LUND UNIVERSITY

Communication strategies in French as a foreign language

Flyman Mattsson, Anna

1997

Link to publication

Citation for published version (APA):

Flyman Mattsson, A. (1997). Communication strategies in French as a foreign language. (Working Papers, Lund

University, Dept. of Linguistics; Vol. 46). http://www.ling.lu.se/disseminations/pdf/46/Flyman.pdf

Total number of authors:
1

General rights

Unless other specific re-use rights are stated the following general rights apply:

Copyright and moral rights for the publications made accessible in the public portal are retained by the authors
and/or other copyright owners and it is a condition of accessing publications that users recognise and abide by the
legal requirements associated with these rights.

» Users may download and print one copy of any publication from the public portal for the purpose of private study
or research.

* You may not further distribute the material or use it for any profit-making activity or commercial gain

* You may freely distribute the URL identifying the publication in the public portal

Read more about Creative commons licenses: https://creativecommons.org/licenses/

Take down policy
If you believe that this document breaches copyright please contact us providing details, and we will remove
access to the work immediately and investigate your claim.

LUND UNIVERSITY

PO Box 117
221 00 Lund
+46 46-222 00 00


https://portal.research.lu.se/en/publications/8533c100-1eae-4854-aa07-9271cd4ea02b
http://www.ling.lu.se/disseminations/pdf/46/Flyman.pdf

Lund University, Dept. of Linguistics 1
Working Papers 46 (1997), 57-73

Communication strategies in French
as aforeign language

Anna Flyman

| ntroduction

This paper examines the role communication strategies play in the main-
tenance of communication in aclassroom. The effect these strategies may have
on the acquisition of alanguage is also discussed.

There is often a lack of communication in a Swedish foreign language
classroom which leads to the inability to communicate in a native-like way
even after severa years of learning the language. This lack of communication
training is partly due to the great number of students that a teacher is
responsible for. It isnot an easy task for a teacher to alow twenty students to
communicate fredy in a dituation which is strictly limited in time. Even a
classroom can give opportunities for communication though. One method is to
be discussed in this paper and involves students working in pairs. Porter
1986:202 mentions earlier research which shows that learners do not
necessarily copy the errors that are made by their conversational partner.
Exercises carried out by two |learners therefore constitute a method to increase
communication and is worth a closer examination. This paper will also ded
with the proposition that different kinds of classroom exercises can give rise to
variation in the practicing of alanguage.

The pilot study that isthe basis of this paper, was carried out in a Swedish
classroom with learners of French as a foreign language. The subjects are in
their fourth year of French studies and have no or little experience of French
in ‘natural’ situations. The purpose of this study was to determine the role of
communication strategies in communication between two learners in three
different tasks. The tasks differed in that they involved varied degrees of
control, i.e. the extent to which the subject was free to choose his own
utterances. To create an authentic classroom setting, the tasks were designed
in order to be able to be used as a means of communication training in a
classroom.
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Communication strategies
Definitions
Several definitions of communication strategies have been proposed since the
concept was first introduced by Selinker 1972. One of the definitions most
often referred to is the one provided by Tarone 1980, who considers
communication strategies to be an interactional phenomenon: “a mutua
attempt of two interlocutors to agree on a meaning in Stuations where
requisite meaning structures are not shared”. This definition has been criticised
In that it does not account for dtuations where there is no or deayed
feedback, as in lectures. Faach & Kasper 1983 have adopted a
psycholinguistic approach and recognize communication strategies as being a
part of the planning process. The strategies are used when the learner has
problems with the origina plan and cannot execute it. “potentially conscious
plans for solving what to an individua presents itself as a problem in reaching
a particular communicative goal”. It has been argued that ‘problematicity’
shouldn’'t be regarded as a defining criterion of communication strategies.
According to Bialystok 1990, communication strategies may be used equaly
well in situations where no problems have arisen, as is the case when a native
speaker gives aroad description to a stranger using along definition instead of
the actual word. Biaystok has aso questioned ‘ consciousness' as a criterion in
defining communication strategies.

Thispilot study is based on the definition given by Faach & Kasper 1983
on the grounds that the communication strategies in the data have been
identified according to when problems have arisen in the communication.

Taxonomies

The early taxonomies are based on surface structural differences in the
utterances and have proposed several linguistic possbilities to express a
thought. Tarone has, from an interactional perspective, clamed that there are
strategies intended to overcome the differences between the learner’s and the
native speaker’s linguistic knowledge as well as strategies that are applied
when there does not seem to be any solution to the problem. In Tarone's
taxonomy, five main categories are distinguished: avoidance, paraphrase,
conscious transfer, appeal for assistance and mime. In avoidance strategies
the learner decides not to say anything in order to avoid communication
problems. There are two posshilities, topic avoidance where the problem is
avoided and message abandonment where the learner starts to refer to an
object but gives up because it istoo difficult. With paraphrase Tarone means
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“the rewording of the message in an alternate, acceptable target language
construction, in situations where the appropriate form or construction is not
known or not yet stable”. Paraphrase is divided into approximation, word
coinage and circumlocution. Conscious transfer involves trandating word for
word from the native language, literal trandation, or the use of a native
language term, language switch. In appeal for assistance the learner asks for
the correct term, whilst mime is the use of non-verbal strategies.

Faach & Kasper place communication strategies in a model of speech
production. The model has two phases. a planning phase where the plan is
developed, and an execution phase where the plan is executed. If there are
problems with the plan so that it cannot be executed, the learner either avoids
the problem which leads to a change of the communicative goal and reduction
strategies, or faces the problem and develops an adternative plan which leads
to achievement strategies. With formal reduction the learner communicates by
means of a system that has been phonologically, morphologicaly, syntecticaly,
or lexicdly reduced, whereas functional reduction involves a reduced
communicative goad. Besdes Tarone's ‘topic avoidance and ‘message
abandonment’, Feach & Kasper dso include meaning replacement as a
functiona reduction. The use of a ‘meaning replacement’ strategy implies a
more general reference to the subject. Achievement strategies can either be to
solve problemsin the planning phase, compensatory strategies, or to somehow
get hold of the missng term, retrieval strategies. The subtypes of
‘compensatory strategies are based on a different code (‘ code switching’ and
‘interlingual transfer’), a different code and the IL code (‘inter-/intralingud
transfer’), only the IL code (‘generdization’, ‘paraphrase’, ‘word coinage
and ‘restructuring’), discourse phenomena (‘ cooperative strategies’) or non-
linguisic communication (‘mime’, ‘gestures, etc.). ‘Generdization’,
‘paraphrase’ and ‘word coinage’ correspond approximately to Tarone's
‘approximation’, ‘circumlocution’ and ‘word coinage’ respectively.

The most severe criticism of the traditional taxonomies has been directed
towards their psychological credibility. Kellerman 1991 clams that some of
the strategies demonstrate the same underlying cognitive processes and should
therefore not be classfied as different strategies even if they have different
linguistic redisations. It has dso been argued that the strategies are not
generalised over task, language, and learner. The more practica problems
concern the definitions of the strategies, that are sometimes too vague, and the
choice of some criteria, e.g. ‘the construction of a new word' as a definition
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for ‘word coinage’ excludes dl the words created by the learner but that
already exist in the language.

More recent taxonomies are based on underlying processes involved in the
production of communication strategies, which makes them psychologicaly
plausble. Bialystok 1990 has expressed the importance of strategies differing
in a psychologicaly correct way. Her theory is therefore based on the
distinction between ‘analysis (or ‘knowledge’) and ‘control’ which is firmly
grounded in cognitive psychology. Bialystok’s analysis-based strategy is “an
attempt to convey the structure of the intended concept by making explicit the
relational defining features’. The speaker modifies the content of the message
by using his knowledge about the concept, e.g. to give information about it. A
control-based strategy is “the manipulation of form of expression through
attention to different sources of information”. Contrary to ‘analysis-based
strategies the speaker here keeps the origina intention with the utterance and
turnsto different means of reference outside the L2.

Another taxonomy based on underlying processes is used in an extensive
project involving the investigation of compensatory strategies, cdled the
Nijmegen project (see Poulisse et al. 1990). The Nijmegen group uses a binary
system based on conceptual and linguistic strategies. Conceptual strategies
are either analytic — the speaker refers “to the intended concept by listing
(some of) its properties” — or holistic, the speaker “refers to a concept by
using the word for arelated concept”. There are also cases where analytic and
holistic strategies are combined, eg. large shoes for ‘boots. Linguistic
strategies involve the manipulation of the speaker’s linguistic knowledge. The
subtypes are morphological creativity which is “the use of L2 rules of
morphological derivation to create (what the subject assumes to be)
comprehensible L2 lexis’ and strategy of transfer which is when the speaker
“exploits the smilarities between languages’. The words or phrases that are
transferred can sometimes be adjusted to the L2 and the use of a transfer
strategy can aso result in words that already exist in the language. The
Nijmegen group does not clam that al utterances need to be purely
conceptua or linguigtic, as they may aso be a combination of the two.
Kellerman has proposed the use of ‘code strategy’ instead of ‘linguistic
strategy’ partly on the grounds of the distinction that is made by the Nijmegen
group between ostensive definition (pointing at something) and mime. Since
ostensive definition is reminiscent of language switch it is assumed to be a
code strategy, whereas mime is conceptual, in that it describes the properties
of the concept.
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Table 1. Surface structures of two binary systems.

Bialystok Nijmegen
Analysis/Conceptual | Paraphrase Paraphrase
Word coinage Semantic word coinage
Mime Mime
Control/Code Language switch Linguistic word coinage
Apped for assistance Ostensive definition
Transfer

Biaystok’s distinction between ‘analysis and ‘control’ and the taxonomy
used in the Nijmegen project are both binary systems based on underlying
cognitive processes. Bascdly they have the same surface structures with the
exception that the Nijmegen group makes a distinction between mime and
ostensive definition and between semantic and linguistic word coinage.
Bidystok has aso included appeal for assistance in her ‘control-based
strategies’ (seetable 1).

A taxonomy used in the pilot study

In this study the taxonomy of the Nijmegen project has been adopted with
some revision. Two factors motivated this choice of taxonomy: the psycho-
logicd plaudhility, and the differentiation between holistic and analytic
strategies. The Nijmegen group do not, however, count ‘appeal for assistance
as a compensatory strategy, but as an aternative (in addition to reduction
strategies and compensatory strategies) for the learner to avoid communi-
cation break-down. This is a redundant divison since the definition of
compensatory strategies does not exclude ‘apped for assstance’:
“compensatory strategies are strategies which a language user employs in
order to achieve his intended meaning on becoming aware of problems arisng
during the planning phase of an utterance due to his own linguistic
shortcomings’ (Poulisse et a. 1990). Since a learner using ‘appea for
assistance’ tries to “...achieve his intended meaning”, this strategy should be
lised among compensatory strategies. Biaystok includes ‘appeal for
assistance’ in her ‘control-based strategies (equivaent to Nijmegen's
‘linguistic’ strategies) on the grounds that it directs the attention away from
the linguistic system in use.

A definition of ‘linguistic strategies' accordingly hasto cover ‘transfer’ and
‘morphological credtivity’ as well as ‘appeal for assstance’. Adopting
Kellerman's ‘code strategies’, we get the following definition: The speaker
uses his knowledge about different codes to keep the origina intention with
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the utterance. This definition differsfrom Biaystok’s ‘ control-based’ strategies
in that it is not dependent of means of reference outside the L2, but can dso
contain knowledge of L2-rules.

This study is not restricted to compensatory strategies, but has aso focused
on reduction strategies. Two major types of strategies have been recognized in
the present data, ‘avoidance’ and ‘abandonment’. An ‘avoidance’ strategy
can be lexicd, morphological or syntactic. Phonological avoidance is not
considered in this study. ‘abandonment’ corresponds to Faach & Kasper's
“message abandonment’.

The pilot study

The purpose of this study was to compare three potential exercises in a
classroom, each with a varied degree of controlled communication. The type
of strategy used in each situation should give an idea of the value of these
exercises in a classsroom. The am was to discuss the relationship between
strategy-use and language acquisition and adso to examine the role
communication strategies play in the maintenance of communication in a
classroom.

ubjects

The data were collected in a class with approximately four years of study of
French as a foreign language. The students were in their first year of a
Swedish ‘gymnasium’, which means that they were about 16 years old.
According to the teacher, the class was above average and no single student
stood out from the others. The study was aimed at tasks performed in pairs, 0
the subjects were asked to choose a partner. All participation was voluntary.
The subjects did not receive any introduction of communication strategies
before the study since this could have affected their choice of strategies. The
only information given at this stage was that the results would not affect their
grades and that their speech would be recorded. Ten subjects (five pairs)
volunteered to perform the tasks. Every recording sesson lasted
approximately one hour.
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Tasks used in the study

In the trandation task the subjects were each given five Swedish sentences to
trandate. The sentences were of average difficulty and contained some words
and structures that were likely to cause problems to students at this leve of
study. The instructions were that the sentences should be trandated into
French by one of the subjects and then trandated back into Swedish by the
other subject.

The second task was to tel a story that was presented in a series of
pictures. Each series constitutes a smple story with no speech involved. The
series were chosen so that in retelling the story, words a bit above the
subject’s proficiency level were unavoidable. There is dso a ‘point’, i.e. a
funny ending, in each story. The instruction was for the speaker to retell the
story in French in such away that the point became clear to the listener. Each
subject was given two series of pictures.

In the last task, the subjects were to discuss a topic with each other. Five
topics of discussion were introduced to the subjects, who were to choose two
of these. The topics were current in the news at the time and had been
discussed enough in the media for the students to be acquainted with the most
common arguments. The subjects decided who was going to be for or againgt
the matter of discussion. Ther instructions were that they should try to put
forward their arguments, but that the arguments themselves did not have any
sgnificance for the task. The subjects decided when to end the discusson.
After the discussion, the subjects were asked in Swedish if they had had any
difficulties expressing themselves in French. These were the retrospective
comments that were used in the identification of avoidance strategies in the
discussion task.

Processing of the data

All data were transcribed using a dightly modified standard orthography.
Pauses, repetitions, laughs, etc., were marked since they could have
sgnificance in the identification of communication drategies. Criteria for
identifying strategies were also facid expressions and intonation which often
signalled ‘ appeal for assistance' . In the discussion task, retrospective comments
were used to identify avoidance strategies. A part of the identification had to
be based on the researcher’ sintuition since it is hard to find a reliable method
for identifying communication strategies. Sometimes a correct utterance can
be a strategy, making it hard to recognize.
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Table 2. Compensatory strategies.

Trandation Series of pictures | Discusson
Conceptual 44 (56%) 33 (46%) 6 (15%)
Analytic 24 (31%) 22 (31%) 2 (5%)
Holistic 20 (25%) 11 (15%) 4 (10%)
Code strategies 34 (44%) 39 (54%) 33 (85%)
Transfer 17 (22%) 13 (18%) 20 (51%)
Appeal for assistance | 17 (22%) 26 (36%) 13 (34%)
Results

Compensatory strategies

Analytic strategies are those that describe the features of the concept. They
particularly consist of paraphrases and descriptions, but aso of semantic word
coinage, i.e. words that are created by the features of the concept, and some
gestures. The trandation task and the picture task have given rise to a large
number of analytic strategies (see table 2), especidly in form of paraphrase as
in (1-3) but also as semantic word coinage (4) or description (5):

() er unecho chose pour latéte (un chapeau)

(2 il voudrait dormir er ## et er il est mort (fondre)
(3 erilil necouchepaset il est alerte (seréveiller)

(4) lamaitresse d’ aéro (I’ hétesse del’air)

(5) lepetit homme er qui N’ ont pas chevaux (le naziste)

In the series of pictures, the subjects used many gestures to express a
concept to which they lacked the French equivaent. Showing how to use a
pair of scissors for ‘cut’ (couper), pointing backwards for ‘return’ (retourner)
and making the sound of an explosion meaning that someone opened a bottle
of champagne are examples of Analytic gestures. In the trandation task
gestures are only found accompanied by an oral explanation:

(6) the subject puts her hand on the head ‘un pour latéte’ (un chapeau)
(7) thesubject moves her fingersonthetable‘eril estlaet er er apres il et
|& (transporter)

A holigtic strategy is when the concept is replaced by a word that shares
several features with the intended concept. These are what Tarone cdled

1The following symbols are used: # = short pause, ## = longer pause, & = only one sound.
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‘approximation’, i.e. the strategy of saying almost what you want to say. Most
of the holistic strategies were found in the trand ation task:

(8) ) a beaucoup er disques er &k que # lui (plus)

(9 letable er # pour écriver ## avait mis ## er ## a une autre chambre
(transporter)

(10) le climat de la France # n'est pas er # n'est pas auss # bien que le
temps d'italien (doux)

(11) pendant le train arrive je dois acheter une # paquet cigarettes (une
cartouche)

(12) il achete er ## des vétements (un costume)

A strategy of transfer is the use of another code to bring out the intended
message. It isimportant to emphasize the fact that not al cases of transfer can
be classfied as strategy use. Sometimes words and structures influenced by
another language are integrated in the learner’s interlanguage. The strategies
In this study are recognized by the learners’ use of pauses, hesitations, laughs,
etc. The transfer strategy was especidly frequent in the discussion task. The
kinds of transfer used were ‘language switch’, i.e. a word or an utterance
borrowed from another language as in (13-15) or words borrowed from
another language, preferably English, and made French (16-17):

(13) I’homme aacheté er # er des des gloves [laughs| (des gants)

(14) mettre la Suede dans er dans une er # dans une er pl pa en plats # i
Europa

(15) on peut er on peut travaille en # ja Kopenhamn (Copenhague)

(16) c’est tréscher pour er er nous er régulaires # nous régulaires Suédoises
(ordinaires)

(17) maismoi j’a## plein de records qui lui (des disques)

The most frequent transfer strategy was the direct trandation of Swedish
words and structures into French. The data showed examples of Swedish
word orders (18-20), compounds (21), Swedish synonyms (22), and
tranglations word for word (23):

(18) une personne qui travailler dans une aéroplain er attendre er pour vous
(vous attendre)

(19) leur économique ## calculation [laughs] c éait mauvais (cdcul
économique)

(20) er heurter avec avec er le homme nez (le nez de I’ homme)

(21) attendre er pour vous dans le # arrivier arrivait # chambre (le hdl
d arrivée)

(22) jedoisacheter un baguet une baguette de cigarettes (une cartouche)

(23) comment haute est le tour Eiffel? (1a hauteur)
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Table 3. Reduction strategies.

Trandation Series of pictures | Discusson
Abandonment 3 7 3
Avoidance 20 33 72
Lexical3 5 6 4
Morphological 7 27 3
Syntactical 8 — —

Appeal for assistance can either beto ask for help or to use a lexicon. This
type of strategy was most frequently used in the picture task and in the
discussion task. Often the subject proposes a word along with the appeal:

(24) apprendre heter de s3? (appartenir)
(25 I'homme fat de la neige eler va heter sndgubbe? [‘or what is
sndgubbe? | (un bonhomme de neige)

As is mentioned above, facid expressions and intonation are used as
identification criteriaif there is no direct question:

(26) erlulebureau avait ## flyttats? [ moved? | (transporter)

(27) ilssont dansla# neige?

(28) jag har faktiskt ingen aning om hur ja ska Oversétta milt [| really don’t
have a clue how to translate milt'] (doux)

Reduction strategies

For the frequency of reduction strategies, see table 3. A strategy of
abandonment can be followed by a restructuring, i.e. the subject abandons the
utterance and starts with a new utterance to convey the intended message, as
in (29) and (30). Another alternative isto give up the utterance altogether as in
(31) and (32):

(29) unehommeer est ale ## er il achéte des vétements
(30) maisle prix de ng ## mais on ## gagner de |’ argent
(31) cC'estlefille## er ## ah skit samma[‘never mind']
(32) etaveclelele## na## nd['nono’]

2To find avoidance strategies in afree discussion is not an easy task since it is hard to know
what the subject’ sintention was with the utterance. This number is based on the information
given by the retrospective comments. But even to the subject it is difficult to know what he
could have said with ahigher proficiency.

SLexicd avoidances differ in the three tasks in that it is possible in the trandation task to
mark the exact words that are avoided while this is more difficult in the picture task and
nearly impossible in the discussion task.
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Lexical avoidance involves the avoidance of a difficult word or whole
utterances. In the trandation task, lexical avoidance most frequently involves a
single word:

(33) lehomme er éler I'homme er ## (vient de) a acheté er ## les gants
(34) jefaisacheter er (une cartouche) les cigarettes

In the picture task it can be difficult to know if one word is avoided. Those
avoidance dtrategies that are counted are therefore those utterances that are
essentia for the ‘point’ to be understood. In the following story the key
incident is the melting of the snowman, which is not mentioned. The story
ends with the mother finding the snowman in the fridge, thisisalso the ‘point’
of the story. The retold story therefore contains two lexica avoidance
strategies:

(35) cC’est deux personnes er une ho un homme et une petit fille ### ils sont
dans la # neige er ### er ils er ils ## ja construit une er ## une er
homme de neige er ## ilser er ## va heter de # prennent le homme de
neige et ## mette mettons I’ homme de neige er # dansle frigo

In the discussion task not much had been omitted according to the subjects.
They often found it difficult, however, to find the right words and to use them
in the right contexts. It is important, though, to emphasize the difficulties in
estimating what would have been said with a greater vocabulary.

Most avoidance of morphological character invoked a non-inflection of the
verbs. Several verbs were rendered in the infinitive rather than (in the mgjority
of the cases) in the present tense. There were also examples of avoiding the
plura (36) and of using the present tense instead of imperfect (37).

(36) jepensequeer er nous&n er on nedoit utiliser leer er
(37) il n'est (N était) pas satisfait er a quelque # chose

Syntactic avoidance was not very common and was only used in the
trandation task. The strategy involved a change of word order where the
known part of the utterance was placed first. In (38) the Eiffd Tower
constitutes the ‘easy’ part and is therefore used to introduce the sentence.
Also, in (39) the problematic segment is situated at the end to be supported by
the part of the utterance that is (assumed to be) correct:

(38) er ### le tour Eiffd ## quelle haute ele a? (quelle est la hauteur de la
tour Eiffel?)

(39) il n'est pas satisfait er a quelque # chose (pour quelque raison il N’ éait
pas satifait)
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Discussion

Compensatory strategies

It appears that the trandation task gave rise to the highest number of
compensatory strategies. This was to be expected since it isimportant to find
the exact words in this kind of task, while in the other two Situations greater
flexibility in word choices is possble. The mgority of the strategies in the
trandation task are conceptual. A possible explanation for this phenomenon is
related to the number of processing demands in the task. According to
Biaystok 1990, “control strategies tend to reduce processing demands by
turning attention away from adifficult problem and finding some other means
of solution”. As processing demands are relatively infrequent in the trandation
task and because there is no time pressure on the speaker conceptual
strategies, which are somewhat demanding, are repeatedly used. Anaytic
strategies are the most time-consuming strategies and are therefore most
frequently utilized when the speaker has enough time to plan his speech, as in
the trandation task.

The dsory-teling of the pictures aso evoked a large number of
compensatory strategies. It is important, however, to bear in mind that two
series of pictures require a lot more speech than do five sentences for
trandation. In the picture task, the processing demands have increased — the
speaker has to understand the pictures and their relationship to each other, as
well as be able to select what is relevant for the comprehension of the story,
and convey the entirety to the listener. As a result, the number of code
strategies exceeded that of conceptual strategies.

In contrast to the two previous tasks, the subjects made use of reatively
few compensatory strategies in the discussion task, which is a consequence of
the posshilities available to the subjects to lead the discussion in a direction
where the complex elements of the language could be avoided. Code strategies
are clearly in the mgjority, which follows from the many processing demands
that areinvolved in thistask. Creativity is necessary to prevent communication
from breaking down, memory is essentid to prior arguments, and
comprehension of the interlocutor’ s utterancesisrelevant for the coherence of
the discussion. Thereisaso atime constraint, e.g. the interlocutor can take his
turn in the middle of an utterance, which makes code strategies an efficient
solution since they are the least time-consuming strategies.

Reduction strategies
The mgor difference in reduction strategies between the three tasks is to be
found on the morphological levd. 73% of the morphological avoidance
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Table 4. Efficiency and practice of IL.

Efficdiency | +/— — + + — — + +

PracticelL | +/— + - — — — + +

strategies were applied in the picture task, but only 8% in the discussion task.
The avoidances concern, with few exceptions, the non-inflection of verbs for
the present tense, i.e. the verbs are rendered in the infinitive. Since the avoided
form is that of the present tense, the fact that it might be a question of
ignorance of the form is excluded on the basis that thisis one of the first forms
taught in French as a foreign language and adso because some verbs were
inflected in present tense in some stuations. What is surprising is the fact that
those verbs that are erroneously given in the infinitive are usualy common
verbs, and that they present no pattern for when the infinitive form is used.
Nor isit an individual related phenomenon. It is noteworthy that the subjects
were stricter with the inflection of verbs in the present tense in free discusson
than they were in more controlled sSituations. These results have not been
examined further in this pilot study but are certainly worth examining in a
future study.

Evaluation of the strategies
To get an idea of how communication strategies affect communication it is
necessary to evaluate their function in a communicative Stuation. This has
been done by the application of two criteria essential to communication,
[+/—€fficiency] and [+/—practice of interlanguage (IL)] (see table 4). Efficiency
Is determined in view of the success of the strategy. If the listener has
appeared to understand the intentional message of the utterance, the strategy
employed by the speaker is thus an efficient strategy whereas a non-
comprehension which leads to a clarification or to the application of a new
strategy is the indication of an inefficient strategy use. The estimation of
efficiency in communication strategies has only addressed the grouped data
and may consequently vary with the use of other experimentation tasks. A
strategy that gives practice of the interlanguage is a strategy that requires rules
and vocabulary inthe L2.

The magjority of the efficient analytic strategies are gestures or speech
supported by gestures, which implies that verbal anaytic strategies are to be
classfied as inefficient strategies. The practice of interlanguage aso divides

Andytic [ Holistic Transfer Apped Abandon. | Lex. avoid | Morf avoid | Syn. avoid
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analytic strategies into two groups, as the verbal strategies give greater
opportunities for the application of IL rules while gestures cause no language
use at dl. Holigtic strategies proved to be rather inefficient, especidly in the
trandation task. They were, however, more successful in the discussion task
and to some extent in the picture task, which impliesthat holistic strategies are
dependent on the context to be correctly understood. However, considering
the infrequency of holistic strategies in these tasks, they have been classfied as
inefficient strategies. The search for an equivaent in the subject’'s French
vocabulary makesthis a strategy of IL practice. Transfer strategies are efficient
in this experimentation since the two interlocutors share the same L1. If,
however, they were to have had different first languages, the efficiency rate
would most likely have been different. A language switch does not generate
any practice of IL rules. Certain transfer strategies may have that effect,
though, if they involve the application of French rules. Apped for assstance is
certainly the most efficient strategy due to the fact that both interlocutors and
the researcher were present at the recording session. Abandonment and lexica
avoidance are strategies that neither contribute to efficiency nor to IL practice.
The restructuring of an utterance following an abandonment is of course
another matter and counts as a new strategy (as opposed to being a part of the
abandonment strategy). Findly, morphological and syntactic Strategies are
efficient, as both meaning and the correct form were understood by the
listener, and give opportunity for IL practice in that the vocabulary is made
use of.

The trandation task resulted in a large number of conceptua strategies and
consequently a majority of inefficient strategies, whereas the picture task and
the discussion task involved a higher number of efficient strategies, mainly due
to the frequent use of transfer strategies and appeal for assstance. Efficient
strategies keep communication going, with only minor interruptions when
appeding for assistance. This is an important ingredient in the acquisition of a
new language, in that it makes the learner fed that he can convey his
messages and communicate thoughts and ideas in a natura way.
Communication shows the learner that a language is more than just
enumerating verbs and grammatical functions. This should lead to a greater
interest in the language and a motivation to learn more. Code strategies must
therefore be regarded as a means to reach a greater commitment to the
language and to its acquisition.

The best dtrategies for practising IL rules are the conceptua strategies
which are generally found in the trandation task and (a bit less) in the picture



COMMUNICATION STRATEGIES IN FRENCH AS A FOREIGN LANGUAGE 15

Practice of IL Efficiency
| | | |
Automatization Motivation Assistance
Acquisition | |Situations for acq. | | Self-confidence | | Potential acq.
| Potential acq. | | Communication |

| Comm. strategies |

Figure 1. A mode of the effects of communication strategies on acquisition.

task. Feach & Kasper 1983 mention an automatization process in their
discussion of communication strategies and language acquisition. This process
takes place when the learner increases the access to IL rules by using them in
communication. After some time the rules are sufficiently accessible to become
automatized. Verba conceptual strategies, then, are influentid in the learner’s
development of aforeign language.

Figure 1 presents a general view of the effects communication strategies
have on acquisition. This model proposes two posshilities (the one not
excluding the other) for strategies that give IL practice, i.e. strategies that are
used in the trandation task and in the picture task. The strategies can lead to
automatization of the IL rules which result in acquisition since an automatized
rule can be considered acquired. Another posshility is that the learner, by
using conceptual strategies, discovers that he can communicate despite limited
knowledge in the L2, which should give motivation to continued language
training. A motivated learner creates Situations where acquisition can take
place by talking to native speakers of the L2, watching television, reading, etc.,
which leads to potential acquisition. Mativation is aso closdly related to Hf-
confidence which in turn leads to more communication as the learner dares to
talk in situations that used to be difficult for them. The use of code strategies
and other strategies that giverise to efficient communication can aso result in
motivation, in that the learner, by keeping the communication going, uses the
language in away that is both more worthwhile and more fun. Another effect
when using appeal for assstance is that the learner is likdy to integrate the
assisted word or structure into hislinguistic system.
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It has been indicated in this study that different experimenta tasks give
varied strategy use which then leads to acquisition in various ways. Strategies
that give IL practice are especialy applied in tasks with some degree of
control whereas efficient strategies are more frequent where there is less
control. The model in figure 1, however, shows that both types of strategy use
result in potential acquisition. A variation of this kind of task in a classroom is
therefore desirable. Trandation tasks involve practice of IL rules while free
discussions generate self-confidence and adesire to learn.

This study has shown that alot isto be gained, in communication as well as
Iin acquidition, by making learners work together in pairs. Looking into the
more direct relationship between strategy use and acquisition would further
state the import of exercises in pairs in a classroom. It is also necessary to
make a comparison between learners with traditional instruction and those that
come from a more communicative environment in order to be able to
determine the role of the different tasks.
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