for each batch. Ten books of Change projects from the International Training
Programme Child Rights, Classroom and School Management have been distributed be-
tween 2012-2016.2

The Child Rights, Classroom and School Management programme has been evalu-
ated by independent evaluators twice (in 2009 and 2015). The last evaluation assessed
the effectiveness, relevance, sustainability, and efficiency and identified the direct and

indirect results of the programme’.

Change Processes

The Child Rights, Classroom and School Management programme was one of the first
International training programmes funded by Sida with a clear emphasis on change.
One of the key elements in the programme is to initiate and support change processes
in participants’ home organisations and countries. Participants in the programme form
teams of three people from each country, usually from the same region. Moreover,
they represent different levels (local, regional and national) in the education system,
which anchors the change processes on a broad front and creates the prerequisites for
supporting structures and sustainability of the initiated projects. In cooperation with
previous participants, Lund University developed selection strategies for each country
in order to recruit participants with the interest and capacity to fulfil their participation
in the programme. The strategies formulated also aimed at creating good conditions for
networking, forums where the change agents could exchange experiences and support
each other. In most of the countries involved, there are now active national or regional
networks of former participants that work together in change processes for CRC in the

2 For more information, please contact child@education.lu.se
3 http://sidapublications.sitrus.com/optimaker/interface/stream/mabstream.asp?filetype=18&orderlist
mainid=18622&printfileid=18622&filex=27223890180432



education sector. Further, an important aspect throughout the programme was the op-
portunity to compare and share experiences with participants from other countries. To
“give and gain” was one of expressions used repeatedly in the programme to encourage
and emphasise the sharing of experiences and knowledge.

In order for the training programme to contribute to desired changes, participants
needed to acquire an understanding of children’s’ situation, the background of the UN
Child Rights Convention and children’s rights in, to and through education. Tools to
initiate and/or lead changes that make the participants’ respective organisations bet-
ter able to implement and comply with the CRC and other relevant human rights
instruments in the educational field were also required. The programme therefore had
to supply both background knowledge and an understanding of the content of the
CRC and other relevant international conventions and instruments as well as tools
for capacity development and organisational change. Consequently, participants could
connect theory and practice and thus translate knowledge into practical everyday work.
Participants could function as agents of change — “change agents” in their domestic
contexts. So far, from batch 1 to batch 21, 630 change agents have participated and the
training programme has initiated more than 200 change processes in the 29 participat-
ing countries. Most of the change agents remain active in the field of education, work-
ing for change in line with the CRC.

After 13 years a critical mass of CRC change agents, unique active national networks
and thus plenty of results of sustainable change processes initiated in most of the partic-
ipating countries exist. However, change takes time; in order to secure the sustainability
of initiated change processes, to monitor the results and strengthen the community of
global CRC change agents, strong national networks are essential.

Figure 1: Countries with change agents and initiated change processes as a result of the Child Rights,
Classroom and School Management programme (see appendix III for full list of participants)
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National Networks

There are active national networks consisting of former participants (change agents) in
16 of the participating countries. The networks are an important result of the Child
Rights, Classroom and School Management programme, but their work and planning
ahead is somewhat beyond the programme and the impact level.

In all national networks participants are at national levels with the opportunity to
influence progress in their country. There are institutional anchoring in the education
ministry, teacher training institutions, universities, training institutions, the responsible
parties for the curricula and examinations, school boards, both locally and regionally,
principal- and teachers’ associations, trade unions, local authorities and schools. Many
of the projects that the network operates are supported by UNICEE, Save the Children,
the World Bank and local NGOs. Some networks have also chosen to become organi-
sations or NGOs to operate as a private actor for the rights of children. The national
networks work in different contexts and thus have different conditions; nevertheless all
networks are preparing to work independently and long term for children’s rights in the
education sector in their country.

Impact and Dissemination Seminars

In order to ensure an effective implementation of the CRC in the education sector
through the International Training Programme (ITP), tools to measure or assess the
impact of the training programme were needed. Thus, Sida decided in December
2007 to support a follow-up of the first 5 years of the training programme; through an
Impact and Dissemination seminar for the change agents that participated in the first
seven batches of the Child Rights, Classroom and School Management programme. In
January 2009, Lund University and Sida successfully carried out such a seminar for 160
change agents. The purpose was to monitor the impact of the ITP, enhance network-
ing, follow up, disseminate and implement good practices, to support ownership and
sustainability of project and change processes, and introduce a broader perspective, new
research and policies on CRC. Following this seminar, each country team submitted
a post-conference paper as a result of their work in the seminar. These chapters were
edited and compiled into a book “Taking Child Rights Seriously” * together with reflec-
tions from the first five years of the I'TP by the mentors teaching on the programme.
The book has been distributed to stakeholders and to a wide range of other actors.
Another important result from the Impact and Dissemination Seminar 2009 was con-
solidation of national and regional networks of CRC change agents. As mentioned
before, most of these networks are still actively working together for CRC in education
on different levels in their countries.

Following the outcomes from the 2009 seminar and in order to contribute to im-
prove monitoring of results, Sida decided in 2012 to give continued support to a sec-
ond Impact and Dissemination seminar for batch 8-14. The main purposes of this

4 Wickenberg et al (2009) Taking Child Rights Seriously. Media-Tryck: Lund University
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seminar were to further enhance participants in their role as change agents, to collect
the results and impact of the training programme at national level and also to build on
the earlier results from Impact and Dissemination Seminar 2009. In total, 160 change
agents from 15 countries participated in the seminar in June 2013.

Building on experience from the first Impact and Dissemination Seminar, the sec-
ond one had a stronger emphasis on participation and the change agents were more
involved in the seminar activities with “give and gain” as the leading motto. There
were sessions by Lund University as well as invited keynotes and participants cover-
ing e.g. the role and challenges of change agents, networking and processes of good
practices as well as CRC in a global perspective. Considerable time was set aside for
the change agents to meet in country groups to discuss and analyse the results, sustain-
ability and way forward for the collected change processes in their country. On the
basis of the preconference papers and all inputs and discussions during the Impact and
Dissemination Seminar, each country team wrote a country chapter which together
with reflections from the mentors composed “Enforcing Child Rights Globally”>. The
evaluation® showed that the seminar strengthened the participants’ identity as change
agents and at the same time revealed that they were all part of a global community of
CRC change agents (batch 1-21), working towards the same goals. The importance of
commitment and establishment of national networks for changes to be sustainable and
reach national impact level was further stressed.

Given the results from the two seminars and since the programme had been run-
ning for more than 10 years with results on outcomes and impact level as well as strong
national networks of change agents working together, Sida decided to support a third
Impact and Dissemination seminar. Participants from batch 15-21 were invited and
170 participants gathered in Phnom Penh, Cambodia in February 2016. The purpose
of this third Seminar was to collect and disseminate the results and impact of the train-
ing program so far; strengthen and develop national and international networks and
further enhance the participants in their role as change agents. Building on the experi-
ences from the second Impact and Dissemination Seminar, the programme for the
week had a similar outline, with a strong focus on giving and gaining and sharing of
experiences.

Feedback from the participants in the evaluation of the seminar, as well as several
initiatives taken by the networks after the seminar, both indicate that the week provided
an important platform for the continued network collaboration, nationally and inter-
nationally, as well as securing the sustainability of change processes initiated during the

ITP-programme’.

5 Leo et al (2014) Enhancing Child Rights Globally. Media-Tryck: Lund University

6 Evaluation Impact & Dissemination Seminar, Lund University Commissioned Education June
2013

7 Evaluation Impact & Dissemination Seminar, Lund University Commissioned Education March
2016
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The I'TP at Lund University
The ITP on Child Rights, Classroom and School Management has been given by Lund

University Commissioned Education for 13 years. Since 2003 there has been coopera-

tion between Lund University and different universities and organisations in the par-

ticipating countries within the programme. Stakeholders benefit from the fact that this
programme is given by Lund University in different ways:

* Darticipants and their organisations — The academic approach offered by Lund
University challenges the participants’ way of thinking. When asked about this in
the participants’ evaluation, the change agents mention critical thinking, interactive
approach, problem solving, ability to reflect, empowerment and monitoring as im-
portant lessons for their change processes.®

* Sida ITP — In this programme Lund University Commissioned Education has, in
line with Sida’s guidelines, created efficient methods for quality assurance to en-
sure the preconditions for capacity building and organisational development. These

methods are viewed as good examples and have therefore been implemented by Sida
in other I'TDs.

¢ City of Lund - This programme is also an example of a qualitative and longstanding
cooperation between Lund University and the City of Lund through systematised
school visits to local schools. Another outcome is exchange and collaboration be-
tween schools in Lund and schools in the participating countries.

e Child Rights Institute at Lund University - The Child Rights, Classroom and School
Management programme has resulted in the establishment of an institute for chil-
dren’s rights at the Faculty of Social Science at Lund University. Based on the UN
Convention on the Rights of the Child (CRC), the institute serves as a platform,
promoting interdisciplinary research, education, and external engagement promot-
ing children’s rights.

* Spin-offs for student and staff at Lund University - Over the years, students from
Lund University have carried out several Minor Field Studies in different schools
and organisations of the change agents in the participating countries. Several cross
country collaborations between Lund University and universities in the participat-
ing countries have been initiated (see attachment V for full list of spin-off effects).
Also, professors and lecturers from the Faculty of Social Sciences, together with the
lecturer from the Faculty of Education and Society at Malmé University share their
experiences from the programme with students and colleagues. Thus, the ITP on
Child Rights, Classroom and School Management is a great example of internation-
alisation at Lund University.

With the present publication, Lund University disseminates the results and reflections
from the Impact and Dissemination Seminar in February 2016 as well as the experi-
ences of 13 years of the ITP on Child Rights, Classroom and School Management.

8 Ibid
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The I'TP at Sida - comments from Jonas Wikstrom,
programme manager, Sida

The Swedish International Development Cooperation Agency (Sida) is a governmental
agency working on behalf of the Swedish parliament and government with the mission
to reduce poverty in the world. To this end, the government instructs Sida through
strategies for countries, regions and thematic areas. The current government strategy
on Capacity Development and Exchanges (2014-2017) instructs Sida to contribute to
capacity development among organisations and institutions in Sida’s cooperation coun-
tries as well as in other low- and middle income countries. The strategy also instructs
Sida to contribute to the creation of strong and sustainable networks and partnership
between participants, their organisations and Swedish actors. The main vehicle for Sida
to achieve the objectives of the strategy is International Training Programmes (ITP).

During 2015, 13 ITPs were open for applications on various thematic areas rang-
ing from chemicals management to gender statistics and renewable energy. The ITP on
Child Rights in School and Classroom Management started in 2003 and is one of Sidas
longest running I'TPs. Since the start more than 800 participants have graduated from
the programme and the majority are still active in the global network of Child Rights
change agents. Sida’s intention with the programme has been to build capacity and
support change processes within organisations and institutions on the implementation
and application of the Child Rights Convention (CRC) in the education sector and to
support networking and exchanges between participants and their organisations.

An independent evaluation of the programme conducted in 2015 identified sub-
stantial positive effects of the programme furthering the work of implementing and
applying the CRC in the education sector in a large number of countries as well as net-
works having been formed in at least 16 countries. The national networks were found
to be, in different ways, extending the work along the intentions of the programme
in their countries independently from the Sida funded activities. Another more unex-
pected result of the programme is having contributed to the establishment of the Child
Rights institute at Lund University (CRi@LU). The independent evaluation confirms
that the expected results from the programme to a large extent have been achieved.

Sida sees positively on the fact that strong networks of change agents exist in several
countries and expects that change processes on the implementation and application
of the CRC initiated through the ITP will continue long after the end of the Sida-
supported programme.

Sida also sees positively upon the fact that the programme has contributed to the es-
tablishment of a Child Rights institute at Lund University and expects that the institute
will play a positive role on forwarding research, capacity building and education on the

rights of the child globally.
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2. FRAMEWORK AND
CONTENT OF THE TP
PROGRAMME

Emma Alfredsson, Lena Andersson, Agneta W Flinck, UIf Leo, Bodil Rasmusson,
and Per Wickenberg.

In this chapter we describe the programme more thoroughly; objectives, content, struc-
ture, main areas and perspectives of the programme as it has been implemented.

Objectives

From a development perspective the overall and long-term objective of the new Child

Rights, Classroom and School Management programme was: “to improve participating

countries’ capacity to offer and ensure everyones right to relevant and quality education, an

education that is safe and secure, inclusive, student-centred, democratic and problem-solving
and that creates opportunities for all, regardless of background, to participate in community
life as active citizens.”

The programme objective to be expected at the end of the contract was that changes
which contribute to the realisation of the intention of the Child Rights Convention
(CRC) in policy as well as in practice will take place.

The goals for the participants of each and every training programme were to gain:

* Increased knowledge and understanding of the CRC.

* Increased knowledge and understanding of the Education for All (EFA) and MDG’s
targets, relevant international concepts such as child-friendly schools, inclusive edu-
cation and education for democracy and human rights (EDHR) as well as other
relevant international instruments.

* Increased knowledge and understanding of experiences, methods and tools for orga-
nizational change in general, and rights-based (participation, inclusive and transpar-
ent) and democratic methods and tools for change in particular.

IS



Knowledge and understanding of Swedish and other international methods for
translating children’s rights and democratic values into practice in schools and in the
classroom.

Expanded international and national networks to work with the CRC and other
relevant international conventions and other instruments.

In appendix IV you may find the result chain for the programme.

Contents

The programme provided tools for participants to connect theory and practice and
thus be able to translate knowledge into practical everyday work. The entire training
programme was based on a Child Rights approach. The right to education, in educa-
tion and through education was the guiding principle of the programme. The training
programme stimulated the transformation of conventional top-down approaches into
participatory rights-based, learner-friendly and gender-sensitive approaches to teaching
and learning. The following topics were included in the programme:

Policy documents and laws in the subject area related to human rights - CRC,
Education for All (EFA) and other internationally-agreed instruments of key impor-
tance in this context,

Key aspects of children’s rights to, in and through education and their practical im-
plications

Democracy in the school and the school’s role in society “citizenship”, inclusive edu-
cation and gender equality

Opportunities to use Information and Communication Technology to promote in-
creased quality and increased access to information and knowledge

Appropriate forms of leadership as well as organizational structures, forms and be-
haviour and a leaders’ role in the various structures

Difficult situations such as disciplinary measures, bullying, corporal punishment
and sexual abuse and possibilities to make a change

Importance of problem-solving, critical thinking, participatory approach in the par-
ticipants’ context

Education for Sustainable Development as a holistic approach where social, eco-
nomic and ecological issues are integrated.

Quality assurance as a method for continuous development and sustainability of
change.

16



Structure

The new Child Rights, Classroom and School Management programme ran over a pe-
riod of 1.5 years and consisted of five phases as shown in the figure below:

Preparations  Programme Work with change project in Progress Implementing change project in
in home in home country Workshop home country

country Sweden Mentors visit Final Report
TTTTTT TTTTIT TTTTTT T T
U ] HIH | |
b i L | |
CHANGE PROCESS
THIT | | | 1 | 1
{ { { |

Phase 1 Phase 2 Phase 3 Phase 4 Phase5

Figure 1: Structure of the Child Rights, Classroom and School Management (1.5 years)

A change project was the frame of the ITP on Child Rights, Classroom and School
Management and a process which continued throughout the entire programme. The
change project was made possible through teamwork and thus it was of great impor-
tance that the entire team was involved in the process and that the project had a high
level of practical relevance for each team member. Each team was assigned a mentor
who was responsible for supporting and monitoring their work as well as the network-
ing process. Throughout the various phases of the programme, participants were given
tools for developing and implementing the change project and for making it sustain-
able.

Phase 1 — Preparations in the home country was when the participants contacted
the other team members and former participants in the programme. The team began to
explore the work and implementation of the CRC in their own country. According to
assignments given, they also prepared the background information which contributed
to the baseline of their change project

Phase 2 — Programme in Sweden lasted for approximately four weeks and consisted
of children’s rights studies combined with study visits to relevant Swedish institutions
and different schools. Interaction between the participants from the different coun-
tries added to the experience and increased the knowledge gained. The change project,
which should have a high degree of practical relevance for the participants and their
home organisations, was identified, planned and decided on and before the participants
left, they submitted a project plan.

Phase 3 - Work carried out in the change project in the home country with regular
assistance from the team’s mentor. The teams kept close contact with their mentor, the
organisations and the stakeholders, and they also submitted a progress report

17



Phase 4 — Progress workshop in one of the invited countries for 10 days focused on
the change project carried out by the country teams. The participants were asked to
present their results so far and develop and discuss future plans for applying the pro-
gramme content in their change project. Visiting former participants’ existing projects
and organisation were also relevant. The principal idea of phase 4 is to give and gain as
much as possible from the mentors and the other participants in order to implement
the change project.

Phase 5 - Implementing the project in the home country with assistance from the
mentor. After phase 4, follow-up visits were conducted by the respective mentor in the
teams’ home countries. The mentor together with the team met stakeholders, agreed on
the following steps and also evaluated the project for change. After this visit the teams
submitted the final change project reports in this book.

The final report was the end of the programme; however it was not the end of the
initiated change processes. Throughout the years almost all change agents have contin-
ued their work on children’s rights in their respective countries and networks.

Main Areas and Integrated Approach

From the objectives, goals and content, three main areas were distinguished: CRC,
Child Rights in Schools & Teaching/Learning Processes and Leadership/change agents,
represented by a triangle in figure 2 below.

Empower participation

N

5
=
o
= N %, :
AN _— 5 :
= g & Initiating 3, E
2 q'}h & % z

g o o %

2 F 3 Change Processes % 3
5 & LE ) 2
2 =1
z ,gf f— % N
E <& ocusing on q%
A The Best Interest of the Child )

ChildRights Convention etc

Familizrise participants with i nternational practices

Figure 2. The content of the programme presented in an integrated way framed by the objectives and
goals.
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The three main areas were more and more integrated the longer the programme ran.
The content, structure and methods of the programme have developed from batch to
batch over the years. Still, the main content and the objectives were the same and all
change agents from batch 1-21 would recognise the programme. The methodologies
used during the training in Lund and during the follow-up workshop were adapted
to the content; this will be explained in the following sections together with a more
detailed account of the three main areas.

The Convention on the Rights of the Child

Besides basic knowledge about the content, main principles and implementation of the
CRC, this part of the programme offered many opportunities for the participants to
test and discuss their own understanding and interpretation of CRC in relation to dif-
ferent cultural contexts and above all their own experiences. A variety of methods were
used, such as short lectures mixed with workshops and group discussions, role plays
and case studies.

Exploration of the content of CRC took its starting point in article 1 and the holis-
tic view upon the child reflected in the CRC. The task for the participants in the first
workshop, on this theme, was to make a description of a child in each of the partici-
pating countries. The question was: What is it like to be a schoolchild in your country?
Describe an ordinary day for this child. What happens from the moment he/she wakes
up in the morning until he/she goes to bed? What is he/she doing? Which people will
he/she meet during the day? Problems and joys...

The aim of this workshop was to continue and deepen the poster presentations
(done by country) during the first day, to give an opportunity to the teams to start
working together and to introduce the child-centred approach contained in the CRC.
Another workshop aimed at discussions on definitions of the child was held. The par-
ticipants were asked to give their definitions without using the concept of age. These
discussions were an entry point for further exploration of different views upon chil-
dren, e.g. vulnerable, weak or competent. It opened up opportunities for reflection on
how the CRC could be interpreted and implemented in different cultures, the values
included in the CRC and how they are understood by different actors such as teachers,
parents and decision-makers.

Further exploration of the content and meaning of the CRC as a whole took its
point of departure in the 3 Ps: Provision (access to food, healthcare, education, social
security); Protection (from maltreatment, abuse, neglect, all forms of exploitation) and
Participation (having the right to act, be involved in decision-making). This is a fre-
quent categorisation of the content of the CRC, especially used by Eugene Verhellen'.
A workshop on the 3 Ps started in the following question:

1 Verhellen, E. (2000) Convention of the Rights of the Child: background, motivation, strategies, main
themes. Leuven: Garant

19



What do you think about the relationships between these three concepts? Over the
thirteen years we have mainly stuck to the 3 Ps as a simple way of making this UN
Convention as clear and pedagogical as possible for all our participants.

We have also had great use of the Implementation Handbook for the Convention on
the Rights of the Child". Besides the 3 Ps, we always highlighted #he four basic principles
formulated by UNICEF - article 2 (non-discrimination), article 3 (the best interest of
the child), article 12 (right to participation) and article 6 (right to life and development)
with our main focus on article 3, 6 and 12. In working with article 3, the groups got
an assignment to construct and present a case to show (in role plays) conflicting inter-
ests that could be actualised in application of this article into practice. Roger Hart’s
Ladder of Participation® was used as a tool to deepen the understanding of children’s
participation and to share experiences between countries. Rights versus Responsibilities
was another theme worked on through a case study illustrating different perspectives
(children, teachers/adults) on a conflict between the school council and the principal/
teachers.

Article 6 was given a special focus in a workshop about the meaning of key concepts
on child development - risk factors, protective factors, vulnerability and resilience®.
Presentations from this workshop created the foundation for further discussions and
work on concepts like respect and positive discipline.

Work on the CRC continued with some broad outlines and reflections on the tradi-
tions of UN and International Conventions, the origin, development, and present sta-
tus of Human Rights, Education for All (EFA, 1990), Millennium Development Goals
and the main ideas and monitoring systems behind, in and under the CRC. Special
attention was paid to the responsibility of the State.

All the issues mentioned were closely connected to the objectives and goals of this
ITP. The participative dialogue between teachers-facilitators-mentors and the partici-
pating change agents was also there from the very first day of the training programme
—and even before their arrival in Sweden.

Child Rights in Schools

The Right to a Relevant, Qualitative and Inclusive Education

The second side of the triangle in figure 1 is about taking the child, together with the
CRC, to school. With every batch we started by asking the same question; why should
we use the CRC as a point of departure in education? Article 28, the right to education,
and article 29, the aim of education, were discussed in relation to the current status
of education with reference to the millennium development goals. This added up in a
common vision: that all children should have the right to a qualitative and relevant edu-

2 Prepared for UNICEF by Rachel Hodgkin and Peter Newell (UNICEF 2002 (Fully revised third
edition, September 2007)

3 Hart, Roger A. (1992) Children’s Participation. From Tokenism to Citizenship. Florence: UNICEF
International Child Development Centre.

4 Montogomery, H.; Burr, R.; Woodhead, M. (2003) Changing Childhood. Local and Global.
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cation. The concepts were discussed and elaborated in a workshop based on questions
such as “what is qualitative education?” and “what is relevant in different contexts?”

The concept of inclusive education was problematized and one of the definitions
used was from UNESCO? where inclusion is seen as a process of addressing and re-
sponding to the diversity of needs of all learners through increasing participation in
learning, cultures and communities, and reducing exclusion within and from educa-
tion.

Teaching and Learning Processes

The training programme stimulated the transformation of a conventional top-down
approach into a participatory rights—based, student-friendly and gender-sensitive ap-
proach to teaching and learning. To initiate and support the change processes taking
place inside schools and classrooms, the following were some of the issues that this con-
tent area focused on. By using strategies from our international “tool box” and partici-
patory methods such as cooperative learning strategies, discussions, performances, role
plays and games, we dig into the focus areas and try to implement a universal culture of
Child Rights in our different school systems.

Rights-based Approach

The opposite of the conventional top-down approach is a student-centred approach
which indicates a paradigm shift in the relationship between the teacher and the stu-
dent. The teacher must have a didactic competence, good subject knowledge and to be
skilled in the “art of teaching”, i.e. to select, adjust and communicate relevant content
towards clear learning objectives through a wide repertoire of teaching methods. He or
she needs competence in leadership, in how to manage and organise classrooms and
gradually transfer responsibility to the students. Further, a teacher needs competence
in relationships; to be able to build social relationships and to meet the needs of every
individual student. The student should develop to be an active and democratic partici-
pant in the learning process, aware of his or her rights, acting as a present citizen.

The mentioned rights-based approach may also enhance teacher capacity, morale
and commitment. Negative attitudes may be altered through the practice of conflict
resolution, democracy, tolerance and respect in the classroom. Many countries have de-
veloped handbooks and definitions of positive discipline, which recommend that disci-
plinary action be relevant to the misbehaviour, proportional to the offence, focused on
correcting the behaviour, not humiliating the student and aimed at rehabilitation, not
retribution®. By starting to discuss positive discipline in a broader perspective which in-
cludes different contexts of values in society, we then entered the classroom. From there
on we discussed relevant action plans for promoting respect in schools and classrooms.

5 http://www.unesco.org/new/en/education/themes/strengthening-education-systems/inclusive-edu-
cation/

6 Alternatives to Corporal Punishment, Creating Safer School Series. Volume 1. Kampala: Makarere
University,
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The Classroom as a Micro Social System

Teaching and learning processes appropriate to the student’s developmental level, abili-
ties, and learning style promote effective learning. The recognition of a classroom where
teaching and learning are part of a complex and largely invisible socio-emotional flow
makes it easier to understand how good relations and stable social bonds require good
communication between teachers and students, and why gender equality is a must to
raise students to their full potential’. By sharing ideas and understanding within and
between countries we raised the topic and learned from each other.

The Concept of Knowledge

Social constructivism emphasises that learning takes place through interaction with
other students, teachers and the world at large. Vygotskij® stresses the importance of
social interaction in learning. The students learn together within their socio-cultur-
al context. These developmental theories pay attention not only to what the student
has already learnt, but also to the importance of leading the student towards the next
developmental stage. The zone of proximal development is a well-known concept by
Vygotskij and includes activities like scaffolding and coaching. To fully develop our
students, the teacher must use cooperative teaching and learning methods’ that include
problem-solving strategies and develop critical thinking.

From the Curriculum for the Compulsory Swedish School System'* we analyse
four representations of knowledge: experiences, understanding, skills and facts, and use
them as a framework for discussions on productive teaching.

* Experience - The student commences class with informal knowledge of a concept
or subject. Teaching can start from the informal knowledge level and the student’s
experiences.

*  Understanding - The students need to articulate their thoughts and develop cognitive
structures. The teacher needs to listen, ask open-ended questions and challenge them
by extending their vocabulary.

* Skills - Every subject has its own vocabulary. The different signs and symbols require
time and practice to become part of a student’s language.

* Facts - The transition from informal to formal knowledge is an ongoing process of
broadening concepts, exploring linguistic structures and fixed expressions.

7 Scheff, T. J. (1990). Micro sociology: Discourse, emotion and social structure. Chicago: The
University of Chicago Press

8 Vygotskij, L. S. (1978). Mind and society: The development of higher psychological processes.
Cambridge, MA: Harvard University Press.

9 http://serc.carleton.edu/introgeo/cooperative/techniques.html 2013-10-15

10 Skolverket (2011). Curriculum for the Compulsory Swedish School System, the Pre-school Class
and the Leisure-time Centre, Lgr 11. Stockholm
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The Swedish School System and School Visits in Sweden

One of the objectives of the programme was to familiarise participants with Swedish
and other international practices at the school and classroom levels in relation to demo-
cratic principles and human rights. Issues concerning school governance and relations
between national and local levels were discussed. The Swedish school system was ex-
plained through topics such as decentralisation, steering documents, organisation of
the school, responsibility of school principals and teachers and the Swedish system of
school assessment, e.g. how to assess teaching and learning through systematic evalua-
tions, student grading, and national inspection.

After theoretical discussions, it was time to meet Swedish children, teachers, school
principals, other staff and stakeholders in the Swedish schools. The school visits served
as a way to understand how theory and practice can go hand in hand, how children’s
rights are implemented in Swedish schools in various ways. It was through the school
visits that we integrated the different parts of the programme, to give the participants
an opportunity to experience how theory meets practice in a school and classroom
context.

We had three school visits during phase 2 in Sweden. In groups, we visited elementa-
ry schools, Flygelskolan, Genarps skola, Klostergardsskolan, Tunaskolan, Vikingaskolan
and Ostratornskolan, twice and the whole group visited the upper secondary school,
Spyken. The participants prepared the school visits by putting on “CRC-glasses” as a
symbol of taking on a special Child Rights-perspective while observing relations and
communication in the schools. There was also special focus on important aspects such
as participation, inclusive education, democratic values, critical thinking and gender.
In the second school visit at the elementary schools, we also added a special focus on
leadership issues. After the school visits we followed up the observations to get a better
understanding of how and why CRC is implemented as it is in Swedish schools, and
what the challenges are or could be in all our countries.

Leadership and Change Agents

The third area of the triangle (fig 1) represents the area of leadership, a concept not
found in the title of the programme: Child Rights, Classroom and School Management.
However, to strengthen and focus on the importance of stimulating a more participa-
tory approach, the concept of leadership was introduced to replace the concept of man-
agement. In most literature and research on management and leadership, the concept of
management represents a more structured, administrative, and profit-focused approach
while the concept of leadership represents a more flexible, innovative, and participa-
tory perspective (Yukl, 2012)'". Other researchers define the meaning of the concept
of management in terms of being an authoritative relationship that exists between a
manager and subordinates for the purpose of producing and selling goods and/or ser-
vices. Leadership, on the other hand, is defined as being a multidirectional-influence
relationship between a leader and a follower with the mutual purpose of accomplishing

11 Yukl, G. (2012) Leadership in Organizations. Upper Saddle River: PEARSON

23



real change. Considering this, the use of the concept leadership seemed to be more ap-
propriate.

We used leadership in a very broad and general sense as we wanted to include a va-
riety of levels in the area of education from ministries to classrooms, covering all kinds
of people ranging from ministers to students. A leader in this sense is anyone acting
together with a group of others in order to reach a jointly agreed purpose or goal, inde-
pendent of age, level, or position. This means that teachers and students are included in
this understanding of leadership, as are administrators at the national, regional, or dis-
trict level. For students, this approach to leadership is one of the aspects of citizenship
training, which is a highly prioritised area for students to be able to cope in the future.

Another aspect of leadership we wanted to cover is project leadership or leadership
of initiating, implementing and running change processes. All the teams participating
in this programme initiated their own change projects/processes in their countries of
residence. This was a challenging task, partly because all of the team members were
already working full-time and partly because it takes a thorough and specific under-
standing of leadership to convince authorities and colleagues of one’s ideas of a change
process and to realise the ideas in a sustainable process. Commitment and dedication
are necessary ingredients in project leadership, but will not reach all the way. There will
be use for other capacities too, such as analysing target groups and stakeholders, identi-
fying useful partners, creating workable teams, and communication skills.

The main idea behind the third area in focus was to create an wunderstanding of
the concept leadership and its implementation in the specific context that this pro-
gramme created. To create this understanding, the theoretical base was the outcomes
of research carried out mainly within behavioural sciences. Research from other areas
such as economics and social sciences was not used as it has other perspectives and
targets macro levels of society. In today’s working life, it is not enough to only know
some specific “dos and don’ts” about leadership. When there is a full understanding, the
actual leadership behaviour will be adjusted and adapted to specific situations, specific
contexts, specific team members, and specific personalities. Based on the framework of
the programme (mainly the time limit) one main aspect of leadership was selected for
the phase in Sweden: Space of Action. As it is of vital importance for a leader of today
to be pro-active, to be in the front, the leader has to know his/her Space of Action.This
is why it was focused on as the main issue of this part. Specifically, the team members
of this programme had to add new responsibilities on top of the responsibilities already
inherent in their full-time positions. Space of Action was discussed first in terms of how
to identify it and then how to expand it.

Identifying the Space of Action is necessary to understand the objective degree of
freedom. The discussion of the ways of expanding the Space of Action highlights the
importance of fully understanding the concepts and uses of power, group dynamics, as
well as empowerment and delegation.

The base of the triangle, the Rights of the Child, was the base of the leadership part
of the programme as well. Implementation of the Rights of the Child in the educa-
tional context was the leadership part throughout the framework. The second area in
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the triangle was also used as a contextual background as an integrated approach was
chosen. Other important contexts for the leadership part were the public sectors of the
respective ten countries. (Almost all the participants represented the public sector; very
few came from the private sector). All the team members contributed with examples,
challenges and issues from their own workplaces; examples that all participants could
learn from.

As to methodology for the leadership part, it is important to plan for the usage of
participatory methods, which in themselves are examples of the areas covered. Besides
a few more traditional lectures, always accompanied by discussions and questions, a
variety of methods are used. To understand the importance of various opportunities to
expand your Space of Action, one has to work in a way that will enable the experience
of the feeling of being successful in implementing these opportunities. To understand
group dynamics, one must have the experience of group dynamics, the feeling of the
processes of the life of a group. Thus, different cases are used, some from literature
and some from experiences of lecturers and/or participants, role plays and activities, to
start group dynamic processes. All the activities are always followed by debriefing and
discussions.

'The book Leadership in Organisations by G. Yukl (2012) was used as course literature
for this part. This book was used within some of the Human Relations programmes at
Lund University and highly valued by students. Besides being up-dated with research
results, this book was also presented in a very pedagogical way, which was appreciated
by the participants. Certain chapters or parts of chapters were selected as background
for the different aspects covered. All the chapters could not be covered, but the par-
ticipants were instructed in how to use this book on an individual basis or in groups at
their workplaces. A number of research articles, most of them very new, from various
data bases were also used.
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3. COUNTRY REPORTS

In this chapter the change agents who participated in the third Impact and Dissemination
Seminar in Phnom Penh, Cambodia reflect on their work with the process of change
from a country perspective. Before coming to Phnom Penh, each zeam prepared a writ-
ten pre-conference report which included a short summary of the focus of the project,
the status of the project, all results as well as the effects of the project. The pre-con-
ference papers served as a starting point for discussion and analysis of the process of
change from a country perspective. The country reports were written during the seminar
and edited by the national networks and are presented here in this chapter.
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CAMBODIA

Cambodia had its first team in batch 12
(2010) and in total 7 teams and 21 change
agents in batches 12-21. The follow-up
seminar 2016 is focusing batches 15-
21, where Cambodia has 6 teams and 18
change agents.

Level Position of Change Agents Change Projects in Batch C
ve in Batch 1-21 121 omments
National 8 3 Mlmstr?/ of
Education
Region/Province/District 11 3 Teacher Training
Local 2 1

Table 1. Change Agents” professional position and the team’s Change Projects on three socio-adminis-
trative levels: National level, Region/Province/District level, and Local level.

The Child Rights Programme has been implemented in the north and in the center of
Cambodia. In Stung Treng Province at the Regional Teacher Training Center has the
change work focused on participation and in Phnom Phen at different departments in
the Ministry of Education, Youth and Sports (Curriculum develop department, Early
Childhood department and Teacher training department) has the change work mainly
focused implementation and sensitization of CRC in general and participation in par-

ticular.

Area: 181,035 km2
Population: 15,135,169
(est. 2014)

Capital: Phnom Penh
Independence: 9 November 1953
(from France)

Official languages: Khmer
Network Coordinators:

Prak Kosal, echild.edu@gmail.com
Yahan Chin, chin_yahan@yahoo.com

Vongsy Seuy, seuy.vongsy@moeys.gov.kh
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CaMBODIA PosT
CONFERENCE REPORT

Prak Kosal, Chan Sophea, Chin Yahorn, Hou Saomoline, Sok Sokhom, Than Thavy,
Srey Soksaphat, Roueng Serey Dara, Um Lakhena, Pok Saroeun, Noun Sokchantra,
Pich Hay, Phon Sophea, and Thong ChanChhada.

Introduction

This document is a summary on the implementation of the Child Rights Convention
(CRC) in Cambodia from 2010 to 2016. This paper looks at the legal framework
done by the Cambodian government and the Ministry of Education, Youth and Sports
(MOEYS) and current status of CRC implementation done by Change Agents, divided
into the focus areas of participation, protection and provision. It further reflects on the
successes and challenges experienced in implementing the different CRC change work
in the country and finally it concludes with a way forward.

Current status and focus of the change work

Current status of the Education and the legal framework in Cambodia

Cambodia Education system has been presented during French colonial and primary

level was the first education system established. After the French colonial rule, the edu-

cation system has been developed and expended in several years.

1. According to the Education Congress report in academic year 2013-2014: 1.
Preschool sub sector covers children age 3 to 5 years old in public preschools,
community preschools, private preschools and in home based education program.

2. Primary sub sector covers children age 6 to 11 years old in public schools and
private schools.

3. General Secondary Education sub sector covers both lower secondary and upper
secondary. The system usually applies for student age 12 to 17 years old, and
performs in public and private schools (MoEYS, Report on Education in academic
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year 2013-2014). MoEYS also have non-formal education for illiteracy people in
the country and its own sub sector.

After the country was completely destroyed by genocidal regime from 1975 to 1979,
the Royal government of Cambodia has well understood that Child Rights is an in-
dispensable element for the country’s” development. In 1989, the Convention on the
Right of Child (CRC) became the first legally binding international convention to
affirm human rights for all children. Since then the Convention has become the most
widely ratified human rights treaty in the world. On 15 October 1992, Cambodia be-
came a state party to the Convention and has ratified both of its optional protocols. The
Royal Government of Cambodia has made strong commitment to protect and promote

the rights of children as:

Education for All National Plan 2003-2015,

Strategic Plan 2009-2013,

Child Friendly Schools Master Plan 2007-2011,

Policy on Education for Children with Disabilities 2008,
Master Plan on Education for Children with Disabilities 2009.

In order to reach MDGs target as well as to achieve Education for All goals 2030, Child
Rights implementation in school is invaluable. Based on the high commitment men-
tioned above, the Royal Government of Cambodia has succeeded to overcome obstacles
in implementing of CRC in many schools.

After the Cambodia teams attended the advanced International Training Program
on Child Right, Classroom and School Management in Sweden, all change agent teams
of Cambodia came back with the spirit of CRC to contribute to their target sites and to
our country. All teams had used the concept of the 3Ps (participation, protection and
provision) to implement our change work on CRC. Below is a table of the titles of the
change project:
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Change Project Focus Area
Child Rights Awareness Raising for Stung Treng Regional Child Rights, 3 P’s
Teacher Training Center

Strengthen Trainees learning and living conditions at Stung | Student Council, participation freedom
Treng Regional Teacher Training Center of speech

Receiving a monitoring tool to assess teacher trainees’ Participation
application of CRC in the classroom towards increasing
students” participation

The responsibility of school directors and teachers in Protection, participation
implementing CRC in classrooms and school management.

Integration of CRC in home based programme in Takeo Participation, gender
Province

Guideline for increased participation in pre-school Participation

curriculum, piloting Battambang town Pre-school,
Battambang Province

Enhancing active student participation by using the “bottom | Student council, participation, freedom
up- approach” in the Student Council in Bunrany Hun Sen | of speech

Samaki Primary School Phnom Penh
Focus Participation and change work done by Change Agents of Cambodia

The Cambodian change agents have emphasized participation in three of their pro-
jects from two different perspectives: from a student councils” perspective in a primary
school/teacher training center and from monitoring perspective for teacher trainees at
primary and secondary level.

The student council is part of the Child Friendly School (CFS) concept that is
implemented in nearly 7000 schools in Cambodia. The research tells us that most of
schools did not manage to implement student councils well. In general, the form of the
guideline is very good and in detail, but in reality it does not work. The teachers do
not how to facilitate democratic norms and the students not aware of the concept par-
ticipation. The change work wanted to highlight the norms in school and discuss why
they need to change in order to create better opportunities for the school to implement
democratic student councils. By raising awareness of the Convention of the Rights of
the Child (CRC) the need for the bottom — up approach will be visible. All the process-
es of the student councils today follows the top-down approach, which means that all
the activities in the student council are set up by the adults and implemented by adults.
The main objective of this change work is to reinforce the implementation of student
councils from the top-down- to the bottom up approach and to encourage students to
participate in activities and make decision by their own. By developing the knowledge
and the practice of the school council and focus on roles and responsibilities and the
norms of teaching and learning processes we hopefully gain increased participation.
Student council will be run by confident students expressing their value of democracy
and knowledge based on the concept on CRC. Its declaration emphasizes to listen to
children and ensure that participation is implemented. Adults must respect children’s’
right to express themselves and to participate in all matter affecting them, in accordance
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with their age and maturity, engage in play and recreation activities appropriate to the
age of the child.

The other change project on student council was implemented at Regional Teacher
Training Center in Stung Treng. The council was set up to strengthen the trainees living
and learning conditions and to emphasize the practical meaning of CRC. By establish-
ing a student council the capacity of trainees will raise and help them to solve problems
themselves. In the long term this will be a democratic way of participation and will
benefit the trainees future work as teachers at primary schools in different provinces and
to help the communities to overcome the cycle of poverty.

Another team of change agents have succeeded in reviewing a monitoring tool
which can be used by the Teacher Training Department (TTD) for monitoring pri-
mary and lower secondary school teacher training program. The existing tool does not
focus deeply on the CRC so that trainees do not place great emphasis on it. Therefore,
the reviewed tool will help to understand to what extend trainees apply the CRC in
the classroom and encourage trainees focus much more on the learning and teaching
practices in the classroom and school, thus encouraging students to participate more in
class. Consequently, teachers will in the future ensure that boys and girl equally con-
tribute to learning activity, teachers will engage students in asking questions and giving
answers, and teachers will not use corporal punishment to correct students. Our aim for
this new monitoring is to implement it nationwide.

Reflections on the successes and challenges

Result on Participation

The school principal at the primary school is paying more attention to the CRC, she
motivates the teachers and support them with teaching and learning materials and
enforcement to get more participation in and out class and there is now a wish to mo-
tivate the children and involve them in all activities in and out classes. She suggested
establishing Parental Education in her school, to apply CRC for children at home and
everywhere when children have caregivers close by them. Teachers have understood the
impact of the CRC and the 3 P’s. They suggested changing their daily lesson plan and
follow the CRC content. 80 % of the children in the target school are more active com-
pared to the baseline of children shying, crying, and fearing. The School Committee
has also understood the CRC message. They suggested making a school plan support-
ing child participation. Provincial and National Level of Education have understood
the importance of the CRC and learned a lot from the target school and the project
for change. The team has recommended implementing of training modules such as
Community Preschool Training module and Parental Education Program Training
Module and the Early Childhood Education at National Level has agreed on that.
Student Council will be run by confident student expressing their values of democracy
and knowledge based on the concept of CRC. Three clubs (Sport club, Art club, Study

club) has been created by member of student council idea.
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At the RTTC Stung Treng a number of improvements have been done by the train-
ees. 90 % accepted the idea to establish a student council. Representatives of the stu-
dent council are aware of their rights and the importance of good leadership. They have
improved their capacity and self-esteem. They are able to seek solutions to problems
concerning their studies and their living conditions. Through help from link teachers
and school management the trainees have become more outspoken on school matters.
They use meetings, the suggestion box or other ways to communicate. These indicators
show an improvement in different democratic performances at RTTC Stung Treng.

The developed monitoring tool to assess teacher trainees’ teaching practice including
the application of the CRC in the classroom towards increasing students” participation
is approved and used by the Teacher Training Department and will be implemented
nationwide. It is obviously seen that the CRC concept is put in place in the classrooms
and schools. Those who are responsible for supervising the teaching practice of trainees
know more on the CRC and place more emphasis on it. The grassroots people espe-
cially teacher trainees understand the essence of the CRC in classroom and school. It
can be seen that students both boys and gitls participate more in learning activities such
as asking questions and giving answers.

The view upon the students in class that have changed:

* from neglect to welcoming

* from acceptance to decision making
* from tense to friendly and safe

* from assigning to doing/experiencing

* from ignorance to participatory

The new monitoring tool will be piloted and submitted for approval. After getting
approval, the new tool will be used by Teacher Training Department for monitoring
teacher trainees practice their teaching for primary and lower secondary school teacher
training program at Provincial Teacher Training Colleges and Regional Teacher Training
Centre nationwide.

Focus Provision and Change work done by change agent

The Home-based program is one of the successful Early Childhood Education ser-
vices in Cambodia. The program operates mainly in rural and remote areas and focuses
mainly on education services for mothers with children aged 0 — 6. The team wanted
to develop the capacity for the practitioners on the importance of the 3P’s in general
and participation in particular through the article 12 and 18 in the Convention of
the Rights of the Child. The main purpose is to guaranty the young children's rights
to play, learn and participate in learning environments at home and in the village. By
highlighted the article 18 (parental responsibilities; state assistance) which says that
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both parents share responsibility for bringing up their children, and should always
consider what is best for each child. Governments must respect the responsibility of
parents for providing appropriate guidance to their children. The service/program was
only open to women. The title of the practitioners was called “core mother” and the
training was only for mothers or young women in the village. The practitioners were the
target group and since the team were stressing article 18 to their project, they realized
that they needed to invite fathers to the training and to the workshops as well. After fin-
ishing the change project the practitioners included the fathers. Practitioners will then
be called core parents, parent's group leaders and parent's member. Early Childhood
Education (ECE) will support and monitor the activities of participation, provision
and the training agenda.

Result on Provision

The team has shared the knowledge at Early Childhood Education Department, dur-
ing a training course for sub national core trainer. Mr Prak Kosal shared the impor-
tance of CRC at the World Bank office during a meeting with UNICEE He informed
them on the effective training course management and course design, quality assurance
and results based management, CRC international convention, and school study visit
in Lund. In December 2012, Prak Kosal, participated in join monitoring with H.E
Sam Sereyrath, General Director of Education to Kampong Thom and Preah Vihear
province. During these missions they visited all types of Early Childhood Education
services which includes Home Based programme in those area and learned about the
real activities in disadvantages area. The best practice from the project of integration of
CRC in Home Based Program in Takeo province will promote the ECE program and
link it to quality. In 2014, the activity plan and financial resources were prepared at the
national and municipal/provincial level. This includes Early Childhood Education Sub-
Sector Strategy Plan 2014-2018, which will be incorporated into the Education Sector
Strategy Plan 2014-2018 of the Ministry of Education, Youth and Sport.

Focus Protection and Change work done by change agents

The change project was set up for mainstreaming the CRC guideline and appealing
every sort of contribution, especially calling for voluntary adoption and implementa-
tion among school principals, teachers and teacher trainers in the whole country of
Cambodia, to make achieving the universal goal of education. It will complement the
existing Child Right based National Curriculum, and ensure further CRC implemen-
tation in the school and classroom management, gradually to the larger scale In the
past there has been acts of discrimination, negligent, maltreatment and exploitation
of the Cambodian child in schools and classrooms. It needs to be changed to respect
for achieving children’s rights of protection and rights to quality of education, with
deeper understanding and practices of Child Rights with the responsibility of school

principals, teachers, and teacher trainers. In addition, this implementation will offer
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children to meet their rights as being integrated and seen in their textbook lessons as
well as to gain their space of actions provided in the application session within each
lesson. In 2012 - 2013, we have started implementing our project within the image of
a pilot program in Stung Treng, working for and with the Draft of Guideline on CRC
implementation in classroom and school management, aiming at complementing the

existing the Child Right based Curriculum (2005-2009).

Result on Protection

Our project plan had been implemented completely. We have collaborated with to-
tal 75 educators from Stung Treng Province in developing and piloting the Draft of
Curriculum Guideline for primary and lower secondary education” within the time-
frame of June 2012 — July 2013. In the school year of 2013-2014, the 4th Draft of
Curriculum Guideline entitled “Responsibility of School Directors and Teachers in
CRC implementation in the classroom and school management” in Khmer language
will be submitted to the approval board for comments and adoption to be “the Formal
Curriculum Guideline”. In the school year of 2014-2015, it will be printed and dis-
tributed to related departments and institutions at national level, to all provincial and
district offices of Education and to every teacher training center and school in the
country. It will be put in the 2nd part of the National Curriculum for Secondary and
Primary Compulsory School, 2014, of Cambodia. If training workshop is needed at
any spot area, school directors and teacher of the four target schools at Stung Treng will
be selected and assigned to be the temporary facilitators.

Challenges

The main challenge for some of the change work is that it is hard to get authority and
power to make decision on implementation for the changes. It takes time to get ap-
proval from leaders or authorities. Another challenge is that it is hard for the change
agents to find appropriate time for us to meet. However, there is an advantage for us
since we all work in the same area of education we learn from each other as individuals
and as a group. We have met some challenges as a number of school teachers and direc-
tor have lack of understanding key concepts of Child Rights and child friendly practical
methodologies in education. We think that this is the cause of child neglect or negligent
treatment, maltreatment in school and classroom managements without their inten-
tion. This kind of school teachers and director need more and more workshop training
for their effective way of teaching, classroom and school management
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Way forward

We are happy to say that some of the projects have reached national level of implemen-
tation. Our work is well recognized of the Ministry of Education Youth and Sports.
We have change agents working in many of our departments at Ministry of Education:
Early Childhood Department, Teacher Training Department, Primary Education
Department and Curriculum Develop Department. The director of Primary Education
Department and the director of Early Childhood Department are change agents. At the
opening session of the Impact seminar in Phnom Pehn the Minister of MoEYS H.E.Dr
Hang Chuon Naroni gave the opening speech and several others where special guests:

Name Position

H.E. Dr. Hang Chuon NaronH.E.Dr Hang Naro | Minister, MoEYS

H.E. Dr. Nath Bunroeun Secretary of State, MoEYS

Her Excellency Kim Sethany Secretary of State, MoEYS

H.E Thong Borann Director General of Admin and Finance, MoEYS
H.E Put Samith Director General of Education, MoEYS

H.E Chey Sarin General Inspector of Education, MoEYS

H.E Lim Sothea Director General of Policy and Planning, MoEYS

The positive outcome of having seven batches in the programme is the establishing
of a national network for Cambodia. Since members of the change agents come from
different level namely national level, provincial level and local level and the mail im-
plementation is in the center and the north of Cambodia, we have decided to set up
two regional networks to coordinate and facilitate. We hope that the initiative of the
CRC and the CRC implementation in education will be better and stronger through
networking of the change agents. Our first national network meeting was held in 2013
with five batches gathered. We hold a national meeting one or two times per year, to
be able to easily communicate we have a Facebook account and a What’s App-group.
We have also created a CRC library and folders on CRC and we try to share as much
information as possible.

We have had successful meetings with the Swedish Embassy and it is promising for the
future.

In 2012, the Swedish Embassy invited us to join an alumni meeting. This year after
the Impact and Dissemination Seminar in Phnom Pehn all the change agents was in-
vited to the Embassy together with important education stakeholders (Child Fund,
Raoul Wallenberg Institute, UNICEE Unesco, Save the Children, Care Cambodia,
KAPE,NEP, USAID) and representatives from LUCE and Sida. We presented our
change work and had a fruitful discussion.
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Sustaining the change work

The sustainability of the CRC in Cambodia needs the following:

1. To get involved with the stakeholders/NGO s of Education in Cambodia.
We need to work together in training programmes for inspectors and teachers on the
implementation on CRC. We, the change agents have a lot of experience in how to run

workshops on CRC.

2. Budget
We need a budget to be able to meet twice a year in our national network and organise
and plan our activities (transport, accommodation)

3. Implementation of Student Councils at the Teacher Training Centres
The model we have developed in RTTC Stung Treng can be implemented in other
TTC in the Cambodia. It will strengthen the teacher trainees to understand CRC.

4. Regional network

The Cambodian Change Agents are part of the global network, we have several network
in nearby countries that we want to communicate with, meet, share knowledge and
develop CRC activities. Viet Nam is the closest country and we can see that a regional
seminar between the countries can strengthen the spirit of CRC and we can learn from
each other.

5. Global network
To be able to participate in CRC conferences arranged by other networks in the pro-
gramme.
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CHINA

China has its first team in batch 1 (2003) and
in total 13 teams and 38 change agents in
batches 1-21. The follow-up seminar 2016 is
focusing batches 15-21, where China has 6
teams and 18 change agents (March 2016).

Position of Change Agents | Change Projects in
Level in Batch 1-21 Batch 1-21 Comments
National 3 0
Region/Province/District 30 7 TeacherTraining
Local 5 6

Table 1. Change Agents” professional position and the team’s Change Projects on three socio-adminis-
trative levels: National level, Region/Province/District level, and Local level.

The Child Rights Programme is focusing Inner Mongolia, an autonomous region in
China. The implementation of CRC in education, learning and teaching has been
gradually dominated by participants from teacher training institutions, and directed
against participation by students in schools and universities, and student teachers at
Inner Mongolia Normal University, Tongliao Vocational College, Chifeng University,
and Hulunbuir College.

Area: 9,706,961 km?
Population: 1,393,786,836
(est. 2014)

Capital: Beijing
Independence: 19 December 1949

Official language: Mandarin Chinese
Network coordinator:
Sun Baijun, baijun_sun_9@hotmail.com
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CHINA Post CONFERENCE
REPORT

He Zhiying, Wei Jianqiang, Zhang Aihua, Guo Xuelin, Ren Lei, Wu Xiaochun, Jiao
Feng, Ma Jingxin, Qi Ying, Su Rina, Cao Yiming, Wang Xiaohua, Liu Chang, Sun
Xiaorui, Wuyungaowa, Zhang Yu, Li Jie, and Ma Wei.

Current status and focus of the change work

Current status

The Convention on the Rights of the Child (CRC) was approved by the United Nations
in 1989 and it was ratified in China in 1992, followed by the related laws and regula-
tions in order to protect the interests of children in provision, protection and participa-
tion.

CRC change agents in Inner Mongolia, China, have been the pioneers to raise the
awareness of CRC and participation at different levels from Batch 1 in 2003 to Batch 21
in 2014. They have integrated CRC and participation into the decision-making process
and school practice in Inner Mongolia, including training pre- and in-service teachers,
designing CRC-based curriculum and developing training materials. Specifically, the
work that has been achieved by Batch 16 to 21 included promoting participation in
and out of class, implementing CRC-based training programs, providing materials on
CRC, piloting research of Participatory Approach (PA) in middle schools, developing
training handbooks for classroom practitioners, and providing CRC-oriented modules
for teacher training. To strengthen the work done previously, a local network has been
built among change agents, ranging from the classroom teachers to the department of
education in Inner Mongolia.
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Focus of the change work

In order to enhance the implementation of CRC and the sustainability of participation,
we believe changing from teachers would be the most effective and sustainable way.
Moreover, it is our privilege that of most of the change agents in China are working at
higher education level. Therefore, the change work has been focused on teacher training
for the sustainability of CRC and participation in education in China.

Training pre-service teachers

To begin with, all the four universities involved including IMNU, TVC, CFU and
HLBRU set out to reform their curricula. We not only integrated CRC into different
courses for both undergraduates and postgraduates, but designed a course on CRC on
different levels as well. Furthermore, in 2015, we launched an intercollegiate project
that we will train a group of volunteering undergraduates within three years to prepare
them for future practice in CRC education. Besides, change agents actively implement
participatory approaches in their training classes. This, to some extent, is also an effec-
tive ways of enhancing the pre-service teachers’ understanding towards CRC.

Training in-service teachers

In order to raise the in-service teachers’ CRC awareness and equip them with CRC
knowledge, skills and approaches of implementing Participatory Approach in their
classes, change agents have conducted short- and long-term CRC programs for teach-
ers from basic education to higher education.

Teachers from different levels and background have taken the training program.
Over 580 teachers from K-12 levels and 294 backbone teachers from colleges in Inner
Mongolia were trained. In several projects, in-service teachers are target groups or stake-
holders participating actively throughout the process. In addition, change agents trained
the teachers by holding discussions and seminars, giving demonstration classes and by
evaluating classes. The content of training included both the CRC-related knowledge
and participatory teaching approaches. Furthermore, different training approaches fo-
cusing on improving trainees’ participation were utilized by change agents.

Designing training materials

Reflected on the projects of the precious batches, we decided to develop CRC-based
training materials for the related courses and the training programs in Inner Mongolia.
A reference book Child Rights and School Education was produced and used for
the courses provided in the universities in Inner Mongolia. Another resource book
A Handbook of Rights-Based Participatory Approach for EFL Teaching (English as
a Foreign Language) has been in progress in English, and hopefully in Chinese and
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Mongolian as well. In addition, CRC-based leaflets have been designed and distributed
to local primary school students and parents.

Establishing a network

In order to enhance the sustainability of the achievement, the change agents in Inner
Mongolia have been working on constructing the network from the following aspects.

1.Network seminars

In 2013, 2014, 2015, we held Network seminars focusing on various topics including
the implementation of CRC-based teaching training, integrating CRC into current
curriculum, Participatory Approach in EFL teaching, CRC and basic education reform,
etc. All the seminars attracted teachers, researchers and related government officials
around the region to participate. Considerable research and practical fruits have been

beard.

2. CRC QQ network

In 2012, Batch 17 initiated the QQ network project. At the time of its establishment,
there were only 10 change agents registered as members. Now the QQ groups have a
large amount of followers including all 31 change agents and backbone teachers from
several schools.

3. CRC WeChat network

With the popularity of WeChat — a social communication network in China, in 2014,
the CRC WeChat network was established with the WeChat Group and WeChat
Platform. The Group, with all CRC change agents and our Mentor Per, makes our com-
munication more efficient and instant. The Platform is to disseminate the CRC-related
knowledge and update the latest news about CRC-related research and development.
Meanwhile, QQ network has also been used to share CRC resources and documents.

4. Inner Mongolia Research Center for Child Protection and Development

In January 2015, with the approval of Inner Mongolia Education Department, Inner
Mongolia Research Center for Child Protection and Development was founded to ini-
tiate CRC education, teaching, research and social service. The Center was founded at
Inner M